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Critical Incidents
 
Introduction
 
Critical incidents in teaching have been a popular and effective method of reflective practice among teachers, as they can provide an opportunity to evaluate and improve teaching strategies. Critical incidents have been used to identify areas of strengths and weaknesses in teaching and provide an opportunity to reflect on and improve the teaching process. According to Correa et al. (2014), through critical incidents and reflective practice, teachers can develop a deeper understanding of their teaching and learning and create an environment of trust and openness for learning.
Additionally, critical incidents can provide an objective, evidence-based evaluation of teaching and learning. This evaluation can then be used to identify areas of strength and weaknesses in teaching and areas of improvement needed in the teaching process. Furthermore, teachers can also identify and address any potential issues that may be preventing students from achieving their goals with the help of critical incidents (Beijaard, p.2). By understanding and addressing the factors contributing to the success or failure of teaching and learning, teachers can create an environment conducive to learning and success.
Through this reflective process, teachers can develop a superior understanding of the teaching and learning process and create an environment of trust and openness for learning. Using critical incidents to identify areas of strengths and weaknesses in teaching, teachers can then identify and address any potential issues that may prevent students from achieving their goals. Once these issues have been identified and addressed, teachers can develop strategies and approaches that are more likely to be successful in helping students to reach their learning goals.
 
The Role of Critical Reflection
 
Critical reflection is an essential part of a teacher's ongoing professional development. It is a way of reflecting on one's practice to identify areas for improvement and growth. Hence, teachers can gain a better understanding of the learning environment, their teaching strategies, and the impact of their actions on student learning (Shandomo, p.112). When reflecting on a critical incident involving an individual learner or a group of learners, it is important to consider the context and the numerous factors that may have affected the learner’s performance. For example, the teacher may need to consider the learner’s prior knowledge and experience, the learning objectives and activities, and the learning environment (Branch, 2010). By reflecting on the incident, the teacher can recognize strengths and weaknesses in their teaching practice and develop strategies for improvement.
Once the teacher has reflected on the critical incident, the next step is to identify teaching and learning steps that will address the issues identified. For example, suppose the learner's performance was affected by a lack of prior knowledge or experience. The teacher may need additional instruction or activities to help the learner build the necessary skills and expertise (Evans and Nation, 2013). If the issue is related to the learning environment, the teacher might need to adjust the classroom setup or the activities to meet the learners' requirements better.
In addition to identifying teaching and learning steps, it is also significant to consider the role of critical reflection in the progression of the teacher’s professional practice. With critical reflection, teachers can develop an understanding of their teaching strategies, the impact of their teaching on student learning, and the importance of adapting their strategies in response to the student's context and needs (Shandomo, p.101). By engaging in critical reflection, teachers can
 
	 

	 
	 


better understand their teaching practice and develop an awareness of the various aspects that can influence student learning.
According to Evans and Nation (2013), educational reforms had been started due to the outdated systems' failure to acknowledge reflective practice's credibility. A critical viewpoint on educational innovations must be presented to comprehend the crucial idea of reflection. The substantial influence that critical reflection has on students' results has convinced educational reformers. As they devalued student outcomes, the old curriculum did not miss the critical component of teaching reflection (Evans and Nation, 2013). They just considered how much schooling each student received. Reforms that made sure instructors engaged in critical reflection thereby showed a better value for education.
Critical reflection is an important part of education reform. It allows for examining current educational practices and systems, which can lead to meaningful changes. Additionally, critical reflection can be used to identify areas for improvement and develop strategies for achieving these improvements. It can also help to create a sense of shared purpose among stakeholders, which is essential for successful reforms (Branch, 2010). In addition, critical reflection can help identify potential obstacles to reform and lead to creative solutions to those obstacles (Beijaard, 2019 p. 5). Thus, it can ensure that reforms are evidence-based and implemented responsibly.
 
