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Assessment in Physical Education – Portfolio

This essay will look at the current state of assessment in physical education as this is a topic that has not been adapted in many years and is a large part for so many students not engaging in physical activity in school. Within the essay is a rubric that aims to assess physical literacy the concept that looks at physical competence, motivation and confidence, knowledge and understanding and engagement levels in physical activity. Physical education needs a new form of assessment as it is currently still reliant on traditional physical competence field tests for example the bleep test, this rubric has been created in order to try and better engagement within physical education lessons by creating an assessment that can both monitor progress as well as be used for peer feedback.  This essay will deep dive into the current state of assessment in physical education before explaining the theory behind the rubric that has been created. After explaining how the rubric works a deep dive into the positives and negatives will be conducted to improve the rubric for future use. 

Assessment in physical education has been a largely scrutinised topic of recent years as there has been less requirement for meaningful assessment and students are just getting assessed because that’s what the curriculum expects. This is due to the holistic nature of physical education. Assessment in physical education should look at more than just physical scores for example a bleep test but should also take into consideration the development of cognitive, social and emotional domains of learning (Liang, Liang, 2025). Their paper shares about the current one-dimensional look at assessments in physical education and describe the current assessments as “very traditional” (Kirk, 2010). Using theories for example teaching games for understanding (Werner, Bunker & Thorpe, 1996) aims to assess and reward students or participants for understanding rules which would increase knowledge and understanding of sports, this could include similar tactical understanding between invasion games. This style of assessing participants could be more beneficial as it is more holistic and less traditional. Without including more holistic assessment methods physical education becomes much more performance based which heavily excludes the physically weaker students which could be a large factor in lowering levels of students engaging with physical activity (Bryan, Solmon, 2012). A theory that could help assessments is Whitehead’s theory of physical literacy (Whitehead, 2001). Her theory includes four domains being physical competence, knowledge and understanding, motivation and confidence and physical activity levels. Applying physical literacy to an assessment criterion will help students as physical literacy supplies reasons for students to be physically active. These reasons could include the social domain where students are active because their friends are active. The only drawback from this theory is that it is too holistic, finding a good way to assess social can be difficult as many different students have different social queues. Having looked and used measurements that assess physical literacy in the past creating an effective and efficient rubric would be vital to the success of the rubric.  Previously the Canadian Assessment for Physical Literacy referred to as CAPL.2 (Active Healthy Kids Global Alliance, n.d). This assessment combines both physical testing with a questionnaire based around motivation and confidence, knowledge and understanding and finally physical activity levels. Although this is the most widely accepted test for physical literacy it takes a long time to get large numbers of students through and does not allow students to be active between getting assessed. The final drawback is that the CAMSA obstacle course within needs two observers. When designing the rubric physical competency tests we’re considered for example following TGMD-2 however the most realistic form of assessing children is having a fun and natural environment rather than a typical assessment. This rubric then will run throughout traditional physical education lessons to ensure students do not feel under pressure. Research from Oliver (2023) shows that physical testing can affect motivation and self-esteem both positively and negatively however there a less negative effect to these two domains when participants we’re only getting observed in traditional physical education lessons which shows that assessment in physical education needs to be changed. Another form of changing the way of assessing physical education could be through encouraging lifelong physical activity (Loggia, et al, 2023). This paper shares that the more students understand the benefits of being physically active from a social aspect and for health benefits the more likely they are to be physically active throughout the life course. This comes from teaching the health benefits or training principles. This can be done as a summative assessment at the end of the year. Alongside this student will get knowledge of how to plan and evaluate activity allowing them to make informed decisions around being physically active throughout the life course. 
The rubric that has been created for this area will focus on a holistic assessment of participants within physical education settings, it has been created like this as being physically active is determined by very different stimulus for different individuals (Pessman, 2022). This can mean that some students possess better intrinsic motivation and want to do well whereas another student may be more extrinsically motivated meaning the use of rewards would gain better results from that participant. This can work socially too with certain individuals working well as a group and other groups struggling due to poor communication skills. 

