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Coming for a Sport Development background rather and an education/school background meant that first I had to find the right setting to deliver my practical sessions. I am not tied to any one school, I look after 94 primary school settings across Rhondda Cynon Taf. 
This year I had a focus school, who in the original consultation suggested that their children were lacking in physical literacy. There is a lack of facilities in the area and is considered disconnected from the majority of RCT due to its location. The school is also in an area of deprivation with it being in the top 10%-20% most deprived in Wales (Welsh Government, 2019). After speaking with the headteacher we decided it would be best to focus on their year one class, as there was a considerable amount of developmental delay within the cohort. There were eighteen of the 4–5-year-olds, ranging from competent movers to those who had only learned to walk the previous year. I knew I was going to have my work cut out with the range of abilities within the cohort. 
Most of the sessions took place within the school hall. This was a medium size hall with a stage set up for upcoming performances. There was only enough space for me to have two gardens set up at once with a third garden waiting to be set up. The space was sometimes challenging and kept me on my feet, but also allowed the children to explore their movement safely in one confined area. 
I ran one block of six sessions, with testing on the first and sixth session. The sessions took place on a Thursday morning between 9:30 and 10:30. This allowed around thirty minutes for the children to get settled and have some informal play before they came and did my session. Each session started with a warmup, this was always around exploring movement and using our imaginations. The core of the session contained three gardens: a movement garden, throwing/catching garden, and a kicking garden.
These sessions were aimed at developing the participants Fundamental Movement Skills (FMS). FMS can be broken down into three different categories; locomotor skills, object control skills and body control skills (Goodway et al, 2019). Locomotor skills are those where our body moved from one point to another such as running, galloping and skilling (Goodway et al, 2019). Object control skills are any skills that manipulate and object such as throwing, kicking, or catching (Goodway et al, 2012). Lastly body control skills are skills such as balancing, bending and twisting. 
Research carried out by Goodway & Branta (2003) suggests that children cannot develop these skills through informal play, but rather through instructed games. This research showed the yields pre/post testing dramatically increase when structed games suit their ability. Backed up by Haywood and Getchall (2019) who suggest that setting different constraints (Newell’s Constraints Model) for different abilities further supports individual development of FMS as the task can be altered to suit the individual needs of the participant to aid development. 
Finaly, I designed the session to be fun and engaging for the participants, engaging their imagination, and allowing them to make decisions and move freely. This is an approach that uses play as the delivery method. Ayres (2005, p14) states “Children are designed to enjoy activities that challenge them to experience new sensations and develop new motor functions”. Play directly challenges children to develop new motor functions and experience new sensations which in return gives children a pleasant feeling giving them confidence and the motivation to continue. 
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The first warmup the children took part in was called Swamp Monsters, I was happy to see all the children taking part and engaging their imagination through this playful activity. I observed a range of abilities and levels of perceived confidence. Some children moved confidently and explored the space successfully whereas some lack confidence in their movement. 
At first, I felt confident within my ability as the children saw this warmup as fun, laughing at the different animals they were tasked to move as. Seeing the lower ability children made me question whether I was ready to support them to become competent movers as two of the participants only started to walk the year before and were severely delayed.
With the range of different abilities in the cohort some of the participants found certain animals more challenging than others. Since having learnt Newell’s Constraints model (Haywood & Getchell, 2019) when I came to do the warmup a second time round, I set different constraints. This allowed me to challenge the individual to ensure that all the participants are developing. For example, when the children were rabbits, I challenged some children to jump (with two feet) and some to hop (with one foot). This differentiation ensured that I was challenging the different ability levels and increasing their confidence/motivation as they are more likely to be successful. 
During this game each time I changed the animal I got a participant to demonstrate how that animal moves. In most cases this was successful. However, when it came to some animals some of the children demonstrating struggled to show a competent movement. In future sessions I will look to reiterate the demonstration of the animals when participants are unable to do so. This will give the participants a view of the correct technique and skills needed to carry out the movement from a competent mover. Alternatively, once I have gotten to know the children better, I can call on a competent mover to demonstrate the action. 
In each session the children completed an obstacle course before going back to class. During the first week I let the children explore the course themselves and did not give any ques for what to do at each stage of the course. I noticed that those who were not confident movers would skip our certain aspects of the course or get frustrated with what the do with the specific piece of the equipment. For example, I had put low hurdles on the course and two participants couldn’t figure out how to get over them, this caused them to get frustrated and get upset. 
