Module Code: ECAD6008       Student Number: 2100310


	Targed/Target 1
	Use the Harvard refencing guide to ensure your referencing conventions are accurate.
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Critically reflect on your progress in planning, preparing, and teaching lessons that incorporates specific pedagogical principles. (This evidence should be taken from you Professional Learning Passport –PLP.) Identify one of these pedagogical principles as an area for development and justify the next steps in your development.













Introduction
	The aim of this assignment is to critically reflect on my progress in planning, preparing, and teaching lessons that include specific pedagogical principles within them. As a result, I have chosen to develop the Assessment for Learning (AfL) pedagogical principle as an area that requires further development within my own teaching practice as I have found it to be an area of great significance in how I plan, prepare, and teach lessons. AfL is a vital area of the teaching practice as it allows teachers to be aware of how the students are progressing within their learning. Furthermore, whilst AfL gives teachers an insight into the progression of each student individually, it also allows the children to be aware of their progression within their learning. The Assessment Reform Group have described AfL using the work of Black et al (2004) as ‘Assessment for Learning is the process of seeking and interpreting evidence for use by learners and their teachers, to decide where learners are in their learning, where they need to go next, and how best to get them there.’ (ARG, 2002, pp.2-3). I have chosen to develop AfL as it is an area of my own teaching practice that I intend to continuously develop as I believe it is a crucial part of lesson planning, as being consistently aware of the needs of the class as a whole, and as individuals, is a key part of encouraging progression in the learners. 

Literature Review 
	According to Black et al (2004), the pedagogical principle of AfL can be structured into four key elements; sharing criteria with learners, quality of questions/quality of talk, use and quality of feedback, and peer and self-assessment. The element of sharing criteria with learners allows the children to understand what they can do to complete work to a good standard, whereas the element of quality of questions/quality of talk gives the children an opportunity to create good quality answers to open questions that will, in turn, reinforce their learning. On the other hand, the element of use and quality of feedback allows the children have an awareness of the next step of their learning, whereas peer and self-assessment allow the children to be active participants in their learning which enables them to fully understand how their work is marked.  Dylan William (2002) highlights the crucial nature of AfL as it is a process that takes place continuously inside the classroom in order to have a constant assessment of how well the children understand a lesson or topic, therefore highlighting the importance of the pedagogical principle itself As a result, I will be focussing on the ‘peer and self-assessment’ element of AfL as it is a crucial part of assessment within the classroom. Furthermore, the peer and self-assessment element occasionally lends itself to the other elements of AfL such as quality of talk and quality of feedback. 
	The first assessment strategy to consider used in the pedagogical principle of AfL is peer assessment. Peer assessment is described in the Donaldson review ‘Successful Futures’ as an important experience for children as it allows the children to assess another child’s work which requires a strong knowledge and understanding of the topic (Donaldson, 2015). Donaldson (2015) recommends in his review that both peer and self-assessment should be used by the school to encourage the children to take responsibility for their own learning experience. This is a valuable perspective as the views of Donaldson(2015) were used to inform the new curriculum in Wales and therefore highlights the importance of AfL in the new curriculum regarding peer assessment which encourages children to be active participants in their learning. This is supported further in the ‘Four purposes of the curriculum for Wales’ by Donaldson (2015) as the purpose ‘ambitious, capable learners’ states that the curriculum should encourage all children to build on their knowledge and apply it to different contexts, which can be used when peer assessing another child’s work through peer assessment. This implies that the Welsh curriculum will aim to create children who are able to apply their prior knowledge to different situations and therefore, the children are able to use their knowledge of a topic to be able to effectively assess another child’s work by being active participants in their learning. This indicates that a benefit of peer assessment is that it can play a role in creating ‘ambitious, capable learners’ that will meet Donaldson’s recommendations for the new Welsh curriculum. 
	A benefit of peer assessment put forward by the Welsh Government (2010) is that the children may potentially be more likely to accept criticism of their work from a peer over a teacher. Therefore, this suggests that as a result, the children will improve academically as they will understand how they can improve, whilst encouraging positive, open conversations to take place in the classroom in relation to their work. The positives of open discussion during assessment have also been discussed under the ‘quality of talk’ element of AfL. However, Colognesi et al (2020) have argued that the peers in her research class gave more feedback when presenting it orally rather than when writing it down. This argues that the benefits of peer assessment will differ depending on the exact strategy used, due to factors such as the type of strategy, the age of the class, and the social skills that the children possess. This highlights a limitation of peer assessment as despite the advantage of peer assessment applying the ‘use and quality of feedback’ AfL element, the quality of the feedback from peer assessment can differ depending on different variables, predominantly the strategy used. 
