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Hello everyone and welcome to this presentation. My name is Kayleigh Cowdery, and I am a youth work student currently pursuing my Level 6 degree at the University of Wales Trinity Saint David (UWTSD) in Carmarthen. Today, I will be critically exploring the multifaceted experiences of LGBTQ+ young people during the transformative years of adolescence. 
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This presentation will delve into the unique challenges that LGBTQ+ adolescents face, particularly concerning adverse childhood experiences, commonly known as ACEs. Additionally, I will discuss the crucial role of youth work in supporting these individuals, proposing interventions that are proven to boost their health and well-being, ultimately building resilience and mitigating the long-term effects of adversity.  Throughout the presentation, I will link these discussions to the Youth Work National Occupational Standards (NOS) (CLD Standards Council Scotland, 2019) and other policies. 
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To be effective in our roles as youth workers or professionals working with young people, it is essential to cultivate a deeper understanding of the LGBTQ+ community and its diverse spectrum. Research by Cullen and Meehan (2018) indicates that young people are increasingly ‘coming out’ at younger ages. This trend has been facilitated by greater societal acceptance, the visibility of relatable LGBTQ+ role models in mainstream media, and increased access to information online (Cullen and Meehan, 2018). 

It is important to acknowledge that the response of a youth worker to a young person coming out, can have significant consequences for that individual's experience, sense of self-worth, and overall mental health (Cullen and Meehan, 2018). Therefore, continually learning about LGBTQ+ issues is critical for creating a welcoming and supportive environment for all young people, regardless of whether they have publicly identified as LGBTQ+ or not. Cullen and Meehan (2018) state that every young person deserves a safe, inclusive space where they can receive empathetic support in their personal journeys.
This reflects youth work’s values of equity, diversity, and inclusion as outlined in the NOS (CLD Standards Council Scotland, 2019). It also supports the principle of continuous professional development as outlined by Sapin (2013). 

Slide 4


Let’s clarify some of the terminology related to gender and sexuality. According to Dellenty (2019), sexuality, often termed sexual orientation,  encompasses an individual's emotional and physical attraction to various genders. Under this umbrella, there are numerous identities, including lesbian, gay, bisexual, pansexual, heterosexual, and asexual (Cullen and Meehan, 2018). Gender, as defined by the Office for National Statistics (ONS) (2019), is a complex social construct shaped by cultural norms and expectations, where individuals may identify as male, female, non-binary, or have no gender at all (ONS, 2019). The ONS (2019) states that gender identity reflects an individual’s internal perception of themselves, and this may not align with their assigned sex at birth. This mismatch can lead to significant psychological distress, particularly for transgender or non-binary individuals (NHS, 2020). 
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A valuable resource developed by the Trans Student Educational Resources (TSER) (2015) that can be used by youth workers is the Gender Unicorn. This visual and interactive tool demonstrates the diversity and fluidity of gender and sexuality, challenges fixed labels, and actively engages individuals in their exploration of self (TSER, 2015). This reflects youth work’s values of equity, diversity, and inclusion whilst also promoting active participation and empowerment (CLD Standards Council Scotland, 2019).
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Understanding adolescent development is crucial for fostering positive outcomes among young people. The World Health Organisation (2025) defines adolescence as a critical life stage spanning ages 10 to 19 and serves as a bridge between childhood and adulthood. The Center for the Study of Social Policy (CSSP) (2018) state that this period is characterised by significant physical, cognitive, emotional, and social changes that can be extremely challenging. Cultural influences from family, peer groups, and societal expectations can further complicate navigation and successful transition through this life stage (CSSP, 2018). 

According to CSSP (2018), the adolescent brain is adaptable and shaped by experiences. As a result of the adolescent maturing process, Rose provides an educative approach underpinned by two implicit principles; ‘knowledge is assumed to be actively constructed by the learner not passively received from the environment, and learning is an interactive process of interpretation, integration, and transformation of one’s experiential world’, made possible through the principles of participation and empowerment (Rose, cited in Jeffs and Smith, 2010, p. 167). 

