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Introduction
This assignment will assess a critical incident that occurred within a primary school. First, it is imperative that the definition of critical incidents (CI) in this context is established. Tripp (2011) describes CI’s as starting with an event that occurs within the classroom. These occurrences become CI’s once they are investigated regarding their intrinsic connotations on a greater scale (Tripp, 2011). Therefore, CI’s are not necessarily immediately apparent. Instead, it is often through careful consideration that an incident will be defined as such (ibid). For this reason, CI’s can be recognized and perceived differently by various individuals. This assignment with consider role additional learning needs or ALN’s play in primary classrooms. This assignment will discuss the inclusion of ALN students within classroom activities. I will reflect on what occurred during a class group activity. From there, I will look at the role of ALN student participation in classroom activities. This will entail what it means for ALN students as well as their peers.
As educators, having an understanding and being able to explain what is occurring in the classroom environment is essential. When reflecting, educators analyze incidents with the intention of researching and learning from them (Procee, 2006). By doing this, one is offered the opportunity to reflect upon and garner a greater understanding of what works within the school setting and what does not. I will attempt to garner a greater understanding of this practice throughout. This will be done through reflection on a critical incident involving ALN’s role in the classroom. I will use literature to pedagogically collect an understanding of the impact ALN’s have on those within the classroom setting.
The Importance of Critical Reflection
To improve oneself as an educator, it is imperative to critically reflect on previous class experiences. Critical reflection in education is defined by a teacher looking at various subjects, studying the importance within these subjects, and making changes to their approach going forward based on their findings (Saric and Steh, 2017). By doing this, one can consider the notable virtues and faults from past lessons. For each critical incident, the notable factors that occurred within it must be considered. Then, an examination and research of the factors within the incident must be done. This will also help further understand their impact on the lesson. From that, implementation of evaluations made must be done in similar future critical incidents. Afterwards, one can improve the efficacy of future lessons.  Additionally, critical reflection plays a paramount role in the position of a teacher in Wales.  Within the curriculum for Wales, effective pedagogy is defined by a teacher’s ability to maximize the outcome for learners through continuous improvements and refinements to teaching (Welsh Gov). Indeed, this highlights the role of critical reflection in teaching. For the best learning outcome, consistent improvement of lessons is essential. Additionally, the curriculum emphasizes professional learning as one of its five professional standards for teachers (Welsh Government Hwb, 2023).  This is defined as an educator's commitment to their continuous learning.  This involves teachers being open to changes and improvement (ibid).  Undoubtedly, critical reflection plays a role in many aspects of teaching. Without reflection, one cannot make the necessary improvements to lesson plans and their response to critical incidents. Furthermore, virtues within each lesson are only adequately noted once reflection has occurred.
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Fig 1 – Kolb's reflective model
Cambridge Assessment International Education. What is the research behind reflective practice? Kolb’s learning cycle. Cambridge Community.
From fig 1, we can see a four-step process of reflection (Cambridge, 2023). Each step facilitates the other, in a connected cycle. This suggests the importance of consistent review within the reflective model. It is interesting that this model concludes with “active experimentation” (ibid). Unlike other models such as Gibbs (1998) which denote the last step as the “action plan” (ibid). The Kolb model (1984) can be understood as suggesting that no definitive conclusion can be drawn on what should be done next. Instead, one can only learn further through testing and trials. Just as the initial CI was independent, similar ones afterwards would be as well. Within the curriculum for Wales reform, the teacher's role roll went through an overhaul. The importance of articulate teachers was considered crucial to the new curriculum’s effectiveness. Furthermore, teachers' understanding of their profession was analyzed. Beyond educating, teachers were expected to garner a grasp of the critical questions asked within learning. Last, teachers are expected to have heightened responsibility compared to the previous curriculum (OECD, 2017). From this, it is once again evident that the curriculum for Wales reform demands more from its teachers. Along with heightened responsibility, teachers are also required to critically examine their role as educators. With more accountability, teachers are now also required to have a deeper understanding of the principles of teaching. Teachers with a greater understanding of the “why, how and what” in education means teachers who excel at self-reflection, evaluation, improvement, and critical thinking. 
Evidently, critical reflection is crucial in one's advancement as an educator. By critically reflecting on lessons, one can take research garnered from classroom incidents to apply in future experiences. Additionally, critical reflection is in keeping with the reformed curriculum for Wales. This curriculum suggests reflection is necessary for more efficient, capable teachers in Wales (Wales Government Hwb, 2023). From this, it can be understood that one's abilities as a teacher are improved when practicing critical reflection.
