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Targedu / Targets

	
	Targed/Target
	Yr hyn yr wyf wedi’i wneud yn yr aseiniad hwn….
What I have done in this assignment….

	Targed/Target 1
	Develop you critical thinking skills, you can use this resource to support this https://www.phrasebank.manchester.ac.uk/being-critical/     
	I sought to strengthen my critical thinking by including the strengths and limits of my reading.

	Targed/Target 2
	Try not to over rely on direct quotations, paraphrase more.
	 I have not used any direct quotes in this assignment. 

	Targed/Target 3
	 Review your referencing procedures, see link in the feedback.
	I have read this document relating to Harvard referencing and have corrected some errors from the previous assignment. 








Introduction 
Many transitions happen during a child's educational journey. At around 7/8 years old, pupils in Year 3 face a critical point in this journey as they transition from the early years of primary school to more structured learning conditions in the juniors. Their interactions in learning spaces throughout this period can substantially influence their engagement, progress, and enjoyment of learning. I believe this transition is among the more challenging transitions for a young child. As my PTE2 is based within a Year 3 class, I have experienced the pupil's engagement, enjoyment, and, on the other hand, struggles that the difference in these learning spaces exhibits. This is the rationale behind my research case study. 
This case study, therefore, aims to investigate the research question, "How do Year 3 pupils experience learning spaces?". During this point of a child's educational journey, teachers and practitioners must make this transition as comfortable and smooth as possible by creating learning spaces that allow for this. 
As a trainee teacher in Wales, I must meet specific professional standards. These standards were outlined in the Welsh Government's National Mission strategy to develop high standards of teaching and learning within Wales (WG, 2017). Engaging in a research study like this contributes to the professional standards, precisely the 'professional learning' standard. Teachers are lifelong learners, and engaging in research allows them to improve their practice continuously. Four strands make up the standard of professional learning (ibid).  By implementing this research study, I aim to meet the 'wider reading and research findings' strand. I can evidence this in my PLP to show trainee teachers' ongoing development and growth
The research study took place in a primary school in Neath. It is important to note that the school's name will be kept anonymous and referred to as School X while adhering to BERA (2018) guidelines. Based on the most recent Estyn data (2022), school X has 179 pupils on roll, with 12.4% identified as having additional learning needs (ALN). The case study occurred in a Year 3 class with 19 pupils, one teacher, and a 1:1 teaching assistant. It is essential to note this as it is relevant to the research study. 
Literature Review 
A literature review can now explore a few significant areas surrounding learning spaces. The following literature review will focus on factors such as the classroom environment, including seating arrangements, learning zones, collaborative spaces, visual stimuli, and classroom displays, before highlighting key themes and any limitations of these factors.
According to research, a well-designed learning environment supports evidence-based pedagogy and curriculum design (Uncaper, 2016). Many factors can enhance or hinder learning. A recent research study analysed the design of 153 classrooms across 27 primary schools in the UK. The researchers noted that good classrooms should be created to make going to school an 'interesting and pleasurable' experience (Terada & Merrill, 2023). Some of the factors observed in this study included lighting, seating arrangements, learning differences, and neurodivergence (ibid). Let us explore seating arrangements in more detail and relate this to the context of school X. School X's Year 3 classroom has four tables that seat 18 children. See Appendix 1 for the seating plan. The children sit in groups and are grouped by ability, not friendship. Terada and Merrill (2023) ask whether the teacher should assign seats or let pupils choose. One study undertaken in 2021 found that assigning pupils seating arrangements can encourage new friendships bonds (Rohrer, Keller & Elwert, 2021). Nevertheless, another study found that purposefully separating close friendships can reduce classroom disruptions by as much as 70% (Bicard et al., 2013). Other evidence suggests that primary school children are most attentive when they are sat in semi-circles rather than rows or groups (Wannarka & Ruhl, 2008). It is crucial that teachers arrange children within the context of learning intentions and should, therefore, match the learning task. For example, seating pupils in small groups is conducive to collaborative work, whereas rows work well for independent tasks (Terade & Merrill, 2023). In school X's Year 3 classroom, the pupils are continuously sat in the same seat and groupings, whether working collaboratively or independently.
Another factor to consider when looking at learning spaces is the classroom environment: is it decorated with colourful displays, or does it have too much information on the walls? Some children benefit from these factors more than others. Children with learning differences or neurodevelopmental conditions such as autism may struggle with certain visual stimuli or richly decorated classrooms (Guy-Evans, 2024). In the UK, there are approximately 351,000 children aged 0-17 with a learning disability (Mencap.org, 2024). These pupils may often experience sensory issues or hypersensitivity, so being in an environment that is too colourful, busy, or even loud can overwhelm them. (autism speaks, 2024). A 2021 study provides various research-based recommendations for teachers and practitioners. Some recommendations for classroom environments include being aware of extreme brightness or glare, not cluttering walls, which can visually overwhelm pupils, and establishing distinct activity areas (Martin & Wilkins, 2021). Creating distinct activity areas helps pupils transition between tasks such as reading, investigation, math, or creativity (ibid).  This links nicely to the next topic, which is learning zones. 
