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The forest School – Reggio Emilio Developmental Experience


Business Plan: Reggio Emilia–Inspired and Forest School Nursery, Wales

Executive Summary

This business plan presents a critical feasibility analysis for the establishment of a Reggio Emilia–inspired and Forest School nursery in Wales, designed for children aged 2–5 years. The proposed provision integrates two internationally recognised pedagogical approaches within the statutory and policy context of Welsh early years education. The model responds to increasing demand for child-centred, inclusive, outdoor and wellbeing-focused provision, while remaining compliant with Care Inspectorate Wales (CIW) regulation and Estyn inspection frameworks (Estyn, 2023; CIW, 2024-25).
Reggio Emilia pedagogy positions children as capable, competent learners who construct knowledge through relationships, environments and symbolic expression (Hall, 2010; Mphahlele, 2019; Senent, et al., 2021; Seyyed Amir Ghasemtabar; 2022; Fleet, 2022; Edwards, Gandini and Forman, 2012; Leggett; Rinaldi, 2021). Forest School pedagogy complements this by providing sustained, nature-based learning experiences that promote resilience, confidence, physical wellbeing and environmental stewardship (Knight, 2016; Johnson and Watts, 2018; Smith, et al., 2018; Ouvry and Furtado, 2020; Rekers and Waters-Davies, 202; 1Dabaja, 2022; Knight, et al., 2024). Together, these approaches align strongly with the Curriculum for Wales, which emphasises holistic development, experiential learning and learner agency (Welsh Government, 2025; 2024a; 2024).
Market analysis conducted through academic research and online parental questionnaires and informal parental interviews, indicates growing parental demand for pedagogies that prioritise wellbeing, outdoor learning and inclusion, particularly in response to post-pandemic concerns regarding children’s mental health and social development (Jordan, and Chawla, 2019; Barrable, 2022; Powers, and Ridge, 2018; King, et al., 2024; von Au, and Jucker, 2022; Traynor, et al., 2022; von Au, and Jucker, 2022; Kemp, and Josephidou, 2023; Kiviranta, et al.. 2024).

Financial modelling demonstrates that the nursery is viable through a blended income approach combining parental fees, Welsh Government funded childcare entitlements, and targeted grant funding streams (Welsh Government, 2025; 2025a).
The plan addresses operational risks including staffing pressures, weather dependency and regulatory compliance through proactive workforce development, adaptive curriculum design and continuous engagement with Welsh policy frameworks. Overall, the proposed nursery represents a sustainable, policy-aligned and pedagogically distinctive model that contributes to national priorities for early years education, wellbeing and sustainability in Wales (Welsh Government, 2023; Legislation. Government. UK, 2015).

1. Business Description and Vision
1.1 Vision and Mission
The vision of the proposed nursery is to establish a pioneering early year’s setting here in Carmarthen, Wales that integrates Reggio Emilia and Forest School pedagogy to nurture children as capable, creative and ethically engaged learners. This vision reflects international research emphasising children’s rights to agency, participation and meaningful learning experiences (UNCRC, 1989; United Nations, 2005 and 2005; Sandin, 2023; Murphy and Waters- Davies, 2022)
The mission is to provide a high-quality, inclusive and environmentally responsible early childhood experience that foregrounds wellbeing, curiosity and relational pedagogy. Central to this mission is the belief that early learning environments should function as democratic spaces in which children, families and practitioners co-construct knowledge and values (Moss, 2019; Dahlberg, et al., 2000; Moss, 2016; Rademacher, et al., 2025). 
This positioning also responds to critiques of increasingly performative and accountability-driven early years systems, offering an alternative narrative focused on ethical practice and professional autonomy (Osgood, 2006; Cliffe and Solvason, 2022; Prioletta and Davies, 2024; Roberts-Holmes, and Bradbury, 2016; Moss and Roberts-Holmes, 2022).
1.2 Business Objectives
The nursery’s objectives are pedagogical, operational and financial. Pedagogically, the setting aims to deliver a child-centred curriculum that integrates emergent inquiry, outdoor learning and multimodal expression, consistent with Reggio Emilia principles and Forest School methodology (Edwards et al., 2012; Leggett, 2024; Fernández-Santín, and Feliu-Torruella, 2020; Knight, 2016; Fleer, 2019; Nedovic, et al., 2024).
Operationally, the nursery seeks to achieve financial sustainability within the first two years of operation through diversified income streams and prudent cost management, while maintaining staff-to-child ratios that exceed statutory minimums to support relational pedagogy and inclusion (Welsh Government, 2023; Campbell-Barr and Leeson, 2016; Mathers and Ereky-Stevens, 2018).
Social objectives include fostering strong partnerships with families, community organisations and local authorities, recognising parental engagement as a key determinant of children’s learning outcomes (Goodall and Montgomery, 2014; Cutshaw, et al.,2022). Environmental objectives focus on promoting sustainability and ethical relationships with local ecosystems, reflecting research on early childhood education for sustainability and place-based learning (Duhn, 2012; Elliott, Ärlemalm-Hagsér, and Davis, 2020; Pahnke, Oberthuer, and Henke, 2024; Marwa Elbaz, 2023; Khine, 2024).
1.3 Legal Structure
The nursery will operate as a private limited company (Ltd). This structure provides limited liability, financial transparency and governance flexibility, while supporting accountability to regulators and funders (Lewis and West, 2017; Lloyd-Reichling, 2019). Profits will be reinvested into quality improvement, staff development and environmental enhancement, aligning with ethical leadership models in early childhood education (Day, 2014; Urban et al., 2011; Heikkinen et al., 2024; Silva, 2019; Hostettler Scharer, 2024).

