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A critical evaluation and the identification of next

teaching and learning steps focusing

on a case study of an individual learner or a group

of learners, based on an observed critical incident.

In his 1993 book ‘Critical Incidents in Teaching’ Australian educator and author David
Tripp makes the assertion “the great stress of teaching comes both from the number of
decisions teachers have to make every minute and from the nature of the decisions they
have to take” (Tripp, 1993, p.49). Clearly a teacher’s adeptness at decision making will be a
factor in their teaching outcomes. Reflective practice provides an opportunity for practitioners
to stop, consider and evaluate some of the myriad of events that occur within the context of
the classroom and appraise how the decisions they make impact. There are many forms of
reflection teachers can engage in, such as logs, journals, portfolios or action research

(Purcell, 2014). One form this evaluation can take is a critical incident study.

At this point it is important to establish what is meant by the critical incident in this
context. Tripp explains critical incidents are not things that exist that are awaiting discovery,
critical incidents, like all data, are created by the consideration we give to what has
happened (Tripp, 1993). The incident being outlined could have passed unnoticed in a
lesson but by considering the incident critically we give it significance. This evaluation will
consider the context in which the incident occurred and what we can learn from it, also we
evaluate how the incident relates to the new curriculum being devised in Wales,

spearheaded by Professor Graham Donald.

Methodology

A critical incident is in research terms a variant of a case study, “case studies have
made a considerable contribution to the corpus of knowledge and practical wisdom about
education” (Adelman et al, 1980, cited from Basey, 1999, pg. 23). Case studies differ from
more scientific experiments as there is no rigid control of variables or standardised
guestioning, they are a more real-world, holistic, interpretive attempt to consider events. The
value in case studies, like critical incident studies, lies not in what has happened but the in-

depth analysis of the event (Basey, 1999).
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The incidents observed were obtained through non-participant observation. The
observation sheet was used for taking notes and the ARC sheet was used for reflection.
(Appendix C). A range of observation techniques which are typical to classroom research
such as a sociogram: a graphic representation that maps relationships within a group, or a
Vignette: a hypothetical story which allows the gathering of data in a less personal manner
(Thomas, 2013, Barter and Reynold, 1999) or participant observation could have been
considered, however due to the observer’s lack of experience it was deemed that choosing
an unfamiliar method of recording or being an active participant could distract from the focus

of observing and recording.

There are limitations to observation that are important to consider. We bring our
cognitive biases to observation and it is reliant on the researcher’s interpretation (Cohen,
Manion and Morrison, 2007, Didau, 2016). Another important shortcoming is the Hawthorne
effect, which refers to a change that occurs as a result of the study (Thomas, 2013) in an
educational study this would manifest as the teacher or the pupils modifying their behaviour,

because of the presence of the researcher in the classroom.

Case studies are problematic as a form of research and we must be aware of the
limitations of population validity when using them: any findings are not necessarily replicable
and we cannot extrapolate from them to either the whole class or even broader (McAvoy and
Brace, 2014). However, being aware of these shortcomings means we can consider them
during our study. Value can be added to critical incidents by creating a critical incident file,
Tripp recommends collating incidents, organised by themes, within the file we can record
and seek to notice patterns and revisit incidents. The value of using a file is we can reveal
our routines as well as recognise possible influences, considering how and why we do things
in depth allows us to improve our practice (Tripp, 1993). This collation of data can help us
start to make tentative generalisations. Case studies in education could be in utilised in a
valuable way within knowledge communities, people with similar interests who share their

insights within professional networks. (Broekkamp, and van Hout-Walters, 2007).

BERA (2018) ethical guidelines state institutions and individuals have the right to
anonymity and privacy, taking that into consideration we will not be identifying individuals or
the school. The school in which observation took place is a community school for children
aged from three to eleven years. The school is situated in a traditional ex-mining community
in the Rhondda Valley. There is a high level of economic inactivity in the village and a high
level of unemployment. The area can be described as predominantly disadvantaged. 21.5%

of pupils are eligible for FSM, this is in comparison to a national average of 16.9% (PLASC)
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There will be approximately 425 pupils on roll in September 2019 organised into 14
classes. The school’s intake reflects a full range of ability. 19.4% pupils were identified as
having additional learning needs which is slightly below the national average of 22%.
Currently 3 pupils have statements of SEN although 1 more is going through the process.
(Appendix A)

On the day of the observation the school was celebrating the European Day of Languages.
The foundation phase pupils were to carousel around classrooms, in each a lesson about a
designated country would take place. Two year 2 groups and one year 1 group were rotating
around three classrooms, the countries being looked at were Italy, Spain and Germany. The
teacher in the classroom was an NQT supply teacher who taught within the school’s

foundation phase regularly.

The Observed Incident

The children had arrived at school and at registration had learnt about the structure
of the day. They would be learning about Spanish culture and language in this classroom.
The incident in question happened as the children were watching a short Sesame Street
video about flamenco dancing (Appendix B). One of the characters in the video is going to
try the dancing and before trying exclaims “I don’t think | can do that!” he struggles, but after
practicing he becomes more confident. At this point the teacher stopped the video and said
to a girl “don’t you think this really ties into what we were speaking about last week.” Drawing
from Tripp who believed it important we deliberately seek out the views of other participants
(Tripp, 1993). | spoke to the teacher to ascertain details of the previous incident. The teacher
advised that she had noticed many of the class, particularly the boys, seemed to have very
fixed mindsets around what they could do, so she had held delivered a lesson specifically

about positive mindsets and perseverance.

