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This document is created during the induction period (August-October) by compiling all information taken from Annual Reviews, School meetings, Introduction days and induction weeks.

The following documents are used during an individual’s first six weeks in college.

All data collected is used to determine personalised targets for each learner which they then develop throughout the academic year.



One Page Profile – Learner A

	Name  
Learner A (KA)
	DOB 
654321
	Student Number 
654321

	Age
21

	Emergency contact
Dad – 07123456789
Sister - 0798765432
	IMPORTANT INFORMATION

Wears hearing aids

	About me
I am a very happy and keen young man. I enjoy being part of a group and making new friends.
I have recently moved from Scotland and speak minimal English. I have communication difficulties but can make.
	

	How can you help me? 
Break down instructions so I know what is expected from me.
I like to write over for some tasks however I can write my initials.
Talk at a slow pace and use Makaton so I can confirm understanding.

	What is important to me?
Looking smart and tidy
My family
Being involved in all activities 

	Likes
I like practicing my writing and numbers.
I enjoy trying new things 
	Dislike
Being on my own

	


	My Future plans.
I would like to attend a full-time course and have more input from Speech and Language.

	Additional Documents (Tick)
· Personal Care Plan
· PEEP
· Epilepsy Plan
· Other
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One Page Profile – Learner B

	Name  
Learner B (JW)
	DOB 
654321
	Student Number 
654321

	Age
22

	Emergency contact
Dad – 07123456789
Mum - 0798765432
	IMPORTANT INFORMATION

Requires Personal Care

Mobility issues

	About me
I am a very happy and young Lady. I enjoy being part of a group and making new friends. I get very excited and can ‘scream’ when excited.
I live with mum, dad and my sisters.
	

	How can you help me? 
Break down instructions so I know what is expected from me.
I like to write over for some tasks however I can find it difficult to look at my work when completing tasks.
Talk at a slow pace and use Makaton so I can confirm understanding.
Encourage me to go for a walk and to do things independently.

	What is important to me?
Chatting about my week
My family
Being involved in all activities 

	Likes
I like Music and dancing.
I enjoy trying new things but can be a little nervous. 
	Dislike
Being rushed
Loud, busy environments

	


	My Future plans.
I would like to Access the community and do things I enjoy. 


	Additional Documents (Tick)
· Personal Care Plan
· PEEP
· Epilepsy Plan
· Other
	





One Page Profile – Learner C

	Name  
Learner B (LL)
	DOB 
654321
	Student Number 
654321

	Age
21

	Emergency contact
Mum – 07123456789
Sister - 0798765432
	IMPORTANT INFORMATION

Will seek labels and hide them

Will self-harm (Hits head) 

2:1 staff ratio

	About me
I am a very happy and keen young lady. I enjoy Learning, music, writing and painting
I use a symbol book to communicate. I am non-verbal and ASD. I can become very frustrated when I am unable to communicate with others my needs and wants.
	

	How can you help me? 
Break down instructions so I know what is expected from me.
I like to write things down so please let me have time to write down what I can see around me during the day.
Do not overwhelm me with lots of ‘talk’ and use Makaton so I can confirm understanding.

	What is important to me?
Looking smart and tidy
My family
Being involved in all activities 
Labels

	Likes
I like Copying labels from food packaging. 
I like music 
I like having my nails painted
	Dislike
Trying new things and maths
Loud, busy environments

	


	My Future plans.
I would like to Access the community in with staff.

I would like to visit the coffee shop to order a drink and snack (with staff)

	Additional Documents (Tick)
· Personal Care Plan
· PEEP
· Epilepsy Plan
· Other
	




One Page Profile – Learner D

	Name  
Learner D (AI)
	DOB 
654321
	Student Number 
654321

	Age
19
	Emergency contact
Dad – 07123456789
Brother - 0798765432
	IMPORTANT INFORMATION

ASD

	About me
I am a very happy and Polite young man. I enjoy being part of a group and making new friends.
I have recently missed a lot of school due to the pandemic and sporadic attendance.
	

	How can you help me? 
Break down instructions so I know what is expected from me.
I like to do my work at my own pace and enjoy being praised.
Talk at a slow pace and use clear instructions.

	What is important to me?
My family
Being involved in all activities 
Books
Thomas the tank engine

	Likes
I like practicing my Reading and Number work.
I enjoy trying new things.
	Dislike
Being rushed
Loud, busy environments

	


	My Future plans.
I would like to attend a full-time course and have more input from Speech and Language.

	Additional Documents (Tick)
· Personal Care Plan
· PEEP
· Epilepsy Plan
· Other
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The following document are used during an individual’s first six weeks in college.

All data collected is used to determine personalised targets for each learner which they then develop throughout the academic year

The below example is for Learner A


Speech, Language and Communication Assessment

This assessment needs to be completed by observing learners within the following settings - 

· Classroom setting

· Social setting 

· On a one to one basis

· In a group session

· Face to face discussion (with tutor)





	Name
	Kissing Alhand

	SIN
	098765

	Date of birth
	654321




Part 1				
Attention and Listening 		
Date completed ___________________
Can the learner...
	Observation		
	Yes
	No		
	Working towards
	Additional comments

	Respond to external sounds from a person/thing
	
	
	
	

	Recognise and discriminate sounds and touch
	
	
	
	

	Respond when name is called
	
	
	
	

	Locate the source of a sound
	
	
	
	

	Stay on task without prompt
	
	
	
	

	Attend, listen to and concentrate on sound/objects/events without distraction
	
	
	
	

	Understand and respond to multiple questions
	
	
	
	

	Understand and respond to a simple instruction 
	
	
	
	

	Remember information given
	
	
	
	

	Listen and attend while engaged in another task
	
	
	
	

	Remember information given
	
	
	
	



Part 2(a)
Emotions and Feelings
Date ___________________
Can the learner…
	Observation		
	Yes
	No		
	Working towards
	Additional comments

	Recognise happy
	
	
	
	

	Recognise sad
	
	
	
	

	Recognise angry
	
	
	
	

	Recognise worried
	
	
	
	

	Identify basic emotions in others - happy
	
	
	
	

	Identify basic emotions in others - sad
	
	
	
	

	Identify basic emotions in others - angry
	
	
	
	

	Identify basic emotions in other - worried
	
	
	
	

	Imitate happy
	
	
	
	

	Imitate sad
	
	
	
	

	Imitate angry
	
		
	
					

	Imitate worried
	
	
	
	

	Regulate own emotions 
	
	
	
	




Part 2(b)
Advanced emotions
Date ___________________

Can the learner...
	Observation		
	Yes
	No		
	Working towards
	Additional comments

	Recognise advanced emotions in self - guilt
	
	
	
	

	Recognise advanced emotions in self - relief
	
	
	
	

	Recognise advanced emotions in self -excitement
	
	
	
	

	Recognise advanced emotions in self - amusement
	
	
	
	

	Recognise advanced emotions in self - exhaustion
	
	
	
	

	Recognise advanced emotions in self - disappointment
	
	
	
	

	Recognise advanced emotions in self - interested
	
	
	
	

	Recognise advanced emotions in self - loneliness
	
	
	
	

	Recognise advanced emotions in others - guilt
	
	
	
	

	Recognise advanced emotions in others - relief
	
	
	
	

	Recognise advanced emotions in others -excitement
	
	
	
	

	Recognise advanced emotions in others - amusement
	
	
	
	

	Recognise advanced emotions in others - exhaustion
	
	
	
	

	Recognise advanced emotions in others - disappointment
	
	
	
	

	Recognise advanced emotions in others - interested
	
	
	
	

	Recognise advanced emotions in others – loneliness
	
	
	
	













Part 3 (a)
Social Interactions
Date ___________________
Can the learner…
	Observation		
	Yes
	No		
	Working towards
	Additional comments

	Has a desire to communicate 
	
	
	
	

	Gesture/vocalise to initiate interaction
	
	
	
	

	Share activities
	
	
	
	

	Share space
	
	
	
	

	Share information 
	
	
	
	

	Share interests
	
	
	
	

	Take turn in adult led games/activities
	
	
	
	

	Take turn during group work
	
	
	
	

	Take turn in a conversation
	
	
	
	

	Imitate spoken words
	
	
	
	

	Initiate appropriately - with peers
	
	
	
	

	Initiate appropriately - with adults
	
	
	
	

	Initiate appropriately - in a group
	
	
	
	

	Initiate appropriately - in a class
	
	
	
	

	Initiate appropriately - in an unknown environment 
	
	
	
	

	Can alter greeting with prompt to suit different people/situations
	
	
	
	

	Can alter greeting without prompt to suit different people/situations 
	
	
	
	

	Participate in social interaction with/in – 1:1 (adult/peer)
	
	
	
	

	Participate in social interaction with/in – small groups
	
	
	
	

	Participate in social interaction with/in – classroom activities/break times
	
	
	
	

	Greet adults 
	
	
	
	

	Greet peers 
	
	
	
	

	Greet new people 
	
	
	
	

	Imitate actions and gestures
	
	
	
	

	Alter and modify speech - volume
	
	
	
	

	Alter and modify speech - rate
	
	
	
	

	Alter and modify speech - clarity 
	
	
	
	

	Alter and modify speech – intonation 
	
	
	
	







Part 3 (b)
Social Interactions
Date ___________________
Can the learner…
	Observation		
	Yes
	No		
	Working towards
	Additional comments

	Acknowledge and respond to greeting from others 
	
	
	
	

	Maintain a topic – chosen by themselves
	
	
	
	

	Maintain a topic – chosen by someone else
	
	
	
	

	Wait for gaps in conversation
	
	
	
	

	Change topic appropriately
	
	
	
	

	Do not dominate conversation/topic
	
	
	
	

	Can alter my language to suit different people/situation
	
	
	
	

	Can alter my language to suit different people/situation
	
	
	
	

	Can comment appropriately in conversation
	
	
	
	

	Can develop peer friendships
	
	
	
	

	Ask social questions (how are you?)
	