This knowledge and understanding informs youth work praxis and can be used to support and promote the essential competencies needed for young people’s successful transition to adulthood (CSSP, 2018). Youth workers can tailor programmes and activities to specific developmental needs, thus boosting their resilience to thrive in a complex world (CSSP, 2018).  This reflects the visions set forth by the Youth Work Strategy for Wales (Welsh Government, 2024), and the Wellbeing of Future Generations (Wales) Act (Welsh Government, 2015).
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Erikson's Theory of Psychosocial Development emphasises that adolescence is a critical period for identity exploration and represents a conflict between identity formation and role confusion (McLeod, 2024). During this time, young people actively seek to understand their sense of self, values, and future direction, exploration which is vital for developing autonomy and independence (McLeod, 2024).

Unfortunately, many LGBTQ+ adolescents face unique challenges that complicate this identity formation process, leading to feelings of confusion, fear, and isolation (NSPCC Learning, 2024). The societal pressure to conform to traditional gender roles and heteronormative expectations can hinder their ability to express their true selves (NSPCC Learning, 2024). Consequently, feeling a sense of belonging becomes critical. As emphasised by the National Youth Agency (NYA) (2024), identity and belonging are essential for young people, significantly influencing how they feel respected and valued within their communities. Youth workers can facilitate this sense of belonging for LGBTQ+ young people by creating opportunities for shared experiences where young people can openly discuss their identity struggles and feel empowered to confront stigma and discrimination (NYA, 2024). 

This could include facilitating LGBTQ+ community service projects, educational workshops, or young people’s participation in events like Pride Cymru (Cullen and Meehan, 2018). These initiatives can foster meaningful social connections and provide young people with inspirational role models who reflect their identities (Barnardo’s, 2019). These approaches are proactive anti-oppressive, a key principle in youth work practice (Sapin, 2013). Furthermore, such initiatives reflect Rose’s adolescent educational principles (Jeffs and Smith, 2010) and embody youth work’s principles of active participation, inclusion, and empowerment (CLD Standards Council Scotland, 2019).
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The process of developing personal identity in adolescents is closely related to self-categorisation, group identification, and sensitivity to peer acceptance (Cotterell, 1996). Unfortunately, many LGBTQ+ young people suffer from bullying in educational settings. According to Stonewall's (2017) school report, nearly half of LGB students face bullying, and this number rises to a staggering 64% for transgender young people. These experiences can drastically affect their mental health and academic performance, with 61% of LGBTQ+ young people reporting self-harming behaviours and suicidal tendencies (Stonewall, 2017). 

According to Anderson (2023), by creating safe spaces for self-expression, youth workers can cultivate a strong sense of community among young people. This supportive environment helps reduce feelings of isolation while enhancing their skills and confidence (Anderson, 2023). Additionally, it empowers young people to confront bullying and advocate for themselves and others effectively (Anderson, 2023). This reflects youth work’s five pillars which include providing opportunities for education, expression, participation, inclusion, and empowerment (Youth Work in Wales Review Group, 2022). 
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Adverse Childhood Experiences (ACEs) refer to stressful incidents in childhood, such as experiencing abuse, neglect, or living in a family with issues like substance abuse, mental health disorders, domestic violence, or criminal activities leading to imprisonment (Felitti et al., 1998 cited in Public Health Wales, 2019). 

ACEs can have long-lasting negative effects on health throughout a person's life, contributing to greater health disparities and increased illness rates (see picture) (Public Health Wales, 2019). Public Health Wales (2019) suggests that the adverse impacts of ACEs can extend across generations, as their recurrence is influenced by interactions among personal and social environmental elements, resulting in intergenerational transmission. Therefore, they mention that actions for preventing and mitigating ACEs and their negative effects are critical for improving the health and well-being of current and future generations. 
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Research by Craig et al., (2020) indicates that LGBTQ+ young people are disproportionately affected by ACEs, as they often encounter significantly higher levels of family dysfunction, emotional abuse, and rejection by those closest to them. 