The Year 3 classroom in school X is relatively small, with a small area outside the classroom. This area can accommodate a maximum of three children who need to be seated around a small low table. Inside the classroom are some small areas, including a Challenge area, an Oracy area, and a reading area, which houses a 3-tier bookshelf and two benches with cushions. In a 2019 study, researchers argued that classrooms should have numerous learning zones, including a central space for teacher-centered teaching and several smaller zones that can be rotated during the school year (Talbert, 2019). In addition, classrooms should encourage pupils to observe, listen, and take notes, as well as to actively engage in learning tasks and reflect on their work (ibid). According to a 2020 study, research indicates that learning zones have many benefits, including improved transitions, facilitating differentiated instructions, and motivating and engaging pupils more successfully (Fulbeck et al., 2020). In the words of former teacher Veronica Lopez, "Do not let a small classroom be your kryptonite" (Lopez, 2015). She adds that learning zones can be set up in a bookcase, shelf, or small desk or table (ibid). When relating this research to school X, the Year 3 classroom adheres to this research by having numerous learning zones, such as the oracy area. However, it is vital to consider whether there could be more areas to improve the transition from Year 2.
Personalised learning areas are also beneficial to some pupils. The term ‘personalised learning areas' is defined as a wide range of educational programs, learning experiences, interventions, and academic support strategies that are designed to meet the learning needs of pupils with specific needs, cultural backgrounds, or interests (edglossary, 2015). Teachers or practitioners need to recognise the diverse needs of the pupils in their class to incorporate personalised learning areas into the classroom. These must be areas where pupils can pursue their interests, carry out project work, or engage in independent study (Nandigam et al., 2014). School X caters to a Year 3 pupil with ALN. This pupil has 1:1 support. Within the Year 3 class, she has her own personalised learning area with her desk, surrounded by display work of her interest, such as Disney. 
The next section will highlight the importance of case studies in research. 
Explanation of Case Study 
A case study has several definitions; the main aspects are provided below. According to authors such as Simons (2009), a case study is defined as an extensive study of a particular subject, initiative, establishment, plan, or system in a 'real life' setting seen from different viewpoints.  Tight (2017) agrees that it is an extensive study but explains that the study is of a 'small sample' or single case. A case study is a qualitative research method that seeks to fully understand the case under study (Hassan, 2024). Typically, case studies involve numerous data sources, such as observations, interviews, or questionnaires, which are scrutinised using content analysis, thematic analysis, or grounded theory (ibid). 
According to Hassan (2024), the purpose of a case study is to provide a detailed analysis of a specific issue in its real-life context to generate a comprehensive understanding of the case, which can inform future research. There are three types of case studies: evaluative, exploratory, and explanatory (Cohen et al. 2017). An exploratory case study, which I will use in this assignment, aims to establish an understanding of a problem/issue (ibid). 
Exploratory case studies usually begin with a "how" or "what" question and are typically used to gain a widespread and in-depth explanation of a societal event or to explore alleged unintended links that are too complex for surveys or experiments (Yin, 2014). In my exploratory case study, I am looking to better understand learning spaces in Year 3, which is characterised by the collection of different forms of data. Subsequently, I am looking for patterns in the data to interpret learning spaces in the juniors. 
Exploratory case studies offer a valuable method for understanding complex phenomena but have many strengths and limitations. One strength is their in-depth understanding. They allow researchers to investigate a particular issue extensively, providing a thorough understanding of its complexities and minute details (Hecker & Kalpokas, 2024). In addition, this type of case study allows researchers to employ various data collection methods. It offers flexibility in various data collection techniques such as interviews, observations, and questionnaires to gather rich, varied data (ibid). 
On the other hand, using exploratory case studies in research poses some issues, including ethical considerations. Considering ethical problems such as confidentiality, privacy, and informed consent is vital. As exploratory case studies deal with sensitive or personal information, these must be carefully addressed. This type of case study can also be time-consuming and resource-intensive. Conducting exploratory case studies requires time to carry out data collection, analysis of the data, and interpretation.  Yin (1984) agrees and writes that this type of case study can be labelled as difficult to conduct, too long, and producing massive documentation (Kemanusiaan, 2007). 
The participants of this study consist of Year 3 pupils and staff members. These participants were chosen to be the most valuable in contributing to the research question. There will be a maximum of 12 participants in this research, forming two research groups: a pupil group of 6 participants and a staff group of 2 participants. The sample used was random sampling, more precisely, simple random sampling. Thomas (2020) describes this as a randomly selected population subgroup. Each pupil in Year 3 was assigned a number. A random online number generator selected 6 numbers, and those pupils assigned to each number were chosen to participate in the study. However, the staff members were chosen through convenience sampling. They were purposely chosen to best provide the information needed to answer the research question. 

