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Lesson Plan Phase 1

Lesson Plan – Step 1 Cynllun Gwers – Cam 1

	Student-teacher
	Lily Lloyd
	Class:
	Year 1

	AoLE or Subject
	Languages, Literacy and Communication
	Date:
	12/03/20

	Lesson Focus:
	To recap the level three Welsh sounds and words and begin to learn the level four Welsh sounds. Read a book in Welsh and understand what has happened.

	Meaningful links to Curriculum 


	Purpose: 
Ambitious, capable learners who:
· - can communicate effectively in different forms and settings, using both Welsh and English
· 
What Matters Statement:
[bookmark: _Toc30001596]-Understanding languages is key to understanding the world around us.

Progression Steps:
From 2022 curriculum:
1. I am beginning to draw on information presented in one language and convey it in my own words in another.
2. I can receive information in one language and adapt it for various purposes in another language.

From LNF:
Strand: reading
Element: understanding, response and analysis
1. I can use context and pictures to help me understand what I read, adding detail to my explanations.   
2. I can develop my vocabulary through my own reading and being read to.
3. I can identify the topic/theme and show my understanding of the main ideas of the text.

	Meaningful links to:
Cross Curricular Responsibilities
	

	Personal Targets (Linked to QTS and identified in weekly review)
Justifying my decisions with QTS standard:
The teacher understands the importance and demonstrates the effective establishment and on-going management of the learning environment, in promoting positive learning habits and behaviours that meet the four purposes and are understood by learners in that context





	Learning Objectives (focus on Learning- use accessible vocabulary):

	· Remember the level three sounds and words on the flashcards in Welsh correctly
· Begin to learn the level four Welsh sounds by going through the sound flashcards
· Read the level three story to practice the level three sounds you have learnt




	Success Criteria (clearly linked to each Learning Objective and related to the process and/or product of learning)
	Assessment of Pupils’ Learning
Evidence
(What have the learners to say/write/do/produce – to demonstrate learning)

	· Say the sounds on the 
flashcards loud and clearly
· Attempt the level four sounds and try them again after they have been modelled
· Follow the story using your finger to point, remember 
· Answer questions to show your understanding of the story
	· Pupils should remember the sounds and words correctly to move onto level four
· Pupils should attempt to say the sounds on the flashcards. When reinforce or model the sound they should listen carefully and try again 
· Answer comprehension questions to check they can translate the story using the key words they have learnt and the pictures




	Time
	Activities/Methodology/Key Concepts
(Teacher’s Role – including key teaching points, differentiation strategies and key questions)
	Pupil Tasks
(Pupils’ role –including differentiation, engagement in formative assessment and homework)

	Resources
(Including Health and Safety requirement)

	

Opening phase (with links to prior learning)
	Teachers Role:
· Hold the flashcards, checking every pupil can see them
· Make sure all pupils are saying the sounds/words
· Model sounds/words if they get them wrong

Key Questions:
· Can you all see the flashcards?
· Can you say this again now?
· What does this word mean?
· Shall we try the harder flashcards?
	Engagement:
· Read the flashcards saying the sounds/words loud and clearly
· Say if they can’t see the flashcards
· Listened to the sound being modelled and repeat this





	Tric a Chlic’ level three sounds and words flashcards

	

Teaching & Core Learning
	Read the level three story to practice the level three sounds you have learnt
Teachers Role:
· Hold up the level four sounds/words flashcards making sure all pupils can see them
· Model the sound/word then get the pupils to repeat it
· Don’t model some of the easier ones and ask them what they think it is using prior knowledge
· Select individuals to say some harder flashcards to make sure they can all say them
· keep the harder flashcards out when doing them and go through some of them again
· make sure pupils are following along with their finger pointing at the word. 
· Encourage them to sound out new word and remind them of the sounds on the flashcards
· Draw attention to pictures to help them work out what the sentence is saying

Differentiation:
· The pupils are in set ability groups. 
· The whole class are on the same level of Tric a Chlic so will be reading the same book, however, their accuracy and speed will differ. Although, within the ability groups, there will need variation in their speed and accuracy. Thus, all pupils will need to be encouraged to let the pupils I choose answer the question instead of shouting it out.
·  I will also encourage that they try to read at the same time, sounding out harder words, even if they know it, to make sure they are accurate


General Key Questions:
· Can you all see the flashcards?
· What sound do you think this makes? (x 5)
· What does this word mean?
· Shall we go through some tricky ones again?

Key questions for “Ble Mae’r...”
· See if you can read the story by remembering some of the sounds we just went through
· See if you spot some of the words form our flashcards in the story and understand what they mean
· Does anyone know what this word means?
· What is the picture showing?
· What sound is this? Pa sain?
· Where is the pig? Ble mae’r mochyn?
· Where is the boat? Ble mae’r cwch?
· Where is his hat? Ble mae ei het?
· Where is the car? Ble mae’r car?