The culmination of these adverse experiences creates a complex web of challenges that LGBTQ+ individuals face during their upbringing (Craig et al., 2020). More notably, the additional challenges posed by identity-based stressors amplify the difficulties experienced (Craig et al., 2020).






Slide 11


According to Public Health Wales (2019), there is substantial evidence indicating that resilience serves as a crucial protective factor in reducing the effects of ACEs, including mental health issues, and positively influencing childhood health and school attendance. 

Resilience resources include having a stable, trusted relationship with an adult, participating in sports groups, and community engagement (Public Health Wales, 2019).
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Youth Borders (2020) also highlights the significant impact that having at least one reliable adult in a young person's life can have on their development. They agree that this supportive relationship can enhance self-confidence, build resilience, and contribute to academic success. However, they argue that the strength of this relationship lies in its voluntary nature where young people feel comfortable and safe in choosing their trusted adult (Youth Borders, 2020). Furthermore, they note that youth workers are uniquely positioned to provide support and resources, filling in the gaps that young people may experience at home or school (Youth Borders, 2020).

Youth Borders (2020) state that, by being reliable and consistent points of contact for young people seeking advice, support, and affirmation, youth workers can play a pivotal role in their lives. In many cases they add, youth workers may serve as the only trusted adults present in a young person's life, highlighting their potential to create lasting impacts and serve as lifelines in times of crisis (Youth Borders, 2020).
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According to Marion (2024), experiential learning significantly enhances adolescent well-being and resilience by encouraging active engagement and participation, key principles in youth work (CLD Standards Council Scotland, 2019). 

Ultimately, this approach reflects youth work’s holistic approach to personal and social development as outlined in NOS (CLD Standards Council Scotland, 2019), and reflects the adolescent educational principles suggested by Rose (cited in Jeffs and Smith, 2010).
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In conclusion, youth work provides crucial support during the formative years of adolescence by fostering environments where young people can build their sense of self, acquire knowledge, and develop the skills necessary to navigate its complexities (Welsh Government, 2024). By establishing trusted relationships with adults, often the only supportive figures in their lives, youth workers are positioned to positively influence LGBTQ+ young people, enhancing their resilience, self-confidence, and overall well-being (Youth Borders, 2020).

The principles of equity, diversity, and inclusion, as outlined in the NOS are central to effective youth work practice (CLD Standards Council Scotland, 2019).  Through initiatives that prioritise safe spaces, participation, and shared experiences, youth workers can empower LGBTQ+ young people to voice their experiences, confront stigma, and combat discrimination (Anderson, 2023). Such an approach not only addresses the immediate needs of young people but also fosters a sense of belonging and community, vital for their emotional and social development (NYA, 2024).

Experiential learning plays a significant role in promoting resilience among LGBTQ+ young people (Marion, 2024). By engaging in hands-on activities like community service and sports, young individuals can build supportive networks and develop trust within their peer groups, critical elements for overcoming the challenges posed by bullying, rejection, and isolation (Mermaids UK, 2021).

By promoting equality, celebrating diversity, and tackling oppression, youth work plays a vital role in fostering a supportive landscape where LGBTQ+ young people can flourish (Sapin, 2013). Through consistent support, advocacy, and empowerment, youth workers can help young individuals navigate their paths toward adulthood, ensuring they can access the opportunities and resources they need to lead fulfilling lives (Welsh Government, 2024).

This aligns with various standards and policies including the NOS (CLD Standards Council Scotland, 2019), the Equality Act (Legislation, 2010), the Well-being of Future Generations (Wales) Act (Welsh Government, 2015), the Youth Work Strategy for Wales (Welsh Government, 2024), and the United Nations Convention on the Rights of the Child (UNICEF, 1989).
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Thank you for listening. Does anyone have any questions? 
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Understanding LGBTQ+ Young People

According to Cullen and Meehan (2018):

Effective youth work requires a deeper understanding of the LGBTQ+ community.