Research Methods 
The research study used two research methods: questionnaires and interviews. It is essential to explain these research methods in more detail. These methods were chosen as they are the most child-friendly for the age groups of 7 /8. Also, they aim to provide the researcher with a broad insight into the various aspects of the educational area being studied. 
Questionnaires are a tool researchers can use to collect information that will help them answer their research questions (Bielick, 2017). The literature surrounding questionnaires states that they are a valuable tool when used in research studies as they offer several advantages (ibid). Compared to other research methods, questionnaires can quickly yet effectively measure significant subjects, opinions, behaviours, and preferences (Mcleod, 2023). In addition, if done anonymously, participants will feel more comfortable providing honest responses, leading to more accurate data (Hassan, 2024). Conversely, using a questionnaire can collect response bias. Participants may lie or not answer questions accurately, leading to response bias and affecting the data's reliability and validity (ibid). A questionnaire uses both open and closed questions to collect data. This is important as it allows for collecting both quantitative and qualitative data (Mcleod, 2023). There are notable strengths and limitations to using open and closed questions. Open questions within a questionnaire allow for rich qualitative data, whereas asking only closed questions gives the researcher quantitative data. When using only open questions, the researcher can gather rich data as the participant can give diverse and expanded responses without pre-set fixed answer options or limitations (Mcleod, 2023). Closed questions will gather a limited response, often a yes or no question (ibid). Youngman (1982) notes that questionnaires use seven question types, some of which include scale, category, or list.
According to Creswell (2021), an interview is generally a face-to-face conversation involving a transfer of information to the interviewer between a researcher and a participant.  Interviews are conducted as part of a case study to better understand the participant's perspectives and experiences. There are three types of interviews: structured, unstructured, and semi-structured (Ahmed, 2012). In addition to Creswell's (2021) definition, Ahmed (2012) declares that an interview is a person-to-person interaction between two or more individuals with a specific goal in mind.  There are many advantages and disadvantages to using interviews in research. An advantage to using interviews is that in-depth information can be acquired from the participants. Research states that the researcher has complete control over the participant environment and, by interviewing any type, can obtain a complete response (Ahmed, 2012). In contrast, there is an argument that using the interview method requires trained and skilled interviewers to carry them out effectively (ibid). Also, it can be argued that using the same set of questions can obtain very diverse responses (Ahmed, 2012). 
Referring to Appendix 2, the organisation of the semi-structured interviews for the participant can be found here. Semi-structured interviews are usually conducted with one participant at a time in a conversion manner (Adams, 2015).  Semi-structured interviews employ a blend of open and closed questions and are frequently followed by why or how follow-up questions (ibid). As evidenced in Appendix 2, the semi-structured interviews used contained both open and closed questions. In a study named 'Conducting semi-structured interviews, 'the researcher writes that semi-structured interviews should be relaxed, engaging, in-person, and last about one hour. This minimises fatigue for both the interviewer and the participant (Adams, 2015). Like all research methods, there are strengths and limitations to each. First, we can explore the limitations. The main limitation of using semi-structured interviews is that they are time-consuming, labour-intensive, and require a skilled interviewer (ibid). Semi-structured interviews are practical for allowing the researcher to follow up on verbal and non-verbal responses. For example, pauses, laughter, and silence can uncover hidden information that may be helpful in the final data analysis of different themes obtained from the dialogue (Ritchie & Lewis, 2003). 
Appendix 3 shows the pupil questionnaire used in the study. Closed questions were chosen to suit the age range of the pupils selected. The questionnaire required the pupil participants to choose options, yes or no. These types of questions are called Dichotomous and are viewed as the easiest form (Talikoti,2024). Martinez (2013) believes that when phrasing questions to children, you must only ask one question at a time and keep questions as short as possible. This is evident in the questionnaire used as each question is set out so that the pupil can clearly see the order. Also, images of happy/ sad faces were used instead of 'yes' or 'no.' This was to suit the age range and make it more exciting for them. Martinez (2013) also states that it is adequate to use age-relevant terms and terms relevant to children's everyday lives (ibid). Question 1 of the pupil questionnaire shows a question designed to build the confidence of the pupil answering it. Question 1 is generic and reads, 'Are you in Year 3?'. This was designed to boost pupil confidence and was a great first question for the ability of the children participating. To answer the questions, the children had to colour in either the happy face or the sad face.
The semi-structured interviews used for the staff members were designed with the age range of adults in mind. See Appendix 2 for the interview questions used. Each staff member was asked five questions. Open-ended questions were chosen to give the participants more opportunities to express themselves fully (Creswell, 2012). The questions were loosely structured to provide more chances for honest responses again. The questions chosen were open-ended and included 'Can you tell me about learning spaces in Year 3?' and 'Can you describe how the pupils currently use the learning spaces in Year 3?  
Before the interview, the questions were tested with another staff member. This is known as 'piloting'. Piloting Is crucial as it helps identify any flaws or limitations within the interview design that allow necessary modifications to the study (Kvale, 2007). After the piloting, the questions remained the same, and no flaws were identified.
Data Presentation and Analysis Methods.  
The data collected from this study came from a questionnaire and a semi-structured interview. The questionnaire, aimed at the Year 3 pupils, contained 10 closed questions and took about 10 minutes for each pupil to complete. All 6 pupils could undertake the questionnaire as all the consent forms were returned to school. The questions required a choice of two options. This gathered quantitative data and could be easily measured using a graph. See Appendix 5 for this graph. Literature states that bar graphs or pie charts are the easiest option to use to present data if your questionnaire offers two options.  Venngage (2024) writes that a pie chart is the simplest go-to option. if the survey used offers two binary options (for example, “yes” and “no”). The analysis method used for the questionnaires will be quantitative. The questionnaire results will be transformed into pie charts.  for each question, a pie chart will be created, and the quantitative data will be systematically analysed by looking at the data as percentages. 
The semi-structured interview, which was aimed at two staff members, collected qualitative data. Detailed information about learning spaces was obtained. The interviews were written, recorded, then transcribed, and then coded. Coding is the key to summarising qualitative data gathered through interviews (Hidehiro, 2018). Coding is the process of turning what was said in an interview recording into text and then identifying patterns by assigning labels to these statements (ibid). As defined by Gibbs (2002), Coding defines what the data you're analysing is about. It involves discovering a particular area within the interview or other data tools, scanning for, and recognising concepts to determine the relationship between them (ibid).  
The findings from this study can be applied or transferred to other primary schools in Wales. Ethical considerations were followed throughout the research process to ensure the study's trustworthiness. 
Ethical considerations 
Ethical considerations are requirements that guide research ideas and methods (Bhandari, 2023). Ethics must be considered when undertaking educational research for various reasons, including protecting participants and human rights and maintaining trust (ibid). An ethical approval form had to be completed before the research study was undertaken. Please see Appendix 4 for this form. 
Therefore, exploring only the ethical considerations necessary to complete this research study is appropriate. First, considerations needed to be carried out regarding the study's participants. In reference to section G of the ethics form, the participants were pupils of Year 3 and staff members of School X. As previously mentioned; the sample was random. Once participants were established, consent forms were then sent to parents. The questionnaires were completed when all consent forms were returned to School X. To form the staff participant group, consent was gained from the chosen staff members through a different consent form prior to research. Again, the semi-structured interviews were conducted when all consent was gained. These forms are both evidenced in Appendix 6 & 7. Both forms were accompanied by information sheets about the research study. One is aimed at children, one at staff members, and one at the parents. These are evidenced in Appendix 8, 9 & 10. 
It is also crucial to uphold ethical standards by ensuring the anonymity and confidentiality of individuals. Anonymity means that the identities of research participants are kept entirely hidden and cannot be identified from the information they provide (Kang & Hwang, 2023). However, confidentiality means the researcher can recognise the participant (ibid). Singh (2015) notes that respecting an individual's autonomy and the right to privacy is an essential ethical requirement in research. In this research case study, anonymity and confidentiality were considered. As per section I of the ethics form (Appendix 4), it is stated that all participants will not be made identifiable, and confidentiality will be maintained. The school and participants involved will not be referred to by name. It is also vital to mention that all participants had the right to withdraw at any time. Please refer to Section E, number 7 of the ethics form. 
Results - Analysis & Discussion
Please refer to Appendix 5 for the results of the questionnaire in the form of a bar graph. It is appropriate to discuss these results first and look at a few questions in isolation. Consider the findings of question 2, ‘Do you like sitting at tables?’ I have categorized the pupil's answers to create a pie chart, as seen in Figure 1.

