Select a curriculum for your choice within the UK and critically examine how it develops and promotes key principles of ESDGC and global citizenship

The Curriculum within the UK to be critically examined in terms of how it promotes and develops the key principles of Education For Sustainable Development (ESDGC), and global citizenship is the new Curriculum for Wales. Within the Curriculum for Wales's guidance the seven interconnected key themes of ESDGC and global citizenship is evident within the four purposes, six Areas of Learning and Experience (AoLE) and what matters statements (Welsh Government, 2020). As the new Curriculum for Wales is not yet fully implemented in schools, it may be difficult to predict issues or possible challenges based on the information made available to date. Nevertheless, due to the number of pilot schools currently implementing elements of the new Curriculum and recent research into progress made by WISWED (2019), some evaluation is possible. Therefore, included in this study is an exploration and evaluation of the new Curriculum and its promotion and development of key principles of ESDGC and global citizenship. An example from a pilot secondary school in Wales and recommendations for the future are also included. 

The Origins of the new Curriculum 
The National Curriculum for primary and secondary schools in Wales has changed little since the late 1980s. However following a review of Curriculum and assessment arrangements for Wales entitled Successful Futures (2015), the Welsh Government have taken on board the recommendations made for change and have been creating a new, unique Curriculum for learners aged 3-16 due to be fully implemented throughout schools in Wales by 2025 (Welsh Government, 2020). To better understand why the new Curriculum was developed policy analysis, will be incorporated to explore the context of influence, text production and practice (Ball, cited in Burbles and Torres, 2000, p. 102).

International surveys such as PISA (OECD, 2018), before and since 2015, have highlighted disappointing test results for Wales in science, reading and maths when compared to other countries and even the rest of the UK. Moreover, more recently, PISA revealed young peoples skills, well-being and level of resilience in Wales proved to be lower than that of many other countries globally. A further blow for Wales came in 2015, where Furlong (2015) delivered a review of teacher training and indicated that improvement was needed to raise the standard. Combined with the rapid developments in global technology and the need to prepare young learners for global competition in the future workforce. A revision of education in Wales was overdue, those above highlight the context of influence that sparked a need for change. According to the Welsh Government (2020), the new Curriculum is not skills-based alone. Instead, creators recognise that an accumulation of experiences, knowledge and skills are needed to be developed among learners in readiness for the future workforce, lifelong learning and to become active citizens in Wales and globally. 

The guidance available to schools in Wales seeks to support them in developing their Curriculum and assessment arrangements. Although schools and teachers will have to comply with specific requirements, such as, the Curriculums four purposes and what matter statements. Also be age, and ability appropriate, broad and balanced, and employ other mandatory elements including Welsh, English, religious values and ethics and relationships, and sexuality education (RSE). Cross-curricular responsibilities also include literacy, numeracy and Digital Competence Framework (DCF) (Welsh Government, 2016). Schools will receive an extra inset day to allow for further curriculum training for staff (Welsh Government, 2020). Nevertheless, autonomy in delivering learning experiences, and topics to best suit learners are afforded although leaving much open to interpretation. Similar to the Foundation Phase, for example, schools are expected to use the outdoor provision, yet guidance does not specify how or what (Thomas and Lewis, 2016). Consequently, some stakeholders are concerned about what the Curriculum will look like for their school and that in practice autonomy may lead to a disparity of experiences from school to school (WISERD, 2019).
Ultimately, according to policy analysis (Ball, 2017), by including mandatory aspects schools must adhere to, and affording autonomy in how teachers deliver topics make the new curriculum policy both readily and writerly text. 

For Tyler 1949 (cited in Kelly, 2004, p56), the process model is about continuous development, and learners are active in their learning experiences. Pedagogy encourages experiential learning and uses facilitation to achieve open-ended results that are formatively assessed. As the new Curriculum seeks to develop a wealth of knowledge, skills and experiences amongst learners, the guidance certainly leans toward this Curriculum being about the process (Welsh Government, 2020). However, aspects of the product model are evident, for instance in the Curriculums aims. As learners develop individual skills and attitudes which are evident in the four purposes and what matters statements which sees learners assessed at ages 5, 7, 11, 14 and 16. Although guidance advises this will be based on individual progress (Welsh Government, 2019). That said, learners will inevitably work toward GCSE qualifications and so summative assessment will measure the outcomes or end product. For Kelly (2004), any curriculum model is developed depending on the values of those creating it. Arguably in theory at least the new Curriculum appears to be more about the learner's journey and acquisition of necessary skills, knowledge and experiences to enable them in practice to thrive in all aspects of life in the 21st century (Welsh Government, 2020). 