Young people are coming out at younger ages due to increased acceptance and visibility.

Continually learning about LGBTQ+ issues is critical for creating a welcoming and supportive environment for all young people. 









To be effective in our roles as youth workers or professionals working with young people, it is essential to cultivate a deeper understanding of the LGBTQ+ community and its diverse spectrum. Research by Cullen and Meehan (2018) indicates that young people are increasingly ‘coming out’ at younger ages. This trend has been facilitated by greater societal acceptance, the visibility of relatable LGBTQ+ role models in mainstream media, and increased access to information online (Cullen and Meehan, 2018). 

It is important to acknowledge that the response of a youth worker to a young person coming out can have significant consequences for that individual's experience, sense of self-worth, and overall mental health (Cullen and Meehan, 2018). Therefore, continually learning about LGBTQ+ issues is critical for creating a welcoming and supportive environment for all young people, regardless of whether they have publicly identified as LGBTQ+ or not. Cullen and Meehan (2018) state that every young person deserves a safe, inclusive space where they can receive empathetic support in their personal journeys.

This reflects youth work’s values of equity, diversity, and inclusion as outlined in the NOS (CLD Standards Council Scotland, 2019). It also supports the principle of continuous professional development as outlined by Sapin (2013). 
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Clarifying Terminology

Sexualities include lesbian, gay, bisexual, pansexual, heterosexual, and asexual (Cullen and Meehan, 2018).

Gender is a social construct shaped by cultural norms and expectations, where individuals may identify as male, female, non-binary, or have no gender at all (ONS, 2019).

The ONS (2019) states that gender identity reflects an individual’s internal perception of themselves, and this may not align with their assigned sex at birth. 











Let’s clarify some of the terminology related to gender and sexuality. According to Dellenty (2019), sexuality, often termed sexual orientation encompasses an individual's emotional and physical attraction to various genders. Under this umbrella, there are numerous identities, including lesbian, gay, bisexual, pansexual, heterosexual, and asexual (Cullen and Meehan, 2018). Gender, as defined by the Office for National Statistics (ONS) (2019), is a complex social construct shaped by cultural norms and expectations, where individuals may identify as male, female, non-binary, or have no gender at all (ONS, 2019). The ONS (2019) states that gender identity reflects an individual’s internal perception of themselves, and this may not align with their assigned sex at birth. This mismatch can lead to significant psychological distress, particularly for transgender or non-binary individuals (NHS, 2020). 
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A valuable resource developed by the Trans Student Educational Resources (TSER) (2015) that can be used by youth workers is the Gender Unicorn. This visual and interactive tool demonstrates the diversity and fluidity of gender and sexuality, challenges fixed labels, and actively engages individuals in their exploration of self (TSER, 2015). This reflects youth work’s values of equity, diversity, and inclusion whilst also promoting active participation and empowerment (CLD Standards Council Scotland, 2019).
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Understanding Adolescent Development

Critical life stage (WHO, 2025), characterised by significant physical, cognitive, emotional, and social changes (CSSP, 2018). 

Adolescent brain is adaptable and shaped by experiences  (CSSP, 2018). 

Rose  (cited in Jeffs and Smith, 2010, p. 167)  suggests that: ‘knowledge is assumed to be actively constructed by the learner not passively received from the environment’

‘learning is an interactive process of interpretation, integration, and transformation of one’s experiential world’. 

Informs youth work praxis.













Understanding adolescent development is crucial for fostering positive outcomes among young people. The World Health Organisation (2025) defines adolescence as a critical life stage spanning ages 10 to 19 and serves as a bridge between childhood and adulthood. The Center for the Study of Social Policy (CSSP) (2018) state that this period is characterised by significant physical, cognitive, emotional, and social changes that can be extremely challenging. Cultural influences from family, peer groups, and societal expectations can further complicate navigation and successful transition through this life stage (CSSP, 2018). 