	
	
	


Part 4
Assertiveness
Date ___________________
Can the learner…
	Observation		
	Yes
	No		
	Working towards
	Additional comments

	Avoid unwanted situations/events
	
	
	
	

	Seek comfort when unsure or upset
	
	
	
	

	Stand up for myself
	
	
	
	

	Apologise appropriately 
	
	
	
	

	Say when I do not understand something and ask for help
	
	
	
	

	Cope with and respond to criticism, insults and aggression appropriately
	
	
	
	

	Make suggestions
	
	
	
	

	Obtain desired objects/activities/people
	
	
	
	

	Disagree appropriately 
	
	
	
	

	Use refusal appropriately  
	
	
	
	

	Cope with and respond to praise
	
	
	
	

	Ask questions
	
	
	
	

	Complain appropriately
	
	
	
	

	Identify/defend my own needs and possessions
	
	
	
	

	Not interrupt
	
	
	
	

	Express personal choice and preferences
	
	
	
	

	Negotiate with adults
	
	
	
	

	Negotiate with peers
	
	
	
	






Part 5
Body Awareness 
Date ___________________
Can the learner… 
	Observation		
	Yes
	No		
	Working towards
	Additional comments

	Can describe people appropriately
	
	
	
	

	Display independent personal hygiene
	
	
	
	

	Understand the difference between a public and private place
	
	
	
	

	Know location of body parts
	
	
	
	

	Know function of body parts
	
	
	
	

	Can recognise and indicate when hungry or thirsty
	
	
	
	

	Can recognise and indicate when in pain
	
	
	
	

	Know and understand stages in life cycle and can relate things to themselves
	
	
	
	

	Can describe self appropriately
	
	
	
	

	Understand the difference manners (burping)
	
	
	
	

	Know about themselves in relation to health and hygiene – brushing teeth 
	
	

	
	

	Know about themselves in relation to health and hygiene –healthy diet
	
	
	
	

	Know about themselves in relation to health and hygiene – washing
	
	
	
	

	Know about themselves in relation to health and hygiene – body changes
	
	
	
	















Part 6
Body Language 
Date ___________________
Can the learner… 
	I recognise (in people or in pictures)	
	I use appropriately in me interact

	Gesture	
0	-	√
	Gesture	
0	-	√

	Posture		
0	-	√
	Posture		
0	-	√

	Facial expression
0	-	√
	Facial expression
0	-	√

	Eye contact
0	-	√
	Eye contact
0	-	√

	Touch when communicating
0	-	√
	Touch when communicating
0	-	√

	Personal space
0	-	√
	Personal space
0	-	√

	Personal appearance
0	-	√
	Personal appearance
0	-	√








Part 7
Abstract communication
Date ___________________
Can the learner… 
	Observation		
	Yes
	No		
	Working towards
	Additional comments

	Fact and fiction - recognise
	
	
	
	

	Fact and fiction - understand
	
	
	
	

	Fact and fiction – respond in context
	
	
	
	

	Teasing - recognise
	
	
	
	

	Teasing - understand
	
	
	
	

	Teasing – respond in context
	
	
	
	

	Joke/Humour - recognise
	
	
	
	

	Joke/Humour - understand
	
	
	
	

	Joke/Humour - respond in context
	
	
	
	

	Sarcasm - recognise 
	
	
	
	

	Sarcasm - understand
	
	
	
	

	Sarcasm - respond in context
	
	
	
	

	Implied meaning - recognise
	
	
	
	

	Implied meaning - understand
	
	
	
	

	Implied meaning - respond in context
	
	
	
	

	Metaphor - recognise
	
	
	
	

	Metaphor - understand
	
	
	
	

	Metaphor - respond in context
	
	
	
	

	Negotiation - recognise
	
	
	
	

	Negotiation - understand
	
	
	
	

	Negotiation - respond in context 
	
	
	
	

	Idioms - recognise
	
	
	
	

	Idioms - understand
	
	
	
	

	Idioms - respond in context
	
	
	
	

	Abstract concepts - recognise 
	
	
	
	

	Abstract concepts - understand
	
	
	
	

	Abstract concepts - respond in context
	
	
	
	















Part 8
Social awareness
Date ___________________
Can the learner… 
	Observation		
	Yes
	No		
	Working towards
	Additional comments

	Can understand and accept - rules
	
	
	
	

	Can understand and accept - routines
	
	
	
	

	Can understand and accept - procedures
	
	
	
	

	Can recognise familiar people 
	
	
	
	

	Know and understand that I refer to self
	
	
	
	

	Predict different consequences and outcome form own actions
	
	
	
	

	Can recognise close relations 
	
	
	
	

	Know when others have gone too far and said something hurtful
	
	
	
	

	Predict different consequences and outcome from the actions of others
	
	
	
	

	Can recognise/accept the points of views of other people
	
	
	
	

	Know when they have gone too far and said something hurtful
	
	
	
	

	Communicate/behave according to the level of relationship
	
	
	
	

	Communicate/behave according to the situation
	
	
	
	


	Discriminate between different levels of relationship - friends
	
	
	
	

	Discriminate between different levels of relationship - family
	
	
	
	

	Discriminate between different levels of relationship - acquaintances
	
	
	
	

	Discriminate between different levels of relationship - strangers
	
	
	
	












Part 9
Social Life skills 
Date ___________________
Can the learner… 
	Observation		
	Yes
	No		
	Working towards
	Additional comments

	Know about kitchen safety
	
	
	
	

	Know about fire safety
	
	
	
	

	Know about alcohol
	
	
	
	

	Know about drugs
	
	
	
	

	Can judge when others may be taking advantage of them
	
	
	
	

	Know how to keep themselves safe when going out in the community
	
	
	
	

	Know and understand - the importance of not getting lost
	
	
	
	

	Know and understand - what to do to prevent getting lost
	
	
	
	

	Know and understand - what to do if they get lost
	
	
	
	

	Know and demonstrate road safety 
	
	
	
	

	Can organise themselves and belongings independently
	
	
	
	

	Can manage money independently 
	
	
	
	

	Know the value of money
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The following document is used during an individual’s first six weeks in college.

All data collected is used to determine personalised targets for each learner which they then develop throughout the academic year

The below example of for Learner C












Initial Assessment
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Name 			Kussia Alahamed



Date completed 		October 2022


	Communication

	I prefer to communicate by……
(Establish the preferred method of communication)
	Speaking
Signing
Communication aid
Gestures

	I can tell you about my day. A simple conversation about a college day or weekend activity
	I can tell you about my day
I am happy to tell you about my day if you ask me
I can but I might need to show you in a different way
I cannot tell you about my day

	I can follow spoken instructions 

	I can follow spoken instructions 
Yes, if I am asked to do one thing at a time
Yes, if they are not too hard
I find it difficult to follow spoken instructions

	I am happy to talk to other people

	I am happy to talk to people 
I am only happy to talk to people I know
I will talk to people with encouragement
I cannot talk to people easily

	I am happy listening to other people. Establish a ‘short’ period of time. Five minutes is short 20 minutes is long.
	Yes, I will always listen to other people
I can, but for short periods of time
Only if I am interested in what they are saying
I do not like listening to what other people are saying

	I am comfortable when people do not share my views. An example of a possible scenario to support question
	I am really interested in what other people have to say
I find it difficult but I understand people have different views to mine
Only my view is important
It really annoys me when people do not share my views

	I can share how I am feeling. Feelings like, anger, upset, worry, sadness, happiness etc.

	I will share my feelings with the right person
If I am asked by someone I trust 
I am happy to share my feelings with anyone
No, I prefer to keep my feelings to myself

	I know how to ask for help. In relation to classroom activities and social situations.
	I am happy to ask for help when I need it
I will ask for help if I trust that person
I feel uncomfortable asking for help
I never ask for help

	I make eye contact with the person I am speaking to. May be difficult for ASD learners

	I can make eye contact with the person I am speaking to
I can make eye contact if I know the person
I will make eye contact, but I find it uncomfortable
I prefer not to make eye contact

	I always do what others ask me to do. Scenario may be needed. Social situations, peer pressure etc.
	Only if it is ok and safe
Yes, only if I am happy to do it
I do not like people asking me to do things
I will do anything that anyone asks me to do




	Independent Living

	I can look after my stuff. ‘Stuff’ defined as belongings (phone, bag, wallet etc.)

	I can look after my stuff
I can look after my stuff with support
Sometimes, but I'm not very good at looking after my stuff
I cannot look after my stuff

	I can dress myself 

	I dress myself everyday
Yes, but I need help choosing my clothes
Yes, but I need some help to put my clothes on 
I cannot dress myself

	I am able to travel to and from places on my own

	Yes, I can travel anywhere on my own
Yes, only to places I know
Yes, but I need support
No, I cannot travel alone - I would need someone with me at all times

	I can make a simple meal. Leaners to give at least three examples of making a hot meat.