2. Market Analysis

2.1 Sector Overview
The early years sector in Wales is undergoing significant transformation driven by policy reform, workforce professionalisation and changing societal expectations. The Curriculum for Wales and Foundation Learning Framework emphasise holistic development, experiential learning and progression through play, aligning closely with Reggio Emilia and Forest School philosophies (Welsh Government, 2023; 2023a). Concurrently, the Well-being of Future Generations (Wales) Act 2015 positions early childhood education as a key contributor to long-term social, environmental and economic wellbeing (Legislation. Government. UK, 2015).
Regulatory oversight by CIW and Estyn places increasing emphasis on wellbeing, safeguarding, inclusion and reflective practice, rather than narrow attainment measures (Estyn, 2023; 2025; CIW, 2024-25). This policy context creates favourable conditions for innovative, values-driven provision that can demonstrate both pedagogical quality and regulatory compliance (Penn, 2014; Ampartzaki, and Kalogiannakis, 2022; Gyekye-Ampofo, et al., 2023).
2.2 Target Market
The target market comprises families with children aged 2–5 years who are seeking high-quality, child-centred and outdoor-oriented provision. This includes parents who prioritise wellbeing, inclusion and environmental values, as well as families accessing blended funding through the Childcare Offer for Wales (Welsh Government, 2025).
Evidence suggests that parents increasingly value pedagogical quality, staff expertise and alignment with personal values over purely convenience-based childcare decisions (Sylva, 2010; Murdock, Munsongo, and Nyamor, 2023 Powell and Smith, 2017). The proposed nursery’s distinctive pedagogical identity is therefore positioned to attract families seeking an alternative to more standardised, outcome-driven models.
2.3 Market Trends
Research consistently demonstrates growing demand for outdoor and nature-based learning experiences due to their positive impacts on children’s physical health, mental wellbeing and social development (Gibson, Cornell and Gill, 2017; Cankaya, et al., 2025; Jeffs and Ord, 2018; Hansen Sandseter, et al., 2023; Jordan, and Chawla, 2019; Barrable, 2022; Powers, and Ridge, 2018; King, et al., 2024; von Au, and Jucker, 2022).  Longitudinal studies of Forest School indicate benefits in confidence, self-regulation and peer relationships, particularly for children who may struggle in more formal learning environments (Dabaja, 2022; Knight, et al., 2024; Traynor, et al., 2022; von Au, and Jucker, 2022; Kemp, and Josephidou, 2023; Kiviranta, et al., 2024).
Inclusion is another significant trend, with increasing recognition of the importance of early identification and support for additional learning needs within universal provision (Knight, et al., 2025 Welsh Government, 2018). Reggio Emilia’s emphasis on observation, documentation and relational assessment aligns well with inclusive practice and the ALN legislative framework in Wales (Clarkin-Phillips and Carr, 2018; Carr, and Lee, 2012; Sands, and Lee, 2024; Thill. 2025; Nuñez-Janes, et. al., 2017; Rinaldi, 2021).