According to CSSP (2018), the adolescent brain is adaptable and shaped by experiences. As a result of the adolescent maturing process, Rose provides an educative approach underpinned by two implicit principles; ‘knowledge is assumed to be actively constructed by the learner not passively received from the environment, and learning is an interactive process of interpretation, integration, and transformation of one’s experiential world’, made possible through the principles of participation and empowerment (Rose, cited in Jeffs and Smith, 2010, p. 167). 



This knowledge and understanding informs youth work praxis and can be used to support and promote the essential competencies needed for young people’s successful transition to adulthood (CSSP, 2018). Youth workers can tailor programmes and activities to specific developmental needs, thus boosting their resilience to thrive in a complex world (CSSP, 2018).  This reflects the visions set forth by the Youth Work Strategy for Wales (Welsh Government, 2024), and the Wellbeing of Future Generations (Wales) Act (Welsh Government, 2015).
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Identity Development in Adolescence

Erikson’s Psychosocial theory emphasises identity exploration during adolescence (McLeod, 2024).

LGBTQ+ young people face challenges that complicate their identity formation process (NSPCC Learning, 2024).

A sense of belonging is critical for feeling respected within communities
(NYA, 2024).











Erikson's Theory of Psychosocial Development emphasises that adolescence is a critical period for identity exploration and represents a conflict between identity formation and role confusion (McLeod, 2024). During this time, young people actively seek to understand their sense of self, values, and future direction, exploration which is vital for developing autonomy and independence (McLeod, 2024).



Unfortunately, many LGBTQ+ adolescents face unique challenges that complicate this identity formation process, leading to feelings of confusion, fear, and isolation (NSPCC Learning, 2024). The societal pressure to conform to traditional gender roles and heteronormative expectations can hinder their ability to express their true selves (NSPCC Learning, 2024). Consequently, feeling a sense of belonging becomes critical. As emphasised by the National Youth Agency (NYA) (2024), identity and belonging are essential for young people, significantly influencing how they feel respected and valued within their communities. Youth workers can facilitate this sense of belonging for LGBTQ+ young people by creating opportunities for shared experiences where young people can openly discuss their identity struggles and feel empowered to confront stigma and discrimination (NYA, 2024). 



This could include facilitating LGBTQ+ community service projects, educational workshops, or young people’s participation in events like Pride Cymru (Cullen and Meehan, 2018). These initiatives can foster meaningful social connections and provide young people with inspirational role models who reflect their identities (Barnardo’s, 2019). These approaches are proactive anti-oppressive, a key principle in youth work practice (Sapin, 2013). Furthermore, such initiatives reflect Rose’s adolescent educational principles (Jeffs and Smith, 2010) and embody youth work’s principles of active participation, inclusion, and empowerment (CLD Standards Council Scotland, 2019).
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The Impact of Bullying







The process of developing personal identity in adolescents is closely related to self-categorisation, group identification, and sensitivity to peer acceptance (Cotterell, 1996). Unfortunately, many LGBTQ+ young people suffer from bullying in educational settings. According to Stonewall's (2017) school report, nearly half of LGB students face bullying, and this number rises to a staggering 64% for transgender young people. These experiences can drastically affect their mental health and academic performance, with 61% of LGBTQ+ young people reporting self-harming behaviours and suicidal tendencies (Stonewall, 2017). 



According to Anderson (2023), by creating safe spaces for self-expression, youth workers can cultivate a strong sense of community among young people. This supportive environment helps reduce feelings of isolation while enhancing their skills and confidence (Anderson, 2023). Additionally, it empowers young people to confront bullying and advocate for themselves and others effectively (Anderson, 2023). This reflects youth work’s five pillars which include providing opportunities for education, expression, participation, inclusion, and empowerment (Youth Work in Wales Review Group, 2022). 
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The process of developing personal identity in adolescents is closely related to self-categorisation, group identification, and sensitivity to peer acceptance (Cotterell, 1996).





According to Stonewall's (2017) school report, nearly half of LGB students face bullying, and this number rises to a staggering 64% for transgender young people. 