In 2015 a report by Professor Graham Donaldson called Successful Futures was
published, after performing extensive research into education, pedagogy and learning, which
took place mainly in Welsh schools but also Internationally, Professor Donaldson set out a
vision for what students in Wales education should encompass. Within it there are four clear
core purposes that synthesise characteristics children should achieve throughout their
education. (Donaldson, 2015). The four purposes were physically visible in the classroom

(see fig. 1) and it felt as though the lesson directly linked to them.
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Figure 1: 4 Purposes display in classroom.

Children were celebrating the European Languages day which directly links to one of
the purposes: ethical informed citizens. Donaldson proposes children be taught about
cultures and the world so they can be valuable members in a diverse society. Focusing on
positive mindsets contributes to the remaining three purposes: to be ambitious capable
learners, enterprising creative contributors and healthy confident individuals. Historically
education was focused on a workforce who would go into jobs that required rote
performance and little cognitive functioning (Bandura, 1997), however the new curriculum
wishes to equip young people with the skills they need for life in an increasingly complex and
changing world. (Donaldson, 2015) The teacher had previously recognised the fixed
mindsets the children held would hinder their ability to succeed, in these aims and then
whilst watching the video she recognised the link between what she had taught previously
and adroitly used the video as an opportunity to have the children see an authentic example
that reinforced her previous teaching.
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Literature Review

It became apparent that there was a historical significance in the fact positive
mindset was being taught in a school which describes itself as predominantly
disadvantaged. (Appendix A). In France in 1904 Alfred Binet designed the first test which
attempted to measure intelligence, his aim was to help identify children in the education
system who needed additional help (Byford, Mcavoy and Banyard, 2014), however he was
critical of the measurement insisting it only gave us a snapshot of attainment (Smyth and
Wrigley, 2013). His method of measuring intellect was soon misused for political means
across the world. Where lower class children performed less well it was explained that the
differences were innate rather than environmental (Wrigley, 2012). Numerous theories such
as language deficiencies among the working classes, stigmatization of local dialects and
even that there existed a restricted code in language used by the working classes followed.
Although these theories have predominantly been discredited; erroneous assumptions about
class and ability persist within education (Wrigley, 2012, Smyth and Wrigley, 2013).
Aspiration being encouraged in a disadvantaged area is evidence that although the
discussion around environment and heritability has not been settled, disadvantaged

children’s futures are not dismissed with the same ease they once were.

By the beginning of the 20th century, psychology had been focused on trying to
examine mental events, Behaviourists such as John Watson and B. F. Skinner believed
psychology should become more scientific and that the focus should move away from
subjective study of the mind, to behaviour which was observable (Brace and Byford, 2010,
Child 1973). Behaviourists focused their study on stimulus and response and B. F. Skinner
created the Skinner Box which allowed psychologists to control the environment of the
animal they were studying (Brace and Byford, 2010, Child, 1973). John Watson is infamous
for his declarations that all humans are like a blank slate and environment alone determines
their destiny. Critics of early behaviourism felt it was too simplistic to believe nature plays no
role in development, they believed animal behaviour could not be used to make judgements
on the behaviour of humans, and that the behaviourists belief in a lack of free will was
problematic (Aubrey and Riley, 2016, Hendrick, 2016, Child, 1973).

The legacy of behaviourism is still extremely visible in the modern classroom.
Reinforcement is used widely to control behaviour, however, even something as simple as
reinforcement can be applied more effectively once we understand the theory behind it:
positive reinforcement is more effective than negative, reinforcement is more effective if it

occurs directly after an event, and intrinsic reinforcement is better than extrinsic, it was more
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advantageous to have children be enthused by learning and then the positive reinforcement

comes from within themselves (Aubrey and Riley 2016).

Albert Bandura was a Behaviourist who wished for behaviourism to move away
from being considered as authoritarian, he stressed ‘reinforcement techniques’ were for
‘human betterment’ not ‘social control’ (Bandura, 1974, cited from Hendrick, 2016). Bandura
believed much of our behaviour is learned from environment by observing and modelling,
consequently, reinforcement could happen by seeing reinforcement happening to others
(Davenport, 1991). In 1983 he published a paper on self-efficacy and went on to write and
research extensively on the subject. Perceived self-efficacy is a belief that the holder can
have an influence on the outcomes in their own lives. When people have high levels of self-
efficacy it can lead to greater achievement and wellbeing. The four ways he proposes self-
efficacy can be built are mastery experiences, social persuasion, modelling and for people to
learn to interpret physiological changes in a more positive and productive way (Bandura
1994). Bandura believed educations purpose was to instil in young people the capability to
educate themselves (Bandura, 1997). During the incident the teacher was highlighting an
example of how a positive attitude could lead to success. The fact that the children were
being taught thinking strategies is part of a movement towards education becoming more
holistic, Donaldson bringing wellbeing into the curriculum is in line with the United Nations
(1989) Convention on the rights of the child which states: every child has a right to an
education that encompasses health and wellbeing. Donaldson’s belief is that for children to
thrive they must have physical and mental wellbeing. (Donaldson, 2015) Building self-

efficacy in pupils would be looking after their wellbeing.