Principles of the new Curriculum
The Curriculum has been created, drawing upon best practice identified globally. For the Welsh Government (2020), the new Curriculum will raise standards, attainment and become an educational system the Welsh public will be proud of. The first stage of the new Curriculum, the DCF, was introduced in 2016 and together with the Literacy and Numeracy Framework (LNF) implemented in 2013, has become a cross-curricular responsibility (Welsh Government, 2020). 

According to his report Successful Futures (2015), Donaldson reviewed the education provision and assessment arrangements in Wales for learners aged 3-16. Amongst his recommendations was to continue with the success of Foundation Phase practice first introduced in Wales in 2008, carrying its experiential, active approach to learning throughout formal education (Successful Futures, 2015). Not dissimilar to the new Curriculum, the
Foundation Phase has seven areas of learning and takes a holistic approach, aimed to raise attainment levels and support learners in becoming active citizens (Thomas and Lewis, 2016). Key Stages will be replaced with progression steps, related generally to expectations at ages 5, 8, 11, 14 and 16. Allowing for a continuum in learning rather than transitions between key stages that can interrupt and often hinder learning (Successful Futures, 2015).

The four-core purposes of the new Curriculum were created with the United Nations Rights of the Child (UNCRC) principles in mind (Unicef, no date). Under the new Curriculum, schools are encouraged to provide learners with opportunities to learn about, through and for human rights. The four purposes aim to develop 'ambitious capable learners' who are 'enterprising, creative, ethically informed citizens' and 'healthy and confident individuals', which in turn would develop learners as lifelong learners, active in work and life. The teaching and learning experiences should be created and focused on accomplishing these four aims. Ultimately, global citizens who are satisfied productive participants in society (Welsh Government, 2020, p.2). 

The six AoLE include, 'Expressive Arts, Health and Well-being, Humanities, Languages, Literacy and Communication, Mathematics and Numeracy and Science and Technology' (Welsh Government, 2020, p.12). In an online consultation, which began in November 2019, Qualifications Wales (2020), sought stakeholder views through an online survey regarding future qualifications. As much is already due to change, the Welsh Government believes maintaining the status quo regarding the GCSE title, is the best way forward. However, some of the existing qualifications offered have been deemed unfit for purpose, mainly to the low pupil uptake. Ultimately, stakeholder views, including pupils themselves, will be reviewed and be used to further support the new Curriculum by 2025 when it is rolled out to year 11 pupils (Welsh Government, 2020). 

ESDGC and Global Citizenship
In 2015 the United Nations presented an aspiring plan to change the world
 'for people, planet, prosperity and peace' by 2030 (UNESCO, 2020, p. 1). The National Assembly for Wales shared this ambition and took measures to help commit and succeed in achieving the goals set, and in the same year, the Well-Being of Future Generations (Wales) Act was passed (Welsh Government, 2015). The Well Being of Future Generations Act 2015 is a key piece of legislation, which links to citizenship and global perspectives. Here seven well-being goals were devised that represent four aspects of sustainable development in Wales, including 'economy, society, environment and language and culture' (Welsh Government, 2019, p.1).  The new curriculum links to ESDGC and the global agenda (Welsh Government, 2015). According to the Welsh Government under the new Curriculum Sustainable Development Goal (SDG) 4, quality education looks achievable (Welsh Government, 2019). 