	I can make a hot meal
I can make a simple meal if I do not have to cook the food
I can make a meal with help
I have never made a meal by myself

	I know how to use household appliances e.g. washing machine, dishwasher. For ‘all’: Microwave, washing machine, cooker, toaster, kettle, tumble dryer, vacuum cleaner, iron.
	I can use all household appliances
I can use some household appliances
I can only use them with help
I never use household appliances

	I can get to places on time. ‘telling time’ is part of Numeracy assessment.
	I can get to places on time
I can sometimes get to places on time 
I need help to get to places on time
I can never get to places on time

	I know my way around college without help

	I can find my way around when I get used to it
I can find some places without help
I will need some support to find places 
I will always need support to find places

	I can manage my own money. Day to day (college, lunch money, bus fare etc) Not banking/ rent etc.
	I can manage my own money 
I can look after my money but may need help 
I need help to manage my money
I cannot manage my own money

	I accept all friend requests on social media

	I only accept requests from people I know
Yes, but I check with someone before I do
Yes, everyone is my friend
I don’t use social media e.g., Facebook, Twitter

	If I met someone for the first time. Example and scenario may need to be given

	I would say hello
I would speak to them once I got to know them
I would feel uncomfortable but still speak to them
I would not speak to them




	Work Skills 

	I can follow instructions when I am working (Work experience, volunteering etc. Scenarios and examples will be needed to aid memory)
	I can follow instructions without help
I will need to be shown first
I may need some help
I will always need help

	I am happy to be told if I've made a mistake 

	I am happy to be told if I've done something wrong
I am happy to be told but not in front of others
It can sometimes make me feel uncomfortable
I get annoyed if I'm told I'm doing something wrong

	I can work on my own
	Yes, I can work on my own
I will work on my own if I must
I prefer not to work on my own
I can't work on my own

	I can repeat tasks that I have done before


	I can repeat tasks that I have done before
I can repeat tasks that I have done before if someone prompts me each time
I can repeat a task that I have done before but will need someone with me during the task
I can never repeat a task that I have done before

	I can plan my work

	Yes, I can plan my work
I can but I would need some help getting started
I can only plan my work with help
It is better if someone else plans my work

	I can complete all tasks without instructions

	I can always complete tasks without instructions
I can complete all tasks if someone gives me reminders
I can complete all tasks but only if someone is supporting me
It is very difficult for me to complete tasks without instructions

	I can put work away and tidy up

	I can put my work away and tidy up on my own
I can put work away and tidy up if I am reminded
I can put work away and tidy up if someone helps me
I refuse to put my work away and tidy up

	I will do tasks I may not like

	I will always have a go at tasks I may not like
I will have a go at tasks, but I may need some encouragement to help with my confidence
I will need support throughout the task
I only do things that I like

	I can work with other people

	I am happy to work with other people
I prefer to work with other people
I will work with other people if I have to
I do not like working with other people

	I can find useful jobs to do without being told

	I look for useful jobs to do and then do them
I can find useful jobs to do but prefer to check with someone first
I can do useful jobs if I am reminded
I need to be told exactly what to do 




	Behaviour Skills

	I can stay focused on tasks. Tasks relating to classroom activities 

	I can stay focused until the task is done
I can but not for too long
I can focus on tasks with support
I cannot stay focused

	I can manage more than one task at a time. Relating to classroom activities

	I am confident and happy to manage more than one task at a time
I am happy to try to manage more than one task at a time
Managing more than one task at a time makes me anxious
I cannot cope with doing more than one task at a time

	I can keep my temper under control

	I do not ever lose my temper if I am feeling angry
I sometimes lose my temper if I am feeling angry
I often lose my temper if I am feeling angry
I always lose my temper if I am feeling angry

	I know what to do if I am feeling angry. Requires examples of anger management strategies the learner uses
	I always know what to do to calm myself down
I can usually find ways to calm myself down
I need help to find ways to calm down
I do not know what to do when I am angry

	In college it is…

	…not ok to kiss, touch and let someone touch me
…ok to kiss, touch or let someone touch me, if it's in private
I'm not sure what it's ok to do
…ok to kiss, touch or let someone touch me

	I know when people do not want to talk to me. Examples need to be; body language (hand gestures, turning away), tone of voice (fed up, angry), verbal prompts (not now, I’m busy)
	Yes, I can recognise when people do not want to talk to me
Sometimes I can tell when people do not want to talk to me 
I am unsure how to tell if people do not want to talk to me
I do not know how to tell if someone does not want to talk to me

	I am able to follow rules. College rules
	I am able to follow rules
I am able to follow rules but I may need reminding what they are
I will follow rules if I agree with them
I refuse to follow rules

	If my behaviour or attitude is challenged I would…… Examples or scenarios may be needed

	…listen to what they have to say and accept it
…listen to what they have to say but may become upset
…listen to what they have to say but may always disagree
…get annoyed and ignore them

	If I have done something wrong, I would… Examples or scenarios may be needed
	…take responsibility and apologise
…need someone to point out my mistake and then I would accept it
…find it difficult to take responsibility 
…not accept it 

	If what I do or say upsets someone else, I would…

	…stop what I am doing 
…need some help recognising if someone was upset
What I say or do will never upset anyone
…ignore how they're feeling an carry on




	Wellbeing

	I know when I am not well

	Yes, I know when I am not well and can tell someone
Yes, I know when I am not well and can show someone
I find it difficult to tell if I am feeling unwell
I do not know if I am unwell

	I understand there are risks when having sex (Unless all risks are stated (STI, pregnancy, consent, age of consent, impact on relationships)
	I understand the risks when having sex
I understand some but not all of the risks when having sex
I do not understand that there are risks when having sex
There are no risks when having sex

	I enjoy taking apart in sport activities
	Yes, I enjoy taking part in sport activities
I enjoy sport activities but may need some help to take part
I do not enjoy sports activities, but I will take part because I understand it is good for me
I will not take part in sports activities

	I know which foods and drinks are healthy (‘lots’ means; water, juice, fruit (at least five), veg (at least five), beans, pulses, grain, cereals)
	Yes, I can name lots of healthy foods and drinks
I can name some healthy foods and drinks
I would need some help to know which foods and drinks are healthy
All food and drinks are healthy

	I know when I need to go to the doctor or dentist

	Yes, I know when I need to go to the doctor or dentist
I know when I need to go but I would need help to make an appointment
I would need someone to tell me when and how to make me an appointment
I will not go to the doctor or dentist

	I know how to have a healthy life (For ‘lots’ examples need to include diet, exercise, sleep, mental wellbeing, socialising and getting outside.)
	Yes, I can name lots of ways to have a healthy life
Yes, I can name some ways to have a healthy life
I am not sure how to have a healthy life
I do not know how to have a healthy life

	Do you feel good about yourself?

	Yes, I feel good about myself all the time
Yes, I feel good about myself most of the time
Sometimes I feel good about myself, sometimes I don't
No, I never do feel good about myself

	If I felt sad or worried for a long time I would….

	Talk to someone I know about how I feel
Tell someone but only if I am asked
Find it hard to share how I'm feeling
Keep it to myself, I do not talk about my feelings

	A healthy relationship is…

	Respecting each other’s thoughts and feelings
Feeling comfortable enough to say yes and no
somebody who does what I want to keep me happy
doing what somebody else wants to keep them happy

	I know how drugs and alcohol could affect my life (Will need to state; health, addiction, overdose, illegality, crime, money, family and relationships)
	I know how drugs and alcohol could affect my life
I know some things about drugs and alcohol
I don't know much about drugs and alcohol
I don't know anything about this subject
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Find a video/article on Cerebral Palsy/ASD
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Use smart art to show the process
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This form is used each Monday to set the targets for that week. Learners then take this form to their classes so the teaching team can work on them during their sessions. 

At the end of the week learners review their progress 
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My targets this week 
	Name:
	Date:
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This week my two targets will be:

	1.




	2.
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This document is created during the induction period (August-October) by compiling all information taken from Annual Reviews, School meetings, Introduction days and induction weeks.

The following documents are used during an individual’s first six weeks in college.

All data collected is used to determine personalised targets for each learner which they then develop throughout the academic year.



One Page Profile – Learner A

	Name  
Learner A (KA)
	DOB 
654321
	Student Number 
654321

	Age
21

	Emergency contact
Dad – 07123456789
Sister - 0798765432
	IMPORTANT INFORMATION

Wears hearing aids

	About me
I am a very happy and keen young man. I enjoy being part of a group and making new friends.
I have recently moved from Scotland and speak minimal English. I have communication difficulties but can make.
	

	How can you help me? 
Break down instructions so I know what is expected from me.
I like to write over for some tasks however I can write my initials.
Talk at a slow pace and use Makaton so I can confirm understanding.

	What is important to me?
Looking smart and tidy
My family
Being involved in all activities 

	Likes
I like practicing my writing and numbers.
I enjoy trying new things 
	Dislike
Being on my own

	


	My Future plans.
I would like to attend a full-time course and have more input from Speech and Language.

	Additional Documents (Tick)
· Personal Care Plan
· PEEP
· Epilepsy Plan
· Other
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One Page Profile – Learner B

	Name  
Learner B (JW)
	DOB 
654321
	Student Number 
654321

	Age
22

	Emergency contact
Dad – 07123456789
Mum - 0798765432
	IMPORTANT INFORMATION

Requires Personal Care

Mobility issues

	About me
I am a very happy and young Lady. I enjoy being part of a group and making new friends. I get very excited and can ‘scream’ when excited.
I live with mum, dad and my sisters.
	

	How can you help me? 
Break down instructions so I know what is expected from me.
I like to write over for some tasks however I can find it difficult to look at my work when completing tasks.
Talk at a slow pace and use Makaton so I can confirm understanding.
Encourage me to go for a walk and to do things independently.

	What is important to me?
Chatting about my week
My family
Being involved in all activities 

	Likes
I like Music and dancing.
I enjoy trying new things but can be a little nervous. 
	Dislike
Being rushed
Loud, busy environments

	


	My Future plans.
I would like to Access the community and do things I enjoy. 


	Additional Documents (Tick)
· Personal Care Plan
· PEEP
· Epilepsy Plan
· Other
	





One Page Profile – Learner C

	Name  
Learner B (LL)
	DOB 
654321
	Student Number 
654321

	Age
21

	Emergency contact
Mum – 07123456789
Sister - 0798765432
	IMPORTANT INFORMATION

Will seek labels and hide them

Will self-harm (Hits head) 

2:1 staff ratio

	About me
I am a very happy and keen young lady. I enjoy Learning, music, writing and painting
I use a symbol book to communicate. I am non-verbal and ASD. I can become very frustrated when I am unable to communicate with others my needs and wants.
	

	How can you help me? 
Break down instructions so I know what is expected from me.
I like to write things down so please let me have time to write down what I can see around me during the day.
Do not overwhelm me with lots of ‘talk’ and use Makaton so I can confirm understanding.

	What is important to me?
Looking smart and tidy
My family
Being involved in all activities 
Labels

	Likes
I like Copying labels from food packaging. 
I like music 
I like having my nails painted
	Dislike
Trying new things and maths
Loud, busy environments

	


	My Future plans.
I would like to Access the community in with staff.