Bandura also outlines the importance on the perceived self-efficacy of teachers,
teachers who believe they have high levels of instructional efficacy are more effective.
Another consideration for teachers is the effects of differentiation on children’s levels of
perceived self-efficacy, Bandura describes how children naturally compare themselves and
therefore being grouped by ability can be harmful to their sense of self efficacy (Bandura,
1997).

John Hattie undertook a meta-analysis of over 800 studies in his book Visible
Learning (2012). Meta analyses are referred to often in this study, they are research which
synthesizes and compares existing studies, one strength of this approach is small studies
can have more value when combined with numerous other studies, furthermore, there is
simply more data to draw conclusions from, however, the studies may not be looking at
exactly the same issues, therefore it can be difficult to decide which studies can be used,

also poorly designed studies are combined with higher quality ones (Cohen, Manion and
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Morrison, 2007). From the meta-analysis Hattie argues for the transformational power of
mindsets, he is interested in the effect students self-concept their learning Hattie outlines
how pupils bring self-attributes to the classroom, he believes for learning to happen students
must believe learning can happen, also like Bandura he emphasises the important role
teachers own mindsets play (Hattie, 2012). Hattie’s work reinforces the idea that the teacher
was right to recognise the lacking positive mindset in the children and intervene so that it

does not hinder their learning.

More recently Carol Dweck’s work has covered similar themes and has been popular
amongst educators. Dweck is also a social psychologist interested in self-conceptions
people hold and how they can affect their lives. In her bestselling book Mindset, two
mindsets are identified, fixed mindset and growth mindset, Dweck believes which we ascribe
to has a profound effect on our lives, people with a fixed mindset see their intelligence as
unchangeable, whereas people with a growth mindset believe hard work can result in
improvement (Dweck, 2012). Carol Dweck’s theories have led to a programme called
Brainology, which centres around the idea of teaching children to think of their brains as a
muscle which can be fed and grown (Pound, 2009). Dweck’s theories are often
misrepresented, growth mindset is not about lowering targets so they become achievable, or
about simply making children feel good about themselves, Dweck advocates for a
combination of high expectations and hard work. (Dweck 2012). There are many criticisms of
Dweck; a recent double meta-analyses looked at the effects of growth mindset on academic
achievement and the effects mindset interventions had, both showed a negligible
improvement, though interestingly there was a more pronounced improvement in scores of

children who came from disadvantaged backgrounds (Sisk et al, 2018).

The area the school is in was predominantly disadvantaged and although there has
been a focus on an aspiration deficit paying a role in the attainment gap, evidence does not
support lower levels of aspiration in disadvantaged areas (Harrison and Waller, 2018). Often
a judgement of low aspiration is made by individuals who may not understand that to some
disadvantaged people aspiration may not exist because aspirations depend on opportunity,
not personal optimism (Wrigley, 2012, Harrison and Waller, 2018). Lacking aspiration or
poor mindsets are sometimes used as a method to shift the blame for the attainment gap
onto the disadvantaged (Didau, 2014), in this sense there is a similarities to the arguments

that were made earlier in history that somehow the attainment gap was excusable.

Socio-economic status is the best predictor for educational attainment (Menzies,
2013) and in May this year the BBC reported that Wales is the only UK country where

poverty is on the rise, on average 29.3% of children live in poverty (Pollock, 2019). In his
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report Donaldson says good teaching requires an understanding of the social and
psychological factors that influence learning (2015). As such teachers in Wales have a
responsibility to consider social inclusivity. On average disadvantaged pupils perform less
well than their more well-off counterparts, they start education with lower levels of attainment
in assessment and the gap grows throughout (Crenna-Jennings, 2018). Teachers in Wales

must reflect on how they can ameliorate this problem.

One consideration is whether teachers are contributing to what the then shadow
secretary of Education for the U.K. Nicki Morgan described as “a soft bigotry of low
expectations” (Cassidy, 2015) her concern was based on a report for Civitas by Robert Peal
called Progressively Worse (2014). Peal considers how a pervasive attitude that children
from disadvantaged backgrounds are destined for lower achievement can cause teachers to
at best set work that is not challenging enough and at worst believe they do not have agency
to improve the lives of the children in their classroom. This view is supported in ‘Junior
School’ a study by Mortimore et al in 1988, one of the findings was higher expectations and
assessments for the children of non-manual workers as opposed to manual. (West and
Pennell 2005). There is evidence that teachers may be contributing to the attainment gap

because of their prejudices. (West and Pennell, 2005, Peal, 2014)

Peal outlines many ways we should not teach disadvantaged children, but he also
draws our attention to the fact great teaching can help narrow the attainment gap. (Peal,
2014). Doug Lemov is a former teacher who is now the managing director of Uncommon
Schools, an organisation that focuses on how great teaching improves achievement in
disadvantaged areas. He identified great teachers by looking at schools that were in
disadvantaged areas but were achieving results that were comparable to more affluent
areas, he then looked for commonalities in teaching practice within these schools. The
recommendations he makes mirror both Donaldson and Hattie’s findings. They give a

blueprint for a classroom environment that fosters success for all.

