"Emergent Technologies Are More Detrimental Than Beneficial to the Skillset, Mindset, and Social Interactions of Children and Young People."

Introduction
Good afternoon. My name is Anca Sulugiuc, and today I will be arguing in favour of the motion that emergent technologies are bad for children and young people. I will show that overuse of technology weakens learning and problem-solving skills (Mueller and Oppenheimer, 2014), harms mental health (Twenge and Campbell, 2018; Primack et al., 2017), and damages real-world social skills (Kuss and Griffiths, 2017). I will respond to the opposing side in my rebuttal and close by asking you to consider the risks that unchecked technology presents to children’s development.
Opening statement
Good afternoon. Emergent technologies such as laptops, tablets and smartphones may seem useful, but they often come at a cost. I argue that they do more harm than good because they weaken children’s learning, damage mental wellbeing and reduce real-world social interaction.
First, technology can harm children’s skillsets. Students who take notes on laptops often process information more shallowly and perform worse on conceptual tasks than those who write by hand (Mueller and Oppenheimer, 2014). Screen-based distractions also reduce concentration and academic performance (Hale and Guan, 2015). Rather than encouraging deep thinking, technology can make children dependent on quick answers.
Second, heavy screen use is linked with anxiety, depression and poorer wellbeing in young people (Twenge and Campbell, 2018; Primack et al., 2017). It can also disrupt sleep, which affects focus and emotional regulation (Hale and Guan, 2015).
Finally, technology can weaken social development. High digital media use is associated with poorer social wellbeing, reduced empathy and weaker face-to-face interaction (Odgers and Jensen, 2020; Kuss and Griffiths, 2017). For these reasons, emergent technologies are more detrimental than beneficial.
Round 2: Rebuttal
The opposition may argue that technology helps children gain useful skills, such as coding or digital literacy. However, this ignores evidence showing that students often learn less effectively when technology is involved. Students who take notes on laptops remember less and understand less than those who write by hand (Mueller and Oppenheimer, 2014). Technology may give children faster access to information, but access is not the same as understanding. If children become dependent on devices to do the thinking for them, then their independent problem-solving skills are weakened.
The opposition may also say that technology supports mental health because there are apps and online tools available. While that sounds positive, it overlooks the wider evidence. Heavy social media use has been linked with higher levels of anxiety and depression in young people (Primack et al., 2017; Twenge and Campbell, 2018). Technology may offer support tools, but it can also worsen the very problems it claims to help. Apps cannot replace human care, real relationships or professional support.
Finally, the opposition may argue that technology helps children connect with others around the world. But online connection is not the same as healthy social development. Excessive screen use is linked to poorer empathy, weaker communication and difficulties in maintaining real friendships (Kuss and Griffiths, 2017; Odgers and Jensen, 2020). Technology may create contact, but it does not always create meaningful connection.
Cross-examination questions
1. You say emergent technology helps children, but how do you explain studies showing that heavy social media use is linked with higher anxiety and depression in teenagers (Primack et al., 2017; Twenge and Campbell, 2018)? Isn’t that harmful to mental health?
Follow-up: Increased screen time is also associated with loneliness and lower life satisfaction in young people (Twenge and Campbell, 2018). How does being constantly connected justify that?
2. If technology helps children learn, how do you respond to studies showing that students who type notes on laptops understand material less well than students who write notes by hand (Mueller and Oppenheimer, 2014)? If children retain information less effectively when using technology, how is that improving learning?
Closing statement
In conclusion, the evidence shows that unmoderated use of emergent technology is harmful to children. It weakens critical thinking and deep learning (Mueller and Oppenheimer, 2014), contributes to anxiety, poor sleep and lower wellbeing (Twenge and Campbell, 2018; Primack et al., 2017; Hale and Guan, 2015), and damages real-world social development (Odgers and Jensen, 2020; Kuss and Griffiths, 2017). Children may be surrounded by technology, but that does not mean it is helping them grow in healthy ways.
So, I leave you with this: Is a child truly learning if they can search for everything but think less for themselves? Is a child truly socially connected if most interaction happens through a screen? Parents, educators and policymakers must act with caution. The risks are too serious to ignore. The American Academy of Paediatrics, Council on Communications and Media (2016) recommends limits and careful guidance around media use in young children, while the World Health Organization (2019) warns that excessive sedentary screen-based behaviour can negatively affect children’s health and wellbeing.
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