I would like to visit the coffee shop to order a drink and snack (with staff)

	Additional Documents (Tick)
· Personal Care Plan
· PEEP
· Epilepsy Plan
· Other
	




One Page Profile – Learner D

	Name  
Learner D (AI)
	DOB 
654321
	Student Number 
654321

	Age
19
	Emergency contact
Dad – 07123456789
Brother - 0798765432
	IMPORTANT INFORMATION

ASD

	About me
I am a very happy and Polite young man. I enjoy being part of a group and making new friends.
I have recently missed a lot of school due to the pandemic and sporadic attendance.
	

	How can you help me? 
Break down instructions so I know what is expected from me.
I like to do my work at my own pace and enjoy being praised.
Talk at a slow pace and use clear instructions.

	What is important to me?
My family
Being involved in all activities 
Books
Thomas the tank engine

	Likes
I like practicing my Reading and Number work.
I enjoy trying new things.
	Dislike
Being rushed
Loud, busy environments

	


	My Future plans.
I would like to attend a full-time course and have more input from Speech and Language.

	Additional Documents (Tick)
· Personal Care Plan
· PEEP
· Epilepsy Plan
· Other
	




[bookmark: _Toc127365600][bookmark: _Toc127426039]Speech and Language Assessment


The following document are used during an individual’s first six weeks in college.

All data collected is used to determine personalised targets for each learner which they then develop throughout the academic year

The below example is for Learner A


Speech, Language and Communication Assessment

This assessment needs to be completed by observing learners within the following settings - 

· Classroom setting

· Social setting 

· On a one to one basis

· In a group session

· Face to face discussion (with tutor)





	Name
	Kissing Alhand

	SIN
	098765

	Date of birth
	654321




Part 1				
Attention and Listening 		
Date completed ___________________
Can the learner...
	Observation		
	Yes
	No		
	Working towards
	Additional comments

	Respond to external sounds from a person/thing
	
	
	
	

	Recognise and discriminate sounds and touch
	
	
	
	

	Respond when name is called
	
	
	
	

	Locate the source of a sound
	
	
	
	

	Stay on task without prompt
	
	
	
	

	Attend, listen to and concentrate on sound/objects/events without distraction
	
	
	
	

	Understand and respond to multiple questions
	
	
	
	

	Understand and respond to a simple instruction 
	
	
	
	

	Remember information given
	
	
	
	

	Listen and attend while engaged in another task
	
	
	
	

	Remember information given
	
	
	
	



Part 2(a)
Emotions and Feelings
Date ___________________
Can the learner…
	Observation		
	Yes
	No		
	Working towards
	Additional comments

	Recognise happy
	
	
	
	

	Recognise sad
	
	
	
	

	Recognise angry
	
	
	
	

	Recognise worried
	
	
	
	

	Identify basic emotions in others - happy
	
	
	
	

	Identify basic emotions in others - sad
	
	
	
	

	Identify basic emotions in others - angry
	
	
	
	

	Identify basic emotions in other - worried
	
	
	
	

	Imitate happy
	
	
	
	

	Imitate sad
	
	
	
	

	Imitate angry
	
		
	
					

	Imitate worried
	
	
	
	

	Regulate own emotions 
	
	
	
	




Part 2(b)
Advanced emotions
Date ___________________

Can the learner...
	Observation		
	Yes
	No		
	Working towards
	Additional comments

	Recognise advanced emotions in self - guilt
	
	
	
	

	Recognise advanced emotions in self - relief
	
	
	
	

	Recognise advanced emotions in self -excitement
	
	
	
	

	Recognise advanced emotions in self - amusement
	
	
	
	

	Recognise advanced emotions in self - exhaustion
	
	
	
	

	Recognise advanced emotions in self - disappointment
	
	
	
	

	Recognise advanced emotions in self - interested
	
	
	
	

	Recognise advanced emotions in self - loneliness
	
	
	
	

	Recognise advanced emotions in others - guilt
	
	
	
	

	Recognise advanced emotions in others - relief
	
	
	
	

	Recognise advanced emotions in others -excitement
	
	
	
	

	Recognise advanced emotions in others - amusement
	
	
	
	

	Recognise advanced emotions in others - exhaustion
	
	
	
	

	Recognise advanced emotions in others - disappointment
	
	
	
	

	Recognise advanced emotions in others - interested
	
	
	
	

	Recognise advanced emotions in others – loneliness
	
	
	
	













Part 3 (a)
Social Interactions
Date ___________________
Can the learner…
	Observation		
	Yes
	No		
	Working towards
	Additional comments

	Has a desire to communicate 
	
	
	
	

	Gesture/vocalise to initiate interaction
	
	
	
	

	Share activities
	
	
	
	

	Share space
	
	
	
	

	Share information 
	
	
	
	

	Share interests
	
	
	
	

	Take turn in adult led games/activities
	
	
	
	

	Take turn during group work
	
	
	
	

	Take turn in a conversation
	
	
	
	

	Imitate spoken words
	
	
	
	

	Initiate appropriately - with peers
	
	
	
	

	Initiate appropriately - with adults
	
	
	
	

	Initiate appropriately - in a group
	
	
	
	

	Initiate appropriately - in a class
	
	
	
	

	Initiate appropriately - in an unknown environment 
	
	
	
	

	Can alter greeting with prompt to suit different people/situations
	
	
	
	

	Can alter greeting without prompt to suit different people/situations 
	
	
	
	

	Participate in social interaction with/in – 1:1 (adult/peer)
	
	
	
	

	Participate in social interaction with/in – small groups
	
	
	
	

	Participate in social interaction with/in – classroom activities/break times
	
	
	
	

	Greet adults 
	
	
	
	

	Greet peers 
	
	
	
	

	Greet new people 
	
	
	
	

	Imitate actions and gestures
	
	
	
	

	Alter and modify speech - volume
	
	
	
	

	Alter and modify speech - rate
	
	
	
	

	Alter and modify speech - clarity 
	
	
	
	

	Alter and modify speech – intonation 
	
	
	
	







Part 3 (b)
Social Interactions
Date ___________________
Can the learner…
	Observation		
	Yes
	No		
	Working towards
	Additional comments

	Acknowledge and respond to greeting from others 
	
	
	
	

	Maintain a topic – chosen by themselves
	
	
	
	

	Maintain a topic – chosen by someone else
	
	
	
	

	Wait for gaps in conversation
	
	
	
	

	Change topic appropriately
	
	
	
	

	Do not dominate conversation/topic
	
	
	
	

	Can alter my language to suit different people/situation
	
	
	
	

	Can alter my language to suit different people/situation
	
	
	
	

	Can comment appropriately in conversation
	
	
	
	

	Can develop peer friendships
	
	
	
	

	Ask social questions (how are you?)
	
	
	
	


Part 4
Assertiveness
Date ___________________
Can the learner…
	Observation		
	Yes
	No		
	Working towards
	Additional comments

	Avoid unwanted situations/events
	
	
	
	

	Seek comfort when unsure or upset
	
	
	
	

	Stand up for myself
	
	
	
	

	Apologise appropriately 
	
	
	
	

	Say when I do not understand something and ask for help
	
	
	
	

	Cope with and respond to criticism, insults and aggression appropriately
	
	
	
	

	Make suggestions
	
	
	
	

	Obtain desired objects/activities/people
	
	
	
	

	Disagree appropriately 
	
	
	
	

	Use refusal appropriately  
	
	
	
	

	Cope with and respond to praise
	
	
	
	

	Ask questions
	
	
	
	

	Complain appropriately
	
	
	
	

	Identify/defend my own needs and possessions
	
	
	
	

	Not interrupt
	
	
	
	

	Express personal choice and preferences
	
	
	
	

	Negotiate with adults
	
	
	
	

	Negotiate with peers
	
	
	
	






Part 5
Body Awareness 
Date ___________________
Can the learner… 
	Observation		
	Yes
	No		
	Working towards
	Additional comments

	Can describe people appropriately
	
	
	
	

	Display independent personal hygiene
	
	
	
	

	Understand the difference between a public and private place
	
	
	
	

	Know location of body parts
	
	
	
	

	Know function of body parts
	
	
	
	

	Can recognise and indicate when hungry or thirsty
	
	
	
	

	Can recognise and indicate when in pain
	
	
	
	

	Know and understand stages in life cycle and can relate things to themselves
	
	
	
	

	Can describe self appropriately
	
	
	
	

	Understand the difference manners (burping)
	
	
	
	

	Know about themselves in relation to health and hygiene – brushing teeth 
	
	

	
	

	Know about themselves in relation to health and hygiene –healthy diet
	
	
	
	

	Know about themselves in relation to health and hygiene – washing
	
	
	
	

	Know about themselves in relation to health and hygiene – body changes
	
	
	
	















Part 6
Body Language 
Date ___________________
Can the learner… 
	I recognise (in people or in pictures)	
	I use appropriately in me interact

	Gesture	
0	-	√
	Gesture	
0	-	√

	Posture		
0	-	√
	Posture		
0	-	√

	Facial expression
0	-	√
	Facial expression
0	-	√

	Eye contact
0	-	√
	Eye contact
0	-	√

	Touch when communicating
0	-	√
	Touch when communicating
0	-	√

	Personal space
0	-	√
	Personal space
0	-	√

	Personal appearance
0	-	√
	Personal appearance
0	-	√








Part 7
Abstract communication
Date ___________________
Can the learner… 
	Observation		
	Yes
	No		
	Working towards
	Additional comments

	Fact and fiction - recognise
	
	
	
	

	Fact and fiction - understand
	
	
	
	

	Fact and fiction – respond in context
	
	
	
	

	Teasing - recognise
	
	
	
	

	Teasing - understand
	
	
	
	

	Teasing – respond in context
	
	
	
	

	Joke/Humour - recognise
	
	
	
	

	Joke/Humour - understand
	
	
	
	

	Joke/Humour - respond in context
	
	
	
	

	Sarcasm - recognise 
	
	
	
