Part 2
Reflection
Good morning/afternoon, I am Brionny Coombes, and today I will be talking about the Seafront Garden. This is my grandparents' garden, and I chose this area because there are many learning opportunities, as they live by the sea.
Learning about animals and nature since childhood has been a gradual journey shaped by curiosity and experience. When I was younger, I explored the natural world through simple observations and questions, noticing animals and plants around me. As I grew older, my understanding deepened as I learned about habitats, behaviours, and how everything in nature is connected. Spending time outdoors helped me develop a strong appreciation for the environment, turning my early curiosity into a lasting respect for wildlife and the importance of protecting it. 
I focused on the flowers and plants around my grandparents’ garden, because they love looking after their garden, planting many flowers and plants that benefit the birds, bees, and other creatures that share the garden.
Reflecting on the scrapbook and my childhood has reminded me of memories I had forgotten about, reminding me that I can bring my childhood memories into practice. I used to make potions and perfumes with flowers which had fallen off the stem. This can be implemented into learning for children to instil a love of nature. 
[bookmark: _Int_q5K9XnMr]Making the scrapbook encouraged me to slow down and think about sustainability in a more personal and practical way. It helped me realise that sustainability extends far beyond recycling or energy consumption; it also involves recognising our connection with the natural world and valuing the small, often overlooked spaces where nature is able to flourish. When considering recycling, my grandfather likes to use natural resources to feed the soil and insists we put our banana skins in the flower beds for the plants to benefit. 
Their garden could be considered traditional, with a smart lawn and flowerbeds, not necessarily considering the wants and needs of nature, but amongst the flowerbeds are mulch and wood chippings for the creepy crawlies to thrive. The flowers encourage the bees, butterflies, and birds with the range of colours changing with the seasons, as my grandparents’ plant throughout the year.
I had worried that the Seafront Garden was too prim and maintained, only providing nectar and nourishment for those creatures that benefited from flowers. However, during the time I spent watching the animals and taking photographs, I started to see that the small overgrown areas were alive with bugs and creepy crawlies too, providing an important habitat for the many species. This made me realise that allowing all creatures to benefit from the spaces, caring for, and looking after all living things, is a principle of sustainability. 
As a child, I spent many happy hours playing in the garden, at one with nature. Collecting seashells and placing them in the flowerbeds for bugs to create a home. While collecting shells, we often did litter picks along the seafront, placing the rubbish in the relevant recycling bins. Seeing the amount of plastic and litter washed up on the shore was worrying as a child, and unfortunately, the problem has not been resolved. There are many initiatives to encourage recycling and proper rubbish disposal, but the stretch of sand in front of the Seafront Garden is regularly spoiled with all kinds of rubbish. If only we realised that if we worked with nature, the rewards would be greater.
This is where the role of early years practitioner becomes important, encouraging and educating children, who are already full of wonder, about the importance of sustainability and our role in protecting the nature around us. We could continue with litter picks, even using the rubbish we have collected to create bug houses, and sorting the recycling. I hope this will help the children begin to develop sustainable habits. I will demonstrate simple eco‑friendly actions, learning to compost, and when to water plants, and explain the reasons behind them. Young children learn powerfully through watching others and repeating what they see.
To conclude, exploring the Seafront Garden gave me the chance to learn about ecosystems and the importance of caring for nature as a whole. It gave me the confidence to use my past experiences to encourage a love of nature in the early years, in the hope that this will inspire the children to consider sustainability as they grow.


Evaluation
Teaching sustainability in early childhood allows children to recognise their part in building a more sustainable future according to The Curiosity Approach (2026). It encourages responsible citizenship and supports them in making thoughtful choices about both the environment and their own well-being. By introducing these ideas at a young age, we can nurture a generation that is environmentally aware and dedicated to creating positive change in the world (The Curiosity Approach, 2026; Engdahl I, Furu A, 2022).
For Wales to be truly sustainable, it should foster an economy that places the least possible strain on the environment, address social inequalities by reducing poverty, and support both cultural diversity and biodiversity to strengthen its communities (Welsh Government, 2008: Wellbeing Economy Course, n.d.). 