Figure 1 – Do you like sitting at tables?
It is clear to see that only two of the six pupils answered no. This result shows me that children prefer sitting at tables rather than on the floor on a carpet area. During the questionnaire, one child who answered, ‘yes’ went on to elaborate and say, “I like sitting on a chair to rest my legs after play.”  However, a pupil who answered ‘no’ said he does not like sitting at the table “because I can’t see the board from my seat.” This pupil sat at a desk at an angle facing the board, and the glare from the window meant he could not see the writing on the board clearly.  This response highlights the importance of practical considerations when seating children at tables. As highlighted previously in the literature review, lighting influences the learning environment. If we now consider Question 4, ‘Would you like Year 3 to have a carpet area?’.  The results found that 4 children answered no, and 2 answered yes. See Figure 2. 
Figure 2 - Would you like Year 3 to have a carpet area?
These results solidify the theme of not enjoying sitting on a carpet area. This could be due to the children relating the carpet area to younger classrooms, such as the reception classroom. Pichon (2012) conducted a study called ‘Sitting on the Carpet- Children’s Attitudes to the Spaces of the Classroom’. The study addressed the main function behind sitting children on the carpet (ibid). It was found that most children who participated in the study said they did not like sitting on the carpet (Pichon, 2012). Reasons included not being comfortable.  The results of these two questions show that the current setup for the Year 3 classroom in School X can remain the same. Having the children sitting at tables is working well for the pupils.  Responses to question 7: ‘Have you used the Oracy area in the classroom before?’ produced the most definite results. See Figure 3. 