	

	Sarcasm - understand
	
	
	
	

	Sarcasm - respond in context
	
	
	
	

	Implied meaning - recognise
	
	
	
	

	Implied meaning - understand
	
	
	
	

	Implied meaning - respond in context
	
	
	
	

	Metaphor - recognise
	
	
	
	

	Metaphor - understand
	
	
	
	

	Metaphor - respond in context
	
	
	
	

	Negotiation - recognise
	
	
	
	

	Negotiation - understand
	
	
	
	

	Negotiation - respond in context 
	
	
	
	

	Idioms - recognise
	
	
	
	

	Idioms - understand
	
	
	
	

	Idioms - respond in context
	
	
	
	

	Abstract concepts - recognise 
	
	
	
	

	Abstract concepts - understand
	
	
	
	

	Abstract concepts - respond in context
	
	
	
	















Part 8
Social awareness
Date ___________________
Can the learner… 
	Observation		
	Yes
	No		
	Working towards
	Additional comments

	Can understand and accept - rules
	
	
	
	

	Can understand and accept - routines
	
	
	
	

	Can understand and accept - procedures
	
	
	
	

	Can recognise familiar people 
	
	
	
	

	Know and understand that I refer to self
	
	
	
	

	Predict different consequences and outcome form own actions
	
	
	
	

	Can recognise close relations 
	
	
	
	

	Know when others have gone too far and said something hurtful
	
	
	
	

	Predict different consequences and outcome from the actions of others
	
	
	
	

	Can recognise/accept the points of views of other people
	
	
	
	

	Know when they have gone too far and said something hurtful
	
	
	
	

	Communicate/behave according to the level of relationship
	
	
	
	

	Communicate/behave according to the situation
	
	
	
	


	Discriminate between different levels of relationship - friends
	
	
	
	

	Discriminate between different levels of relationship - family
	
	
	
	

	Discriminate between different levels of relationship - acquaintances
	
	
	
	

	Discriminate between different levels of relationship - strangers
	
	
	
	












Part 9
Social Life skills 
Date ___________________
Can the learner… 
	Observation		
	Yes
	No		
	Working towards
	Additional comments

	Know about kitchen safety
	
	
	
	

	Know about fire safety
	
	
	
	

	Know about alcohol
	
	
	
	

	Know about drugs
	
	
	
	

	Can judge when others may be taking advantage of them
	
	
	
	

	Know how to keep themselves safe when going out in the community
	
	
	
	

	Know and understand - the importance of not getting lost
	
	
	
	

	Know and understand - what to do to prevent getting lost
	
	
	
	

	Know and understand - what to do if they get lost
	
	
	
	

	Know and demonstrate road safety 
	
	
	
	

	Can organise themselves and belongings independently
	
	
	
	

	Can manage money independently 
	
	
	
	

	Know the value of money
	
	
	
	




[bookmark: _Toc127365601][bookmark: _Toc127426040]Initial Screener

The following document is used during an individual’s first six weeks in college.

All data collected is used to determine personalised targets for each learner which they then develop throughout the academic year

The below example of for Learner C














Initial Assessment
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Name 			Kussia Alahamed



Date completed 		October 2022


	Communication

	I prefer to communicate by……
(Establish the preferred method of communication)
	Speaking
Signing
Communication aid
Gestures

	I can tell you about my day. A simple conversation about a college day or weekend activity
	I can tell you about my day
I am happy to tell you about my day if you ask me
I can but I might need to show you in a different way
I cannot tell you about my day

	I can follow spoken instructions 

	I can follow spoken instructions 
Yes, if I am asked to do one thing at a time
Yes, if they are not too hard
I find it difficult to follow spoken instructions

	I am happy to talk to other people

	I am happy to talk to people 
I am only happy to talk to people I know
I will talk to people with encouragement
I cannot talk to people easily

	I am happy listening to other people. Establish a ‘short’ period of time. Five minutes is short 20 minutes is long.
	Yes, I will always listen to other people
I can, but for short periods of time
Only if I am interested in what they are saying
I do not like listening to what other people are saying

	I am comfortable when people do not share my views. An example of a possible scenario to support question
	I am really interested in what other people have to say
I find it difficult but I understand people have different views to mine
Only my view is important
It really annoys me when people do not share my views

	I can share how I am feeling. Feelings like, anger, upset, worry, sadness, happiness etc.

	I will share my feelings with the right person
If I am asked by someone I trust 
I am happy to share my feelings with anyone
No, I prefer to keep my feelings to myself

	I know how to ask for help. In relation to classroom activities and social situations.
	I am happy to ask for help when I need it
I will ask for help if I trust that person
I feel uncomfortable asking for help
I never ask for help

	I make eye contact with the person I am speaking to. May be difficult for ASD learners

	I can make eye contact with the person I am speaking to
I can make eye contact if I know the person
I will make eye contact, but I find it uncomfortable
I prefer not to make eye contact

	I always do what others ask me to do. Scenario may be needed. Social situations, peer pressure etc.
	Only if it is ok and safe
Yes, only if I am happy to do it
I do not like people asking me to do things
I will do anything that anyone asks me to do




	Independent Living

	I can look after my stuff. ‘Stuff’ defined as belongings (phone, bag, wallet etc.)

	I can look after my stuff
I can look after my stuff with support
Sometimes, but I'm not very good at looking after my stuff
I cannot look after my stuff

	I can dress myself 

	I dress myself everyday
Yes, but I need help choosing my clothes
Yes, but I need some help to put my clothes on 
I cannot dress myself

	I am able to travel to and from places on my own

	Yes, I can travel anywhere on my own
Yes, only to places I know
Yes, but I need support
No, I cannot travel alone - I would need someone with me at all times

	I can make a simple meal. Leaners to give at least three examples of making a hot meat.

	I can make a hot meal
I can make a simple meal if I do not have to cook the food
I can make a meal with help
I have never made a meal by myself

	I know how to use household appliances e.g. washing machine, dishwasher. For ‘all’: Microwave, washing machine, cooker, toaster, kettle, tumble dryer, vacuum cleaner, iron.
	I can use all household appliances
I can use some household appliances
I can only use them with help
I never use household appliances

	I can get to places on time. ‘telling time’ is part of Numeracy assessment.
	I can get to places on time
I can sometimes get to places on time 
I need help to get to places on time
I can never get to places on time

	I know my way around college without help

	I can find my way around when I get used to it
I can find some places without help
I will need some support to find places 
I will always need support to find places

	I can manage my own money. Day to day (college, lunch money, bus fare etc) Not banking/ rent etc.
	I can manage my own money 
I can look after my money but may need help 
I need help to manage my money
I cannot manage my own money

	I accept all friend requests on social media

	I only accept requests from people I know
Yes, but I check with someone before I do
Yes, everyone is my friend
I don’t use social media e.g., Facebook, Twitter

	If I met someone for the first time. Example and scenario may need to be given

	I would say hello
I would speak to them once I got to know them
I would feel uncomfortable but still speak to them
I would not speak to them




	Work Skills 

	I can follow instructions when I am working (Work experience, volunteering etc. Scenarios and examples will be needed to aid memory)
	I can follow instructions without help
I will need to be shown first
I may need some help
I will always need help

	I am happy to be told if I've made a mistake 

	I am happy to be told if I've done something wrong
I am happy to be told but not in front of others
It can sometimes make me feel uncomfortable
I get annoyed if I'm told I'm doing something wrong

	I can work on my own
	Yes, I can work on my own
I will work on my own if I must
I prefer not to work on my own
I can't work on my own

	I can repeat tasks that I have done before


	I can repeat tasks that I have done before
I can repeat tasks that I have done before if someone prompts me each time
I can repeat a task that I have done before but will need someone with me during the task
I can never repeat a task that I have done before

	I can plan my work

	Yes, I can plan my work
I can but I would need some help getting started
I can only plan my work with help
It is better if someone else plans my work

	I can complete all tasks without instructions

	I can always complete tasks without instructions
I can complete all tasks if someone gives me reminders
I can complete all tasks but only if someone is supporting me
It is very difficult for me to complete tasks without instructions

	I can put work away and tidy up

	I can put my work away and tidy up on my own
I can put work away and tidy up if I am reminded
I can put work away and tidy up if someone helps me
I refuse to put my work away and tidy up

	I will do tasks I may not like

	I will always have a go at tasks I may not like
I will have a go at tasks, but I may need some encouragement to help with my confidence
I will need support throughout the task
I only do things that I like

	I can work with other people

	I am happy to work with other people
I prefer to work with other people
I will work with other people if I have to
I do not like working with other people

	I can find useful jobs to do without being told

	I look for useful jobs to do and then do them
I can find useful jobs to do but prefer to check with someone first
I can do useful jobs if I am reminded
I need to be told exactly what to do 




	Behaviour Skills

	I can stay focused on tasks. Tasks relating to classroom activities 

	I can stay focused until the task is done
I can but not for too long
I can focus on tasks with support
I cannot stay focused

	I can manage more than one task at a time. Relating to classroom activities

	I am confident and happy to manage more than one task at a time
I am happy to try to manage more than one task at a time
Managing more than one task at a time makes me anxious
I cannot cope with doing more than one task at a time

	I can keep my temper under control

	I do not ever lose my temper if I am feeling angry
I sometimes lose my temper if I am feeling angry
I often lose my temper if I am feeling angry
I always lose my temper if I am feeling angry

	I know what to do if I am feeling angry. Requires examples of anger management strategies the learner uses
	I always know what to do to calm myself down
I can usually find ways to calm myself down
I need help to find ways to calm down
I do not know what to do when I am angry

	In college it is…

	…not ok to kiss, touch and let someone touch me
…ok to kiss, touch or let someone touch me, if it's in private
I'm not sure what it's ok to do
…ok to kiss, touch or let someone touch me

	I know when people do not want to talk to me. Examples need to be; body language (hand gestures, turning away), tone of voice (fed up, angry), verbal prompts (not now, I’m busy)
	Yes, I can recognise when people do not want to talk to me
Sometimes I can tell when people do not want to talk to me 
I am unsure how to tell if people do not want to talk to me
I do not know how to tell if someone does not want to talk to me