The rubric is split up into four subcategories that coincide with physical literacy, the theory that splits physical activity up into four domains. As physical literacy is becoming a more prominent theory in Wales with Sport Wales adopting it as their theory behind the journey of physical activity. Ideally the rubric that has been created will aim to assess participants aged nine to eleven years old. The benefit of this rubric is how straight forward it is to use and score; all students can be assessed using this within lessons over the course of the year or a half term. To work out the end result all that is needed to do is add up all of the scores from the four different domains, the score will always be out of 16. From understanding the score and where students need to improve can be a good way of setting targets and helping students improve.

	Domain
	1 – Emerging
	2 – Developing
	3 – Proficient
	4 – Advanced

	Physical Competence (movement skills, coordination, balance)
	Struggles with basic movement skills (running, jumping, throwing). Limited coordination and control.
	Can perform some basic skills but inconsistently or with limited control.
	Demonstrates good control in most fundamental movement skills and simple sport activities.
	Performs a wide range of skills confidently and adapts movement to different games or environments.

	Motivation & Confidence
	Rarely chooses to participate in physical activity. Low confidence in movement tasks.
	Participates when encouraged but may lack confidence or persistence.
	Usually willing to participate and shows confidence in most activities.
	Highly motivated, enjoys challenges, and encourages others to participate.

	Knowledge & Understanding
	Limited understanding of why physical activity is important or how to improve skills.
	Basic understanding of rules and benefits of physical activity.
	Understands rules, strategies, and the importance of being active for health.
	Demonstrates strong understanding of tactics, health benefits, and how to improve performance.

	Engagement / Participation
	Rarely active outside structured lessons.
	Occasionally participates in physical activity outside school.
	Regularly active in school and some activities outside school.
	Very active in multiple contexts (school, clubs, play, sport).



