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Introduction
What are the benefits of storytelling to young children? Comparing a more traditional method of telling a story to reading a story using a digital device. Comparing how each activity is approached and how they both promote young children’s oracy, reading and writing skills.
Benefits from birth onwards
According to Moon et al. (2012, cited in Huotilainen, 2012) language acquisition begins in utero and what babies hear in utero effects the developing brain. They added that a foetus can begin to decipher language which is spoken by the mother and stated that the unborn baby can learn most of their pre language during this time. This highlights the importance that it is never too early to expose babies to a language rich environment (National Health Service, 2018).
When Parents speak with their babies they will tend to speak more slowly, exaggerate their melody and their particular words, shorten their sentences, and use repetitive language. This is called ‘parentese,’ ‘motherese,’ ‘caretaker speech,’ or ‘baby talk.’ When this happens babies can break up what they are hearing, learn semantics and different sounds and rhythms (Laing 2016). This way of speaking is often criticised as ‘silly talk.’ Prigg (2015) reported that some researchers believe that speaking ‘normal’ to your baby is easier for them to understand and that adults should just speak clearly to their children. However, Kuhl (2020) reports that ‘baby talk’ is a mix of extremely high and incredibly low intonations it makes your speech sound happy and exciting. Khal reports that this ‘exciting’ talk encourages the ‘social’ part of the brain to connect which then boosts a baby’s speech and language.
Fiechtner (2017) reported that a child’s vocabulary at five is a predictive marker for a child’s future reading success. She also reported that children from lower socioeconomic backgrounds may be exposed to three million fewer words by the age of three than children who were from more economically advantaged homes. To balance out this inequality Colker (2014) believes that practitioners can build on the children’s vocabulary by using their interests and introduce unfamiliar words naturally in conversations, in books, objects and cultures offering opportunities for unfamiliar words in their relative context to be heard. Lowry (2016) Suggests that unfamiliar words need to be accompanied with the object, gesture, or facial expression to support meaning to it. Storytelling offers all these benefits especially when offering children, a wide range of books. Reading story books or telling stories to children can be beneficial in learning and understanding meaning as pictures or props can support words. This is particularly beneficial in children learning a second language (Brodin, 2018).
For this analysis ‘Little Rabbit Foo Foo’ by Michael Rosen was selected for the traditional story. The story was delivered in the form of a traditional storytelling activity within a forest environment. Aubrey (2019) reports that Bruner believe that reading the story in similar surroundings to the story allows a better understanding and creates a multisensory experience. 
The practitioner begins the story by making sure that all the children are comfortable. According to Griffiths (2015) He believes that if children are not comfortable then learning will not happen. Children need to be comfortable to be able to concentrate. This story was read out in the forest so that connections to the word ‘forest’ in the book may be made. Neaum (2012) describes Bruner’s theory which claims that children will learn language by interacting with their immediate environment. This supports a relationship between word and object; for example, the word ‘forest’ and experiencing being in a forest. Hebe (2017) reported that Piaget Believed that children need to understand their environment before they can say it. Experiencing and exploring the forest before hearing the story allows connections to be made. However, Chomsky (2017) believes that language is far too complex to be learned he also suggests that language is part of the genetic make-up of a child. Franks (2017) records that Pinker also agrees with this claim and states that brains are naturally programmed for language acquisition.
During this story time session, the children would also sit together with the adult listening. Aubrey (2019) reports that Bruner, Bronfenbrenner, and Vygotsky all believe that children learn language and social skills by being with others. They believe that being with others promotes copying and a curiosity to question further. Ambridge and Lieven (2011) noted that Tomasello, also believed that language acquisition is a social process. He says that language is learnt through speaking with others, in natural everyday situations.
In the traditional storytelling clip the practitioner also uses lots of receptive language, for example sounds of the motorbike, spoken words, hand gestures to describe ‘down’ ‘scoop’ and ‘bopping.’ According to Barbee (2013) he points out the importance of also using prosodic features when speaking with babies and young children.’ Laing (2016) believes that the use of these features is essential when speaking to children who may have speech delays or learning English as a second language (mail online 2016). Prosodic features are the use of intonation, stress, tempo, and rhythm within your speech. These features may also link to paralinguistic language which is the use of body language and facial expressions. The traditional storytelling offers opportunities to hear onomatopoeia words which are words which sound like the action for example ‘scoop’ and ‘bop’ (Laing 2019). The practitioner in this traditional story can use body language, facial expressions and make eye contact as she is telling the story without a book, the use of props also helps the children place the name to an object.
Stories are an essential and effortless way to offer new vocabulary to young children. The practitioner in the traditional story telling activity offers words with objects. This allows children to learn unfamiliar words with an instant meaning and by the repetitive way that the book is written it then reinforces the same word and sentences. (Clark, 2016). According to Queensland Government (2020) repetition of language supports a child's understanding and allows children gain confidence to imitate the words back. Repetition increases the child's synapses in the brain to connect and become hardwired. 