A classroom where mastery is fostered and learning is assessed and acted on, one
in which there is a positive academic ethos and classroom culture; high expectations for all
and an environment where mistakes are not feared. Where questioning, writing and
discussion are used to encourage rigour and engagement. (Lemov, 2015) There are a lot of
commonalities with good teaching practices, positive mindsets are usually encouraged

through role modelling and mastery, as opposed to explicit teaching.
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Evaluation

In my essay | use the term FSM in the context in which it often is used: as
synonymous for disadvantaged. The average free school meals figure in Wales is 16.9%,
however 30% of children in Wales are assumed to be living in poverty. (PLASC) Britain is a
country where 4 million people in work are also living in poverty (Partington, 2018) yet
parents who receive working tax credits are unable to claim FSM. This is just one of a variety
of reasons FSM figures being used to identify children as disadvantaged is problematic. It is
also important to recognise that generalisations are made whilst discussing groups and
populations, but as teachers in the classroom we are dealing with individuals not averages
(Peal 2014, Smyth and Wrigley 2013). It is clear making assumptions on ability based on a
student belonging to any group be it FSM, ethnicity or ALN is not inclusive practice.

After observing the incident, | instinctively felt that teaching mindset in a
disadvantaged area was a positive practice, however my initial feeling has been challenged
and | have had a chance to examine my own prejudice. | considered parental aspiration in
relation to my own life, as someone who has been relatively privileged, having not
considered the effect opportunities have on aspiration (Wrigley, 2012, Harrison and Waller,
2018). The evidence shows us that low aspiration is not prevalent among disadvantaged
parents (Harrison and Waller 2018), the real difficulty is there is a lack of understanding
about how children can reach their potential. (Smyth and Wrigley 2013). To improve the life
chances of students there is more value in schools helping signpost opportunities for young
people (Crenna-Jennings, 2018, Smyth and Wrigley, 2013). Another consideration is the
effect on communities of encouraging people to leave and be socially mobile, this can be
problematic, and it is important that whilst we encourage aspiration, we do not cast a

shadow of failure over those who have not had opportunities. (Goodhart, 2017).

Good teaching is never considering the low academic attainment of certain pupils as
acceptable, never lowering expectations for what disadvantaged pupils can achieve before
they have even entered the classroom (Peal, 2014), being aware of how bias can creep into
differentiation and assessment (Mortimore et al, 1988, cited from West and Pennell, 2005)
and understanding that making education more accessible does not mean a simplification of
the curriculum (Didau, 2016), The evidence shows high expectations are linked to high
achievement amongst all students (Lemov, 2015, Mundy and Leko 2015), so it is imperative
teachers do not lower their expectations for students or excuse lower achievement as it may

become a self-fulfilling prophecy (West and Pennell, 2005). As well as practices to avoid as
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a teacher, this evaluation has allowed me to consider practices that may possibly help close

the attainment gap.

There is evidence in the value of self-efficacy or a growth mindset, however the
evidence for explicitly teaching it seems to be unclear, and as such programmes such as
Brainology, on which the American government has spent millions of dollars introducing into
the classroom should be scrutinised (Sisk et al 2018). Without strong supporting evidence
for interventions we should be wary of introducing them into the classroom. Didau laments
Dweck’s mindsets may just become another “meta-belief that warps and distorts as it
becomes increasingly and uncritically consumed” (Didau, 2016, pg. 311). Dweck herself is
critical of how a ‘false growth mindset’ has appeared as her theories have been
misunderstood (Gross-Loh, 2016). Looking at this critical incident has given me a chance to
reflect on how imperative it is to think critically about strategies we adopt in the classroom,
unless we understand the theory behind a practice, we are unlikely to extract the maximum
benefit from it. It is important as a teacher to not fall into the trap of adopting strategies we

see other teacher using without understanding the expertise (Didau 2016).

Wellbeing being part of the curriculum is not without its critics. Some believe the
focus should be on more academic subjects, one critic of education focusing on wellbeing
is Helene Guldberg. Guldberg wonders would it not be better for teachers to focus on
teaching rather than being psychologists, social workers, happiness counsellors, health
and safety officers and police officers (Guldberg, 2009). The current curriculum will mean
whilst we are teaching wellbeing, we should rarely be teaching it without it being linked to
other cross-curricular subject or areas of learning. | think communicating with parents the
reforms that are happening in education is imperative, most parents come from a time

where school timetables were rigidly set by subjects.

Wellbeing like every subject should be taught in a meaningful way and not just
included as a tick box exercise, teaching growth mindsets and mindfulness seem to be a
popular way for schools to include wellbeing in the curriculum but the focus must remain on
actually creating wellbeing among the pupils. “People want to be happy and, since this
desire is well-nigh universal, we would expect to find happiness as an aim of education.”
(Noddings, 2005, pg. 74). The four purposes are about children living fulfilling lives and in
my own classroom there will be a focus on happiness. Children learn from environment and
modelling and | believe being a role model with my behaviour and thinking will help foster
wellbeing in the classroom, the correct learning environment will encourage positive

mindset and self-efficacy through modelling and experiences.
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Conclusion

A requirement of the professional teaching standards is for teachers to constantly
refine their practice so they can secure the best outcomes for learners. (Welsh Government
2018) It is difficult to imagine how a teacher could not partake in reflective practice as the
nature of the job is not a constant: classes change and with them come new challenges, also
there is constantly new and exciting literature and research in the field of child development,
pedagogy and education. | can see the value of creating a critical incident file while teaching,
particularly when | am reflecting on my own practice and not restricted by writing for an
essay. A challenge | found was staying focused on specific areas rather than allowing my
enquiry to lead me, it is clearly a useful way to extend knowledge in subject areas you may
not have researched otherwise. The observation allowed me to focus on an incident that
centred around the teaching of something that is widely accepted and instinctively felt right
to me, however once | gave the incident more consideration it helped me understand the
importance of considering what we teach and how resources are spent as well as challenge

some of my opinions that were rooted in patronising misconceptions.