However, publication on progress made to date indicates there is still much to be done. Most notably, in education, where the attainment gap between girls and boys and more and less affluent pupils is still prevalent. Furthermore, in Wales children are more likely to live in relative poverty. The uptake of free school meals is high, and a clear link between those eligible and educational attainment is lower than that of better-off peers (Welsh Government, 2019). According to Oxfam Cymru (2020), nearly one in every four people in Wales lives in poverty, even though often a member of the household is in work. However, they go on to highlight that a gender pay gap continues with most women often working in low paid part-time work.  These challenges, should they continue, may affect Wales' aim of achieving many SDG's including ending poverty, hunger, and achieving good health and well-being. Not to mention achieving Wales own well-being goals of a healthy, more equal and prosperous Wales (Welsh Government, 2019). For Smith (2016, p.4), citizenship and cultural identity in education in Wales emerged following devolution and was evident in the emergence of, for example, Curriculum Cymraeg. Likewise, ESDGC and global citizenship are not new to the forthcoming Curriculum, evident in the Welsh Government’s ESDGC: A common understanding for schools (2008), which suggested that in embedding such education into the Curriculum would 'prepare young people for life in the 21st century' (WAG, 2008, p. 3).

ESDGC is a holistic approach to education, and schools should be adopting a whole school approach with ESDGC embedded throughout the AoLE and not as a stand-alone subject (Hanna, 2019). School governors should also be aware of ESDGC and include this in their school development plan. In 2006, to raise awareness and understanding of ESDGC in schools, training was made available to governors (Estyn, 2014). However, this training is no longer offered to governors in the Swansea area at least (Swansea Council, 2020). In 2008 the Welsh Government released information for trainee and new teachers about ESDGC and how they could incorporate it into teaching and learning (WAG, 2008). Today ESDGC and global citizenship is part of teacher training for primary, secondary and post 16 educators (UWTSD, 2020).
Furthermore, developments in 2010 saw ESDGC included in inspection framework with inspectors reviewing the effectiveness of provision (Estyn, 203). Moreover, schools developed ESDGC policies that outline the aims, principles and strategies through the formal and informal Curriculum and include them in their ethos. As a further supportive measure, some schools designate ESDGC teachers and governor and also form parental and community links to further support work in ESDGC (WAG, 2008). 

In the new Curriculum for Wales's reference to ESDGC skills, values and attitudes can be seen within the four purposes, most notably under ethical, informed citizens. Moreover, the seven key principles of ESDGC identified previously, permeate throughout each AoLE and statements of what matters (Welsh Government, 2020). According to Smith (2016), a globally responsible citizen typically exhibits certain qualities such as morality, empathy, motivation, an awareness of global issues and self, and possesses a sense of responsibility. Moreover, global citizenship includes a set of skills such as critical thinking, problem-solving, cooperation, and resilience. For Oxfam (2020), a global citizen has knowledge and understanding of the world around them and the part they play in making a difference. They seek ways to collaborate with people and play an active role in the local community to help ensure equality, fairness and a sustainable future for all. Teachers can support learners in developing the necessary knowledge, skills and values needed to play an active role in the world through encouragement, opportunities and positive attitude toward the changes that can be made through global citizenship (Oxfam, 2020). 

Wood (2011, p. 36), questions whether a citizen deemed to be good is one who simply ensures their taxes are paid, adheres to the law and demonstrates empathy for others. She goes on to suggest that while education for citizenship in school in Wales addresses childrens rights and encourages pupils to take responsibilities of their duties as citizens. There can be a danger that social control is instead sought through teaching education for citizenship in the Curriculum by those in charge to ensure compliance. To help ensure pupils develop as active citizens, teachers must allow for discussion and debte and develop an understanding of what being an active citizen entails (Wood, 2011). 

Schattle (2008), found that a minority of people believed that developing, as a global citizen was due solely to their experience of formal education. Instead, the majority considered extensive travel to be a significant element whether travelling alone, with family, through higher education programmes or voluntary work. As it is through these experiences that one can truly immerse in different cultures, religions, and beliefs developing understanding, respect and tolerance. However, as Wood (2011), suggests, such opportunities are often reserved for a fortunate few. On the contrary, global citizenship can develop through community and education. 

The Curriculum in Practice-developing and promoting ESDGC and Global Citizenship
Numerous pioneer schools in Wales have been helping to develop the different aspects of the new Curriculum and sharing best practice with other schools. One example, in Swansea is Olchfa comprehensive school, which caters for learners, aged 11-18. Olfhcfa has been a pioneer school since 2015 and introduced their innovative iLearn Curriculum in 2016 for year seven through to year nine pupils in 2018 (Estyn, 2018). This group of learners have were chosen for this study as arguably secondary aged school children will experience the most significant changes in that existing core and non-core subjects will be amalgamated into six AoLE (Welsh Government, 2020). The schools approach to incorporating the six AoLE sees each renamed for example as ‘iCommunicate’ (language and communication), ‘iCalculate’ (Mathematics, numeracy, computing and IT), ‘iDiscover ‘(Science and technology), ‘iThink’ (Humanities), ‘iCreate’ (Expressive arts) and ‘iThrive’ (Health, well-being and enrichment) (Estyn, 2018, p.1). 