In the United Nations Convention on the Rights of the Child (UNCRC), Article 27 states that every child is entitled to a level of living that sufficiently meets their physical and social needs and promotes their development. It also places responsibility on governments to support families who are unable to provide this on their own (UNICEF, n.d.; International Humanitarian Law Databases, n.d.). Having these areas will benefit Early Childhood Education for Sustainability (ECEfS) as it is grounded in the understanding that the early years represent a pivotal stage for nurturing children’s awareness of the natural environment and fostering sustainable ways of thinking and acting (Davis, 2010). UNESCO’s Education for Sustainable Development Roadmap (2020) further emphasises that early learning should be holistic, experiential, and anchored in core human values.
The John Muir Award is a UK-wide programme centred on the natural environment, particularly wild places. It inspires people from all walks of life to engage with, appreciate, and protect these areas through enjoyable and adventurous experiences. In school contexts, it promotes hands-on learning beyond the classroom while recognising and celebrating achievements both within formal education and beyond (John Muir Trust, 2015).
Outdoor learning plays a key role in a child’s education, and early years practitioners are committed to helping children and young people explore and engage with their local natural environments by providing tailored, high-quality outdoor learning experiences for schools and groups (Schools without Walls, n.d.: High Quality Outdoor Learning, 2025).
Outdoor early childhood education settings, such as nature kindergartens, have been established in the UK and Scandinavia for over 50 years (Alme and Reime, 2021). While they are more established in Scandinavian countries, similar approaches in places such as Canada, China, New Zealand, and Australia have taken longer to gain recognition. A more recent example is the Australian “bush kinder,” where preschool children aged four to five learn about biological, chemical, and physical sciences through play in natural environments (Halim, 2022). Which draws on cultural research conducted in bush kinders, with data first collected in 2015 and followed up by further visits in 2017, 2020 and 2023 to examine how the approach has evolved. It addresses two key questions: teachers’ experiences of an emergent science curriculum in bush kinder settings, and how such a curriculum develops over time. Observations of educators showed that time in bush kinder enables children to express and develop their scientific understanding (Speldewinde Et al., 2024; Elliott and Chancellor, 2014).
Schools aim to build on the success of the refreshed John Muir Award by reaching an even wider audience across the UK. Working alongside participants, leaders, and supporters, it seeks to ensure the Award continues to inspire strong connections with nature, contributing to efforts to address the climate crisis while promoting wellbeing and a sense of belonging. More than ever, people need wild places, and wild places need people (John Muir Trust, 2025). 
Froebel believed that children should engage with all elements of the natural world, not only plants and animals. He suggested that one of the most effective ways for children to experience nature is through outdoor play in gardens and the broader environment. By taking part in real-life experiences, children begin to understand how all living things are connected. This supports them in considering wider issues such as the environment, sustainability, and climate change (Froebel Trust, n.d.)
Creativity is the capacity to generate original and innovative ideas, and it is recognised by the World Health Organisation (WHO) as one of ten essential life skills. It forms a fundamental part of human nature, helping to build resilience, bring enjoyment, and offers fresh perspectives that contribute to self-fulfilment and overall well-being. Creative expression is often seen in the fine arts, but an idea does not have to be artistic or groundbreaking to be considered creative. Everyday life involves moments of originality, meaning that everyone possesses some degree of creativity. Activities such as drawing, drumming, singing, dancing, and drama allow people of all ages and cultural backgrounds to express their thoughts and emotions in ways that differ from spoken communication. As a result, engaging in creative activities, no matter how simple, plays a valuable role in supporting and protecting mental health (Kumar et al., 2024). 
Environmental education experts have welcomed the rise of education for sustainable development (ESD) as a positive shift in the field. However, the Helen Kopnina article highlights that sustainability discourse contains important ethical contradictions and practical challenges. It often positions economic growth, one of the main contributors to current environmental issues, as part of the solution. There are also doubts about whether expanding industrial production to reduce inequality can occur without causing further environmental harm. In educational settings, ESD moves away from the problem-focused approach of traditional environmental education, instead emphasising social concerns and economic progress. In doing so, it can obscure its human-centred perspective and may ultimately weaken the ability of environmental education to prepare individuals to address human-driven environmental problems (Kopnina, 2011). 