According to Anderson (2023), by creating safe spaces for self-expression, youth workers can cultivate a strong sense of community among young people. 
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Understanding ACEs

Refer to stressful incidents in childhood, such as experiencing abuse, neglect, or living in a family with issues like substance abuse, mental health disorders, domestic violence, or criminal activities leading to imprisonment (Public Health Wales, 2019).

Impacts of ACEs can extend across generations (Public Health Wales, 2019).





(Public Health Wales, 2019)







Adverse Childhood Experiences (ACEs) refer to stressful incidents in childhood, such as experiencing abuse, neglect, or living in a family with issues like substance abuse, mental health disorders, domestic violence, or criminal activities leading to imprisonment (Felitti et al., 1998 cited in Public Health Wales, 2019). 



ACEs can have long-lasting negative effects on health throughout a person's life, contributing to greater health disparities and increased illness rates (see picture) (Public Health Wales, 2019). Public Health Wales (2019) suggests that the adverse impacts of ACEs can extend across generations, as their recurrence is influenced by interactions among personal and social environmental elements, resulting in intergenerational transmission. Therefore, they mention that actions for preventing and mitigating ACEs and their negative effects are critical for improving the health and well-being of current and future generations. 
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ACEs Impact on LGBTQ+ Young People

LGBTQ+ young people are disproportionately affected by ACEs (Craig et al., 2020).

The culmination of these adverse experiences creates a complex web of challenges that LGBTQ+ individuals face during their upbringing (Craig et al., 2020). 

Identity-based stressors amplify the difficulties experienced (Craig et al., 2020).











Research by Craig et al., (2020) indicates that LGBTQ+ young people are disproportionately affected by ACEs, as they often encounter significantly higher levels of family dysfunction, emotional abuse, and rejection by those closest to them. 



The culmination of these adverse experiences creates a complex web of challenges that LGBTQ+ individuals face during their upbringing (Craig et al., 2020). More notably, the additional challenges posed by identity-based stressors amplify the difficulties experienced (Craig et al., 2020).
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Protective Factors

According to Public Health Wales (2019), resilience serves as a crucial protective factor in reducing the effects of ACEs.

Resilience resources include having a stable, trusted relationship with an adult, participating in sports groups, and community engagement (Public Health Wales, 2019).





(Public Health Wales, 2019).







According to Public Health Wales (2019), there is substantial evidence indicating that resilience serves as a crucial protective factor in reducing the effects of ACEs, including mental health issues, and positively influencing childhood health and school attendance. 



Resilience resources include having a stable, trusted relationship with an adult, participating in sports groups, and community engagement (Public Health Wales, 2019).
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Youth Workers as Trusted Adults

Strength of this relationship lies in its voluntary nature (Youth Borders, 2020). 

Youth workers are uniquely positioned to provide support and resources, filling in the gaps that young people may experience at home or school (Youth Borders, 2020).

Youth workers may serve as the only trusted adults present in a young person's life (Youth Borders, 2020).









Youth Borders (2020) also highlights the significant impact that having at least one reliable adult in a young person's life can have on their development. They agree that this supportive relationship can enhance self-confidence, build resilience, and contribute to academic success. However, they argue that the strength of this relationship lies in its voluntary nature where young people feel comfortable and safe in choosing their trusted adult (Youth Borders, 2020). Furthermore, they note that youth workers are uniquely positioned to provide support and resources, filling in the gaps that young people may experience at home or school (Youth Borders, 2020).



Youth Borders (2020) state that, by being reliable and consistent points of contact for young people seeking advice, support, and affirmation, youth workers can play a pivotal role in their lives. In many cases they add, youth workers may serve as the only trusted adults present in a young person's life, highlighting their potential to create lasting impacts and serve as lifelines in times of crisis (Youth Borders, 2020).
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Youth Work and Experiential Learning

According to Marion (2024), experiential learning significantly enhances adolescent well-being and resilience. 

Ultimately, this approach reflects youth work’s holistic approach to personal and social development as outlined in NOS (CLD Standards Council Scotland, 2019), 

Reflects the adolescent educational principles suggested by Rose (cited in Jeffs and Smith, 2010).