Observation School and Class Context
Before detailing the CI, I will give some contextual information regarding the school. Contextualization offers an understanding of the incidents setting (Shehadeh, 2020). Furthermore, it provides information relevant to the CI witnessed (ibid). The security and anonymity of the students and school is of the upmost importance.  All necessary measures were taken in order to comply with the Ethical Guidelines for Educational Research (Bera, 2018).  The names, location, and any other identifying information about the school and students have been concealed. All data has been stored securely in order to not comprise the privacy of those involved. The critical incident I witnessed occurred in “School A”. According to a report conducted by Estyn, approximately 16% of the students in School A have additional learning needs (ALN) (Estyn, 2014). I believe this statistic must necessarily be noted. This is due to its relation to what will be discussed later in the assignment. It is worth noting that the report was published in 2014, nine years before the CI took place. It stands to reason that this figure has likely changed since this publication. Regardless, these are the only statistics provided by a reliable source. Because of this, they will be included as fundament for the assignment. The class I observed in School A was comprised of year 6 students. The students in this class ranged in age from 10 to 11 years old. The class was comprised of 26 students at the time of the CI.
The Critical Incident
During my observation, I sat in on a year six physical education class. The students were being monitored by their teacher’s assistant (TA) and a dance instructor. Their teacher away on their planning, preparation and assessment time (PPA). Throughout the lesson, Student A was having trouble paying attention. Additionally, they were continuously disruptive to the class. This ranged from talking during the lesson to trying to touch the instructor. The teacher’s aide informed me that student A has attention deficit hyperactivity disorder (ADHD). She went on to explain that she is often tasked with ensuring Student A is participating in lessons. In the last half of the class, the dance instructor told the class to partner up and create a dance routine together. The teacher’s aide told Student A to partner up with Student B. The rest of the class independently patterned up with peers. After this, Student A did not cause any further disruptions to the lesson taking place. Within this CI, the activity taking place links with Donaldsons purpose of “healthy, confident individuals” (Welsh Gov, 2022) as the students were participating in a physical activity (ibid). Beyond this, the activity was also connected to Donaldsons “enterprising, creative contributors” (ibid) purpose. This is supported by students having to effectively work in teams to create a dance routine (ibid). 
From my observation, Student A’s additional learning needs (ALN) played a role in this CI. Unlike the rest of their class, Student A was not allowed to choose their own partner. Instead, they were paired up with a student of the TA’s choosing.  This can be understood as having to do with Student A’s previous disruptions. However, these behavioral issues can be recognized as being linked to Student A’s ADHD (NHS, 2023). Therefore, ALN’s played a major role in this CI and its reasons for occurring.
Literature Review: Additional Learning Needs Theorists.
Within childhood education, there are few theories directly related to ALN students. Lev Vygotsky developed what he termed the “Fundamentals of Deflectology” (1993). In this, Vygotsky claims that disabilities are not irregular by nature. Instead, they become a deviance once societal factors are introduced (Gindis, 1995). Vygotsky was highly against the separation of students based on learning needs. Instead, he felt it was crucial for students with ALN’s to be assimilated in both mainstream school and society. In correspondence with this, Vygotsky recommended ALN students be grouped with non-ALN peers for classwork. He asserted that doing this would improve their ability to learn or their “zone of proximal development” (Gindis, 1999). Indeed, his theories determined it necessary for ALN learning experience to be as normalized as possible. Both for ALN students' academic benefit and to combat “the social prejudices against the handicapped” (Gindis, 1999). It is worth noting that these theories were produced decades ago in Soviet Russia. Regardless, these ideas remain progressive by modern standards. Overall, Vygotsky suggested ALN students reach their highest potential when integrated with non-ALN peers. In theory, such potential was stated to occur once students were integrated with their peers.
Aside from Vygotsky, there is a scarcity of childhood education theories specifically related to ALN’s. This is largely because of disagreement on what defines a learner having ALN’s (Booth, 1998). Because of this, there is a contrast in understanding of how to approach ALN’s and what defines adequate ALN education (Dyson, et al, 1998). Instead, certain theories have been embraced and applied by educators when teaching students with ALN’s (Dyson, et al, 1998). Of these, behaviorist and constructivist have taken prominence (Saracho, 2023). Regardless, there is a lack of theories directly related to ALN education. This is interesting when considering ALN education in practice. Educators are left with few theories to apply when considering their approach to effective ALN teaching (Booth, 1998).