	I am able to follow rules. College rules
	I am able to follow rules
I am able to follow rules but I may need reminding what they are
I will follow rules if I agree with them
I refuse to follow rules

	If my behaviour or attitude is challenged I would…… Examples or scenarios may be needed

	…listen to what they have to say and accept it
…listen to what they have to say but may become upset
…listen to what they have to say but may always disagree
…get annoyed and ignore them

	If I have done something wrong, I would… Examples or scenarios may be needed
	…take responsibility and apologise
…need someone to point out my mistake and then I would accept it
…find it difficult to take responsibility 
…not accept it 

	If what I do or say upsets someone else, I would…

	…stop what I am doing 
…need some help recognising if someone was upset
What I say or do will never upset anyone
…ignore how they're feeling an carry on




	Wellbeing

	I know when I am not well

	Yes, I know when I am not well and can tell someone
Yes, I know when I am not well and can show someone
I find it difficult to tell if I am feeling unwell
I do not know if I am unwell

	I understand there are risks when having sex (Unless all risks are stated (STI, pregnancy, consent, age of consent, impact on relationships)
	I understand the risks when having sex
I understand some but not all of the risks when having sex
I do not understand that there are risks when having sex
There are no risks when having sex

	I enjoy taking apart in sport activities
	Yes, I enjoy taking part in sport activities
I enjoy sport activities but may need some help to take part
I do not enjoy sports activities, but I will take part because I understand it is good for me
I will not take part in sports activities

	I know which foods and drinks are healthy (‘lots’ means; water, juice, fruit (at least five), veg (at least five), beans, pulses, grain, cereals)
	Yes, I can name lots of healthy foods and drinks
I can name some healthy foods and drinks
I would need some help to know which foods and drinks are healthy
All food and drinks are healthy

	I know when I need to go to the doctor or dentist

	Yes, I know when I need to go to the doctor or dentist
I know when I need to go but I would need help to make an appointment
I would need someone to tell me when and how to make me an appointment
I will not go to the doctor or dentist

	I know how to have a healthy life (For ‘lots’ examples need to include diet, exercise, sleep, mental wellbeing, socialising and getting outside.)
	Yes, I can name lots of ways to have a healthy life
Yes, I can name some ways to have a healthy life
I am not sure how to have a healthy life
I do not know how to have a healthy life

	Do you feel good about yourself?

	Yes, I feel good about myself all the time
Yes, I feel good about myself most of the time
Sometimes I feel good about myself, sometimes I don't
No, I never do feel good about myself

	If I felt sad or worried for a long time I would….

	Talk to someone I know about how I feel
Tell someone but only if I am asked
Find it hard to share how I'm feeling
Keep it to myself, I do not talk about my feelings

	A healthy relationship is…

	Respecting each other’s thoughts and feelings
Feeling comfortable enough to say yes and no
somebody who does what I want to keep me happy
doing what somebody else wants to keep them happy

	I know how drugs and alcohol could affect my life (Will need to state; health, addiction, overdose, illegality, crime, money, family and relationships)
	I know how drugs and alcohol could affect my life
I know some things about drugs and alcohol
I don't know much about drugs and alcohol
I don't know anything about this subject
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Find a video/article on Cerebral Palsy/ASD
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Use smart art to show the process
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This form is used each Monday to set the targets for that week. Learners then take this form to their classes so the teaching team can work on them during their sessions. 

At the end of the week learners review their progress 
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My targets this week 
	Name:
	Date:
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This week my two targets will be:

	1.




	2.
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[bookmark: _Toc127426045]Introduction
[bookmark: _GoBack]The importance of learners with profound and multiple learning disabilities (PMLD) having access to communication therapy in further education cannot be overstated. These learners often face unique challenges and require specialised support to succeed academically and personally. Studies have shown that access to therapies such as speech and language and occupational therapy can lead to improved communication and functional skills (Smith, 2019 and Jones, 2018). Furthermore, access to therapies can also lead to an improvement in the quality of life for these learners (Baker, 2016). This essay aims to explore the current state of access to communication-related therapies for learners with PMLD in the college setting and identify areas where improvements can be made to ensure all learners have access to the support they need to succeed.
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During compulsory education learners attending a specialist setting have regular input from therapy teams, such as Physiotherapy, Occupational therapy and Speech and Language therapy. Learners leave school, usually at the age of 19 and these interventions abruptly stop. There is limited research on the specific effects of not receiving speech therapy for adults with PMLD. However, some studies have investigated the effects of not receiving speech therapy for individuals with intellectual disabilities in general.
One study published in the Journal of Intellectual Disability Research found that individuals with intellectual disabilities who did not receive speech therapy had significantly lower levels of communication skills compared to those who did receive therapy (Saradjian, 2011). Another study published in the Journal of Speech, Language, and Hearing Research found that adults with intellectual disabilities who did not receive speech therapy had significantly lower levels of expressive language skills compared to those who did receive therapy (Lloyd, 2013).
The Additional Learning Needs (ALN) Act came into force in 2018 with the aim to support children and young people with additional learning needs in Wales. It applies to all learners, including those with PMLD, and outlines the support they are entitled to receive in order to help them reach their full potential. Under the ALN Act, all learners with PMLD and other additional learning needs are entitled to an assessment of their support needs and to an individualised support plan known as an Education, Health, and Care (EHC) plan. The EHC plan outlines the support the learner requires to overcome any barriers to their learning, including additional resources, equipment, or specialised services. Schools and other educational establishments are required to provide the support outlined in the EHC plan, and to work closely with families, carers, and other relevant organisations to ensure that the learner's needs are met effectively. The ALN Act also requires schools to provide an inclusive education for all learners, considering their individual needs and abilities.

The learners identified in the group profile LINK TO INDIVIDUALS face unique challenges in terms of communication, as they may struggle with expressing themselves verbally or using traditional forms of communication. However, with appropriate support and strategies, they can still find ways to effectively communicate their needs, thoughts, and feelings. One approach that has been successful with teens with PMLD is the use of alternative and augmentative communication (AAC) systems. These can include low tech AAC such as communication boards, symbols, photos, or text to help the learner communicate. Some teens with PMLD may also benefit from using assistive technology such as eye-gaze or switch technology, which allow them to communicate through movements or eye-gaze. An additional important aspect of communication for teens with PMLD is social interaction. Creating opportunities for social interaction and interaction with peers can help to develop their social skills and emotional wellbeing. This can include activities such as group games, art activities, or cooking projects, which allow for social interaction in a supportive and meaningful context. It's also important to recognise that communication can take many forms, and that nonverbal communication, such as facial expressions, body language, and gestures, can also be important for teens with PMLD. Encouraging and valuing nonverbal communication can help to build their confidence and enhance their overall communication abilities. It is important to take a multi-faceted approach that recognises their individual strengths and needs and provides opportunities for growth and development in all forms of communication. A study by Brouwer (2015) found that adults with PMLD who received speech therapy using a communication aid were able to communicate more effectively with their support network. The use of AAC methods, such as communication boards or devices, has been shown to be beneficial for individuals with PMLD in facilitating communication (Mirenda, 2018). AAC has many positive and negative effects including - 

Positive effects:
· AAC methods can help individuals with communication disorders or disabilities express themselves more effectively, which can improve their quality of life.
· AAC can help individuals initiate and maintain social interactions, leading to increased self-esteem and confidence.
· AAC can help individuals to become more independent in their daily activities, which can lead to greater self-reliance and autonomy
· AAC can help learners with communication disorders or disabilities to better participate in the classroom, which can lead to improved academic performance.

Negative effects:
· Individuals who rely heavily on AAC may become overly dependent on technology, which can be difficult to manage and maintain.
· Some AAC methods may be limited in terms of the type of communication they can provide, which can be frustrating for users.
· Some individuals may view the use of AAC as a sign of weakness or a lack of intelligence, which can lead to stigmatisation and social isolation.
· AAC methods can be expensive, which may make them inaccessible to some individuals.
· Some AAC methods may have technical issues that can disrupt communication and cause frustration for users.
In 2019 the college introduced a personalised curriculum for all learners on an Independent Living Skills course (I.L.S). The non-accredited curriculum for learners with additional learning needs in Wales arose as a response to the need for a more flexible and individualised approach to education for learners with disabilities or learning difficulties. This approach seeks to address the diverse needs of these learners and provide them with the support and resources they need to succeed. It was introduced as part of the Welsh government's commitment to inclusive education and to ensure that all learners can reach their full potential, regardless of their abilities or disabilities. Nind, (2011) states that it is a person-centred approach that focuses on the individual's interests and preferences. This can be seen as a positive as it allows individuals to communicate in a way that is meaningful and engaging to them. This approach enables learners, staff, and families to work collaboratively in their education, curriculum, and targets (appendix 1). The humanistic learning theory, which emphasizes the unique individuality of each learner and their innate capacity for growth and development, can be highly relevant to learners with PMLD.
In this approach to education, the focus is on creating a positive and supportive learning environment that recognizes the individual needs and strengths of each learner. This includes providing opportunities for learners with PMLD to express themselves, develop their self-esteem, and engage in activities that are meaningful and relevant to them.
For example, humanistic learning theory would encourage educators to focus on the learners' strengths and interests when designing educational activities, rather than solely on their deficits or difficulties. This approach can help to build the learners' self-esteem and confidence, which can in turn lead to increased motivation and engagement in the learning process. In addition, this learning theory also recognizes the importance of meaningful relationships and emotional support in the learning process. For learners with PMLD, who may struggle with social interaction and communication, this approach would involve creating opportunities for them to engage with others in meaningful and supportive ways. This can help to build their social skills and emotional wellbeing, which are important components of their overall development.
Overall, the humanistic learning theory provides a framework for creating a supportive and individualized learning environment for learners with PMLD, that recognizes their unique needs and strengths and provides opportunities for growth and development.