2.4 Competitive Analysis
Local market analysis indicates that most existing nurseries operate within mainstream play-based frameworks, often constrained by standardised routines and indoor-focused environments. While some settings offer outdoor play, few embed Forest School principles through sustained, progressive engagement with nature (Knight, 2016; Cronin de Chavez, 2024; Smith, et al., 2018; Ouvry and Furtado, 2020; Rekers and Waters-Davies, 2021).
The proposed nursery differentiates itself through its integrated pedagogical model, commitment to reflective documentation and explicit alignment with sustainability and children’s rights. These features respond to calls for more pluralistic and ethically grounded early childhood provision (Moss, 2019; Garrau, 2015).
2.5 SWOT Analysis
Strengths include a distinctive pedagogical identity, strong policy alignment and a growing evidence base for outdoor learning and child-centred practice. Weaknesses include higher staffing and training costs associated with specialist pedagogy and outdoor provision (Urban et al., 2011; Heikkinen et al., 2024; Silva, 2019; Hostettler Scharer, 2024). Opportunities arise from increasing parental demand, grant funding for sustainability and outdoor learning, and partnerships with schools and community organisations (Welsh Government, 2020; 2025). Threats include workforce shortages, regulatory changes and market competition from larger providers (Lewis and West, 2017; Lloyd-Reichling, 2019).







3. Organisation and Management
3.1 Leadership and Governance
Effective leadership is consistently identified as a critical determinant of quality in early childhood education, influencing pedagogy, staff wellbeing and organisational sustainability (Aubrey, Godfrey and Harris, 2013; Fogarty, 2024; Heikkinen, Ahtiainen, and Fonsén, 2022). The proposed nursery will adopt a distributed leadership model that recognises leadership as a relational and pedagogical practice rather than a solely managerial function (Day, 2014; Urban et al., 2011; Heikkinen et al., 2024; Silva, 2019; Hostettler Scharer, 2024).
The Nursery Manager will hold a minimum Level 5 qualification and will be responsible for strategic leadership, regulatory compliance, financial oversight and pedagogical coherence. This role will include responsibility for ensuring alignment with CIW National Minimum Standards and Estyn inspection expectations, particularly in relation to safeguarding, wellbeing and quality of learning experiences (Welsh Government, 2023; Estyn, 2025).
Pedagogical leadership will be shared with Lead Practitioners, reflecting research that emphasises the importance of practitioner agency and reflective dialogue in sustaining high-quality practice (Siraj-Blatchford and Sylva, 2004; Von Suchodoletz, et al., 2023; Archer, and Siraj, 2015; Murray, 2015; Åström, 2023; Edwards, 2021; Chen, and Wolf, 2021). This approach aligns with Reggio Emilia’s conception of the teacher as researcher, co-learner and reflective practitioner (Rinaldi, 2021; Edwards et al., 2012; Leggett, 2024; Fernadez-Santin and Feliu-Torruella, 2020).
3.2 Staffing Structure and Roles
The staffing structure will include Lead Practitioners qualified to Level 3, supported by assistants and a designated Forest School Leader holding an accredited Forest School qualification. This structure ensures both regulatory compliance and pedagogical integrity, particularly in relation to outdoor learning and risk-managed play (Knight, 2016; Ouvry and Furtado, 2020; Smith, et al., 2018; Rekers and Waters-Davies, 2021)
Staffing ratios will exceed statutory minimum requirements to enable sustained interactions, observation and documentation, which are central to both Reggio Emilia pedagogy and inclusive practice (Welsh Government, 2023; Nutbrown, 2005; Campbell-Barr and Leeson, 2016; Mathers and Ereky-Stevens, 2018). Research demonstrates that higher ratios support improved child outcomes, practitioner wellbeing and reflective practice (Sylva, 2010; Murdock, Munsongo, and Nyamor, 2023; Archer, and Siraj, 2015; Murray, 2015; Åström, 2023; Edwards, 2021; Chen, and Wolf, 2021).
3.3 Professional Development and Workforce Sustainability
Continuous professional development (CPD) will be embedded within organisational culture, reflecting evidence that workforce quality is a key driver of pedagogical effectiveness (Urban et al., 2011; Heikkinen et al., 2024; Silva, 2019; Hostettler Scharer, 2024; Powell and Smith, 2017). CPD priorities will include pedagogical documentation, inclusive practice, outdoor learning pedagogy, safeguarding, and leadership development.
Reflective practice will be supported through regular team meetings, peer observation and collaborative analysis of documentation, consistent with Reggio Emilia approaches to professional learning (Rinaldi, 2021; Clarkin-Phillips and Carr, 2018; Carr, and Lee, 2012; Sands, and Lee, 2024; Thill. 2025; Nuñez-Janes, et. al., 2017) This model also addresses workforce retention by fostering professional identity, autonomy and ethical commitment, which research identifies as protective factors against burnout and attrition (Osgood, 2006; Cliffe and Solvason, 2022; Prioletta and Davies, 2024; Moss, 2019).