Observation School and Class Context
 
I observed a primary school located in Swansea, Wales. It had a diverse student population, with many children from minority ethnic backgrounds, as well as low income family backgrounds. The class I observed was a year two foundation learning class, and it had a total of twenty-five students. The class was divided into four groups of six and one group of five. Each group was given a different learning focus for the lesson, and the teacher moved between the groups to help and provide support.
The classroom was well-organized, bright, and inviting. The walls were decorated with work from previous lessons, including artwork, maps, and posters. The tables were arranged in a way that allowed for maximum student engagement and participation. Furthermore, the teacher had a large whiteboard at the front of the room, which was used to explain the different tasks and objectives for the lesson. In addition, the teacher had a clear structure for the lesson and could explain the learning objectives clearly and concisely. The students were engaged and motivated to participate in the lesson. Thus, the teacher was able to support those students who needed it and ensure that everyone was on task and progressing.
A critical incident linked to Donaldson’s Four Purposes
 
The critical incident observed at the school was centred around a child who was initially unwilling to attempt the task set out by the teacher. The students were allowed to exercise their free will and engage in other classroom activities. However, using Vygotsky's scaffolding concept, the teacher gradually reintroduced the students to working for two hours in increasing increments (Dauncey, 2015). Thanks to this diplomatic approach, the child could complete the work in their own way and at their own pace.
Donaldson’s four learning purposes provide a framework for understanding how the critical incident described above can be analysed to identify the next teaching and learning steps. The first purpose of learning is ‘Learning to Know,’ which was used to describe the critical incident (Dauncey, 2015). This purpose involves acquiring knowledge and skills, and the critical incident highlighted the importance of allowing the child to take ownership of their learning. The teacher's subtle approach allowed the child to face the task in their own way and at their own pace.
 
	 
	 

	 
	 

	 
	

	 
	 

	 
	

	 
	 

	 
	

	 
	 

	 
	

	 
	 


(Dauncey, 2015). As such, the next step in teaching and learning should focus on providing students with opportunities to develop their knowledge and skills. This could involve providing students with more autonomy in their learning and allowing them to take ownership of it.
The second purpose of learning, which involves ‘Learning to Do,’ was also applied in the critical incident. This purpose comprises the development of practical skills and the application of knowledge in a practical setting (Dauncey, 2015). The critical incident observed, highlighted.
the importance of providing students with opportunities to apply their knowledge and skills in a practical setting. The teacher used Vygotsky's scaffolding principle to provide the student
with the support they needed to complete the task. As a result, the next phase of education should concentrate on giving students greater chances to use their knowledge and abilities in real-world situations. This could involve providing students with more hands-on activities or projects that allow them to demonstrate their understanding of the topics being taught.
The critical incident observed also highlighted the importance of ‘Inclusivity.’ in Donaldson's Four Purposes of Learning in teaching and learning. The teacher created a learning environment that allowed all students to take ownership of their learning and apply their knowledge and skills in a practical setting.
 
Literature Review Introduction
The ability of teachers to manage tutoring in various ways is much improved when critical analysis and identification are incorporated into the teaching practice. The influence that critical reflection on education has had and continues to have, is examined in several kinds of
research summarized in the following paragraphs.
 
	 
	 

	 
	 

	 
	

	 
	 


Aspects and impact of the new curriculum on teaching
 
The new curriculum is in keeping with the four goals of the curriculum, which are to help every student succeed academically and develop courage, accountability, and active participation (Freedman, 2018). Additionally, it has been claimed that the new curriculum will impact teaching young pupils aged three to sixteen who are given similar basic lessons in the Welsh curriculum, resulting in a consistent approach for students (Freedman, 2018). Additionally, the new curriculum encourages critical reflection by ensuring teachers and students reflect on their understanding and instruction (Freedman, 2018). The new curriculum motivates changes.
in children because it fosters creativity, gives students a chance to express their cultural identity, and emphasizes social skills. Teachers are chosen to align with the new curriculum since they can network with other educators and encourage better lesson plans (Moller and Crick, 2018).
According to Crick (2022), the new Welsh school curriculum aims to introduce primary children
 
to RSE classes and sexual education and interactions that are conducive to learning. The Welsh government
 
has defined two hierarchies in the curriculum for Wales: the national-level curriculum and the
 
school-level curriculum, which are both developed and planned by teachers in various schools
 
and groups (Worrall, 2022). Students are taught through the new curriculum about healthy relationships, how to keep safe, both offline and online, and how to empower themselves to bring up issues with responsible people (Crick, p. 635). This demonstrates how the program provides a complete and stable educational system (Aasen and Wenche, 2006). Teachers must implement the new curriculum because it helps young children reach higher literacy and skill development levels, boosting their digital competence and self-confidence (Jenkins, 2000). The new curriculum in Wales is advantageous for educators since it enables them to create a more integrated method of teaching (Worrall,2022).
 
