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Design and conduct a small- scale research study, and critically evaluate the impact of chosen research tools and data/findings on the learner and on your professional practice.
What are the staff and pupils perceptions of sharing the success criteria?

The aim of this research project is to explore and discover the staff and pupils’ perception of sharing the success criteria therefore forming the overarching question of “What are staff and pupil perceptions of sharing the success criteria?” Sharing the success criteria is a core element of Assessment for Learning (AfL) recognised by Clarke (2005). Clarke (2004) suggests that the success criteria should prompt learners on the focal elements of a task but should not provide a fixed list of expectations. The implantation of this element of AfL is encouraged by Shepard (2000 cited in Hall 2004) who believes that when the pupils are engaged in dialogue concerning their work and considering the success criteria it can develop in the pupil taking charge of their learning. However, Gadsby (2012) argues that success criteria are not commonly used effectively, therefore the benefits cannot be properly experienced. This could reflect the staff and learner perception of the success criteria meaning it might not be valued enough to be implement effectively. All of this has been taken into consideration when selecting sharing the success criteria for the focus of the research as there is pre-existing research surrounding the topic shows that it can be effective. Researching the staff and learners’ perception of the success criteria shall be achieved through using a range of research tools including interviews, observations and questionnaires. Through using a range of research tools, it will develop research skills and assist in the development of becoming a skilled researcher.

One definition of AfL is any assessment which has the core principle of promoting a child’s learning (Black 2002 cited in Black 2004). Clarke (2005) highlights that there are four core elements of AfL including peer and self-assessment, feedback, questioning and sharing the success criteria. When AfL is implemented into the classroom Black and William (1998) strongly believe that it elevates the level of success and achievement. The use of AfL is also encouraged by Donaldson (2015) with the implementation of AfL into the twelve principles of teaching in the Curriculum for Wales 2022. However, Didau (2015) claims that AfL is so prevalent in schools that many views are bias and it is not clear how beneficial the concept can be. Laceult and Allal (2016) also recognises that there are challenges surrounding AfL as experienced in Scottish schools where the initial achievements experienced from AfL was not sustained. Despite these challenges, the implantation of AfL is expected to add an additional eight months of learning into one academic year therefore making it a powerful tool within the classroom (Wiliam, 2009).  Cambridge Assessment International Education (2020) also supports the implementation of AfL claiming that learners are more interactive and take responsibility for the course of their learning.

The success criteria is defined by Hattie (2008) to be an outline of the challenges, purpose and goals of a lesson. When these challenges, outlines and goals are shared with the class Gadsby (2012) believes that it accelerates the learning and progress of the learner. As the opportunity is presented to assess the quality of their work and make appropriate improvements (ibid). However, Wiliam (2011) recognises that the language used in the success criteria is not always understood by the learners and suggests that the success criteria should be adapted in order to be understood and gradually phase in the more sophisticated vocabulary. This is important as without a proper understanding of the success criteria it is difficult to experience the improvements highlighted by Gadsby (2012). The notion of adapting the language of the success criteria is supported by the Assessment Reform Group (2002, cited in Clark, 2004) who suggests that the role of the teacher should be extended. This extension involves the teacher to providing examples of how to meet the success criteria as well as adapting the language (ibid). Consequently, Clarke (2004) argues that it is not always obvious when the learner has met the success criteria therefore making it difficult for the teacher to provide examples and as a result places the teacher in a reactive mode compared to a proactive mode. Despite this, Estyn (2018) recognise that when the success criteria is shared specific feedback can be provided and develop the independence of learners. To further the independence of children peer assessment could be utilised meaning feedback will originate from the learners compared to the teacher.

Merging sharing the success criteria and peer and self- assessment is encouraged by McDonald (2015) who states that in order for peer assessment to take place there must be an agreed shared criterion. Therefore, through sharing the success criteria it enables effective peer assessment to be implemented which offers further benefits to the learning. Peer assessment has strong links to Vygotsky (1978, cited in McDonald, 2015) as he emphasised that social interaction can take place during peer assessment which is an integral aspect of a child’s cognitive development.
The learners also have the opportunity to fulfil the role of the more knowledgeable other and aid their peer in finding their Zone of Proximal Development where the most learning takes place (ibid). Boud (2013) also endorses the use of peer assessment can be very advantageous in a large classroom as the speed of feedback is increased. Conversely, Topping (2018) argues that the feedback provided from the peers will not possess the accuracy as the feedback that would be generated from the teacher. Due to the two strategies being closely linked it will be interesting to explore the perception of peer assessment.