Figure 3 – Have you used the Oracy area in the classroom before?
Only 1 pupil answered yes to this question, with 5 pupils answering no. The Oracy area is set up on a small table behind one of the groups’ tables. It is inside the classroom. See Appendix 11 for a photograph of this area. After further examination, the pupil who answered yes is part of the higher-ability group. She explained, “The teacher sent me there when I finished all my work, and I read some challenge cards that were there.” Watson (2012) writes about some activities that can be used for children who finish their work before the rest of the class, such as reading. She also writes that offering open-ended activities is a great option for early finishers. (ibid).  Consider having well-resourced learning areas that the pupils can use independently when finishing their tasks quickly. Would this benefit their progress?
Question 9 asked the pupils, ‘Would you like more time to use different areas of the classroom? ' All 6 pupils answered yes to this question. The children would like to have the opportunity to use different areas during the school day. 
Ultimately, the responses to all 10 questions tell me that most of the pupils participating had the same opinions about the learning space. This is evidenced in the bar graph of results (Appendix 5). 
Now, let’s consider the findings from the semi-structured staff interviews. Teacher A and teacher B undertook the interview. The transcripts of these interviews were coded to highlight any common themes. The interview consisted of 5 questions. Please refer to Appendix 2 for the questions used. Thematic analysis is used to find out the meaning behind the words that people use (Braun & Clarke, 2006).  I have grouped the main themes together obtained from both staff members into the table below (Figure 4). They are colour-coded to distinguish between easily.