Inclusion versus Exclusion
In practice, there is a division between the decision to have ALN students in special or mainstream schools. Depending on the severity of their ALN, students can be placed in mainstream school or relegated to special school. Within special schools, ALN students are offered specialized support they may not receive in mainstream school (Norwich, 2008). However, ALN student’s self-perception is preferrable when enrolled in mainstream school (Fitch, 1999). This was due to students feeling alienated or inadequate because of their placement in special schools (ibid). Non-ALN students also benefit from ALN inclusion in their classrooms. Non-ALN students further develop their empathy and cooperation when ALN students are included in their classes (Hutzler, et al, 2005). Finally, effective teachers are understood to improve their craft through reframing their methodology, goal setting and outcomes with ALN students (ibid). Although these benefits seem paramount, they can only be accessed with effective practice. Teachers with a lower self-perceived efficacy rate often resolved to accept failure in ALN students as opposed to perceiving it as an opportunity for their own improvement (Minke, 1996). This is due to the perceived academic risk the ALN student would have to the class's overall performance (Hutzler, et al, 2005). Furthermore, ALN student self-perception was inferior when their teacher ideology was against mainstream inclusion (Fitch, 1999) Evidently, a significant portion of the success rate can be seen to rely on the teacher's capabilities rather than the ALN students.
Regretfully, ALN support within mainstream schools remains an imperfect system (Galloway, 1998). Many mainstream schools lack the necessary resources to support ALN students (Minke, 1996). This holds especially true for students whose ALN’s present in higher severity (ibid). As a result, ALN students do not receive any additional academic benefit from mainstream schools when compared to special schools (Lindsay, 2007). However, one can understand this as not being the result of the student's inability, but the schools. Indeed, ALN pupils' self-esteem benefits when not excluded from mainstream schools (Fitch, 1999). Teachers and schools must ensure students receive the most satisfactory education achievable for them. Therefore, it can be understood that teachers and schools should implement inclusion-based approaches for ALN students. Regarding this, some research suggests an integrated approach. With this, ALN students attend both special and mainstream schools (Lindsay, 2007). Regardless, this is still an approach that must be evaluated based on each student's needs (ibid).

Holistic Education in Relation to ALN’s
Within the reformed curriculum, Wales has set out to take a greater holistic approach to education (Newton, 2019). In doing so, the curriculum aspires to encourage students to learn throughout their lives (ibid). To do this, holistic education aims to take a wholeness approach (Bhardwaj, 2016). This contrasts with traditional views which only aim to teach specific academic criteria (ibid). In practice, holistic development is ever evolving and changing. This is because it deals with each student on an individual level. Because of this, it must be mindful of the differences in pupils and their progress (Mahmoudi, et al, 2012). Within its philosophy, holistic learning has four main principles; learning to learn, learning to do, learning to live together, and learning to be (Mahmoudi, et al, 2012). It is the belief of holistic educators that this approach will develop student understanding of society and self (Bhardwaj, 2016). Transparently, the role of connectedness plays a paramount role in holistic learning. Furthermore, the differences between individuals are viewed as a benefit rather than a hindrance.
When looking at holistic learning through the lens of ALN education, some discourse can be seen. Indeed, holistic educators suggest that ALN exclusion is discrimination. Furthermore, they suggest inclusion offers equal opportunities to ALN pupils (Pocaan, 2022). Although this research is from an international source, it can be understood to hold merit in the United Kingdom’s practices as well. However, others suggest its individualist and student-led approach is too unstructured for ALN pupil education (Macinnis, 1995). It is worth noting that research against holistic ALN education was published decades before recent journals in support. Furthermore, said research did suggest the potential for the holistic approach working if effectively executed over time (ibid). In recent years, research has produced methodology for the implementation of holistic ALN learning (Hafidh, et al, 2022). This includes collaboration with ALN student guardians, school support interventions and medical therapy (ibid). Indeed, the United Kingdom has begun to put a greater focus on student-led individualized learning (Wales Government Hwb, 2023). From this, greater focus has been placed on ensuring ALN students receive support in an inclusive environment (Hafidh, et al ,2022).
Findings
Evidently, there has been a shortfall regarding education theories and related specifically to ALN pupils. Therefore, educators have had to apply general theories to their own practice teaching ALN students. Because of this, approaches regarding ALN education have differing academic opinions. The presence of ALN students in mainstream schooling has been met with diverse viewpoints. Some literature suggests the differentiation of ALN education. Meanwhile, others encourage the complete incorporation of ALN students into every classroom. Some ALN-students were found to have a negative academic outcome to their inclusion. However, this is cited as being due to the lack of resources or poor efficacy with the educator. Based on this conducted research, students garner benefits from this inclusion. The problem lies in the effectual approach towards doing so.
