An investigation to identify successful strategies which can be put in place to promote positive behaviour in a group of Year 9 pupils who are becoming increasingly disruptive in the classroom.

This project is going to focus on a group of Year 9 pupils who, as the school year is progressing are displaying increasingly disruptive behaviour in the classroom. The reason disruptive behaviour has been selected, is that the quality of learning in this classroom is being affected and there are pupils within the group who are not progressing as well as they may be, as so much time is taking up dealing with the disruptive pupils. The group consists of 23 pupils, thirteen of which are boys and one of the boys (who will be referred to as Pupil A) is a cause for concern as he is reportedly leading the group into disruptive behaviour. The project aims to determine how successful or unsuccessful different strategies and interventions can be implemented to modify behaviour with the aim of promoting positive behaviour in this group. The pupils are mainstream pupils and have no educational statements which relate to internal conditions such as tourettes, autism or ADHD.  However, it is important to identify why this behaviour is occurring and if it is solely the influence of one individual in this group. If so, should the interventions be concentrated on this individual or the whole group?  The project will also partly focus on this individual in order to determine what triggers his actions and just as importantly what does not trigger his disruptive behaviour.
Initial discussions with the teachers of the group resulted in comments from “I think they are ok” to “I find them impossible and difficult”. This investigation will try and identify the reasons for this and, who and why is causing the main disruption which is influencing the others within the class. Before random strategies and judgements can be made it important to have an understanding of the current literature which explains some causes of disruption. 
The information in the literature will be used to prepare an appropriate observation sheet which be used to identify what strategies are successful in promoting positive behaviour. It is clear at this stage early discussions have shown that the group of pupils is not the cause of the disruption, but it is how the pupils are dealt with have a significant impact on behaviour in the classroom. The characteristics of the successful teachers need to be identified in order to evaluate whether these are significant in the behaviour of the group. The Welsh Government document, Practical Approaches to Behaviour Management in the Classroom highlights the following,
 
Despite the diffculty in specifying the essential skills of the effective teacher, what is not in doubt is that to be a truly effective teacher requires a combination of: 
• Effective teaching skills
• Effective behaviour management skills. 
In reality, the two are so interlinked that they can never be truly separated. Poor behaviour management will inevitably undermine effective teaching and effective behaviour management is of little purpose unless accompanied by effective teaching. The classroom is a learning space that, managed well, can reduce the likelihood of difficult or challenging behaviour and increase the chances of effective teaching and learning occurring. 
Welsh Government (2010, page 17)