For the analysis ‘Mr Wolf’s Pancakes’ by Jan Fearnley was selected for the digital storytelling session. The story was delivered as a bedtime story with the practitioner in bed using an iPad. The first aspect to note is that digital stories can be accessed instantly and choices of stories can be sources immediately, because of this children’s interests can be followed. Aubrey (2019) notes that both Montessori and Dewy place an importance on children engaging themselves when following their own interests. Due to the practitioner using a small screen a more intermit story session was planned. Clark (2016) believes that smaller group story sessions allow interactions between children and adults which generates children's words which may not have been heard before. The chosen digital story also offers the children to experience a fairy tale. In Bruno Bettelheim’s 1976 book ‘The Uses of Enchantment: The meaning and Importance of Fairy Tales’, Bettelheim promotes exposing children to fairy tales, and writes about the benefits to this. Bettelheim believes that fairy tales increases a child’s self-esteem, self-acceptance, develops personal strength and decreases levels of anxiety as fairy tales exposes children to face fears in a safe place. It also allows children to explore the difference between fantasy and reality. Mages (2020) also states that digital story telling is enjoyed as an entertainment tool as children are drawn to electrical devices. According to the Digital Competence Framework (Welsh Government, 2018).  Using a digital device to listen to stories, listening skills develop, opportunities to problem solving are offered and promotion of conceptual understanding skills. 
The practitioner reading the digital story points to each word on each of the page. Ambridge and Lieven (2011) noted that Tomasello believes that pointing to each word as it is being read increases children’s understanding that print represents meaning and print is read from left to right. Prosodic language was used but it was rushed in fear of the page turning over before the sentences had been read. Both stories offered similar skills however the traditional story offered more audience participation, social skills, and an opportunity to understand object to meaning.
Let us compare the both storytelling sessions; Digital verses the traditional storytelling. The traditional storytelling session set the scene to the book therefore the children were exposed to a multi-sensory experience Neumann (2021) describes Piaget’s 1954 sensorimotor period and the importance of children learning through their environment; learning in a multi-sensory environment is a more effective way of the children learning. According to Murray et al. (2004, cited in Naumann, 2021) memory is strengthened and connections to many neurons around the whole of the brain are being used, and not just the one area. The children are using vision, sight, touch and smell together within the environment. The digital only offered sight and sound. 
The Practitioner reading the digital story was not able to give the child time to enjoy each page as it moved onto the next. Young children rely on visual content to make sense of the words, this follows Piaget’s sensorimotor stage (Cited: Aubrey, 2019) he believed that when learning an unfamiliar word, it is essential to accompany the word with a visual object or picture of that word. The Traditional story allows this to happen; firstly, the children explored the forest beforehand noting the insects and animals who habitat there. They were then able to make connections with their environment and the ‘wriggly worms’ after experiencing them. The practitioner used props to tell the story, Froebel (cited: Aubrey, 2019) also advocated that learning was enhanced through creative and expressive activities. 
Through the telling of the traditional story, eye contact was made, intonation, stress was emphasized making the story easy to listen to. Young children need that ‘rhythm' to keep them engaged. However, reading from the iPad offered intonation and emphasise on words but the practitioner was unable to make eye contact as she was sitting side by side so offered little engagement to her ‘audience.’ 
The practitioner stuck to the text for each story telling session. The traditional story was read from memory and the digital story from text. For both stories, the practitioner may have asked questions at the end of each story to seek an understanding or to extend and support a child's thought process. Both stories offered many opportunities for discussions around feelings. If children had been present those opportunities may have happened. Piaget (1956, cited Neaum, 2012) also advocated that thought happened before language. Giving young children time to process what they have learned and then giving them time to question is essential in any activity which is offered to young children.
Both the new Curriculum for Wales (2022) and The Foundation Phase (Welsh Government 2015) places emphasises on the importance that early year's children should be offered literacy experiences in whatever they are doing. Opportunities are all around them and it is down to the supportive adult and peers to enhance and highlight. Practitioners are there to provide curiosity and wonder by following the children’s interests and being in attendance to encourage and extend the children’s conversations. This supports Bronfenbrenner's 1979 bioecological approach too (Cited: Aubrey, 2019 p.152). The Foundation Phase also aids children having time to be creative, allowing them to express their imagination. Both storytelling sessions offer opportunities to extend the children’s literacy further. Leaving both stories out for the children to explore, revisit and retell is essential for the connections in the brain to happen. Mark making and fine motor skill activities provide opportunities to enhance their thought process and imagination (Pihl, et al., 2018). These opportunities also develop the children’s muscles in wrist and fingers as part of their pre writing skills.
Conclusion
The importance of storytelling from pre-birth on is an essential part of becoming a successful reader, writer, and speaker. A variety of ways to tell stories to babies and children is essential as each way promotes different skills whether it is through telling using books, using props or a digital device. Digital stories do not offer what the children need on their own, however as part of delivering a story in several ways it can offer the children different skills. It cannot be denied that the essential skill is to follow the child’s interest, make it fun and give time for children to explore, revisit, retell and absorb what they have heard. By allowing them to ask question and to take this curiosity in whichever way they wish needs a supportive and knowledgably adult. Only when this happens may the love of reading, writing, and speaking happen.
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