	 

	 
	 


According to researchers, a new curriculum is required because it confirms students' need for practical education and fosters creativity. Li and Ni (2011) contend that educational reforms are necessary because the previous curriculum emphasized memorization over originality and did not call for pupils to be creative. As more students participate in practical education
than theoretical education, the impact of the new curriculum assures that students understand the material. A new curriculum also helps teachers assess their methods so they can change their instruction to be more effective and engaging for all pupils.
Professional expectations for leadership and teaching
 
Leadership is exemplified by Glasswell and Ryan (2017) through proficient standards in education; as a result, reflective practice is rapidly started as teachers can consider their experiences instructing students. Additionally, it ensures that instructors are critically aware of the instructional strategies they use with students, making it possible for instructors to evaluate their professionalism. Teachers can evaluate their teaching and learning settings to see if they adhere to the profession's standards of teaching by developing their critical reflection skills (Glasswell, p. 20). Teachers must self-reflectively evaluate their instructional strategies to determine whether they meet professional standards as part of professionalism in education (Mayer et al., 2005). Because critical reflection will assist teachers in advancing their careers and improving learning, they must do so to act professionally.
Second, Sachs (2003) notes that the drive for uniformity in teaching across all educational institutions has generated a significant focus on professional standards for teachers. The author shows how educational institutions imply that professional teaching standards are necessary since they enhance instructors' abilities. Ensuring that honesty and good communication are used can help impose professional standards on leadership (Mayer, 2005).
 
	 

	 
	 


Critical reflection is something that educational leaders should support because it gives student teachers and NQTs direction. They will also achieve a level of excellence that will allow for the maintenance of professional teaching standards (Sachs, 2003). Applying critical reflection by teachers can improve their performances and develop their abilities. As a result of professional standards for teaching, educators can advance their knowledge and improve how they conduct themselves professionally. They will be able to evaluate their instructional strategies and find solutions to issues in their lessons.
Finally, establishing teaching standards is crucial because it enhances teachers' reputations by enabling them to perform greater skills due to critical reflection. According to Mayer et al. (2005), professional standards of teaching should be put into practice for instructors to improve in a quality manner. Educators can improve their teaching practices by imposing a common teaching instrument and raising their skill levels to meet industry norms. The participation of teachers in upholding professional standards enables them to improve their quality, resulting in improved student outcomes (Call, p. 102). A professional standard for teaching must be upheld through critical reflection since teachers will be measured by the results of their students' learning (Call, p. 102). Critical reflection challenges an educators professional development since; despite professional standards' advancement, knowledge interpretation may need to align with them. (Smith, p.220).
Areas of learning and experiences in teaching
 
Consistent and purposeful effort is essential for educators to continue to learn and improve upon their experiences. According to Sequeira (2012), for a tutor to outshine their teaching career, it is necessary to grasp education's relevance and teach in depth. This is crucial as reflecting on teaching enables teachers to improve as they may repair mistakes. In addition, the teacher will point out areas in which the students require additional instruction, enabling them to expand their knowledge and skill sets. Engagement with students in the classroom can also serve as a springboard for the teachers' learning, as they may encounter complex issues requiring more study. This can happen when teachers find themselves in situations where they are unable to answer students' questions (Sequeira, 2012) adequately.
 
Another element of learning is critical reflection, which has been found to primarily contribute to increasing teachers' experiences. It pushes teachers to think critically, allowing them to improve significantly and enhance their experiences as their talents and knowledge increase (Shandomo, 2010). Teachers also use critical reflection to identify the areas they need to study and gauge the skills they have developed over time. This enables people to advance professionally and avoid job stagnation. According to Boud et al. (2013), reflection is crucial to learning because it might be difficult to tell if you have understood a subject without it because it enables them to gauge their level of experience and gain a deeper understanding of their teaching experiences, instructors must use critical reflection in their learning. They gain more knowledge and experience, which helps them perform better.
According to Knight and Crick (2022), modifying the school curriculum has ensured that kids are exposed to new subjects, including the arts, health and well-being, and science and technology. With the ability to critically evaluate their social and academic lives, the spaces guarantee both teachers and students learn a great deal. Additionally, teachers will be able to educate pupils more effectively because they will be more familiar with their mentalities and methods for getting them to understand. Learning experiences with the new curriculum boost student activity, resulting in intelligent questions that aid teachers in learning as they teach (Hizli Alkan and Priestley, 2019).
Pedagogical theory
 