While focusing on the four purposes of the Curriculum and what matters statements the teaching and learning experiences incorporate real-life situations and global issues that resonate with learners making learning more relevant and meaningful (Education Wales, 2019). Opportunities for experiential learning and formative assessment are incorporated in teachers planning with progress reviewed through monitoring and tracking of learners attitudes, progression and well being (Olchfa, 2020). Moreover, the effectiveness of any support in place through the schools iLearn Curriculum is reviewed with learner’s views sought and used to make improvements to provision (Olchfa, 2020). 

Local, national and global themes are used across the different AoLE, allowing discussion, debate and investigation, and developing transferable skills such as critical thinking and problem-solving. For example, Olcfha looked at the lives of farmers in different areas of the world and Fair Trade (Education Wales, 2019). Here the seven key themes of ESDGC and human rights and diversity can easily be incorporated (see Appendix A). Moreover, learners are supported in obtaining the outcomes linked to the what matters statements (Welsh Government, 2020). Teachers have been given time outside of their class to undertake action research and monitor provision and progress and evaluate the effectiveness of learners experiences (Education Wales, 2019). Through this self-evaluation, teachers have reported significant improvement in the development of learners skills such as problem-solving, critical thinking and resilience. Teachers believe being so involved in the development of the new Curriculum in their school has improved morale and collaboration between co-workers, resulting in strong links being formed between the areas of the iLearn Curriculum (Olchfa, 2020). 

Learners also provided positive feedback regarding their experiences and could identify the link between each area of their schools iLearn Curriculum when using a cross-cutting theme such as farmers and Fair-trade (Education Wales, 2019). The school uses the three cross-curricular responsibilities of LNF, DCF and Welsh dimension and international perspectives to support and deliver teaching and learning experiences further (Estyn, 2018). Following an inspection from Estyn (2018), in 2018 the school was awarded excellent in all inspection areas. 

The iLearn Curriculum was given much praise in respect of how it has helped develop pupil voice giving learners a chance to reflect and evaluate their experiences of the iLearn Curriculum. Also through teacher self-evaluation, the learner's level of knowledge and understanding of United Nations Rights of the Child (UNCRC) (UNICEF, no date), local, ethical and global issues were reviewed and evaluated. Which helped inform future teaching and learning opportunities (Estyn, 2018, p.10). Furthermore, providing relevant experiences typically associated with global citizenship and ESDGC developed transferable skills relevant for education, employment and life as a 21st-century citizen (WAG, 2008). 

Challenges
There are many potential barriers to developing global citizenship in the new Curriculum in Wales such as poverty, social mobility, equality and equity. While one ambition of the new Curriculum is to reduce the attainment gap, girls continue to outperform boys from Foundation Phase throughout the Key Stages. Also, the national well-being indicators highlight that relative poverty rates in Wales have not changed since 2018 and that a considerable gap in educational attainment between rich and poor continues (Welsh Government, 2019). 

Further significant challenges have been outlined in large- scale research of pilot primary and secondary schools of varying levels of disadvantage throughout Wales (WISERD, 2019). Semi-structured interviews were used in 10 pilot schools along with surveys distributed to 81 pioneer schools with a sample of 634 teachers. A majority of participants welcomed the new Curriculum and believe teacher autonomy and the experiential pedagogy would benefit teaching and learning experiences. Nevertheless, the effectiveness of the Curriculum for disadvantaged pupils and schools was raised. For example, due to a disparity of equity of technology available to schools impacting on successful implementation and learner experiences of DCF. 

Moreover, due to a lack of funding and time, many teachers reported difficulties in developing after school activities as suggested in Successful Futures (2015). Less than half of those surveyed believed the AoLE would be beneficial to all learners, especially those identified as being More Able and Talented (MAT), due to a lack of sufficient challenge. Also, some teachers were reluctant to learn new approaches, funding was insufficient, and teacher commitment and passion differed between more and less affluent schools. Some teachers also voiced concerns that best practice was being withheld from a number of schools, suggesting the reason was due to on-going competition with one another for pupil enrolment (WISERD, 2019). 