The holistic approach to learning supports this inclusion as both beneficial and necessary to further development for all students. It is an integral part of the wholeness and principles of learning involved in the holistic approach to education. Furthermore, research has shown that this approach can be paramount in assisting ALN students to unlock their full potential (Hafidh, et al, 2022). Although new in practice, this approach is an integral approach within the curriculum for Wales. 
Reflection and Evaluation for Next Steps
Throughout this assignment, I have reflected using Kolbs (1984) four step reflective model. I have described the CI. I have assessed ALN students in relation to inclusion and the holistic approach. Some factors I have not looked at include sentiments, conclusions, and the following steps I will implement in my personal practice. 
The CI in School A involved Student A participating in the lesson with the rest of their peers. When necessary, support was put in place to increase the efficacy of the lesson for student A. We can see now the shortfall in educational theories specific to ALN pupils. Because of this, educators have had to experiment with ideas put forward by general education theories. Some sources reported that ALN exclusion from mainstream classrooms was necessary. This was due to the lack of resources available and efficacy in teachers. However, other sources asserted that ALN pupil self-esteem benefited from inclusion in mainstream schooling. Overall, this research suggested an effective integration method for ALN students into mainstream schools. This was favorable over the exclusion of ALN students from mainstream schools.
We can see how the holistic approach is being implemented in the curriculum for Wales. Furthermore, approaches are being developed specifically for ALN education. This includes focusing on the student's individual needs. From there, the educator must outsource additional support through intervention referral and guardian engagement (Hafidh, et al, 2022).
Within my CI, School A’s TA was a support-system for Student A. Research has shown the importance of additional support for ALN students. There are additional resources that I could implement as an educator. This includes referring ALN students for intervention in order to assess and support their needs. Within the Kolb (1984) model, the final step is ‘active experimentation’. Within my CI’s context, I understand this as meaning what I will consider implementing within my own practice. After research I understand the importance of maximizing ALN inclusion within the classroom. Using the holistic approach would be beneficial in ensuring this inclusion. For example, developing a lesson with a specific ALN student’s interests in mind. This would support their interest in the lesson and therefore help maintain their participation and inclusion. I could also ensure additional resources are offered specific to each ALN student's respective needs. This could include ear defenders for children with noise-sensitivity. For students with ADHD, fidget toys could be made available to them. This way, they would be able to stay engaged while also having an outlet for hyperactivity (Graziano, et al, 2020). By doing this, I would be offering ALN students learning aids during class time. I believe this would ensure ALN students reach their full potential. Furthermore, it would assist in avoiding classroom disruptions.
From what I have discussed, it is evident that the inclusion of ALN students in mainstream classrooms is important to their development. Not just academically, but psychologically as well. As an educator, it is my responsibility to ensure I am educating my students to the highest standard I know possible. By using the Kolb (1984) reflective model, I will have to implement these strategies as part of the ‘active experimentation’ stage. As new incidents present themselves, further research and experimentation will be necessary in ensuring I meet these responsibilities.  
Conclusion
 In this assignment, I focused on a CI that occurred in School A. This CI looked at an ALN student’s participation in a lesson. From this, it also looked at the role ALN’s have in the classroom. I have done this by researching theories and studies related to ALN within childhood education. Historically, there has been an absence of ALN-related educational theories. Therefore, much of what has been practiced has been defendant on educator discretion. There was evidence to suggest it was preferrable to exclude ALN students from mainstream classrooms. This was due to lack of resources and insufficient approaches for mainstream schools. However, there were also studies that deemed inclusion desirable. Furthermore, approaches were proposed to facilitate ALN student learning and inclusion through the holistic approach. This research has helped clarify my understanding of the importance of effective ALN education in mainstream schools. Inclusion offers ALN student’s supports their self-image by removing feelings of alienation. Furthermore, it offers them opportunities to connect with non-ALN peers. Additionally, non-ALN pupils learn compassion and empathy when acquainted with ALN classmates. With effective teachers that support this ideology, the entire student populous benefits from this inclusion (Fitch, 1999). Furthermore, the holistic approach can be a successful model in easing ALN education. 
This research has covered two aspects of ALN education. This was inclusion and the holistic approach. These ideas are new to the United Kingdom in practice. With more time, it will be essential to look at follow-up studies in which these methods are the subject. This could offer supporting evidence throughout this assignment. Beyond this, various methods and approaches to these subjects could be compared for their success. Of the EWC teaching standards, the need for professional learning is stipulated. In this assignment I had an in-depth look at a CI, researching its aspects in relation to ALN’s in the classroom. From this, I have concluded that CIs offer educators the opportunity to strengthen their knowledge of effective teaching practices. Furthermore, it advances educator understanding of the necessary principles within teaching.

Appendices
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