	 In order to undertake a successful observation, the criteria suggested by the Welsh Government will be used. The Welsh Government article suggests the following criteria are significant for an effective teaching. The organisational skills of the teacher, how the teacher distributes lesson materials, how they engage pupils interest, the teacher’s time management and how they plan to deal with typical disruptions. (page 17 Practical Approaches to Behaviour Management in the Classroom). The different ways, different teachers communicate with the pupils will also be a factor as it is clearly important that teachers appear confident and interested in the subject being taught and perhaps just as important to show they are interested in the pupils in their class. These criteria will be included in the class observation survey which will be carried out as part of this project. In addition to these criteria there has been much written about what is an effective way of dealing with disruption. Chris Watkins in Managing Classroom behaviour highlights the ineffectiveness of a reactive approach to behaviour. The aim at this stage is to produce an easy to complete observation record highlighting relevant behaviours within the classroom.
At the level of classroom incidents, detailed research shows that the reactive approach to incidents, usually involving threats or hard commands, is four times less likely to lead to the situation being resolved.
Managing classroom Behaviour (ATL ,2011) page 11
The article identifies that research has shown that what classroom staff do before misbehaviour occurs is shown to be crucial to success. In other words, it will be interesting to find out if successful teachers are using intervention strategies before disruptive behaviour escalates. These strategies need to be identified during the observations. If the disruptive behaviour is aggressive the teacher has to be aware that a situation can be escalated by the teacher if not dealt with successfully. It is important that the teacher must remain calm and the correct response can avoid this escalation. This project will observe and comment on responses made to the group where these situations occur. The observation sheet was designed to identify what was taking place when disruption occurred and what successful interventions were put in place to avoid or diffuse disruption. The classroom observation record sheet is included in Appendix 1. 
The results of the observations, in Appendix 2, showed that there was indeed a significant difference in the quality of teaching and learning in the different lessons. What was interesting that it also appears that the reasons for the difference are due to the successful timely intervention of the teaching staff which avoided escalations of poor behaviour. It can be seen that these teachers were the same teachers who had clear class rules and high expectations of the pupils in the class. The teachers were more enthused about their subject and encouraged pupils to participate in the activities in the classroom. The atmosphere in these classes was a lot calmer and less confrontational. There was a feeling of all working together towards a common aim. Where disruption was a major issue the class were looking for the opportunity to encourage disruption and particularly encouraged pupil A to be particularly difficult by laughing and joining in on the peripheral of his disruptive behaviour. During these times Pupil A appeared to be enjoying the admiration of the other pupils. It is interesting that on other occasions he was often quite isolated from the main group. It was observed that he was often a bit of a loner during lunch and break time. Individually the other pupils in the group often ignored him unless he was causing chaos in the classroom. The project at this stage needs to be developed into two distinct areas. These are the investigation into the interventions which are successful for the group and strategies which could be used with the individual Pupil A, who is often the catalyst for the disruption. On occasions when pupil A was not present however, it was noticed that one or two of the other pupils tried to take on the role of instigator as the disruptive behaviour was becoming an expectation in some lessons. 
It is important that teachers understand that they are not going to be able to directly control a child’s behaviour as it is the child who ultimately chooses how they are going to behave. The document produced by the Welsh Government, Practical Approaches to Behaviour management in the Classroom identifies that
Teachers must acknowledge that pupils make choices about their own behaviour. Therefore, it is not possible to directly control their behaviour. Rather, what effective teachers do is to influence behaviour by consciously affecting the consequences (in the form of rewards and sanctions), which arise from the pupils’ actions and choices. By using the language of choice, the personal responsibility and sense of control, is located with the pupil. In other words, when they choose a particular behaviour they are also choosing a particular consequence, which may be a reward or a sanction. Both consequences result directly from the pupils’ choice. 
Welsh Government (2010, page 26)
In order for a child to choose to behave in a way that is conducive to the learning environment the importance of the 5R’s are highlighted. These are Rules, Rights, Responsibilities, Routines, and Rewards (and sanctions). In this study, the school has a behaviour policy in place, and as part of the policy simple rules are displayed in all classrooms in order to ensure that the expectations are understood and consistent. (Appendix 3) Within the classroom however it was observed that this particular group had decided to make their own rules on what is acceptable standard of behaviour in cases where there was severe disruption. The teacher in charge on these occasions often reacted by threats and using hard commands. This often made the situation worse and in one case the teacher sent out pupil A, whose disruptive behaviour was led by another pupil and the group continued to be a problem. It was also observed that the lesson content did not involve the pupils and they were not even aware of the aims of the lesson.  The observations identified that there were two main lessons where disruption was a frequent barrier to learning. This evidence can be seen in Appendix 2. It was clear by the pupils’ reaction they did not enjoy the lesson and when they were asked which lessons they did enjoy, they selected the lesson where they had the least disruptions on a regular basis. They felt they were part of the learning and had something to contribute. In these lessons, the observations also showed that the teachers were better prepared and had a routine for handing out resources which focused the pupils on an achievable task (starter) at the beginning of the lesson. The teacher involved all pupils by using lollipop sticks to select a pupil to answer questions or contribute an opinion. Where pupils were successful rewards were given quietly to the individuals. In one lesson where the pupils were engaged in learning the teacher praised the whole class at the end and said that their Head of Year would be informed of their excellent work. 
[bookmark: _GoBack]The individual pupil A has highlighted himself as a trigger for disruption in the classroom. It is therefore necessary to investigate what is causing him to behave in this way and hopefully seeks routes which can be used to improve his behaviour. Pupils A does not live in the school catchment area and his mother brings him to school by car every day. As he lives out of the area, he has little opportunity to socialise with the pupils in his class. He joined the school at the end of Year 7 after being excluded from his previous school. He therefore arrived after the pupils had formed friendship groups and in order to attempt to make friends he boasted about his poor behaviour at his previous school. It is important that a teacher gets to know about a pupil in order to deal with issues effectively. This pupil clearly has not had a good start at the school and although his mother brings him to school every morning it transpires that she had been in an abusive relationship and currently is coping with drug problems. There are other younger children in the family and pupil A has been left in charge of them on numerous occasions. The mother is making progress but there is no doubt that pupil A has had a difficult upbringing which would have affected his development. Psychologists have investigated the effect of the environment on a child. The theory that all behaviour is learned from the environment is called behaviourism. The behaviourist movement began in 1913 by John Watson. Behaviourism is concerned with observable behaviour and many experiments by leading psychologists have taken place since to support the theory that behaviour is affected by environment. In order to modify behaviour, it is necessary to implement rewards for desired behaviour. In the case of pupil A, it was seen that he responded well to praise when received quietly although he was embarrassed in front of the class if they could see he was doing well, and attempted to maintain his reputation of becoming the class clown.
As a result of the observations the following strategies should be in place in all lessons in order to modify behaviour. The class clearly responded well to a teacher who was organised and well prepared. The teachers who had the most success with the group varied the tasks set and had a good rapport with the pupils. They were confident and clearly had an enthusiasm for their subject. The successful teacher regularly caught them doing well rather than highlighting poor behaviour.  The classroom seating should be organised in a way that the teacher could see and interact with the pupils and the pupils are able to work in groups and as individuals on various activities. Teaching assistants have the advantage of seeing what is working with this group of pupils and can help in the classroom if there are signs of low level disruption. It is a difficult problem to solve as the pupils believe they are getting a reputation for being awkward and are ready to prove it if they have the opportunity. The group is likely to change their behaviour if all the teachers are aware of what works for the group and this could be done by exchanging positive experiences or even observing each other’s lessons.  In the ATL document, Managing Classroom behaviour by Chris Watkins personal praise was identified to be most effective when it was,