	Furthermore, another benefit of peer assessment has been highlighted by Black et al  (2004) as they suggest that an ‘interchange’ in the language used by the children will take place as they will begin to take on a ‘teacher’ role in that situation. This indicates that peer assessment in the classroom benefits both the child being assessed and the assessor as their vocabulary will be widened, and they will learn how to assess other people without being unnecessarily negative. This has been solidified further by the Welsh Government (2010) as they have implied that children are more likely to stop their peers if they do not understand what they mean, despite the interchange in their language. This argues that due to the children being on the same level, they are more likely to be forward with raising issues with their fellow pupils during the assessment process, which in turn creates a better atmosphere for the assessment to take place. Furthermore, Reinholz (2016) has indicated further using the assessment cycle that by the children taking on the role of both the assessor and being assessed, they will benefit more than just solely being assessed alone. Reinholz (2016) clearly argues that peer assessment does not solely improve academic progression, it can also encourage improvement in communication and even self-assessment skills. This is valuable as his work highlights a key benefit of peer assessment as there are a variety of skills that can be improved through the use of peer assessment. 
	A limitation of peer assessment is raised by Dylan William (2018) as he suggests that one of the main issues surrounding peer assessment is whether the children are able to accurately mark their peers’ work. This limitation raises questions of whether peer assessment is truly effective in giving an accurate and fair assessment of a child’s work, which therefore will cause a lack of progression. However, research by Double et al have found peer assessment to be more effective than teacher assessment and just as effective as self-assessment in their study (Double, McGrane, and Hopfenbeck, 2020). These findings are in line with other perspectives of using peer assessment as a form of formative assessment such as Keith Topping (2009) who suggests peer assessment is just as effective as teacher assessment. This is shown through Featherstone et al (2011) as they argue that by making the students accountable for the progression of their peers, they are far more likely to be meaningful with their comments which will in turn result in more valuable assessments being made . This is useful as the perspective links closely with the ‘quality of talk’ element of AfL as well as the peer assessment element, as it highlights the importance of good quality feedback for progression.  
	In summary, peer assessment is a valuable strategy of AfL used in the classroom as it actively encourages the children to be active participants in their learning whilst developing their communication and social skills alongside it. Whilst there are some questions surrounding the accuracy of marking in peer assessment, there is evidence to suggest that in studies peer assessment is an effective tool at assessing a child’s progress. Furthermore, despite the limitations of peer assessment, it appears that the benefits outweigh the limitations. 
	The second assessment strategy to consider used in the pedagogical principle of AfL is self-assessment. Self-assessment is described in the Donaldson (2015) review as being a vital process for children to develop skills to self-assess their progress academically and therefore, can create reasonable progression steps for their future. As a result, children can make critical steps in taking responsibility for their learning with the opportunity to draw attention to areas of their education that they find particularly difficult that otherwise could be overlooked (Donaldson, 2015). This is one of the key benefits of self-assessment as it gives the children the opportunity to raise any issues that they have by being active participants in their own self-assessment. This has been supported further as it has been suggested in Welsh Government (2010) documents that for self-assessment to be successful in the classroom a clear success criteria needs to be given to be followed by the children. However, the document does raise limitations of self-assessment as it argues that without a clear success criteria to assess against the feedback is ‘meaningless and low level’ (Welsh Gov, 2010, p.27). This argues that whilst self-assessment can be a positive form of assessment, it can lack value if it is not set out correctly in the classroom. 
	However, a benefit of self-assessment has been raised by Pollard (2014) as he suggests that self-assessment can be a positive experience for the children as it takes away the significance of the marks awarded by putting more emphasis on how the children could improve. This is a key benefit of self-assessment as the strategy removes most feelings of embarrassment and judgement that are usually linked to assessment procedures, which in turn make the assessment process more positive for the children. This has been supported further by Gardener (2000) as he had implied that self-assessment can lead to a feeling of success which leads to the children gaining more confidence in their abilities. Gardener (2000) is clear that even successes on a small scale will motivate the children to learn and therefore, improve their confidence academically. James McMillan and Jessica Hearn (2008) have made similar claims to Pollard (2014) and Gardener (200o), as they have suggested that self-assessment allows the children to gain confidence and become more self-efficient. This is a benefit of self-assessment as it allows the children to become confident and independent learners, who are able to self-assess their work. 
This benefit leads into another benefit of self-assessment that can be seen through the use of a traffic light self-assessment strategy. This has been suggested by Andrade and Gregory (2010) as they have implied that the traffic lights system combines both self-assessment and self-regulated learning and therefore, the children understand their strengths and weakness academically so that they can progress. This indicates a clear benefit of self-assessment as it allows the children to self-regulate their learning through assessment, whereas teacher-based assessment is less likely to encourage the process of self-regulation. This has been supported further by people such as Panadero and Alonso-Tapia (2013) as they have indicated that self-assessment is closely linked with the creation of self-regulated learning. However, whilst self-assessment does encourage self-regulated learning, it does, however, remove the benefits a child gains by assessing another child’s work through the strategy of peer assessment. Reinholz (2016) has highlighted this limitation in he suggests that unlike, peer assessment, self-assessment does not encourage improvement in important skills such as communication. This is a clear limitation of self-assessment as whilst it will progress their learning academically, it fails to consider other crucial areas that require further development that other assessment strategies do not. 