One of the struggles | found was that for every study | find there seems to be a study
to contradict, evidence seemingly can be used to support any idea (Didau, 2016), however
by considering a simple incident in the class | have explored numerous arguments about
mindsets, aspiration, wellbeing and disadvantage, there are no definitive answers around the
subjects however | feel better equipped at tackling them in the classroom. | have learnt
about self-efficacy, positive reinforcement and mindsets and effective ways to utilise them
personally and within the classroom. | have also had the chance to look at positive practices
to apply to the classroom, which | can then refine through reflective practice.
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APPENDICES
APPENDIX A

—— rimary School is a community school for children eged from vhree o
eleven years. The school is situated in the cenire of The busy town of
. o iraditional ex-mining community with an established residential
area. in The NI cpproximaiely eight miles north wesi of I
in I _ocal Authority.” The area has a mixture of privaiely
f owned and housing association rented properties. Alihough mE— is notv a

Community First area, there is a high level of economic inactivity in the village
and a high level of unemployment. Approximately 55 pupils live in Communiiy

First areas and aiiend The school through parental choice. The area can be
described as predominantly disadvantaged with many children living in homes
with no working parent and many have single parents.

There will be approximaiely 425 pupils on roll in Seprember 2019 organised into
14 classes- Foundation Phase pupils are organised according to age and ability
and KS 2 according 1o age with two form parallel classes. There will be
approximatrely 49 parit/ full time Nursery pupils. There will be 14 full time
teachers, including the Head teacher. To enhance this provision, There are
threez Grade 7 additional practitioners, along with eight Grade & additional
practitvioners based in The Foundation Phase and one Grade 7 teaching assistant,
four Grade 6 teaching assistants and three Special Needs Support Assistants
based in KS 2. The school also employs a full Time Family Engagement Officer
from the PDG.

The school’s intake comprises of the full range of ability. PLASC 2018 - 19.4%
pupils were identified as having additional learning needs which is slightly below
the national average of 22%. Currently 3 pupils have statements of SEN
although 1 more is going Through the process.

This percentage has remained relet vy stable over tThe four past years.

E mail:

Website: SR T ARG FR

APPENDIX B.
https://www.youtube.com/watch?v=ncPPVha9T6c



https://www.youtube.com/watch?v=ncPPVha9T6c
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APPENDIX C.

Py Prifysgol Cymru
» Y Drindod Dewi Sant
¥ University of Wales
Trinity Saint David

Yr Athrofa

Addysg a'r Dyniaethau
Education and Humanities

OBSERVATION / FIELD NOTES
(Questions adapted from Fletcher Wood (2016)

Date: 23 Oq,Aq

Lesson details: A yeor fwo delf W 1 & yeer o dalirmam.
Tewchen § on NQT , whe kEecthey NOMLU- e
pomdeNon  phall - (/lula«m wl be " e wbm# Spaon .

Classroom culture
(Are the students focused on learning?) Mdcdren are exated to

ewrn  about fpam&l\ cullhre ond all Seasm %c\a),ed_

Objectives

(Is there a clear purpose to the les on? How do the lesson activities promote that
purpose?) ()zw{ e d ot bhee o leern
abond” ¢ pon . Q(WXMJ,) - (/h\,c Hackw, Sfop
Wﬁ‘]% to dusensy /'Ccub(,vvb

Direction

(Are the students clear about what they are doing and how to do it well?)
wld bt doing C‘\«Omcwmo\okarao‘g.
(%) (A(/f\\ﬁ A P J,‘—r./f i fk

Access and challenge
((j:&all students able to engage in the lesson7 Are all students challenged?)

B S iy T et R

Assessment
How does the teacher assess student understanding before durin i and after the
lesson? How is this used in their teaching? 72uches DU

shore bhedr pror kaodacloe . Quuhomj e /od/g

Specifics / Critical Incidents
Are there particular telling moments and examples which it would be helpful to
discuss?

X Teather v fovbowvne fo gl Jous -

g Teechy Shps the o B chalde ce watehin,
L drav affthuvn o hov fre b Lily Cn o7
Wo«u (,(,c.//\/\?

g(t/tv\lo%u act ke Jfo pat henls P bk
achily bley wiph ko patelee o (F bnt
e/w@tlwx
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Model Beirniad Wedi Adfyfyrio (BWA)
Assisted Reflective Conclusions (ARC) Model

Dyddiad/pate: L-3-O°1-| €]
Digwyddiad critigol (Ffocws)/Critical incident (focus): (// dL(,o A }oppeM
Lo

T

o clew c M AeA
poh Qe e s —.

Profiad/ Experience

Teimladau/

Feelings

Beth yw eich teimladau ynghyich y
profiad?

“What are your feelings regarding
the experience?”

[ way prrtu—a// w the e lecchen
made  the Lnk behuiin Jnbet he iy
N‘\M\;O and e peviony lugon .