	
	Q1
	Q2
	Q3
	Q4
	Q5

	
Teacher A
	6 main spaces 
	 Structured use
	Less areas

	Interactive areas
	time

	
Teacher B
	6 areas including a sensory room
	The areas are organised 
	Fewer areas and less space
	Make them cooperative
	Lack of time


Figure 4 – Common themes from semi-structured interview
Analysing these findings shows that they contribute well to the overall research question of how pupils experience learning spaces in Year 3. I found that both staff members had very similar views on these areas. The results show that the current use of the Year 3 areas is organised and structured. To improve them, the areas could be made interactive and appealing to children. It was found that the major limitation in improving them is the lack of time in the day, amongst many other essential tasks. It would be reasonable to say that including question 3 in the interview, ‘How are the learning areas different in Year 2?’ is a mistake. This study did not aim to compare learning areas from Year 2 to Year 3, nor did it add to the research question. 
Conclusions & Recommendations 
Pupils as young as five spend more than six hours daily in school. Apart from their homes, pupils spend most of their time in the classroom compared to anywhere else. Over a period of six years, their primary school journey transforms children from vulnerable infants to independent learners and thinkers. During this journey, classrooms need to cater to them.
The most evident conclusion has been that the majority of children surveyed seem to be happy with the learning space in Year 3. However, it has led me to discover that improvements can be made. 
My research has several implications for my future professional development. Perhaps the most important of them is my increased appreciation of the significance of enabling pupils to have a say in the classroom environment. I was particularly shocked at how one child responded and expressed feelings about their seat and the difficulties it gave them in the classroom. Having found this information out through the questionnaire, I was able to address this by avoiding glare on the board by closing the blinds and by moving the table slightly to a different angle, the next day. In the future, I will talk to the pupils about the classroom arrangement to reach a consensus that meets both their and my requirements as pupils and teachers. Another aspect I will seriously consider in the future is the choice of pupils working collaboratively more often. I found that pupils need variation and do not need to work independently without any movement for long periods of the day. 
When carrying out small-scale research again, I will use different research methods and tools, such as observations. However, I will use questionnaires again, but to save time, I plan to conduct them online. I can use tools like Microsoft Forms to conduct surveys easily and quickly. DeFranzo (2024) wrote a blog named ‘Which is More Effective: Paper-Based Surveys or Online Surveys?’. As predicted, it was found that online surveys can collect data quickly and can be distributed to respondents quickly via email or social media within minutes. 
Through undertaking this small-scale research, I have been transformed. I now feel more informed about tackling pedagogical problems in the classroom, such as limited resources/space, diverse learning needs, and classroom management. I will try to utilize space and resources as much as possible to get the best out of the space, thus, in turn, improving learner outcomes. 
Considering my research study, I feel informed to make recommendations to other practitioners and teachers about the importance of creating learning zones in the classroom. To support this, I aim to implement an intervention in my own classroom. I plan to create the option for pupils to use different areas by setting up clearly defined learning zones. These zones aim to cater to various learning styles and activities. It will promote engagement, build positive interactions, and encourage learning for the pupils. An effective, well-organized, fully resourced-learning environment can promote a sense of focus and order for teachers and pupils (CQEL, 2023).
Finally, my findings from this research can be taken further to inform new research studies. By setting up more opportunities for play-based learning in Year 3, we could find out how play positively affects children's learning in KS2.  
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Have you used the Oracy area in the classroom before?	
Yes	No	1	5	


Do you like sitting at tables?	
Yes	No	4	2	


Would you like Year 3 to have a carpet area?	
Yes	No	2	4	





How do Year 3 pupils experience learning spaces?

