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Title: How a school develops one aspect of its SDP: a report that critically reflects on the actions, impact and evidence base. 

The focus of this essay is to address the implications that the School Development Plan (SDP) has on the school concerning the community and how it develops their school as a result. One aspect from the chosen school’s SDP will be examined closely allowing a report to be formed, reflecting on the actions, impact and the evidence base, that the SDP priority will have. The literature will be used to help develop a theoretical understanding of the purposes of the SDP, focussing in on one priority in greater focus. Readings from Donaldson, Estyn and others will be used, providing context allowing a reflection to take place on the chosen Priority point taken from the SDP. IN particular, the focus will be on the objective taken from one of the school’s priorities within the SDP, that “pupils have highlighted the need for more Arts opportunities through School Council meetings and meetings with Governors” (Tre Uchaf, 2019)
The school in the context of the writing and will be referred to as School X for the writing is one located on the outskirts of Swansea. In the Estyn (2016) report, the school registered 220 pupils, in which “Approximately 27% of pupils are eligible for free school meals” as well as “The school identifies 43% of pupils as having additional learning needs”. Both figures, for free school meals and additional learning needs, are considerably higher than the national average. It is also stated that around half of the pupils have come from the wider geographical area within the authority.
The school development plan is the strategic plan for improvement produced by the school itself (Welsh Government, 2014). The school development plan is a live document, as it is intended to be updated throughout the calendar year (two years, in this SDP in the discussion, due to excessive amounts of the academic year lost). Creating an SDP will allow the school to ensure, their targets concerning their priorities are achieved. The SDP will contain a combination of self-evaluation based on the school’s performance and contextual data and the school’s improvement policies that are made up of both short- and long-term targets. A proportion of these targets will focus on the national priorities that include: “raising the standards of education about literacy, raising the standards of education about numeracy, reducing the impact of poverty on educational attainment.” (Welsh Government, 2014). A four-stage development cycle is needed to create a successful school development plan, ensuring all areas are covered. The four stages are self-evaluation, strategic planning, making the improvement/action and reviewing the impact. 
The initial stage of the School Development Plan is the self-evaluation stage. This stage is at the beginning as it allows the school the chance to reflect upon their performance, which in turn can be used as the base for the sustainable improvement plan. The end of the previous school development plan can be used as the initial self-evaluation stage, keeping it a continuous cycle. The self-evaluation stage focuses on how well the school is performing, areas of strength, areas to improve, what action will be needed to make those improvements. The importance to use self-evaluation in the classroom is expressed by McMillan and Hearn (2008), when they say, “Students benefit from explaining their work and their evaluation of quality through reflective activities such as conferences, written correspondence with parents or peers, and written self-reflections or checklists.” Although this about classroom application, it can be argued that the pupils’ use of self-evaluation is a reflection of what teachers are doing in the SDP.
Following the self-evaluation stage, the second stage of the school development cycle is strategic planning. This stage incorporates all the stakeholders, including local and non-local (for schools who serve additional localities such as faith or welsh speaking schools) bodies, to promote a sense of ownership and collaboration working towards the improvement of the school. The third stage of the SDP is improving/action. This stage is when the priorities that have been addressed in the strategic plan are acted upon, to improve the school. The staff will be aware of the actions to undertake and should be able to refer back to the school development plan to see the clear responsibilities, accountability, actions and timescales. The final stage of completing the process of the school development plan is reviewing the impact. The Welsh Government (2014) explain that “SDPs should be considered as live documents that are regularly monitored during the development cycle and formally reviewed and revised at least annually”, which allows the review to take place after the action has been taken, although not necessarily at the end of the year. 
Concerning the school in focus’ school development plan, the priority of “developing an Expressive Arts Curriculum” is the chosen area in focus, more, in particular, the action point that “Pupils have highlighted the need for more Arts opportunities through School Council meetings with Governors” (Tre Uchaf, 2019). The choice of including more Art opportunities has been selected from the SDP due to the relevance of pupil's voice stated by Pulis (2016) in the discussion about Pupil voice in quality assurance of schools, sharing the work from Crane (2001. P54) “Schools cannot learn how to become better places for learning without asking the students (Crane, 2001:54).” 