There have been many research projects conducted surrounding AfL with examples including: The Gillingham project (Clarke and McCallum, 2002) and the Assessment for Learning eight schools project (Department for Education and Skills, 2007). Both research projects were extensive and took place over the course of a year. Clarke and McCallum (2002) findings directly link to this project through examining the success criteria and discovered a very positive perception of sharing the success criteria with 90% of interviews describing it as very relevant. The Department of Education and Skills (2007) discovered that the implementation of AfL resulted in the improvements being made in regard to progress in the short term and eventually resulting in the standards being raised. Research and AfL have been closely linked as Clarke (2005) accredits the development of AfL to thousands of teachers conducting their own research within their own classrooms.

In order to answer the research question, a mixed method approach to research will be utilised which is highlighted by Kumar (2014) to be a research project which utilises more than one research tool as in this instance three tools are being used. This method of conducting research can enrich the data collected as data gathered from one tool can be cross checked and compared with data gathered from the other tools (ibid).  Due to experience being gained using the mixed method approach, moving forward into other research projects the Mosaic Approach will be considered and implemented. The Mosaic Approach is a multi-method with the child at the centre of the approach encouraging children to capture images and create maps as part of the research (Clark and Moss, 2001). This was not implemented in this research project due to the short time frame of only one day of data collection and the schedule of the day consisting of interviews and observations as well as supporting participants with any queries regarding the questionnaire.

The first research tool utilised to collect data is one to one interview and is endorsed by Descombe (2017) who states that through interviews topics and themes are able to be explored in depth. Bell and Waters (2014) highlight that there are three formats for an interview consisting of structured, semi structured and unstructured. For the purposes of this research project semi structured interviews will be used and Webb (1990) recognises this format of interview is most commonly used within research projects. This could come as a result of the benefits offered by the semi structured interviews. Thomas (2013) claims that the benefits of semi structured interviews originate from being a combination of structured and unstructured interviews. Therefore, allowing key questions to be generated and delivered whilst also having the freedom to pursue new lines of inquiry (ibid). However, Welsh Government (2015) argues that interviewees could say what they believe to be their desirable answer therefore resulting in some inaccuracies in the project. Alternately, the body language and tone of voice could be observed during the interview to attempt to recognise any deceptions therefore eliminating the inaccuracies (Bell and Waters, 2014). However, one limitation that will need to be considered is that interviews are very time consuming and that the children will need to be engaged for the duration of the interview (ibid).

Alongside interviews, observations shall also be used in order to answer the research question. Wragg (2011) endorses the use of observations within research as it provides an instant account of events. Therefore, allowing the opportunity to discuss and query anything that has been resolved and resolve any misconceptions (ibid). Punch (2009) encourages observations to be used in conjunction with interview data to strengthen the research and provide high quality data. Cargan (2007) recognises that observations can be challenging with a requirement to record a great deal of information in a short period of time. O’Leary (2013) reinforces this stating that information could not be noted and therefore left out of the data. Punch (2009) distinguishes that there are two structures for an observation being structured and unstructured. For the purposes of this research a structured observation will be conducted, with the structure being provided by a Leuven scale. The scale shall be used to measure engagement and involvement with the success criteria rather than well-being as engagement and involvement is recognised to be a quality which can be observed within all age groups (Laevers and Haylen, 2003). The reasoning for this is that the higher the engagement with the success criteria the more positive the perception.

The final methodology that shall be used in this research project is questionnaires. Gillham (2008) is an advocate for the use of questionnaires within a multi method approach to research. The questionnaire in this project will be electronic and therefore allows the possibility to reach a vast audience and again a range of data (Welsh Government, 2015). However, within questionnaires there are both open and closed questions. If a questionnaire consists of a too many open questions it can prove challenging for the respondents to answer as they may not have the ability to articulate themselves (McLeod, 2018).  This will be considered within the research project due to there being a specific audience for the questionnaire and therefore it will be tailored to accessible to all participants. Questionnaires are also useful as the response time is traditionally very quick, but the analysis and construction of a questionnaire can be very time consuming (Milne, 2020). The quick response time is very beneficial, and questionnaires are reliant on responses however many questionnaires are either incomplete or not returned (Cargen, 2007).