Cofio a Deall/
Remember and

Understand

Allwch chi restru’r agweddau ar y
profiad dysgu a aeth yn dda?
“Can you list the aspects of the
learning experience that went
well?”

Pa elfennau o’r profiad dysgi oedd
yn siomedig?

“What were the elements of the
learning experience that were
disappointing?”

~ The leather wiced e opporAM,‘f\Q weld
e Shov Ere dnldren~r e cufbecA'c
ket g et Jhe hadd plWa«jL‘ﬁ
,Ww Aulden arte choon'ny achv e,
whak was gqooey K happes Ak wes a
bt wadee .

Gwerthuso a dadansoddi/

Evaluate and analyse

Beth fyddwch chi’n cadw’r un fath i
sicrhau dysgu ac addysgu effeithiol
yn y dyfodol?

“What will you keep the same to
ensure effective teaching and
learning in the future?”

Beth oedd achos yr elfen siomedig
bwysicaf?

“What was the cause of the most
important disappointing element?”

[ Lilked e way) tre Jooche had
resen b ek bl dhalden abond-
mordicy, becoure che  had  recogmiic
vy Adeet UE

Casgliadau a chamau
gweithredu/

Conclusions and actions
Beth yw eich atebion posibl i'r
materiaon siomedig a nodwyd?
“What are your possible solutions
to the disappointing issues
identified?”

Beth ydych yn mynd i'w wneud
nesaf?
“What will you do next?”

=30 e & c,v:w( QKaMfll- og Ere Mptence
09 Lo cda'rechons-

- 'm Tueted an pancsidns ad  heu by
con p[&b e /7ov7" [ wu/(be;,\t

Y profiad newydd / Transformed experience
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ot | Yr Athrofa

Trinity Saint l:'vw Edmafi::\.l;dl){l':lmmities
OBSERVATION / FIELD NOTES
(Questions adapted from Fletcher Wood (2016)
Date: lam 19

Lessondetalls: Voor One class regpshrahon . Buopesn
Longua g s 0%3- - 33 children

Classroom culture Adren hare a Jet muhag .
(Are the students focused on learning?) ‘é\:l-cf ass, sefo- rer :\Qd

sk on corped . ﬁ"”db hatter. Welsh Nﬁ to
nquire about how halden ct. Chilchem ove engae

Objectives
(Is there a clear purpose to the lesson? How do the lesson activities promote that
purpose) Thy  chulchesn wout P heor whet wre

do&n, that ooy . I 1y ox plone A h({i\w wld
b ‘N vind AaSroomg pmd Wename,  aboot dasper
mc MO owmirias. P sgitemed pelpable .
rection

(Are the students clear about what they are doing and how to do it well?)

e hildhen e net fold what wlL be
doing onle bhayy Mmove cdassoom( hows F © Aeer
Bun WM be bold on ovnvd .

Access and challenge

(Are all ‘sdtudanw mﬂn the ?e‘ggall ;mts c/ llen&eg‘?z‘

ove exuked ahbot e athu'h'ey ad setm "“O“’?“A-
Assessment

How does the teacher assess student understanding before, during and after the
lesson? How is this used in their teaching?

N A

Specifics / Critical Incidents
Are there particular telling moments and examples which it would be helpful to
discuss?

When B Bacher puty  her head w p Pl

Crabanve ), she  golhows  2x Menehy shorHy wth 4

qunhon oA Bt 0 S LapnTA af By hadd e

W bt b b ewS th'M'.

W Whan bid C\«O wld b"“‘“""ﬁwdasm one

bov bvab ke kK - Teachws Rassurts him 4 O
Morms ond  bhat Kk /\o[ﬁwvv} to ""0”‘\'}0\}1
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Model Beirniad Wedi Adfyfyrio (BWA)
Assisted Reflective Conclusions (ARC) Model

Dyddiad/Date: LgOﬂ |9

Digwyddiad critigol (Ffocws)/Critical incident (focus): 900 M) N’)

ot e posped ¥

moving  AsISPOv
Profiad/ Experience s
Teimladau/ kh A bo se¢ W m Do
Feelings (/t wad WP“ 9 ldJ
Beth yw eich teimladau ynghyich y a d rUL ~t “\Uh‘o A .

profiad?
“What are your feelings regarding
the experience?”

Cofio a Deall/
Remember and

Understand

Allwch chi restru’r agweddau ar y
profiad dysqu a aeth yn dda?
“Can you list the aspects of the
learning experience that went
well?”

Pa elfennau o'r profiad dysgi oedd

&)M,Q,U\»w\u) ol &w‘r"\pLL AJ /14'0\/\.’10 el
dasgpons  wod  vey trutialy  Pr the.
MAJ.;O'/’\) op the dags. (# m‘n&ofd‘/‘
Ut M wr( u/lwn:\/bm) JWLHM'M)

iomedig? e (emt
!lr;lsl:z:"welrge the elements of the Al w d“ \3 W ‘\5 4l ‘t &
:;:;ngi :ﬁxﬁ;ﬁsnce that were MO 3 }v 0(“ ‘a,\ .
Gwerthuso a dadansoddi/ . . ‘
Evaluate and analyse [ Wke the (dea 04 e tomy Hach

Beth fyddwch chi'n cadw’r un fath i
sicrhau dysgu ac addysgu effeithiol
yn y dyfodol?

“What will you keep the same to
ensure effective teaching and
learning in the future?”