Education for sustainability is especially important in the early years, as the values and habits formed during childhood can influence behaviour throughout life. It goes beyond simply teaching children about recycling, instead encouraging deeper thinking about how people live and interact with the world. This approach considers sustainability in a broad and holistic way, including social, cultural, economic, and environmental aspects, with a strong focus on social justice. Early years practitioners are in a key position to nurture these attitudes, while childminders, in particular, have the flexibility to embed sustainability into their everyday practice and make it a central part of their curriculum (Colwey, 2025). 
 Recognising the ecological value of the garden’s “wild” areas encouraged the practitioner to create learning experiences that nurtured children’s curiosity about the natural world. Activities such as building bug hotels from natural materials and leaving parts of the outdoor environment untouched helped promote biodiversity and provided rich opportunities for exploration (Bronfenbrenner, 1979).
In addition to these practical experiences, the practitioner supported children in developing mindful observation skills. Encouraging storytelling and reflection based on what children noticed outdoors helped them form deeper connections with nature and strengthened their understanding of ecological relationships (UNESCO, 2024).
When educators model sustainable attitudes and demonstrate genuine respect for the natural environment, children are more likely to internalise these values. Through consistent exposure and positive examples, young learners begin to develop pro‑environmental behaviours that can influence their long‑term attitudes and actions (Stone and Barlow, 2005). 
Conclusion
Taken together, the evidence shows that sustainability in early childhood education is far more than an environmental add on; it is a holistic, value-driven approach that shapes how children understand themselves, their communities, and the wider world. Introducing sustainability from a young age supports children to become thoughtful, responsible citizens who recognise their role in creating a fairer, healthier, and more environmentally mindful future. This aligns strongly with national and international expectations, including Wales’ vision for a socially just and environmentally responsible nation (Welsh Government, 2008) and the UNCRC’s commitment to ensuring every child’s right to a standard of living that supports their development (UNICEF, n.d.).
The literature demonstrates that meaningful sustainability education is rooted in real experiences, particularly those that take place outdoors. Initiatives such as the John Muir Award, Schools Without Walls, and long‑established nature‑based pedagogies across the UK, Scandinavia and beyond highlight the transformative potential of learning in natural environments. Research from bush kinder settings further illustrates how time in nature nurtures children’s scientific thinking, curiosity and understanding of ecological relationships (Speldewinde et al., 2024). These approaches echo Froebel’s belief that children learn best through direct engagement with the natural world, where they can observe connections between living things and begin to consider broader issues such as climate change and sustainability.
At the same time, critical perspectives remind us that sustainability education must be approached thoughtfully. While Education for Sustainable Development (ESD) has broadened the field, scholars such as Kopnina (2011) caution that sustainability discourse can overlook environmental ethics when economic growth is prioritised. This highlights the need for early years practitioners to adopt a balanced, critically informed approach that foregrounds ecological integrity alongside social and economic considerations.
Within early years practice, small, intentional actions, such as valuing “wild” spaces, modelling sustainable behaviours, and creating opportunities for mindful observation, play a powerful role in shaping children’s attitudes. Bronfenbrenner’s ecological systems theory (1979) reinforces the idea that children’s immediate environments profoundly influence their development; when practitioners demonstrate care for the natural world, children are more likely to internalise these values (UNESCO, 2024; Stone & Barlow, 2005; Nayar, 2013). Creativity also contributes to this process, offering children meaningful ways to express ideas, build resilience, and connect emotionally with the world around them (Kumar et al., 2024).
Ultimately, sustainability in the early years is about nurturing a generation that is environmentally aware, socially responsible, and empowered to contribute to positive change. By embedding sustainability into everyday practice, through outdoor learning, creative expression, critical thinking and authentic engagement with nature, educators can help children develop the knowledge, values and dispositions needed to care for themselves, their communities, and the planet.