Once all the data has been gathered from the interviews, questionnaires and observation it will need to be analysed. Through the use of interviews and observations qualitative data will be produced. Lyons and Coyle (2016) outline that there is not one specific method to analyse qualitative data and that the method of analyse is dependent on the research tool being used. Baxter, Hughes and Tight (2010) state that when interviews are analysed that specific questions should be selected for analysis whilst other questions are used to build a foundation of what will be discussed. However, when analysing observations, it is open to interpretation as two researchers could have vastly different results from the same observation (ibid). Questionnaires produce a different format of data being quantitative data which will not have the same analyse as qualitative data. Mirroring qualitative Kent (2015) claims there is no single method that is suitable for all research to analyse quantitative data. Falissard (2011) suggests that when analysing questionnaires to strengthen response to identify colorations between different questions within the questionnaire.

All research projects are required to give attention and consideration to ethics (Kallet, 2005 cited in Palaiologou, 2012). This research project has made the appropriate considerations regarding ethics through the completion of an ethics form (see appendix one) and followed the BERA ethical guidelines (2018). Coinciding with ethical guidelines, a consent form was completed by the headmaster of the school granting permission for the research to be conducted (see appendix two). Yet, consent was gained by the headmaster assent to participate will still need to be gained from the children before the research can begin. Assent is traditionally used for children therefore under the age of eighteen and defined as “verbal or oral agreement to engage in a research study” (Salkind, 2010).  However, Behrman and Field (2004) suggest that most young children are not aware of their right to withdraw assent once the research has commenced. Therefore, during interviews participants shall be provided smiley faces to indicate their willingness to participate and continue with the interview (see appendix three). The right to withdraw will also be made clear before the participants complete the questionnaire and before the observation commences. Confidentiality also needs to be considered within ethical practice and is defined as not releasing the information beyond the boundaries agreed (Farrimond, 2012). To aid in the confidentiality of data anonymity will also need to be enforced as the data will be in an unidentifiable form (ibid). This will be achieved through not recording any names or any indications towards any of the participants.

The research was conducted in a year three classroom consisting of thirty learners in total. Over the course of the day interviews were conducted with six learners. One lesson observation took place and the Leuven scale was completed. Finally links to the electronic questionnaire were placed in the continuous provision area for pupils to complete and in the staffroom for practitioners to complete if they wish. Now that all the data has been collected through use of the three research tools it will now be analysed in order to answer the research question.

The first set of data that shall be analysed is the data collected from the interviews with the six learners (see appendix four for transcripts). The recommendations of Baxter, Hughes and Tight (2010) have been taken into consideration with the key questions being analysed. In this instance the key questions being analysed will include questions two and five for the pupils’ perception of sharing the success criteria. Question two seeks to discover if the learners feel overwhelmed when using the success criteria as this could result in a poor perception. However, the findings show that the majority of learners enjoy challenging themselves through the use of the success criteria. There was one exception to this where one participation voiced that too much is expected in some lessons. The enjoyment of challenges could come as a result of the Dwecks (2012) growth mindset being implemented in the school which encourages learners to perceiver through challenges.

The positive perception experienced within question two is also reflected within question five as the learners were asked to express their feelings about using the success criteria. Therefore, taking a more direct approach to discovering their perception. All participants expressed positive feelings in response to the question with a common answer including feelings of confidence and enjoyment when using the success criteria. Through these positive feelings there is a possible opportunity to develop the learners’ independence which Estyn (2018) believe can be achieved through using the success criteria in their learning.

Interviews proved very effective within this research project with the opportunity being taken to observe the body language and tone of voice of the participants as encouraged by Bell and Waters (2014). This was implemented in an attempt to counteract the possible limitations highlighted by Welsh Government (2015) where participants give a desirable answer in interviews. The use of the smiley faces worked very well to show the learners willingness to participate and continue in the interview. Participants were very eager to show the faces and were not afraid to withdraw from the interview as one participant elected to do during the interview. Due the withdrawal of assent the information gathered from that interview discarded to coincide with ethical practice.

The second set of data to be analysed is data gathered from the questionnaires. Two questionnaires were created with one for staff and one for pupils. Both questionnaires were electronic which were accessible through scanning a Quick Response code leading to the creating of an information sheet outlining the contents of the questionnaire and outlining that participation is optional (see appendix five). The analysis advice of Falissard (2011) will be adhered to where colorations will attempt to be identified between questions.