4. Marketing and Engagement Strategy

4.1 Brand Positioning
The nursery will be positioned as a premium, values-led early years setting offering an integrated Reggio Emilia and Forest School approach. Branding will emphasise child agency, wellbeing, sustainability and professional expertise, differentiating the provision from more standardised childcare models (Penn, 2014; Ampartzaki, and Kalogiannakis, 2022; Moss and Robert-Holmes, 2022; Carela, 2019).
This positioning responds to evidence from local market research, including responses from online parental questionnaires and from recorded informal interviews with prospective families, that parents increasingly seek alignment between educational provision and family values, particularly in relation to wellbeing and environmental responsibility (Powell and Smith, 2017; Elliott, et al., 2020; Campbell and Speldewinde, 2025; Fuertes-Camacho, et al., 2025).

4.2 Marketing Channels
Marketing strategies will prioritise relationship-building over transactional promotion. Channels will include community engagement events, partnerships with local schools and health services, and targeted use of digital platforms to share pedagogical documentation and learning narratives (Clarkin-Phillips and Carr, 2018; Carr, and Lee, 2012; Sands, and Lee, 2024; Thill. 2025; Nuñez-Janes, et. al., 2017)

Open days and stay-and-play sessions will enable families to experience the nursery’s ethos directly, supporting informed parental choice and trust-building (Goodall and Montgomery, 2014). Research suggests that authentic engagement strategies are more effective than traditional advertising in early years contexts (Hornby and Blackwell, 2018; Wilson, 2025; Cutshaw, et al, 2022).

4.3 Family and Community Engagement
Family engagement will be conceptualised as a reciprocal partnership rather than a unidirectional flow of information. Parents will be invited to contribute to project work, share cultural knowledge and participate in reflective dialogue around children’s learning (Goodall and Montgomery, 2014; Osgood, 2006; Cliffe and Solvason, 2022; Prioletta and Davies, 2024).
Community partnerships will include collaboration with environmental organisations, libraries and local cultural institutions and events, supporting place-based education and community cohesion (Marwa Elbaz, 2023; Khine, 2024; Duhn, 2012). Such partnerships are consistent with Welsh policy objectives relating to community wellbeing and sustainability (Legislation.Government.UK, 2015).


5. Operations Plan
5.1 Learning Environments and Facilities
The design of learning environments will reflect the Reggio Emilia principle of the environment as the “third teacher,” supporting inquiry, collaboration and aesthetic engagement (Edwards et al., 2012; Leggett, 2024; Fernandez-Santin and Feliu-Torruella, 2020; Vecchi, 2010; Perry, 2010). Indoor spaces will be flexible, resource-rich and organised to promote autonomy and sustained shared thinking (Siraj-Blatchford, and Sylva, 2004; Von Suchodoletz, et al., 2023)
Outdoor provision will include a dedicated Forest School area featuring natural materials, variable terrain and opportunities for managed risk-taking. Research indicates that such environments support physical competence, risk assessment skills and emotional resilience (Gill, 2021; Tranter, 2021; Gharibans, 2023; Hansen Sandseter, et al., 2023).

5.2 Curriculum Design and Pedagogical Integration
Curriculum delivery will be emergent and inquiry-based, grounded in children’s interests and experiences while aligned with the Curriculum for Wales Areas of Learning and Experience (Welsh Government, 2024; 2024a). Reggio Emilia project work will be complemented by regular Forest School sessions that provide continuity and progression in outdoor learning (Knight, 2016; Smith, et al., 2018; Ouvry and Furtado, 2020; Rekers and Waters-Davies, 2021).
This integrated model supports holistic development across cognitive, social, emotional and physical domains, reflecting evidence that play-based, experiential learning promotes deep engagement and transferable skills (Broadhead, 2018; Edwards, 2017). Pedagogical documentation will be used as both an assessment and reflective tool, supporting inclusive practice and curriculum responsiveness (Clarkin-Phillips and Carr, 2018; Carr, and Lee, 2012; Sands, and Lee, 2024; Thill. 2025; Nuñez-Janes, et. al., 2017; Rinaldi, 2021).