A limitation of self-assessment is the accuracy of the results from this form of assessment. This is shown previously in work by Kruger and Dunning (1999), as they have suggested that self-assessment can cause positive inflation to take place when assessing our own abilities. This indicates that self-assessment may not be as accurate as other forms of assessment such as teacher-led assessment inside the classroom. This has been supported further by NG and Earl (2008) as they have indicated that self-assessment can result in both overestimations and underestimations being made through this process. These perspectives highlight an important limitation of self-assessment as they indicate that self-assessment may not be as accurate in assessing the progression of the children in the classroom.
In summary, self-assessment definitely has a range of benefits that other methods of assessment do not include such as encouraging self-efficiency and self-regulated learning. Additionally, in comparison to peer assessment, the limitations seem to be far more pressing in relation to gaining accurate and fair results. However, there is an argument to be considered that self-assessment and peer assessment can be used in collaboration to create a highly effective form of assessment that can collaborate the advantages and diminish some of the disadvantages of the approaches individually (Wales Gov, 2010).

Conclusion
	As a result of the literature review, I have learnt that both peer assessment and self-assessment have an important role in maintaining a constant assessment of the children’s progression in their learning. This is primarily due to the fact that this type of assessment allows teachers to gain an insight into how the children feel they are progressing themselves, as well as allowing the children to become completely aware of how they can improve with the use of a clear success criteria. On reflection, I have learnt that whilst teacher-led assessment has a valuable role in methods of AfL, it is vital that children are given the opportunity to take part in the assessment process, both in relation to themselves and their peers. It has become clear that peer assessment in particular allows the children to improve valuable skills that they would simply not benefit from through other models of assessment, such as the opportunity to improve communication skills as discussed by Reinholz (2016). Furthermore, self-assessment strategies give the children the chance to gain valuable skills such as self-regulated learning and the ability to be self-efficient, which will benefit them throughout their education and life (Andrade and Gregory, 2010). However, whilst there are many benefits there are also some downfalls of peer and self-assessment that have been highlighted such as the children’s ability to effectively mark their own, and their peer’s work accurately (William 2018, Kruger and Dunning 1999). As a result of the literature review, my understanding of peer and self-assessment as a form of AfL has been developed, as the benefits and limitations of this AfL strategy have been clearly outlined.
	Therefore, I intend to continue to use a combination of both peer assessment and self-assessment as a common form of AfL within my teaching practice as there are clear advantages to using them alongside other forms of assessment such as teacher-led assessment. Therefore, as a result in the next stage of my teaching practice, I intend to take forward what I have learnt about both peer assessment and self-assessment including, if not specifically, the limitations, as I will aim to use strategies that reduce the weaknesses of peer and self-assessment. As a result, I will be particularly clear when explaining the success criteria for both self and peer assessment, as I have learnt that a lack of clarity can lead to inaccurate marking. Furthermore, I will encourage the children to communicate their feedback orally as well as writing it down when peer assessing other children’s work to ensure that their feedback is clear and can be discussed. Additionally, I will use peer and self-assessment in collaboration with eachother so that the children will benefit from the advantages of peer assessment such as improving communication skills, as well as self-assessment that encourages self-regulated learning and efficiency. 
	On reflection, after looking more deeply at AfL, particularly at the benefits and limitations of methods of peer and self-assessment, it is clear that AfL is an important pedagogical principle that is an important element in planning, preparing, and teaching lessons. The literature review has allowed me to reflect critically on my progression within AfL and consider ways in which I can improve how I assess children in my teaching practice. As a result, it has been a valuable reflective exercise as I can now incorporate what I have learnt and adapt the previous assessment methods I have used by developing them to further benefit the children. Furthermore, in relation to the new Professional Standards for Teaching and Leadership, the important role of reflection can be seen particularly inside the Pedagogy QTS standard as it enforces the importance of reflecting as a teacher and through teaching the students about the importance of reflection (Hwb, 2019). 
	In conclusion, there are a variety of different AfL methods that can be used inside the classroom to aid learning progression. Through looking more closely at peer and self-assessment, I have looked at both the benefits and limitations of using them as a formative method of assessment in the classroom. It is clear from the research that whilst self-assessment encourages development in important skills such as to self-regluate learning (Andrade and Gregory,2010), the method also ignores other important skills such as communication (Reinholz, 2016). On the other hand, peer assessment encourages children to consider other elements of AfL such as ‘quality of talk’ through discussion with their peers(Featherstone et al,2011), however, the particular strategy of peer assessment can alter the accuracy of the feedback (Colognesi et al, 2020). In conclusion, it is important to note that peer and self-assessment can not be used in isolation for AfL and that in order to achieve high-quality assessment a variety of methods must be used, which can be seen in the intended next steps. 
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