Teachers can have a significant influence on learners thinking and experiences. However, it would be a big mistake to underestimate the experiences and influences pupils are exposed to outside of school, from parents, carers and peers. With peers having a substantial influence as children enter their teenage years (Hanna, 2019). However, a growing challenge of successfully implementing the new Curriculum to date is due to the recent spread of Covid-19 across Wales and throughout the UK. Which has caused both primary and secondary schools to close for the foreseeable future (Welsh Government, 2020). As the crisis deepens and the government scrabble to supress the spread of the virus children will not have access to a quality education, with their freedom of movement restricted. Which collectively puts the most vulnerable at greater risk of abuse or neglect (Welsh Government, 2020). Although for the greater good, these measures infringe many children’s rights (Unicef, no date), and may negatively impact on their physical and mental well-being. But also have a significant effect on learner’s future education, attainment, and of course with progression of the new curriculum halted, effect the Welsh Governments aim to rollout the Curriculum by 2025. 

Recommendations for Change
Under the new Curriculum, schools and teachers will be given the freedom to deliver the Curriculum to best suit the needs and abilities of their learners. However, such autonomy and lack of direction have already raised some concerns. As with such freedom a significant disparity in the experiences offered, and outcomes for pupils throughout Wales could ensue (WISERD, 2019). Therefore better clarity, teacher training, sharing of best practice, time and funding is needed to ensure all teachers fully understand the new Curriculum, their role and become confident in moving forward. Which, in turn, could impact significantly on learner experiences and outcomes and achieve one of the Curriculum aims in raising standards and attainment (Welsh Government, 2020).  

The case study presents one example of how ESDGC and global citizenship may be developed through the theme of farmers and Fair Trade (Olfcha, 2018). However, while the school's approach to encouraging the six AoLE appears to be successful from teacher and learner perspectives, not all pilot schools report such compelling results (WISERD, 2019). As the new Curriculum seeks to contribute toward sustainable development and Wales' well-being goals, all the challenges identified especially in light of the recent health and educational crisis, will undoubtedly need to be considered and addressed by the Welsh Government and schools. 

In the future, to successfully incorporate ESDGC, schools should take a cross-curricular approach as progress depends heavily on pedagogy. Moreover, all school staff, governors and parents should be aware of ESDGC and involved in supporting learners to develop awareness, skills and attitudes of global citizenship. In taking a whole school approach to develop and promote the key themes of ESDGC and global citizenship, teachers can support learners in becoming knowledgeable, active citizens in their community and globally. 
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                                            Farmers and Fair Trade                     Appendix A
	iThrive
(Health, Well-being and Enrichment)

Develop social skills/collaboration
Gather information to make origin of product, Fair Trade
Healthy eating 
Food banks (food waste)

Choices and decisions
Consumption and waste (UNCRC)









iCommunicate
(Language and Communication)

Reading                 Writing           Oracy
Library books         Reports         Discussion
Internet searches   Fact files       Group work
Worksheets           Instructions    Presentations
Newspapers          Note taking    Questioning
Peer work             Script writing   Sales pitch
Wealth and poverty
Identity and culture    (UNCRC)










iDiscover
(Science and Technology)

Plant growth
Design packaging
Cookery
Consumption and waste
Climate change
The natural environment
Health
(UNCRC)









iThink
(Humanities)

Map reading
Land use/natural environment
History of farming
Effect of world historically on farming i.e war
R.E-Religious impact on land use i.e types of food eaten/not 
Wealth and poverty
Climate change (UNCRC)









iCalculate
(Numeracy and IT)

Numeracy                    IT
Scales (map)          Research
Budgeting               Presentation          
Measuring              Spreadsheets        
Data handling        
Profit and loss
Consumption and waste
Wealth and poverty (UNCRC)










Here is an example of how the seven key themes of ESDGC could be used to support the theme of farmers and Fair Trade within each of the six AoLE.iCreate
(Expressive Arts)

Sales posters
Design packaging
Set up stall/design
Sales pitch/presentations

Choices and decisions
Health
(UNCRC)
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