5.3 Health, Safety and Risk Management
Risk management will be approached as an enabling rather than restrictive practice, consistent with research on the developmental value of risk in play (Lester and Russell, 2014; Gibson et al., 2017). Comprehensive risk assessments will be conducted for indoor and outdoor environments, with staff trained in first aid, safeguarding and outdoor safety (CPOMS, 2023).
Policies and procedures will be reviewed regularly to ensure compliance with CIW standards and Keeping Learners Safe guidance, balancing safety with children’s rights to exploration and challenge (Welsh Government, 2023; CPOMS, 2023).



6. Financial Plan

6.1 Funding Model and Income Streams
The proposed setting will adopt a mixed-income funding model combining parental fees, Welsh Government funded childcare entitlements, and potential grant funding. Mixed funding models are widely recognised as essential for sustainability in the contemporary childcare market, particularly in contexts where public funding alone does not fully meet operational costs (Penn, 2014; Ampartzaki, and Kalogiannakis, 2022; Lewis and West, 2017; Lloyd-Reichling, 2019).
Income will be generated through private fee-paying places for children aged 2–5, alongside funded places accessed through the Childcare Offer for Wales, which provides up to 30 hours of funded childcare for eligible families (Welsh Government, 2025). This blended approach supports financial viability while promoting accessibility and social inclusion, aligning with Welsh Government commitments to reducing inequality and supporting working families (Legislation.Government.UK, 2015; Welsh Government, 2025).

Additional income streams may include early years capital and sustainability grants, outdoor learning funding, and partnership initiatives linked to wellbeing and environmental education (Welsh Government, 2023; 2025). Research suggests that diversified income streams increase resilience and reduce vulnerability to fluctuations in occupancy or policy change (Lewis and West, 2017; Lloyd-Reichling, 2019).
6.2 Cost Structure and Financial Assumptions
The primary operational costs will include staffing, premises, training, insurance, utilities and learning resources. Staffing represents the largest expenditure, reflecting evidence that workforce quality is the most significant contributor to pedagogical effectiveness and child outcomes (Sylva, 2010; Murdock, et al., 2023; Urban et al., 2011; Heikkinen et al., 2024; Silva, 2019; Hostettler Scharer, 2024). Exceeding minimum staffing ratios and investing in specialist roles, such as a Forest School Leader, increases costs however is justified by the enhanced quality and differentiation of provision (Knight, 2016; Smith, et al., 2018; Ouvry and Furtado, 2020; Rekers and Waters-Davies, 2021).
Initial capital expenditure will include adaptation of indoor spaces, development of outdoor learning areas, and procurement of high-quality, open-ended materials. The use of natural and loose-part resources aligns with both Reggio Emilia and Forest School pedagogy and offers long-term cost efficiency through durability and reusability (Cankaya, et al., 2024; Cankaya, et al., 2025; Edwards et al., 2012; Leggett, 2024; Fernández-Santín, and Feliu-Torruella, 2020).
Financial projections are based on conservative assumptions, including gradual increases in occupancy and cautious estimates of funded income rates. Maintaining contingency reserves is identified as a critical strategy for managing unforeseen costs, seasonal variation and policy changes (Lewis and West, 2017; Lloyd-Reichling, 2019).
6.3 Revenue Projections and Viability
Revenue projections indicate that the nursery can achieve breakeven within the first two years of operation, assuming average occupancy rates of 70–75%. This aligns with sector benchmarks for new early years settings and reflects evidence that parental demand for differentiated, high-quality provision supports sustainable fee structures (Penn, 2014; Ampartzaki, and Kalogiannakis, 2022; Powell and Smith, 2017).
Long-term financial sustainability will be supported through periodic fee review, careful cost management and ongoing engagement with funding opportunities. Reinvestment of surplus income into staff development, resource enhancement and community engagement reinforces quality and supports positive inspection outcomes, which in turn influence reputation and occupancy (Estyn, 2023; CIW, 2024-2025).


6.4 Financial Risk Management
However, identified financial risks include fluctuations in occupancy, staffing shortages, and changes to public funding arrangements. Mitigation strategies include flexible staffing models, active marketing, diversified income streams and regular financial monitoring. Research highlights that proactive leadership and strategic planning are essential in navigating the increasingly marketised early years sector (Lewis and West, 2017; Lloyd-Reichling, 2019; Moss and Robert-Holmes, 2022; Carela, 2019).
Environmental risks, such as weather-related disruption to outdoor provision, will be mitigated through adaptable curriculum planning and investment in suitable clothing and shelter, ensuring continuity of Forest School pedagogy across seasons (Knight, 2016; Ouvry, and Furtado, 2020; Johnson and Watts, 2018; Cronin de Chavez, et al., 2024; Garden. 2026; Traynor, et al., 2022; von Au, and Jucker, 2022; Kemp, and Josephidou, 2023; Kiviranta, et al., 2024).


