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ECIE4011: Exploring Behaviours and Interventions in the Learning Environment.
Discuss a range of factors that influence children’s behaviour (both positively and negatively) in a learning environment.

 This essay will look to uncover some of the many reasons children exhibit both positive and negative behaviour in the learning environment and attribute the theory behind those classroom capers.
According to The Collins Dictionary (2020), behaviour is ‘a manner of behaving or conducting oneself’, and yet there is more to behaviour that what we see. ‘Every behaviour is a kind of communication. Because behaviour does not have a counterpart, it is not possible not to communicate’ (Sultana, 2017). So, if every behaviour is a form of communication, how does one uncover the root cause of what is exhibited? By uncovering the influential factors attributed to the seen behaviour it is sometimes possible to determine what the child is trying to convey.
Neurodiversity is a term first used by Judy Singer, an Australian sociologist that is widely used to describe the diversity of people or more commonly used for people with autism or ADHD (Baumer and Frueh, 2021). Neurodiverse children are highly likely to frequent mainstream education due to the Equality Act 2010 which states ‘A school must not treat a disabled pupil less favourably simply because that pupil is disabled’ (Department for Education, 2014). Inclusion for neurodiverse pupils can and does work well for many however, the pupil may encounter many difficulties which could trigger less favourable behaviours. Sensory overload is common in neurodiverse pupils particularly in the classroom due to the classroom being too loud, too crowded or too bright. A change in routine can cause difficulties for many neurodiverse pupils or having to sit and focus for long periods.  These problems can trigger episodes of stimming or self-stimulating behaviours such as vocal tics, arm or hand flapping, head banging, spinning, rocking or other such like movements (National Autistic Society, 2020). These behaviours in turn can disrupt the classroom and make learning difficult not only for the other pupils but the neurodiverse student. The biological theory states that ‘mental disorders have an underlying physical or organic cause that causes the brain to develop the way that it does’ (Ayers et al, 2015). It is thought that behaviours are either hereditary (genetic), diet based or through congenital abnormalities. In a recent study entitled Fetal Brain Growth and Infant Autistic Traits, they concluded that ‘prenatal brain growth is associated with neurodevelopmental outcomes in infants’ (Aydin et al.,2024) further proving a biological theory to neurodevelopmental conditions. The behaviours and difficulties associated with neurodiversity are however manageable within mainstream schools. The use of visual timetables, sensory circuits, quiet nurture rooms and ear defenders make the classroom a far more inclusive environment, allowing the neurodiverse student to access a full curriculum. Ensuring you are fully aware of the difficulties the individual child presents with will allow you to create a unique set of interventions and strategies for them thus increasing their potential to reach their best learning outcome. 
The Ecological Systems Theory was first coined by Urie Bronfenbrenner in 1979. ‘Bronfenbrenner believed that a person’s development was influenced by everything in the surrounding environment and social interactions within it’ (Alam, 2020). His theory is evidential in today’s classroom when looking at the behaviours of the children within it. Bronfenbrenner’s theory consisted of four system’s that could influence a child’s development. They are the Microsystem (the child’s parents, family, teachers etc), the Mesosystem (the relationships between those in the microsystem), the Exosystem (friends of families, neighbours) and the Macrosystem (the wider community, culture) (El Zaatari et al., 2022). A breakdown in any one of these systems could affect the child and their behaviour. An example of this could be if the child’s parents were divorced and arguments were present in the family home. The child could exhibit unwanted behaviours due to a feeling of insecurity, anger or grief. The opposite could be apparent if the child has a secure family environment that spend time with the child and encourage the child’s development in a loving way. The child could thrive at school and have a positive learning outcome. Bronfenbrenner (1979) theorises that ‘even a constructive environment may not be enough to have an emotionally positive development without a warm and caring relationship’.  It is important to note that even if staff are unaware of any social or emotional difficulties within the child’s ‘systems’ that structure and interventions are put in place to support the child so that unwanted behaviours are reduced. Working closely with the child’s parents (where appropriate) or the supporting family may improve relationships, supporting the child in a consistent manner.
‘Childhood trauma exposure has been associated with deficits in cognitive functioning’ (Bosquet Enlow et al.,2012). The cognitive development of a child can be categorised into four separate ages and stages of development according to Jean Piaget. During each stage the cognitive learning could be disrupted by a traumatic event which could lead to a decline in other cognitive areas. Piaget theorised that the four areas of cognitive development were attributed to age, the sensorimotor stage (birth to 2 years), the preoperational period (2 to 7 years), the concrete operational stage (7 to 11 years) and the formal operations stage (11 years to adulthood) (Scott and Cogburn, 2023). If during any stage a significant traumatic event were to occur, the child’s cognitive ability could be impaired. These difficulties could present in the classroom as unwanted behaviours such as shouting or emotional dysregulation, acting withdrawn, sensitivities to disruptions from others or the inability to concentrate. An example of this could be the child suffering neglect from an early age, where early connections such as object permanence within the sensorimotor stage are not apparent, leaving gaps in the child’s cognitive development. This pattern continues throughout the first two stages of Piaget’s cognitive development theory so the first years in school are marred by the child’s experience of neglect. Interventions such as ELSA, THRIVE or SEAL could provide support in a nurturing way to allow the child to process emotions. Without the right support for the child this could have a significant impact on the child’s learning outcomes in school. ‘Depressed cognitive functioning in early development has been shown to result in long-term damaging consequences, including poor academic performance throughout schooling and poor adjustment throughout life.’ (Bosquet Enlow et al.,2012).
To conclude, there are many factors that can influence a child’s behaviour in education and in turn their learning outcome. It is apparent that without the correct support in school, the child exhibiting the unwanted behaviours will fail to reach their maximum learning potential. Despite the many theories as to why a child may display behaviours that challenge, sometimes the cause is not always known so it is down to school staff to support the child accordingly.  It is important to note that children who present with behavioural difficulties or social issues will require specific interventions that meet the needs of the individual child so where possible it would be beneficial to identify the root cause of the behaviour. Preventative measures put in place to avoid the unwanted behaviour should be the priority rather than trying to de-escalate a situation that could become unmanageable (Martella et al.,2012). Taking time to adapt and improve the learning environment will promote success for the class, as by reducing all negative factors you can improve the overall learning outcome for all students. This approach should be consistent throughout the school, so each teacher is conveying the same message for the student. If the student feels supported and heard, then they will be more able to learn.
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