Pupil's voice is growing more popular with the changes to the curriculum with many schools adopting a child-led learning approach to education. Donaldson (2015) explains in Successful Futures that, “Every child and young person benefits from personalised learning.”, and that to create this personalised learning experience, a pupil-led learning approach can be taken. Allowing children to lead their learning, and using the pupil voice of the School Council to aid areas of improvement, allows not only benefits for the students and the school, but is also said to lead to “Increased self-confidence”, “improved communication between pupils and teachers” and “Improvements in school ethos” (Perry, 2011). The benefits stated by Perry, show clear parallels within Donaldson’s Successful Futures, in particular the four purposes. The main four purposes, that resonates with Perry’s benefits of having a School Council, “ethical, informed citizens who: understand and exercise their human and democratic responsibilities and rights” (Donaldson, 2015). Improving the mental health of the pupils, which has become the major priority within schools, even more so now due to Covid-19, Mentally Healthy Schools (No Date) explains, “Placing value on what children and young people tell school staff about their experiences.” Is needed.
In addition to the focus of Pupil's voice, the Priority objective addressed by the SDP, “Pupils have highlighted the need for more Arts opportunities through School Council meetings with Governors” (Tre Uchaf, 2019), also provides the opportunity to promote further development within the school in the arts area of learning. The developments could be through a cross-curricular approach or it could be more Arts opportunities individually/projects. Bloomfield highlights the importance of incorporating arts as not just an addition, but rather as the “arteries” when they say, “Recognition, therefore, denotes the important role of the arts in the primary curriculum as valid routes of learning, not only as art forms in their own right but as arteries that invigorate other fields of learning” (Bloomfeild and Childs, 2000).
The process of completing a School Development Plan has been completed successfully by School X. The school has issued three major priorities for the school to work towards over the two years, which have been identified as, developing pupil independence, developing a connected curriculum that promotes sustainability and the one in focus, developing an expressive arts curriculum. The focus in particular of “Pupils have highlighted the need for more Arts opportunities through School Council meetings with Governors” (Tre Uchaf, 2019), has been addressed, and the school has identified the reasoning in their self-evaluation, addressed which stakeholders will be incorporated to maximises the outcome and have addressed how they will measure the impact, analysing the data they collect.
Firstly, School X has addressed the needs for this objective via their school council, who raised the concern. The self-evaluation has followed suit, and since the issue raised by the pupils the Curriculum leaders’ reviews have identified limited curriculum time being given to Arts subjects, in addition, the schools’ self-evaluation of Twelve pedagogical Principles highlighted a need to develop ‘creative and critical thinking and collaboration. School X also completed a book study, which identified the need to sustain improvements in extended writing across the curriculum. 
Following on from completing the self-evaluation, addressing the needs of the school to assemble the priorities, School X has specified the stakeholders in the SDP who will need to be involved to complete the objective of including more Arts, raised by the school council. The first stakeholder addressed, have been the school council, a group of students who assemble a formal group of representatives for their fellow peers. Other partners, who have been identified in the SDP, who will hold great roles in the aim to address the need, will be the teachers and teaching assistants, who will have a spring ADDs staff training in Arts disciplines. Working with parents as a stakeholder has been addressed in the SDP, and it has been stated that ‘parents and friends of the school with skills in the Arts to be asked to share these with staff and children. The parents and friends of the school will be used as the More Knowledgeable Other (MKO) who will be able to be the experts (McLoed, 2018) in a discussion about Vygotsky’s theory of MKO. The parents and friends will have a better understanding of the Arts, than what the teachers have already. In addition to this, the school has outlined an opportunity to make trips, visiting artists and performers on the SKD. Although trips can often be seen as a difficulty, the benefits far outweigh the inconveniences (Slingsby 2006). The final stakeholder that has been addressed in the SDP is the role of the governors. The Governors roles have been to share any art skills/talents, as well as to challenge teachers on progress towards priority. Although the objective is very much an internal objective for the school to address, it is just as important to include external stakeholders in the discussions and help. Sustained Reading List, in their book, Engaging Stakeholders, explains the benefits when addressing the use of external stakeholders regarding the example school’s objective, reading, 
“If they are informed of the school’s effort to improve reading outcomes, they can help sustain the district’s focus overtime on “mission-oriented change”—an improvement that lies squarely at the heart of the district’s mission or purpose— thereby moderating the effects of staff turnover, maintaining reading as the top priority, and eliminating mission drift.” (Sustained Reading List, 2009)
The way School X has stated that they will be measuring the impact of the change has been referred to as checkpoints throughout the year to show the continuous approach the school will undertake to ensure more expressive arts in school. The three times the school has chosen to reflect on the impact is the Autumn, Spring and Summer terms. To measure the impact of the change, the school has marked their successes in creating an Audit’s for their: planning, staff confidence/skills and a display audit. 