Beth oedd achos yr elfen siomedig
bwysicaf?
“What was the cause of the most

important disappointing element?” h X % M t"/\o\,f (pQ, V\MS" MM {/M/

domer o)t tark, | oado Lk
that D ’(’“guw‘u movbad out a
APU“‘J 5\7 WA~ M P g A e
Te boys pachon wa

6 o
o0 vt

W\M."‘) wovm A .

<
hoad

Casgliadau a chamau
gweithredu/

Conclusions and actions
Beth yw eich atebion posibl i'r
materiaon siomedig a nodwyd?
“What are your possible solutions
to the disappointing issues
identified?”

Beth ydych yn mynd i'w wneud
nesaf?
“What will you do next?”

X wodd he thl.do)nﬂ) b pro :
dhoat Bt bony  why Ao Dy Bk e
il | did gL,v P,.Q,wf Y o

X U 0wt o toandAy ho et
M des W

ek o OU#ﬁLA/* SUmON |

be D Timeths
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(Questions adapted from Fletcher Wood (2016)

Date: 25 09-19

Lesson details: (s maths niuamedeale =D who . amovi
20+ shuku b, sat bov) cjifl- touerd gl Be.

Classroom culture Teaths dotr mt wk  exhbooly .
(Are the students focused on learning?) Zy pectuhons wn e dant ae

MM e, There o ax Wte_ Chlrap A YA
o Uedber- T beache 5 Lidendd whet ,

(/'MWM cwenbodys  worle . Pa e 0f Ehe legion J¢p4rig.,
Objectives
(Is there a clear purpose to the lesson? How do the lesson activitjes promote that
purpose?) The keuche had vew) (/z(_bf 1’
oot note  wkedtes A way  oAmamnic fo (/{,‘,IW\ .
They ot ,b\,‘,NL\) wied  Fo B Hadhws gk pece

o~ A

ﬂwp o}et" hedr hendd doan pd wol{ |
Direction

(Are the students clear about what they are doing and how to do it we l7)
Whaa Sterkev- 1 ON
brev  pr F 8 en gor Leavplihv A

Mpu,f-ah on -

{-mk

Lt r
g N Mhder e op\A A Complhva hA«L+v\ofw/1“~4 e
Access and challenge Teathe
Are al ents ble to engage in the on? Are all students challenged?) . /€&
hen wils m g !og gbe exv\(—_)mu\ B M A&ufﬁ’?&
A pLe “ Uefo X -
"1"— et v wot d«,eo\;ym *’6‘3\*4 M og‘\ bowA tk»\,.g\,u.r LVY)‘M SAY
ot Y Assessment
wyhnt, How does the teacher assess student understandlng before, during and after the
9 - \lesson7 How is this t{\gm their teacm.ﬂg7 CJ/M/‘ ald by,
oy w9 [ oy i e PG5 e
ol s hoo s w he cpas aloay . Helpunn ony,
A b oS Specifics / Critical Incidents 1 ) e wol oNwed
e 7 Are there pamcular telling moments and examples which it would be helpful to L
by.-l./ r discuss? £ T@\ < &.N.) oAl onSwey WI\W‘-‘)t w’\s"'&‘°/\ v "“?pw
Mo/\b I WV\OA.? pt,va./) ‘b‘kl/_) A %ﬁar oL P Juwnunon
<7 ;pwm%tulow%w&wuhmh‘ww%p
od ht has no aShed .
¥ H“‘*0'4 W 0 l}t;ov\ o,of' et  truk V"@M 0"‘*3 /3
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Assisted Reflective Conclusions (ARC) Model
Dyddiad/Date: ,L( 049-1 7
ddiad critigol (Ffocws)/Critical incident (focus): (/ha)¢/) LS Jond LD 0;1 : l"x«‘\;’j’j\( ;

Profiad/ Experience

Teimladau/

Feelings

Beth yw eich teimladau ynghylch y
profiad?

“What are your feelings regarding
the experience?”

[ ‘uJ/f‘ i e 59 the (evelo 0y engageneT
wn e ddass. dren Seened o poc (‘j
%d’l)ﬂ e W“"'\TD neh~e D} - 0

Cofio a Deall/
Remember and

Understand

Allwch chi restru’r agweddau ar y
profiad dysgu a aeth yn dda?
“Can you list the aspects of the
learning experience that went
well?”

Pa elfennau o’r profiad dysgi oedd
yn siomedig?

“What were the elements of the
learning experience that were
disappointing?”

/ W ﬁwl«/l—- i~ Che Sho? by

| wes et toeed) o lo} o9
medenad - | way ’:c/h‘o«la/Lj e § A
at  how guidk tre Al hen
wert  wortiag, et Leachie, o le

] thaih e pace p/vhc./iab hodnd nefpt gor:
U pup s, .

A <

Gwerthuso a dadansoddi/

Evaluate and analyse

Beth fyddwch chi’n cadw’r un fath i
sicrhau dysgu ac addysgu effeithiol
yn y dyfodol?

“What will you keep the same to
ensure effective teaching and
learning in the future?”

Beth oedd achos yr elfen siomedig
bwysicaf?