The COVID-19 pandemic had a profound impact on learners with PMLD and their families. This is evident in several ways, including disruptions to routine, reduced support, disruptions to therapy and support services, difficulties with remote learning, and increased stress and anxiety. Disruptions to routine, as a result of widespread school closures, have had a major impact on learners with PMLD, who often rely on routine and structure in their daily lives (Bradshaw et al., 2020). This disruption made it difficult for these learners to access the specialised support they require and negatively impacted their learning experiences. Reduced support is another factor that effected learners with PMLD during this time. Many support staff were unable to work due to quarantine measures or illness, which made it challenging for learners to receive the help they needed to overcome barriers to their learning (Lench et al., 2021). Therapy and support services for many learners with PMLD have also been disrupted, making it difficult for these learners to receive the assistance they need to improve their physical, emotional, and mental wellbeing (Lench et al., 2021). Remote learning also presented challenging for many learners, especially those with PMLD, who often require hands-on, physical support to understand and engage with educational content (Bradshaw et al., 2020). The changes to routine and support network brought about by the pandemic caused increased stress and anxiety for many learners with PMLD and their families (Lench et al., 2021).
The COVID-19 pandemic has highlighted the importance of providing specialised support and resources to learners with PMLD, who are a vulnerable population. This need has been emphasised, even in the midst of a global health crisis.
Post Covid-19, the college piloted a part-time program in September 2021, specifically catering to learners who possess complex needs and are diagnosed with PMLD. Enrolees in this course are required to have a documented Statement of Special Educational Need (SEN) or an Individual Development Plan (IDP) from prior educational institutions. The primary objective of this program is to foster the learners' independence in the community and at home, develop communication skills and community participation by incorporating the four key pillars of education, namely, independent living skills, health and wellbeing, community engagement, and effective communication. Additionally, the curriculum aims to enhance learners' numeracy, literacy and digital skills on a part time basis. Having access to part-time education can be more beneficial for a variety of reasons. Firstly, education is a fundamental human right, and all individuals, regardless of their abilities, should have access to it. Part-time education can be especially beneficial for learners with PMLD because it can be tailored to their specific needs and abilities, it can also provide a more relaxed and flexible learning environment that allows for more individualised attention, which can be particularly important for learners with complex needs. In addition, part-time education can help learners with PMLD to develop key skills and abilities that are necessary for their everyday lives, such as communication, socialisation, and self-care skills. These skills can help learners with PMLD to better participate in their communities, improve their quality of life, and potentially increase their future opportunities. Finally, part-time education can help families and caregivers of learners with PMLD to better support and engage with them with their medical, therapy and intervention appointments. Access to education can help families and caregivers to better understand their loved ones' needs and abilities, and provide them with more meaningful support and care.

When curriculum planning it was discussed with key staff members the need to add a session dedicated to learners developing communication skills but also allow a time that external visitors (i.e., speech and Language therapists) to attend the college environment. Designated time for working on communication skills is important for several reasons:
· Encouraging expression: PMLD learners may struggle to express themselves effectively, but with dedicated time for communication development, they can be supported in finding alternative methods of expression, such as signing, picture exchange, or electronic communication aids.
· Building confidence: By giving PMLD learners time to work on their communication skills, they can build confidence in their ability to express themselves and connect with others, which can positively impact their overall well-being.
· Improving quality of life: Effective communication is essential for building and maintaining relationships, accessing information and services, and participating in everyday activities. By providing PMLD learners with opportunities to develop their communication skills, they can improve their quality of life.
· Fostering independence: By supporting PMLD learners in developing their communication skills, they can become more independent in expressing their needs and preferences, which can empower them to make decisions and have more control over their lives.
This also had the option to allow for staff to be more flexible in their approach to teaching and learning throughout the day. Young adults with PMLD often have unique needs and abilities, and a flexible timetable can help to accommodate these. A flexible timetable allows for adjustments to be made to the pace and structure of learning, as well as to the types of activities and resources used. This can lead to more meaningful and relevant learning experiences for individuals with PMLD, as well as better outcomes. Booth (2015) argues that a flexible timetable can make it difficult for educators to plan and organise activities which can lead to a lack of structure and routine for the learners, which can be detrimental to their development. Dowling, (2016) also argues that a flexible timetable can make it more difficult for learners with PMLD to develop social skills. This is because they may not have consistent interactions with their peers and may miss opportunities to learn and practice social skills.

By giving learners designated times to use cross college facilities, develops their communication skills, supports their social skills and cross curricular targets as they are able to meet new people in a variety of environments. A study by Salter, (2008) found that a flexible timetable led to improved communication and social skills for learners with PMLD. Additionally, a study by Willems (2008) found that a flexible timetable allowed for better individualisation of instruction for learners, leading to improved learning outcomes. It is important to note that while flexible timetable can be beneficial, it is not a one-size-fits-all solution. Every student with PMLD has different needs, and it is essential to work with them and their families to create a timetable that is tailored to their individual needs and abilities. Learners can access several facilities including a coffee shop, canteen, shop, communal areas, sports dome, and student life hub. Learners are encouraged to bring money into college, so they can use the facilities and have real life experiences. Social learning theory is a theoretical framework that emphasises the role of social interaction and observation in shaping human behaviour, cognition, and development. The theory argues that people can learn new behaviours, attitudes, and values through observing others and the consequences of their actions. In the context of learners with PMLD, the social learning theory can be applied in the following ways, observational learning, modelling, and reinforcement.
Observational Learning: learners may be unable to physically participate in activities, but they can still observe others and learn from them. For example, a PMLD learner might observe a teacher or peer engaging in a task and learn how to perform it themselves.
Modelling: learners can learn from observing and imitating others. This could involve copying gestures, facial expressions, or other forms of nonverbal communication.
Reinforcement: Social learning theory also highlights the importance of reinforcement in shaping behaviour. learners can be encouraged to engage in new behaviours through positive reinforcement, such as praise or rewards, or through negative reinforcement, such as the removal of an unpleasant stimulus.

A flexible timetable can make it more difficult for educators to manage challenging behaviour in learners. This is because they may not have a consistent routine or structure in place to manage the behaviour (Booth, 2015). Behavioural learning theory posits that learning is a result of the consequences of behaviour. In the context of a flexible timetable for learners with PMLD, this theory suggests that by adjusting the learning environment to better match the needs and abilities of these learners, they are more likely to engage in positive behaviours that lead to learning. A flexible timetable can provide a more personalised and supportive learning environment for PMLD learners by allowing for frequent breaks, adapting the pace of lessons to the learner's needs, and incorporating a range of sensory and physical experiences. This can help to minimise disruptive behaviours and maximise engagement and learning. Additionally, by flexibly providing structure and predictability, the learner may feel more comfortable and confident in the learning environment, leading to more positive behaviours and greater success.

Speech therapy may also help reduce behaviour problems. When learners are unable to communicate effectively, they may exhibit a range of negative behaviours, including:
· Aggression or violence: This may occur if the individual feels frustrated or overwhelmed by their inability to communicate.
· Withdrawal or avoidance: The learner may retreat from social interactions and avoid situations that require communication.
· Depression or anxiety: The inability to communicate effectively can lead to feelings of loneliness, isolation, and anxiety.
· Self-harm or destructive behaviour: Some individuals may engage in self-harm or destructive behaviour as a means of expressing their frustration and discomfort with their inability to communicate.

Behavioural learning theory has been linked to speech and language therapy for PMLD learners in that it emphasises the importance of positive reinforcement and repetition in shaping and encouraging positive behaviours and language development. In speech and language therapy for PMLD learners, therapists use techniques such as shaping and reinforcement to help the learners develop new skills and behaviours, including communication. For example, therapists may provide a reward for a desired behaviour, such as making a sound or gesturing, to increase the likelihood that the behaviour will be repeated. Over time, through repetition and reinforcement, the behaviour can become automatic. Behavioural learning theory is often used in conjunction with other approaches, such as developmental and cognitive-behavioural approaches, to provide a comprehensive and effective therapy program for PMLD learners. By using a variety of evidence-based techniques, speech and language therapists can help PMLD learners overcome challenges and develop their communication skills. A study by Green (2015) found that adults with PMLD who received speech therapy had fewer behaviour problems compared to those who did not receive speech therapy.

Within the department, there are 15 in-class support assistants, formally known as Teaching Assistants. Many of these work across the department with different groups of learners. It can be both positive and negative for learners with PMLD to have the same teaching staff. On one hand, having the same teaching staff can provide consistency and stability in the learner's educational experience, helping to build trust and rapport. This can also help the staff to better understand the learner's needs and provide more personalised and effective support. On the other hand, having the same teaching staff for an extended period can lead to a lack of diversity in experiences and perspectives, potentially leading to boredom or complacency. It may also limit opportunities for professional development and growth for the staff members. Overall, the impact of having the same teaching staff for learners with PMLD will depend on several factors, including the individual learner's needs and preferences, the qualifications and experience of the staff, and the resources and support available to both the learner and the staff.
Establishing trust and rapport with individuals with PMLD is crucial in facilitating effective communication as they may be more likely to engage in communication with someone they trust (Henderson, 2018). Therefore, having familiar staff is essential. Building trust and rapport allows them to feel comfortable and safe enough to communicate with others, which can help them understand their needs and provide better care. This can lead to positive interactions and experiences for the individual with PMLD. This can improve their overall well-being and quality of life. Building trust and rapport requires being culturally sensitive and understanding the cultural background and experiences of the individual with PMLD, which can help create a more inclusive and accepting environment for them. 