A conceptualizing approach to enlightenment and advancement of humanity in the context of both individual and communal life is known as pedagogical theory (Howard, p. 198). Through critical pedagogy, teachers can consider students' identities and how they impact their experiences (Howard, p. 201). Dimova and Loughran (2009) assert that reflection in pedagogy guarantees that teachers carefully review their instruction before, during, and after class, where they connect their tutoring to successful instruction. Appreciations to pedagogical theory, teachers can better understand their teaching methods and know where to make changes.
Critical pedagogy can help with educational reforms since it allows teachers to reflect on their teaching methods and rethink how to reframe the educational system to encourage improved classroom environments (Kirylo et al., p. 332). With a pedagogy approach, standard instruction is much enhanced since teachers are encouraged to quickly advance their teaching knowledge and abilities by critically evaluating their lessons. This guarantees that educational standards are upheld in schools because teachers and students will assess each other's comprehension in class (Kirylo et al., p. 334).
Role of critical reflection.
 
Teachers must engage in critical reflection, utilizing the pedagogy method, to improve their teaching abilities by learning from their experiences and finding solutions to problems that develop in the classroom (Bercaw and Stooksberry, p.2). Teachers who use critical pedagogy demonstrate the level of flexibility they engage in because the approach does not solely concentrate on educational concerns but also addresses societal concerns. Therefore, teachers that employ Critical pedagogy assesses the academic qualities of their teaching and the social aspects of their students as a result of the connections between the two (Bercaw and Stooksberry, p.2).
Therefore, pedagogy theory encourages a favourable environment for teachers to extensively evaluate students' behaviours both inside and outside of the classroom to gain insight into what should be altered.
Reflection, Evaluation, and Next Steps
 
Reflecting on the crucial episode or critical incident in placement school, the teacher's knowledge that every child has a different level of comprehension was demonstrated by letting the child feel comfortable not being able to complete the challenging work and by not criticizing or putting them in comparison to other kids. Before systematically bringing the child to complete the assignment, the teacher stressed patience with the child and let the youngster engage in
lower-level activities. Additionally, the youngster was allowed to exercise creativity by attempting to do the work alone and without assistance, which helped the teacher understand Donaldson's four aims. By doing that, the teacher assisted the student in learning to solve problems when confronted; even if a task is challenging, they can always solve it independently.
The teacher sought to provide the student with a springboard for growth and learning through their own experiences by evaluating the crucial incident. The child would grow intellectually and acquire an open mind for problem-solving. Instead of focusing on the student providing the proper response, the teacher gave them the assignment to do independently.
Additionally, when they receive a correction, the youngster might be able to consider where they made a mistake. This instils in the youngster the value of practicing self-reflection to succeed in their studies and produce superior performances.
 The teacher's next action might be to evaluate the student's assignment. The teacher might examine and pinpoint the child's mistakes if they did not achieve the desired outcome. Additionally, the teacher may inquire into their reasoning rather than discrediting the student's response. This might make it easier for the teacher to correct the student and comprehend their point of view.
Critical reflection serves the purpose of enabling people to value their experiences while improving themselves. Individuals can also identify the difficulties and weak points they need to strengthen with critical reflection, fostering their progress. Critical reflection is important because it allows people to analyse and learn from themselves by helping them better comprehend who they are. By the crucial incident, the teacher may be able to evaluate their tutoring techniques through the student's assignment since it will demonstrate what the student has understood and what the instructor may need to improve upon in their instruction.
Additionally, the young person will be able to impose critical reflection on the work they complete since they will assess their comprehension and comprehend the challenging assignment if they succeed in finding the solution.
For example, the child in the critical incident could put the reflection models into
 
practice as they considered how to approach the activity, learned how to approach it, and looked at it from a different angle. The strategy will help my professional and personal development since it enhances my metacognition, allowing me to consider how my cognition develops. The strategy also encourages my motivation to improve both personally and professionally. It also teaches me how to create attainable objectives and helps me recognize my personal and professional difficulties. Since I began critically analysing my day-to-day work, I have improved as a student teacher.
 