“What was the cause of the most
important disappointing element?”

| L’hvu(?k/?’ e lemmrn wad L’\J'Pl.f? h\’y\f\/{ D

be Shlng Arvtw SPICVLL.,S Jo L other
ob‘gm l/\ o~ o VT ) WJ*‘)’\.'-\

hat we wet splt doem vt A on
whefhe- we ok hewt eﬁlos/l,ec/) Suth o gast pa

_eof

Casgliadau a chamau
gweithredu/

Conclusions and actions
Beth yw eich atebion posibl i'r

dig @ nodwyd?
“What are your possible solutmns
to the disappointing issues
identified?”

Beth ydych yn mynd i'w wneud
nesaf?
“What will you do next?”

Ot fake aw Wi L,avd @0&"&/ vorrhng,y
on hedp wus ar we wlke s Lwon Hiae.
¥ Shona behenior expetatons realtf
W Leacplient  stwddets .

bl 72&%-1/0 wow 1 howne o be awvere on hoo,
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OBSERVATION / FIELD NOTES
(Questions adapted from Fletcher Wood (2016)

Date: /LS_OC‘.(‘;‘

Lesson details: Ta/pad [—’"“{7"‘5 achh g . Yer +Hwo , en papdla .
;\QMM‘,) ab ot Jpoirn —M ocden Lévu{\—uu—,/o Oc. Y .
Classroom culture - .

(Are the students focused on learning?) 7LL hlhen rﬁ: i o Lxu\ﬁ'&(/’

M Ere pNJpCM' 0} t\'\ov-\‘j M‘,'AJ omo p«_@ A~

e sty dita o gpaek Tl b Hedw i L

e Yl oon A b U b gy o). g R v

Objectives 4

(Is there a clear purpose to the lesson? How do the lesson activities promote that
purpose?) -~ (Childcdter~ ot L&WMAJ chout” Speridh cnlhc .
In Buwl fwk by ot lonas, abot and m’haq

Tapad . Teahrv Miscnsser Knipe  Sagetsy.
Direction

(Are the students clear about what they a):g doing and how to do '%well?)
Ohiddran ot entorasqged diggeent foocks ba~
o< pold  Brevy Con choore fo by

Access and challenge

(Are all students ablg to engage in the lesson?, Are all students challenged?)
MAAN ot pormed by delleng e\ o howeny gl’ko‘v et
enLovvm o) P Ay Be eoodo :

Assessment

How does the teacher assess student understanding before, during and after the

lessor;zh I;lj:/fiszdhi used in their teagl/ig%?“/r ey Gpesein Q-G)*Um\;&

(S on ewoceaddv, W [ op L~ S aw\&‘d/‘t e el |elor

Specifics / Critical Incidents . Ko el 2

Are there particular telling moments and examples which it would be helpful to
discuss?

¥ Ona hdd Yy Ao MIVPKMQ tw%i:,) e Lc.-\'“a,u. .
o er\? O a(/h'w'h/) bre teaihe Mw\ Now e

Al t‘~) Jhrawb em'yu, a CjV‘/JQ‘;J “musy, '/ co't [ siblageae -
Teuhe Say] we vadd Sleip stB wherrvey wh~ Bl g -
K AsSunbh he 701/)\ tecithns wet wdo (e Lnytes hon
Pt way mo afenbl }\w{@ (Conp a bh g hday.
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Digwyddiad critigol (Ffocws)/Critical incident (focus): (ido] aldvgric

o Newher ¢ —>
stroherny tabny  petog Fk
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Profiad/ Experience

Teimladau/

Feelings

Beth yw eich teimladau ynghylch y
profiad?

“What are your feelings regarding
the experience?”

| /J/’f ViEm) I—’ffg gor fre ch‘rC- Tre kacter
had  alrta menhors A {c‘ﬁ/\D strewber ¢
to D gonp bepore vl drzaq ney -

Cofio a Deall/
Remember and

Understand

Allwch chi restru’r agweddau ar y
profiad dysgu a aeth yn dda?
“Can you list the aspects of the
learning experience that went
well?”

Pa elfennau o’r profiad dysgi oedd
yn siomedig?

“What were the elements of the
learning experience that were
disappointing?”

7 Qu%‘hb/u:nj wa) upAd wll  Ehvaglos~
e feuly .

, The baher Shodd  hene bep,, p/‘ﬂfaf'(dl(

A Cw—a// a ﬂOIL@\/\WZB Wo»—l
shmahon

Gwerthuso a dadansoddi/

Evaluate and analyse

Beth fyddwch chi’'n cadw’r un fath i
sicrhau dysgu ac addysgu effeithiol
yn y dyfodol?

“What will you keep the same to
ensure effective teaching and
learning in the future?”

Beth oedd achos yr elfen siomedig
bwysicaf?

“What was the cause of the most
important disappointing element?”

U o wsnhad gor plannisy feyly ke
be fuibred F e dags oo hare .
Wik anmy by fahy, allrsgey shod
e wurtaned

Casgliadau a chamau
gweithredu/

Conclusions and actions
Beth yw eich atebion posibl i'r
materiaon siomedig a nodwyd?
“What are your possible solutions
to the disappointing issues
identified?”

Beth ydych yn mynd i'w wneud
nesaf?
“What will you do next?”

No t o/\‘v wa) De &Aoo /)o/—&\h‘cJL\,)
Aengpm vy, WA wnpleasent bhak b we
Sruwberyy e 8 Spevgre papd

Y profiad newydd / Transformed experience




ECAD6007 Student Number:1801022