Once trusted staff have worked with the learner for an amount of time, they may find that an individual's negative behaviours "calm down" as they build a relationship with the learner and develop strategies to support their communication needs. This can include using assistive technology, visual aids, or alternative forms of communication, such as sign language. The staff may also work to create a supportive and inclusive environment where the learner feels heard and valued. It is important to note that every learner is unique, and the approach and strategies used to support their communication needs will depend on their abilities, preferences, and needs. However, the effectiveness of speech therapy will vary depending on the individual's specific needs and abilities. Research in 2009 stated that speech therapy can improve the quality of life for adults with PMLD. The study found that adults with PMLD who received speech therapy had improved communication skills, increased social interaction and greater participation in activities of daily living. The authors of the study concluded that speech therapy is an important intervention for adults with PMLD, as it can lead to increased independence and improved quality of life (Reed, P., & Whitmore, J. 2009). When working with adults with PMLD, training needs to be a priority. This is particularly important when it comes to young adults, who may have varying levels of communication abilities. In order to develop effective communication strategies, it is essential to understand each individual's specific abilities. As Cresswell (2017) notes, taking the time to understand the communication needs of adults with PMLD is crucial for ensuring that they receive the support and care they need. By prioritizing training and communication strategies, caregivers and support staff can better meet the needs of adults with PMLD and promote their overall well-being.

In the ILS department there are twelve learners who received speech, language and communication support in compulsory education and have identified having communication needs on their application. Three have continued access to this support meaning nine have been left unsupported with their communication development. All learners who have identified they have speech, language, and communication needs (in the ILS department) work with their key staff to complete an initial assessment (Appendix 3). This then guides staff to create communication-specific targets. Initial assessments for learners with PMLD are crucial to gain a comprehensive understanding of their abilities, strengths, and needs. This information is then used to inform the design of an IEP that is tailored to meet their specific requirements. According to research, individuals with PMLD often have complex and diverse needs that require a highly individualised and tailored approach to education. For example, a study by Ware and Williams (2001) highlights the importance of conducting a thorough assessment to determine the unique needs and strengths of learners with PMLD. This includes an evaluation of their communication skills, physical abilities, and sensory needs. Another study by Cargill and Colver (2002) emphasised the importance of considering the holistic needs of the learner when conducting an initial assessment. This includes not only their educational needs but also their social, emotional, and physical needs. Speech and Language teams are contacted prior to any assessments and asked to provide or complete a new up to date assessment for any learner who had previously received input from the team. This was used to plan any strategies and develop staff members' knowledge.
Overall, initial assessments play a critical role in ensuring that learners with PMLD receive an education that is tailored to their specific needs and abilities. By taking a holistic and individualised approach, educators can provide learners with PMLD with the support and resources they need to reach their full potential. Depending on the learner's form of communication staff tailor sessions to ensure developing that skill is a priority. This could be by learning a new Makaton sign, updating symbol or PEC board, practicing using the communication aid or placing the learner in settings to develop their social communication skills (communal areas, canteen or coffee shop). 
Bottom of Form

Most classrooms for Complex/PMLD learners have been made communication-friendly areas (symbols, fewer distractions, designated learning areas). There are several benefits of a communication-friendly classroom for learners with PMLD as outlined in several studies and research. A communication-friendly classroom can provide learners with the necessary support to participate and engage in learning activities. For example, using visual supports, such as picture communication systems, can help learners with PMLD to communicate their needs and interests (Cress, 2005). Visual aids, such as pictures, symbols, or signs, are effective in communicating with individuals with PMLD (Henderson, 2018).
Furthermore, when the classroom is set up appropriately, learners with are more likely to participate in activities and engage with their peers and teachers (Cumine, Leach, & Stevenson, 1998). This can lead to improved learning outcomes and a more positive classroom experience. Furthermore, it can provide opportunities for learners with PMLD to develop social interactions with their peers and teachers. For example, using social stories and visual schedules can help learners with PMLD to understand social cues and expectations (Schlosser & Cushing, 2010). Access to a supportive environment can allow learners with PMLD the opportunity to develop independence in their communication and learning. For example, using augmentative and alternative communication (AAC) devices can help learners with PMLD to communicate their needs and make choices independently (Beukelman & Mirenda, 2013). 
A study by Oliveira (2018) explored the use of Connectivism in the context of PMLD. The study found that Connectivism can provide a flexible and adaptable approach to learning for individuals with PMLD by allowing for the creation of networks of support, including teachers, peers, and technology. The authors suggest that the use of technology and digital resources can play a significant role in supporting learning for individuals with PMLD and that Connectivism can provide a framework for utilising these resources in an effective and meaningful way. For learners with PMLD, connective learning can be applied in several ways. Firstly, by networked learning: learners can access and learn from a wide range of digital resources, including videos, audio, images, and text. They can connect with others through technologies such as videoconferencing, instant messaging, and social media, which can help to support their social and emotional development. Connectivism learning acknowledges that knowledge is constructed from a range of perspectives and encourages learners to seek out and engage with multiple sources of information. This can be particularly important for PMLD learners, who may have limited opportunities to engage with the world around them. Finally, during a personalised learning approach, connective learning can be adapted to meet the individual needs and abilities of PMLD learners. For example, learners can access information at their own pace, explore topics that interest them, and engage with digital resources that are accessible and relevant to their needs. While the application of Connectivism to learners with PMLD requires further research, there is evidence to suggest that this theory can provide a valuable approach to learning for these individuals. Regarding learners with PMLD, the application of the Connectivism theory has not been extensively researched. However, there is evidence to suggest that Connectivism may be a useful approach for these learners.

A method the college could introduce is Intensive Interaction (II) which is often seen as a non-invasive and naturalistic approach, this can be beneficial for individuals who may have negative reactions to more formal communication methods. Intensive Interaction is a technique for communicating and interacting with individuals who have PMLD. To take part in Intensive Interaction with learners with PMLD, it is recommended that individuals complete specialised training. This training may cover various aspects of PMLD, including communication, sensory processing, and engagement strategies. The approach is based on the principles of person-centred care and emphasises the importance of creating a positive and supportive environment for the individual.
One of the key aspects of Intensive Interaction is the use of nonverbal communication, such as facial expressions, gestures, and body language, to establish shared attention and build a relationship with the individual. This can include activities like joint attention, shared enjoyment, and shared regulation, which involve engaging with the individual in activities that they find interesting and enjoyable and using nonverbal cues to help them understand and respond to social cues. Research has shown that Intensive Interaction can be effective in improving communication and social skills in individuals with severe and complex communication difficulties. A study by Nind and Hewett (2001) found that Intensive Interaction led to significant improvements in communication and social engagement in individuals 6with autism and PMLD. Another study by Ireland, Nind and Sewell (2002) demonstrated that Intensive Interaction was effective in improving communication and social skills in individuals with severe and complex neurological conditions. The approach is based on the principles of person-centred care and emphasises the importance of creating a positive and supportive environment for the individual. Llewellyn (2012) states that intensive interaction often focuses on nonverbal communication, which can limit opportunities for individuals to develop verbal communication skills. Bicknell (2018) supports this by saying individuals may become isolated from their peers and community because of intensive interaction, which can negatively impact their social and emotional well-being. However, further studies have shown that individuals who have participated in intensive interaction programs have increased their ability to initiate and respond to social interactions, improved their ability to use gestures and facial expressions to communicate, and increased their ability to understand and use spoken language (McConachie, Diggle, & Le Couteur, 2010; Nind, 2011). if the college were to introduce this method there would need to be specialised staff training in this unique area. The training typically involves a combination of theoretical and practical components, including workshops, case studies, and hands-on practice sessions. Trainees learn how to use simple, repetitive, and engaging interactions to develop communication and social skills in individuals with PMLD. In addition to formal training, ongoing supervision and support may also be provided to ensure that practitioners continue to develop their skills and remain up to date with the latest research and best practices in the field. It is important to note that Intensive Interaction is a complex and specialised technique and should only be used by individuals who have received appropriate training and support. (Gentry, 2018) argues that as intensive interaction can take a significant amount of time and resources to implement effectively. Additionally, individuals may require ongoing support and training to maintain their progress, which can be costly and time-consuming. Furthermore, Intensive interaction is often informal and unstructured, making it difficult to measure progress and evaluate the effectiveness of the method. (Baker, 2016)
[bookmark: _Toc127426046]Conclusion
Overall, it appears that not receiving speech therapy has a negative impact on the communication skills of adults with PMLD. However, more research is needed to fully understand the effects of not receiving such therapy specifically for this population. By providing ongoing speech therapy can be beneficial for adults with PMLD by helping them to develop communication skills and use alternative forms of communication, such as sign language or communication devices. It can also help them to improve their oral motor skills, such as swallowing and eating, and can address any speech or language delays or disorders. Additionally, speech therapy can help improve social interaction and overall quality of life for individuals. 
In conclusion, it is imperative that learners with PMLD have continuous access to communication support in post-16 education. Effective communication is a fundamental aspect of learning, and learners with PMLD often require specialized support in this area to succeed in their education and daily lives. Providing continuous communication support can help learners with PMLD develop their skills, express themselves, and engage more fully in their education. Additionally, it can foster a more inclusive learning environment that accommodates their unique needs and helps them reach their full potential. It is therefore essential that post-16 educational institutions prioritize communication support for learners with PMLD, both through specialized resources and through training for staff to work effectively with these learners.

[bookmark: _Toc127426047]Recommendations
This recommendation summary highlights the importance of providing flexible timetable, input from speech and language therapists, personalised curriculum, and staff training for learners with PMLD. 
A flexible timetable allows for individualized learning experiences that cater to the unique needs of learners with PMLD, who often require a different pace and approach compared to their peers. This can help create an inclusive learning environment that accommodates their strengths and weaknesses.
Incorporating input from speech and language therapists is also essential for learners with PMLD as it ensures that their communication and language needs are met. By having speech and language therapists involved in their education, learners can develop their communication skills and be more successful in their daily lives.
A personalised curriculum that is tailored to the specific needs of learners with PMLD is also critical in providing them with the support they need to succeed. This can include individualized learning goals and objectives, and the use of various teaching methods and materials that are suited to their abilities.
Finally, providing staff training on communication is crucial in working with learners with PMLD. This includes training on how to use various forms of communication, such as sign language, gestures, or assistive technology, to support learners in their learning and daily activities. In conclusion, implementing these recommendations can lead to a more inclusive and supportive learning environment for learners with PMLD and help them reach their full potential.
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