	Engagement:
· Say if they can’t see the flashcards
· Listen to the sound/word modelled then repeat this to the best of their ability
· Have another go at saying the harder sounds
· Remember the sound flashcards when reading the book to sound out words correctly
· Use the pictures to help them understand what the story says

Differentiation:
· Give peers opportunity to say the sound/word when they have been asked individually, even if they know the answer
· Give peers the time to answer a question if I have asked them individually, even if they know the answer
· Read together and not rush ahead of others



	Tric a Chlic’ level four sounds and words flashcards

Tric a Chlic’ Level three story books

	

Plenary
	Teachers Role:
· Talk about the story’s pattern
· Consolidate what they have read by recapping some of the words

Key Questions:
· What pattern did the story have?
· What is “where is” in Welsh?  Beth yw ‘where is’ yn Gymraeg?
· What is hat in Welsh? 
· What does moch mean?
· Where was the car?
· Where was the pig?
	Engagement:
· Understand he stories pattern (where is ___, it is ____)
· Recall how to say where is
· Remember what some of the words are in English/Welsh
· Remember where some of the objects were in the book



	





























Lesson Plan – Phase 1
Evaluation of the Learning Experience
(include references to QTS)

	Evaluation of Pupil Learning


	Evidence of Learning (including attitude to learning over time))
	I will be evaluating the highest ability group who are on level three of the Tric a Chlic’ scheme and which has one pupil e-FSM.

I will be evaluating their learning based on their engagement with the activities, shown through their involvement in the flashcards and reading of the story “Ble Mae’r...”.
The pupils remembered the level three sounds well as they all said the answer loud and clear and were confident in doing so. Thus, we moved onto the level four sounds in order to have a challenge. They showed perseverance as they had a go at all the sounds, even ones they were unsure of. Once I had modelled these and sounded them out, they were eager to have another go. They also engaged with the book well, answering questions correctly with consistence. This showed their understanding of the text as they were able to translate sentences and answer questions in English when they were asked in Welsh. They all used their finger to point to the text and were able to silently decode and then blend the word with confidence. Thus, the lesson ended with time to spare so they we moved on to using whiteboards. I asked them to try and remember as many words from categories such as, colours, months, days and numbers. They struggled more with this and could only remember three to five form each. They also were unable to spell them correctly, however, they were able to say them correctly. They then moved on to using the Tric a Chlic’ app on the iPads to work independently. They worked very well on this activity and were focused on the activity rather than talking, for example.

The attitudes I was looking for were engagement and perseverance. All of the pupils showed perseverance as they had a go at saying the level four flashcards before it was modelled. Once they were modelled, they then were eager to have another go. They also persevered when it came to writing words from categories. If they spelt it wrong, they had another go at spelling it on the whiteboard. The pupils also showed a significant amount of independence as they used the Tric a Chlic’ app on the iPads sensibly. There was no talking and they were all on task, not once using the iPads for other apps.

My judgements are reliable as the pupil's determination to remember words for the different categories and to spell them right showed that they were engaged, conscientious pupils wanted to further their learning.

	Next Steps for Progress

	To progress, the pupils should continue to be determined in their learning and develop their Welsh language by regularly going over general welsh categories such as, colours, months, days of the week and numbers. I will implement this by making sure that they are contributing to the ‘helper heddiw’ sessions in the morning when the weather, date, day and month are decided on. This could also be implemented as a whole class strategy in carpet time. The pupils could say the colours, days etc in a chain as a game and if they can’t think of one then they become out and so on.

This target is a priority as it will help the pupils to form general sentences and have a basic understanding of the Welsh language that they can use on a daily basis.

When considering the ability all pupils showed during this lesson, this target will be quickly achieved. Thus, it is a short term target but can be developed into a long one through encouraging the pupils to use the words in sentences.




	Reflective Analysis of Teaching and Strategies For Development – including justification/rationale for pedagogical choices


	Evidence of my Effective Practice 


	I think that although the whiteboard activity of remembering colours, days, dates etc was not planned for, it was useful to evaluate where the group was in regards to everyday language. It has resulted in an important target to develop their use of everyday Welsh language and allowed them to practice this at the same time. Thus, it was similar to assessing the pupils but without it being overly formal. I think it also showed my ability to think quickly about what to do next and/or if something goes wrong within the plan.

My target from the last lesson taught prior to teaching this one was from a letters and sounds lesson on the (11/03/20). The target was to make sure that pupils listen to me when I am speaking. This is still an ongoing target however the group listened well, hence why there was time to spare. I implemented strategies such as stopping the whole activity if someone wasn’t listening, but this rarely happened.

Justifying my decisions with QTS standard:
The teacher understands the importance and demonstrates the effective establishment and on-going management of the learning environment, in promoting positive learning habits and behaviours that meet the four purposes and are understood by learners in that context

I believe that I effectively managed the environment in this lesson because the pupils listened extremely well and worked well independently. I used the strategy of a countdown when pupils were taking too long to answer on their whiteboard again. This was very effective management because it made them stop what they were doing immediately so we could discuss and move on. However, I gave them quite along tie to answer in order to give them time to really think about their spelling and try to remember as much as they could.

	Areas for my Development

Personal Targets for Progress

	The pupils needed to be challenged more through my teaching. I will work on this target by planning more thoroughly for differentiation and perhaps extensions in case of finishing early. 

Planning appropriately for the group's ability is a priority as it is important that they are being challenged. If they are not being challenged, then their learning will not be furthered. Although thier knowledge will be consolidated, there will be no development in their ability.

This target focuses on both teaching and learning as it relies on my planning ability to improve their learning.

I will address this target by speaking with the class teacher in more depth about the pupil's ability in order to make sure I can plan appropriately. I will then be able to choose an appropriate book for their level of Welsh to challenge them.
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