• spontaneous and credible 
• clearly linked to the pupil’s accomplishment 
• personalised to the particular pupil and what they might find difficult. 
 ATL Managing Classroom Behaviour (2010) Page 22
Teachers and teaching assistants must be aware of the above to give effective praise. The successful strategies identified must also be implemented consistently in order to be effective. In particular pupil A will need to gain self-confidence about his ability to socialise and achieve academically. This can be done by encouraging pupil A to be seen as an asset to the group whenever there is an opportunity. The teaching assistant can play a significant role here. The teaching assistants can quietly praise pupil A when he is doing well and even report positively to the teacher at the end of the lesson. A Toolkit for the effective Teaching Assistant lists a range of strategies for positive behaviour management which can be used to build a pupil’s self-esteem. These suggestions include the use of positive statements which could be recording successes in a record book or diary. Allowing pupils to talk through situations which have caused a problem and encourage the pupil to feel valued within the group by giving positive feedback on his skills. These strategies should be particularly relevant to support pupil A, as it already has been recognised that he has low self-esteem.  Additional strategies should be in place for pupil A. Outside agencies should be involved to support him and modify his behaviour. For pupil A, it would be beneficial for him to be referred to Behaviour Support and The Educational psychologist linked to the school. In addition, it is important that pupil A’s mother is on board with the strategies being used and regular contact with her will be necessary. It is essential that all teachers communicate about the progress of the class and this is supported in part two of the Steer report which includes the following recommendations

…many secondary schools identify pupils who are persistent offenders or are beginning to be noticed because of low level” disruption. Where this occurs, all schools should:
· ensure staff follow through issues with pupils indicating what must be done to improve; 
· ensure that staff discuss with parents the school’s concerns and agree a common way of working to help pupils make improvements to their behaviour; and 
· establish the best way of communicating with parents and provide regular feedback on the progress being made. 
  (Page 4 Steer Report Part 2)

In conclusion, the lesson observations showed that the group does not always display disruptive behaviour. Although there were several occasions when the disruption clearly affected the teaching and learning. The group were gaining a reputation of becoming a difficult class for some teachers. These teachers must be aware that the group is choosing to be disruptive in their lesson due to several factors which are causing pupils to look for reasons to engage in disruptive behaviour. In these lessons, the teacher needs to improve their organisation and planning and deliver the lesson in small chunks of varied activities in order to maintain the pupils’ interest. In one lesson, it was observed that the teachers’ body language showed that he was not looking forward to the class and started off his lesson by shouting at the pupils about their poor behaviour last lesson and immediately built a barrier between him and the pupils. The lesson went downhill from that point. The pupils clearly felt they could rise to the challenge and behave as he expected them. Where the pupils were not disruptive there was a much calmer atmosphere in the classroom and although all the pupils were not perfect all the time the teacher diffused low level disruption before it escalated and clearly made an effort to catch the pupils doing well.
When these observations were made it was in the first term of the academic year for these year 9 pupils and if all the teachers are made aware of the successful strategies for this group and communicate success to each other, then there is every chance that the group will modify their behaviour and the teaching and learning will be more successful in all lessons.
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Appendix 1
Classroom Observation Record for 9N    Subject:
	Distribution of Lesson Materials
	Random
	Organised 
	

	
	
	
	

	Pupils engaged and interested
	Fully
	Partly
	Not at all

	
	
	
	

	Pupils participation in learning
	Yes
	Some 
	None

	
	
	
	

	Recognition of pupils’ effort
	Yes
	Some
	None

	
	
	
	

	Opportunities for Reward
	Yes
	No
	

	
	
	
	

	Does the teacher appear confident and interested?
	Yes
	No
	Occasionally

	
	
	
	

	Pupils enter and leave orderly?
	Yes 
	No
	

	
	
	
	



	Number of disruptive instances which stopped teaching and learning
	
0  1  2  3  4  5  6  7  8  9  10 >10
	
	

	Number of low level disruptions
	0  1  2  3  4  5  6  7  8  9  10 >10
	
	

	Did Pupil A start the disruption?
	Yes
	No

	

	Did the disruption escalate
	Yes
	No
	

	Did the teacher display a reactive approach to the incidents? 
	