7. Evaluation and Quality Assurance

7.1 Pedagogical Evaluation
Quality assurance will be grounded in continuous pedagogical evaluation, using documentation, observation and reflective dialogue to assess children’s learning and wellbeing. Pedagogical documentation serves as both an assessment tool and a mechanism for professional learning, enabling practitioners to analyse learning processes rather than merely outcomes (Rinaldi, 2006; Carr and Lee, 2012).

This approach aligns with Estyn’s emphasis on progression, wellbeing and learner agency within the Curriculum for Wales framework (Estyn, 2023; Welsh Government, 2024). Documentation will inform curriculum planning, support inclusion, and facilitate meaningful communication with families.

7.2 Inspection and Regulatory Alignment
The nursery will maintain ongoing alignment with CIW National Minimum Standards and Estyn inspection guidance for non-maintained settings (Welsh Government, 2023; Estyn, 2021). Internal audits and policy reviews will be conducted regularly to ensure compliance in areas including safeguarding, health and safety, and staff qualifications.
Rather than viewing inspection as an external imposition, the nursery will adopt an improvement-oriented stance, consistent with research advocating for accountability systems that support professional learning rather than performativity (Dahlberg, et al., 2000; Moss, 2016; Rademacher, et al., 2025; Roberts-Holmes and Bradbury, 2016). This does however require confident pedagogical leadership to enact.

7.3 Inclusion and Wellbeing Monitoring
Inclusive practice will be monitored through early identification processes, universal provision and collaboration with external agencies, in line with the Additional Learning Needs and Education Tribunal (Wales) Act 2018 (Welsh Government, 2018). Forest School pedagogy and flexible, child-led learning environments have been shown to particularly benefit children with additional learning needs, supporting emotional regulation, confidence and social participation (Dabaja, 2022; Knight, et al., 2024; Jordan, and Chawla, 2019; Barrable, 2022; Powers, and Ridge, 2018; King, et al., 2024; von Au, and Jucker, 2022).

Children’s wellbeing will be assessed holistically, incorporating emotional, physical and relational dimensions, reflecting Welsh policy priorities and rights-based approaches to early childhood education (Welsh Government, 2015; UNCRC, 1989). However, effective inclusion does require strong inter-agency collaboration, which may prove problematic.
7.4 Longitudinal Evaluation and Research
Following establishment, the nursery intends to undertake longitudinal evaluation to assess pedagogical impact, family satisfaction and organisational sustainability. This responds to identified limitations in desk-based feasibility research and contributes to sector knowledge on integrated Reggio Emilia and Forest School models within the Welsh context (Powell, and Smith, 2017; Moss, 2019).  Such evaluation strengthens evidence; however, it requires rigorous ethical oversight and methodological consistency.

8. Conclusion
This business plan demonstrates that the establishment of a Reggio Emilia–inspired and Forest School nursery in Wales is pedagogically robust, policy-aligned and financially feasible. By integrating socio-constructivist and experiential learning theories with Welsh legislative and policy frameworks, the proposed nursery offers a coherent response to contemporary priorities in early childhood education, including wellbeing, inclusion, sustainability and learner agency (Siraj-Blatchford, and Sylva, 2004; Von Suchodoletz, et al., 2023; Welsh Government, 2024).
The combined pedagogical approach supports children as competent, creative and relational learners while addressing critiques of standardisation and performativity in early years education (Dahlberg, et al., 2000; Moss, 2016; Rademacher, et al., 2025).
Operational and financial planning demonstrates that educational values can be enacted without compromising regulatory compliance or economic sustainability, provided that leadership is reflective, strategic and values-driven (Aubrey et al., 2013; Lewis and Wesh, 2017; Lloyd- Reichling, 2019).
While the feasibility study is limited by its reliance on secondary data, it provides a strong foundation for implementation and future empirical research. The proposed setting contributes to national objectives articulated through the Curriculum for Wales and the Well-being of Future Generations (Wales) Act 2015, positioning early years education as a site of ethical, sustainable and socially just practice (Welsh Government, 2024; Legislation. Government. UK, 2015).
In conclusion, the Reggio Emilia and Forest School nursery represents a viable and innovative model of early years provision in Wales, capable of delivering high-quality education that benefits children, families and communities, while supporting long-term societal wellbeing (Aliga, et al., 2023)
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