From this the following week I introduced the use of a story and showed the children how they might move around the course. Using the story really engaged the children, it made the less confident movers excited to try the harder aspects of the course. The two participants who got frustrated the week before now were trying to step over the hurdle. Taking this a step further I consider implements Newell’s constraints model as participants benefitted more with the challenge of jumping over the hurdle rather than walking over it. For those who completed the course with ease were given a beanbag that they had to balance as they went round the course, really making them focus on their body management/control skills. 
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In one of the sessions the throwing/catching garden used a game called “to me to you”. This game consists of children taking in turns throwing an object to their partner for them to catch. The participants were put in pairs and stood on a spot opposite each other. There were three spots placed in between the partners. One participant would then through an object to their partner to catch. 
To start the session all the participants were nice and close to their partner and used a scarf. There was lots of success at first with most of the participants find it too easy to catch. Being able to put Newell’s Constraint model (Haywood & Getchell, 2019) into practice during the session massively increased the success and challenged the participants. For this game I was able to set individual, environmental and task constraints for all the participants. For those finding it too easy I could change the type of object there were throwing such as a beach ball, football, or tennis ball, or I could change how far apart they were from their partner by using the spots on floor as markers. 
When the partners made five successful throws/catches they were able to choose a different object to use, they had access to beach balls, tennis balls, foam balls and bean bags. Letting them choose their own equipment made sure the session was child centred, this supports the participants development of independence as well as their FMS. Supported by Tompsett et al (2017) who states, “Intervention environments encouraging psychological autonomy were likely to enhance perceived and actual competence in FMS alongside physical activity.”. This also allows the participants to pick the equipment that they feel comfortable with or give themselves a harder challenge from the get-go. For participants who picked an object outside of their ability I approach them with something more suitable and offered it to them rather than telling them they must use it. 
The child centred approach and successful use of Haywood & Getchell (2019) constraints model made me feel confident in my ability to support the physical development of the cohort. Each participant had lots of opportunity for success whilst also enjoying the task at hand. With this success I will ensure to sue the child centred approach more within my sessions, giving the participants a higher perceived and actual confidence as supported by Tompsett et al (2017). 
Having the range of equipment to support with Haywood & Getchell (2019) constraints theory gave me the confidence and ability to quickly add in environmental, task and individual constraints to support the development of the participants. I will ensure in future sessions I plan and bring a range of equipment. Whilst also exploring what equipment is best for certain stages of object control skills. 
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I have thoroughly enjoyed my time on the Level 4 SKIP Cymru course at the University of Wales Trinity St Davids. Whilst on the course my knowledge and experience in supporting the development of children in their early years has significantly developed. I enjoyed the academic reading that accompanied the theory and practical sessions and aided my understanding of the key underpinning theory. 
I know feel more confident since finishing the course in supporting the physical development of children. Having got the chance recently to start up tot’s sessions in work, It is clear how much my knowledge has come on since I last delivered similar sessions. I am now more confident in supporting our coaches and team within these sessions, ensuring we have the right activities that are impactful for the participants. I am also able to give academic backing and explanations to parents when they have questioned. This has proven useful to getting parents to buying into the process as they have seen me as less as an experienced coach and more of an experienced co-ordinator on the project.  
The next step for my development is to start the roll out of two of our tots sessions across RCT and develop further resources to support these sessions. We currently have Active Family Resource packs that are give out at the tot’s sessions. These packs include basic equipment and activity cards for the child development to continue at home. This part of the project needs to be evaluated to see if the learning does continue and what other support they need.
Lastly, I hope to become a tutor on the Building Foundations for Sport course to support the Central South authorities train coaches and volunteers to support the physical development of children across the region. Passing on my knowledge and experience within the area I believe will help me solidate my understanding further and allow me to encourage the next generation of coaches to deliver quality physical activity sessions that develops participants FMS and physical literacy. Thank you for the opportunity to attend this course, I have learned a lot and have developed my practices to ensure that I am supporting and developing children so that they can be fit and active for life. 

[bookmark: _Toc176425930]References

Goodway, J.D. & Branta, C.F. (2003). ‘Influence of a motor skill intervention on fundamental motor skill development of disadvantaged preschool children’, Research Quarterly for Exercise and Sport, 74(1), 36-46.  
Goodway, J. D., Ozmun, J. C., & Gallahue, D. L. (2019). Understanding motor development: Infants, children, adolescents, adults. Jones & Bartlett Learning.. 
Haywood, K. M., & Getchell, N. (2019). Life span motor development. Human kinetics.
Ayres, A. J., & Robbins, J. (2005). Sensory integration and the child: Understanding hidden sensory challenges. Western Psychological Services.
Tompsett, C., Sanders, R., Taylor, C. et al. Pedagogical Approaches to and Effects of Fundamental Movement Skill Interventions on Health Outcomes: A Systematic Review. Sports Med 47, 1795–1819 (2017)
Welsh Government. (2019). WIMD - Llanharry 2. [online] Gov.wales. Available at: https://wimd.gov.wales/lsoa/w01001192?lang=en 

2		Word Count: 2002

image3.png
Prifysgol Cymru
% Y Drindod Dewi Sant

% University of Wales
Trinity Saint David

£




image1.png




image2.png