Yes
	
No
	

	Did the teacher intervene in low level disruption before it escalated?
	
Yes
	
No
	

	
	
	
	






Appendix 2 Results
The data was collected for 19 lessons. As this project is concerned with disruptive behaviour, the number of disruptions in the lessons was seen as the key information to look at initially. 
	
	
	 LLow Level disruptions


	Disruption which stopped teaching and learning 


	Total Number of disruptions






	Escalation of disruption

	Was the teacher reactive?

	Did the teacher intervene in low level disruption?

	Distribution of materials R=Random O=Organised)

	


Pupils Engaged F=Fully P=Partly N=Not at all



	Pupil participation in learning Y=Yes S=Some N=None

	Recognition of effort      Y=Yes S=Some N=None

	Opportunities for reward

	Teacher appears confident


	Pupils enter and leave in an orderly manner


	1
	French
	1
	0
	1
	N
	N
	Y
	O
	F
	Y
	Y
	Y
	Y
	Y

	2
	Geog
	3
	0
	3
	N
	N
	Y
	O
	F
	S
	Y
	Y
	Y
	Y

	3
	Maths
	3
	5
	8
	Y
	Y
	Y
	R
	P
	S
	N
	N
	N
	Y

	4
	History
	2
	0
	2
	N
	N
	Y
	R
	F
	Y
	Y
	N
	Y
	Y

	5
	ICT
	2
	0
	2
	N
	N
	Y
	N/A
	P
	Y
	N
	Y
	Y
	Y

	6
	Geog
	2
	0
	2
	N
	N
	Y
	O
	F
	Y
	S
	Y
	Y
	Y

	7
	Maths
	3
	3
	6
	Y
	Y
	N
	R
	P
	S
	S
	Y
	N
	N

	8
	English
	3
	1
	4
	N
	N
	N
	R
	P
	S
	S
	Y
	Y
	Y

	9
	Science
	3
	0
	3
	N
	N
	N
	O
	F
	Y
	Y
	Y
	Y
	Y

	10
	Welsh
	1
	5
	6
	Y
	Y
	N
	R
	N
	N
	S
	N
	N
	Y

	11
	English
	3
	0
	3
	N
	N
	Y
	O
	F
	S
	Y
	Y
	Y
	Y

	12
	French
	2
	0
	2
	N
	N
	Y
	O
	F
	Y
	Y
	Y
	Y
	Y

	13
	ICT
	3
	0
	3
	N
	N
	Y
	N/A
	F
	Y
	Y
	N
	Y
	Y

	14
	History
	3
	0
	3
	N
	N
	Y
	O
	F
	Y
	Y
	Y
	Y
	Y

	15
	English
	2
	1
	3
	N
	Y
	Y
	R
	P
	S
	S
	N
	Y
	Y

	16
	Maths
	2
	5
	7
	Y
	Y
	N
	R
	N
	S
	S
	N
	N
	N

	17
	Welsh
	2
	6
	8
	Y
	Y
	N
	R
	N
	N
	N
	N
	Y
	Y

	18
	RE
	3
	1
	4
	N
	N
	Y
	O
	P
	S
	S
	Y
	Y
	Y

	19
	Maths
	1
	6
	7
	Y
	Y
	N
	R
	N
	S
	S
	N
	N
	N

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	


	



The results Part 2
[image: ]The same teachers were responsible for the delivery of each subject. It is clear from data there were issues with the teaching style and methods of the Welsh and Maths teachers in these results. Both these teachers aired very negative views on the group and these affected the ethos of these classes. There is a clear correlation between the actions of the teachers and the behaviour of the group.
A Graph to show the number of observed instances of disruption in lessons. (Low level disruption was behaviour which had not stopped the teaching and learning.)





Appendix 3 
 These  rules are displayed in every classroom as part of the school’s behaviour policy to ensure consistency across the curriculum.
Classroom Rules
· Turn off your mobile phone/ipod other media; 
· Sit in silence for the register to be taken; 
· Keep your planner on the desk; 
· Put up your hand: 
if you want help 
if you have something to say; 
· Listen when the teacher is talking; 
· Listen to what other people have to say; 
· Work quietly; 
· Put chewing gum in paper in the bin
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