The first questionnaire that shall be analysed is the one completed by the pupils of a year three class. A total of seventeen participants willingly completed the questionnaire that was placed in the continuous provision area, therefore, one participant equals to 5.88%. One of the key questions is question four which attempts to gage the level of support the learners receive in relation to the success criteria and if the practitioner ensures the learners understanding. The responses show that 100% of participants have the success criteria explained to them by the practitioner. These findings are also supported by the interview findings where all six participants stated that they either understand all the steps to success criteria or if they were unsure that support was provided by the class teacher (see appendix four). As a result of the learners having an understanding of the success criteria allowing for appropriate improvements to be made to learners work as encouraged by Gadsby (2012).

Another interesting finding from the questionnaire is that 94.08% of pupils recognise that they use the success criteria is used for peer assessment. Interestingly, only one participant answered that during peer marking that the success criteria was not used. With the majority of learners recognising that two AfL strategies have been merged further benefits to the learning are offered. Such as the learners becoming the more knowledgeable other and using the success criteria to scaffold the targets that will be set for their peers Vygotsky (1978, cited in McDonald, 2015). Conversely, the perception of peer marking is varied which could result in the more negative perception regarding the success criteria due to the strategies being closely linked (see appendix six). It is also apparent within appendix six that some issues were experienced with the questionnaire more specifically some questions not being answered before submission. This was expected with Cargen (2007) highlighting this to be common when using questionnaires as a research tool.

The questionnaire for the practitioners also encountered issues that were highlighted by Cargen (2007) as only five completed questionnaires were received from the practitioners within the school. However, within the five responses valuable information was collected towards answering the research question. The main question for analysis was searching for how beneficial the teachers believe the success criteria to be.  The responses to this question show that the teachers hold sharing the success criteria in high regards as they believe it is very beneficial (see appendix seven).  All the participants were also very confident in using AfL strategies with all participants scoring above seven on a scale of one to ten. This confidence is then transferred to the classroom as 100% of the participants stated that learners are able to contribute to the success criteria. This approach to teaching is endorsed by Estyn (2016) as with the input from the learners it can improve the quality of teaching and develop essential skills.

The last set of data to be analysed from the research day is from the observational data. The Leuven scale was very useful and beneficial to the observation providing structure (see appendix eight). During the observation it was found that the learners’ attention was drawn to the success criteria four times over the course of the lesson. However, the success criteria was not explained at any point during the lesson therefore the learners did not have a full understanding of the success criteria. This suggests that the engagement and understanding of the success criteria was moderate as learners were able to recognise the steps but did not have the full understanding to be implemented into the work. The importance of learners understanding of the success criteria is recognised by Wiliam (2011) who suggests that the criteria should even to differentiated in order to be understood. The overall perception in the class appeared positive with the success criteria being constantly displayed on the wall. Efforts were also made by the teacher to remove the criteria from the wall in order to be eye level with the children which reflects a very positive perception. Some issues were experienced within the observation such as being required to observe and make notes at the same time which was identified as a possible issue by Cargan (2007).


In conclusion, the overall perception of the sharing the success criteria is positive applying to both the staff and pupils. This answer originated from sceptically analysing the data collected from the three research tools. Through the interviews it was discovered the pupils experience positive feelings when using the success criteria. These feelings were then mirrored within the questionnaire where all seventeen participants said that they like to have the success criteria to follow. However, this is not applicable all the lessons with some preferring to use the criteria on specific occasions (see appendix nine).  There is also a varied perception when the learners were asked to score their feelings out of ten when using the success criteria (see appendix ten). Therefore, restricting the overall findings to only positive compared to very positive. The variation in perception is not reflected by the staff who as a collective hold a high regard for sharing the success criteria. As it is viewed as beneficial for the development of the learning. This is supported by the observation data with the continuous referral to the success criteria and effort to display the success criteria at all times as well as moving it to eyelevel for the pupils. Combining all this information it can have influential impact as the use of AfL strategies such as this within the classroom can raise standards within a school (Department of Education and Skills, 2007). Through creating and designing research schedules it has begun in the building of a repertoire of skills (Greig, Taylor and MacKay, 2007). Building a repertoire of skills can aid in the preparation of being a part of an inquiring profession. Knowledge regarding ethical practice and experience coinciding ethical guidelines is also essential for future research projects epically when research is being conducted with children.
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