According to Marion (2024), experiential learning significantly enhances adolescent well-being and resilience by encouraging active engagement and participation, key principles in youth work (CLD Standards Council Scotland, 2019). 



Ultimately, this approach reflects youth work’s holistic approach to personal and social development as outlined in NOS (CLD Standards Council Scotland, 2019), and reflects the adolescent educational principles suggested by Rose (cited in Jeffs and Smith, 2010).
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Conclusion

Youth work provides crucial support during the formative years of adolescence.

By promoting equality, celebrating diversity, and tackling oppression, youth work plays a vital role in fostering a supportive landscape where LGBTQ+ young people can flourish (Sapin, 2013). 

Through consistent support, advocacy, and empowerment, youth workers can help young individuals navigate their paths toward adulthood (Welsh Government, 2024).









In conclusion, youth work provides crucial support during the formative years of adolescence by fostering environments where young people can build their sense of self, acquire knowledge, and develop the skills necessary to navigate its complexities (Welsh Government, 2024). By establishing trusted relationships with adults, often the only supportive figures in their lives, youth workers are positioned to positively influence LGBTQ+ young people, enhancing their resilience, self-confidence, and overall well-being (Youth Borders, 2020).



The principles of equity, diversity, and inclusion, as outlined in the NOS are central to effective youth work practice (CLD Standards Council Scotland, 2019).  Through initiatives that prioritise safe spaces, participation, and shared experiences, youth workers can empower LGBTQ+ young people to voice their experiences, confront stigma, and combat discrimination (Anderson, 2023). Such an approach not only addresses the immediate needs of young people but also fosters a sense of belonging and community, vital for their emotional and social development (NYA, 2024).



Experiential learning plays a significant role in promoting resilience among LGBTQ+ young people (Marion, 2024). By engaging in hands-on activities like community service and sports, young individuals can build supportive networks and develop trust within their peer groups, critical elements for overcoming the challenges posed by bullying, rejection, and isolation (Mermaids UK, 2021).



By promoting equality, celebrating diversity, and tackling oppression, youth work plays a vital role in fostering a supportive landscape where LGBTQ+ young people can flourish (Sapin, 2013). Through consistent support, advocacy, and empowerment, youth workers can help young individuals navigate their paths toward adulthood, ensuring they can access the opportunities and resources they need to lead fulfilling lives (Welsh Government, 2024).



This aligns with various standards and policies including the NOS (CLD Standards Council Scotland, 2019), the Equality Act (Legislation, 2010), the Well-being of Future Generations (Wales) Act (Welsh Government, 2015), the Youth Work Strategy for Wales (Welsh Government, 2024), and the United Nations Convention on the Rights of the Child (UNICEF, 1989).
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LGBTQ+, Adolescence, and Adversity

By Kayleigh Cowdery
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A Youth Work Response







Hello everyone and welcome to this presentation. My name is Kayleigh Cowdery, and I am a youth work student currently pursuing my Level 6 degree at the University of Wales Trinity Saint David (UWTSD) in Carmarthen. Today, I will be critically exploring the multifaceted experiences of LGBTQ+ young people during the transformative years of adolescence. 
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Presentation Overview







This presentation will delve into the unique challenges that LGBTQ+ adolescents face, particularly concerning adverse childhood experiences, commonly known as ACEs. Additionally, I will discuss the crucial role of youth work in supporting these individuals, proposing interventions that are proven to boost their health and well-being, ultimately building resilience and mitigating the long-term effects of adversity.  Throughout the presentation, I will link these discussions to the Youth Work National Occupational Standards (NOS) (CLD Standards Council Scotland, 2019) and other policies. 
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Focuses on the unique challenges faced by LGBTQ+ adolescents, especially concerning ACEs.





Discusses the role of youth work in providing support and promoting resilience.





Links will be made to the Youth Work National Occupational Standards (NOS) (CLD Standards Council Scotland, 2019).