As mentioned prior this assessment rubric looks at a holistic outlook on physical education following on from a physical literacy standpoint. The rubric is an extra way of assessing children which can be done formatively (on going) which means it can be done multiple times throughout the course of the year to monitor progress. For example, this rubric can be used at the start of the year to place students into their current skill bands (developing, proficient etc), this will help teachers tailor lessons towards the new group of students they have for the year. An example of this could be the teacher observing a student with high proficiency in physical competence skills however, the same student could lack knowledge and understanding of different sports. Understanding the needs of the class can be a good way of getting better results from the students. Alongside teachers having the ability to plan lessons accordingly and planning tasks to help students needs they can also group the students for example there could be a certain task for the emerging students and a different task for more proficient students. This can have positive effects on lessons and students’ mental health and motivation as they are all able to partake in sports in a safe and non-judgemental environment. During lessons teachers can continue to follow the rubric which in turn will allow them to give more detailed feedback and tasks to students this will make this rubric an assessment for learning allowing the student to benefit greater from it rather than being an assessment of learning which is typically for the teacher. This type of ongoing assessment can greatly improve students’ motivation as they always have something to strive towards by moving up the levels (Aust, et al,. 2024). The rubric does not always have to observed by the teacher either this could be a good opportunity for peer feedback. Pairs have the opportunity to observe one another and feedback using the correct terminology what their partner performed well and how they can improve. This can develop students’ understanding of performance and also will reinforce the learning that is present. Finally, this rubric can provide a summative assessment as an assessment of learning. Every domain can be given a level from one to four and an overall score can be given. This rubric would then be beneficial as it is very holistic rather than only focusing on the physical competence of a student. Within the old Welsh Curriculum, it required physical education lessons to include a block based around assessment, this typically was done using standardised field tests that are very traditional and haven’t changed for generations. This rubric has included multiple domains and can be used across the term or the full year. This also means that teachers can track improvements across different domains, the other benefit of this is that it will show development beyond just physical competence. 
This rubric can be applied in many different ways and can be adapted and applied to many different sports and activities. The teacher can lead this assessment by observing the children themselves or can be done using peer assessment. Within a lesson the different domains can be observed at different times, for example during the warmup students could peer assess engagement. Physical competence can then be assessed during a skill drill for example passing in football. Teachers could create a success criterion of the correct technique for example while passing in football, this could include images of kicking the middle of the ball with the middle of the foot, locking and ankle and following through the ball. Finally, most physical education lessons around a traditional sport end with a small sided game of the full sport, this is a good opportunity for students to assess motivation lessons, confidence and finally decision making. At the end of the lesson students will have a chance to self-assess the rubric in order for them to understand what they did well and where they can improve. 
The rubric has many positives and also has some drawbacks, in order to make sure the rubric gets better it will be important to keep evolving it and adapting it to the needs of the students within the classroom. One of the strengths of this rubric is the fact that there is a clear progression from emerging followed by developing into proficient and finally advanced. This is a logical development pathway for the rubric to follow and each level progresses on from the previous level, this makes it easy for both students and teachers to understand the rubric easily. Due to the rubric being very self-explanatory it can be a good way to pass information onto parents too which can lead to improvements to different domains at home too. Another benefit of this is the holistic coverage of physical literacy. The rubric was designed to include the four domains of physical literacy being physical competence, motivation and confidence, knowledge and understanding and engagement/participation in physical activity. This reflects a well-rounded approach rather than focusing purely on physical competence or specific scores from field tests for example using the hand grip dynamometer for muscular strength. This approach aligns heavily with the modern physical education principles. A benefit of this rubric is that teachers and pupils can use it for both assessment and feedback. The vocabulary within the rubric has been designed to be student friendly for example “struggles, demonstrates, highly motivated” this is beneficial for peer assessment tasks as it allows students to use professional feedback which is high level for improvements. This makes the rubric usable for both feedback and assessment making this rubric usable in different ways. This rubric has been created for teachers to formatively assess students throughout the course of the year; this allows teachers to track development and create more meaningful lessons for students that will benefit them more in the long run. Using the rubric gives more than just a final grade it allows teachers to track progress making this rubric useful year-round rather than just a one and done assessment. Although there are many positives to the rubric there are some clear drawbacks, one of these include a lack of measurable criteria. Some descriptors are very subjective for example “good control” or “highly motivated” without clear benchmarks, different teachers might interpret levels differently. Because of these differing levels different teachers might interpret levels differently this in turn will reduce reliability. An improvement for this could be including observable and measurable indicators, an example of this could be a student successfully completes 4/5 fundamental movement skills with control. Having this measure would increase the reliability of the rubric and something that needs to be looked at. Another drawback that appears consistently with the rubric is the overlap between different levels. For example, teachers and students might get confused between the proficient section and the advanced section. Teachers may get confused between the vocabulary for example “usually willing” vs “highly motivated”, different teachers have different levels and different ways of describing what they observe. In order to improve this the rubric should aim to add better vocabulary or markers for example “consistently joins in”. One of the biggest drawbacks that this rubric has it that it is not sport specific. The rubric is very general which can be very good for broad and holistic assessment but may lack precision for specific sports for example football or badminton. Given that this rubric is very holistic and aims to assess all of the four domains of physical literacy there is one domain that is much harder to assess than the others. This domain is the engagement section of the rubric, participation especially outside of school can be a very difficult as there are so many different factors that can influence upon it. For example, students might not have access to facilities outside of school or live in low socioeconomic areas. Finally, students’ parents may not be able or not want to take their children to clubs outside of school.

This rubric has been designed as an alternative assessment for physical education lessons based around the concept of physical literacy. This concept was chosen due to the many benefits it possesses including the different reasons for individuals to be active as well as the different domains as to what leads to physical activity. This rubric has many different ways of being used such as supplying peer feedback as well as observing for assessment. The best feature the rubric has is that it can be completed quickly and multiple times across a year or a half term, this will in turn allow teachers to monitor progress and see if their lessons are working and meaningful.  However, the rubric has flaws for example the overlapping group descriptors. In order to improve this rubric, it will need to be modified to be sport specific, have a better assessment for physical competence and a more detailed descriptor in order to separate the groups. To conclude the rubric is a good starting point as an alternative assessment for physical education as it is very holistic however it will have to be adapted for wider use. 
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