To revisit the objective that has been highlighted within School X’s SDP, the chosen objective is, “the need for more Arts opportunities” which has been addressed, “through School Council meetings and meetings with Governors” (Tre Uchaf, 2019). It can be argued that the school has been effective in its inclusion of all relevant stakeholders, providing all with a job to complete. Henderson and Mapp, help to explain the positives of having multiple stakeholders, also justifying that it’s their responsibility when they say,
“Effective programs to engage families and communities embrace a philosophy of partnership. The responsibility for children’s educational development is a collaborative enterprise among parents, school staff, and community members.” Henderson and Mapp, 2002.
In the development of highlighting the positives, School X has addressed in their SDP, the judgment to make the progression over two years due to the absent time from school due to Covid-19, has benefitted the school. There are, however, some issues that have affected the aims in each priority due to the current circumstances. For example, the ‘whole school trip to Cardiff Museum to inspire arts week’, may be unable to be completed. Suggestions of completing virtual tours, which are currently present may be one solution to this, however, it is understood that a school trip would be more ideal. With this issue being raised by the School Council, an Arts council has been set up by School X, which has been written into the SDP. This is a positive step forward in the aim to meet the priority of creating more Arts opportunities. Currently, this council has had a walkthrough of the new curriculum and the part they will play. A suggestion to develop this further could perhaps give the Arts council future roles in the planning and assigning roles of Christmas or Harvest concerts/shows. The art council could also serve a purpose in monitoring and assessing both the teaching and the work, and be given a role in assessing the number of Arts completed in the classroom. Giving the pupils a role alongside the teachers would benefit the communication, with Perry (2011) expressing, “a number of studies have found that school councils can also result in improved communication between students and teachers.”
Furthermore, the development of ‘A KS2 art club (47 pupils) has been held weekly after school’ is a good start and now that it has been successful, and Arts club would be suggested to be completed by the Foundation Phase too. Using the large number of pupils participating as a guide, more staff would be needed to run a foundation phase successful, which could introduce problems. However, if the school chose to use the Arts Council, as help, allowing them an opportunity to scaffold the younger learners. Explained by Kurt, (2020), concerning Vygotsky’s theory of Scaffolding as, “Working in collaboration with a skilled instructor or more knowledgeable peers help students make connections between concepts”
Throughout this essay, the process of how and why a School Development Plan is used has been examined concerning School X. The SDP has been created, focussing on three main priorities, however, only the one has been in focus, ‘To create an Expressive Arts curriculum which staff can deliver with confidence. More in particular the objective that has been at the central focus that the pupils have highlighted, ‘the need for more Arts opportunities through School Council meetings and meetings with Governors’. The planning cycle from self-evaluation to examining impact has been reflected upon, and although the document is live, the school have already shown to meeting many targets. The use of the SDP, not only can be used to show the school what needs to be completed, but it also allows an opportunity for, “Identifying strengths, building on these and celebrating and sharing best practice, both within the school and more widely, is a crucial part of system-wide improvement.” (Welsh Government, 2014)
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