	 
	 

	 
	 

	 
	

	 
	 


 
Conclusion
 
In conclusion, teachers can improve their teaching methods through critical reflection and foster student growth. The use of critical incidents in this process allows for a revaluation of traditional teaching methods and the implementation of new, more effective strategies. These strategies align with current professional standards for teaching and leadership as they promote independent learning and creativity in students. The observed teacher displayed educational leadership by fostering independence and providing a supportive environment for students, even when facing challenges.
Furthermore, I have learned from a critical incident that teachers have been critically reflecting on their teaching approaches as they have veered away from the usual curriculum. To ensure that they influence students by encouraging creativity and allowing them to draw on their own experiences, teachers might reframe their teaching methods and consider more effective approaches. The important incident is related to new professional standards for leadership and teaching since teachers have retreated from spoon-feeding students in favour of letting them exercise their creativity and therefore broaden their brains.
Additionally, the teacher demonstrated instructional leadership during the observation by letting the student learn independently and not reacting angrily when the student said the work was difficult.
 
Finally, by letting the student do the challenging assignment independently, the teacher also encouraged leadership qualities without worrying about whether they would come up with the appropriate solution. This demonstrates that the teacher wanted the student to learn from their experiences. The critical incident is also related to the function of reflective practitioners in Wales, who understand that their efforts to develop their abilities may always be improved. They use the tool to get deeper insights and acknowledge their successes and mistakes. Therefore, the teacher decided to let the student complete the challenging work to help them understand their challenges and learn from them.
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	teachers have been able to reframe their teaching styles to suit the student's needs better. The student can understand themselves better with using critical reflection, while the teacher can provide an integrated learning experience. The new curriculum has allowed students to practice other activities when a task is challenging, helping them develop a better understanding of the
subject matter.




	2. The areas of learning and experiences
	Rating sheet for the classroom observation instrument that lists the lessons and experiences that teachers learn.
	The observation sheet used in the classroom evaluates the learning opportunities and experiences that the teachers have had.
	I observed that the teacher's implementation of critical reflection helped to identify the areas of learning and experiences where the student needed improvement.
Furthermore, by allowing the student to engage in a collaborative learning experience, the teacher could better understand the concepts being taught. This also allowed the student to ask questions and for the teacher to learn
from the student.




	
	
	
	Finally, if the student could not answer a question correctly, the teacher could provide guidance and assistance, helping to further the teacher's
knowledge and skills.
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	interested. The
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	leadership by

	
	
	
	critically engaging

	
	
	
	the child in helping

	
	
	
	with the task and




	
	
	
	allowing them to attempt it with their methods. The teacher valued the child's thoughts and opinions, enabling them to engage in the assignment and learn from their mistakes. This showed the teacher's commitment to the professional standards for teaching
and leadership.






	Critical incident
	Explanation

	A teacher observed a student who was reluctant to try a task that had been set. The student stated that it was too hard for them. The teacher respected the students' right to exercise their free will and
	This critical incident highlights the importance of allowing students to exercise free will while providing the necessary support to complete tasks. The teacher in the incident respected the student's
right to choose not to participate and allowed them




	allowed them to participate in another activity in the classroom.
The teacher slowly brought the student back to the task for two hours, using Vygotsky's scaffolding principle. This allowed the student to approach the task in their own way and at their own pace. This incident showed the teacher adhering to the professional standards of pedagogy, collaboration and professional learning and following the four learning purposes. It allowed for a growth mindset and, ultimately, a successful learning experience for the student.
	to undertake other activities in the classroom. At the same time, the teacher used Vygotsky's scaffolding principle to bring the student back to the task slowly. This approach allowed the student to face the task in their own way and at their own pace, resulting in a successful learning experience. The incident demonstrates the teacher's commitment to professional pedagogy standards, collaboration and professional learning. The teacher was aware of the four learning purposes and utilized them to create a growth mindset for the student. This allowed the student to gain a sense of achievement and confidence in their ability.
Inclusive, this incident demonstrates the importance of providing students with the necessary support to complete tasks while also respecting their right to exercise free will. It highlights the need for teachers to understand the four purposes of learning and to use them to create a growth mindset for their students.
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