 ‘To teach a man how he may learn to grow independently, and for himself, is perhaps the greatest service that one man can do another.’  Benjamin Jowett, (unknown)
Developing independence with very young learners is challenging. Young children seek support from an adult within the classroom frequently to help them tie their shoe laces, do their buttons up, support them with social and peer interaction or with their learning, often seeing the classroom adult as a replacement for a parent. Estyn (2017) discussed how “The introduction of the Foundation Phase curriculum in September 2008…was designed to promote discovery and independence.” It is important to acknowledge that whilst young children seek adult support that their young minds are also naturally inquisitive, as Learning Wales states, “Children are naturally curious and interested in the world around them, and enjoy exploring and investigating.” 
Within a Foundation Phase classroom, if resources are left on a table, by the time you return, those resources will have been used and explored with many questions being asked which is supported by Shaffer and Kipp (2010:338) who discussed how Piaget believed that “teachers should view children as naturally inquisitive beings who learn best by constructing and discovering knowledge from moderately novel aspects of experience”. As a result, the research aims to investigate whether implementing and using success criteria with children of a younger age encourages independence in their learning, and if it has a positive effect on improving outcomes for children as they move through the school. Murdoch et al. (2012:13) stated that “All children have the capacity to think, learn and behave independently”. Throughout the research the researcher will endeavour to explore whether use of AfL (Assessment for Learning) strategies such as success criteria has an effect on the level of independence pupils have when completing both focus led and independent learning within a Foundation Phase classroom.

The researcher is employed in a small, semi-rural primary school in South Wales which currently has 155 pupils on roll, nursery children attend in the mornings only, and around 35% of pupils are entitled to free school meals. There are six full-time teachers at the school and seven teaching assistants. The researcher is the teacher within the nursery class which is where the research activity will take place. The nursery class has 28 pupils who are supported by the researcher and two teaching assistants. There are two year groups within the nursery ranging from those who have joined the school on, or just after their third birthday and those who are in their final year of part time education before moving on to full time education. 
The researcher joined the school in 2016 as deputy head teacher and a Foundation Phase class teacher. From early on it was clear to see that independent learning was an area that needed developing across the school. The researcher noted that the use of success criteria was being used in the older age classes within the school to promote independence, increase confidence and raise standards/outcomes however this was an area that was underdeveloped in the Foundation Phase. 
Success criteria are used widely in schools to support learning however it is vital that its use supports learning, is presented in a form that can be understood and is purposeful to progress. The Assessment Reform Group (2002) states that “Communicating assessment criteria involves discussing them with learners using terms that they can understand, providing examples of how the criteria can be met”. Clarke (2005:38) discusses how enabling pupils to recall the required success criteria changes over time and that “Teachers often have pictorial representations of success criteria for younger children, although the words should still be written up” which supports the point made by the Assessment Reform Group. As practitioners, teachers must ensure that the needs of their pupils are being met through varying the formats in which success criteria is shared to ensure maximum effectiveness. 
Throughout the research project there are questions which the researcher will endeavour to address; Do pupils prefer to work with the support of an adult in the classroom or by themselves? Do pupils successfully complete enhanced learning tasks independently? Do the pupils feel that support material such as success criteria helps them to complete their work to the best of their ability? Does working independently, with access to supportive resources, lead to improved outcomes for children?  The researcher will use a lesson study process in order to research, gather observations, interview participants and reflect upon what has been observed in order to answer the questions posed as part of the research. 
These questions formed the basis for the researchers reading of books, government documents and other on-line material. Throughout the centuries many philosophers researched and reflected upon how children develop and learn. During the 20th century, Piaget, cited in Featherstone and Bayley (2006:20) discussed “the stages of development of children, which he proposed were common to everyone, universal and invariable”. He also went on to believe that “children under seven, although learning fast about the social world, are unable to think or operate in a theoretical or independent way”. As a foundation phase practitioner the researcher would question the viewpoint of children being “unable to operate in a theoretical or independent way” as providing rich learning environments which encourage exploration and independence at a young age is where the foundations for learning are set. The Welsh Assembly Government (WAG) (2008:6) firmly believe that “Children are learning from birth and their earliest experiences have an impact on their learning and development”. It is paramount that the learning journey starts in the early years and independent skills are developed and nurtured to ensure learning is a positive and successful experience for all youngsters. 
Vygotsky, cited in Featherstone and Bayley (2006:21) discusses how the role of the adult is to provide support and assistance to enable the child to understand. 
“Vygotsky describes the point of learning where the adult can be most effective and ‘the zone of proximal or potential development’ or ZPD. The ZPD is the gap that exists for an individual children between what she is capable of doing alone and what she can achieve with the help from one more knowledgeable and skilled than herself.”
 
This belief is supported by the WAG (2008:16) who discuss how “There should be a balance of activities that are initiated by a practitioner, including planned, structured play activities, and those initiated by children according to their interests and the resources available”. Teaching and support staff within the Foundation Phase play a vital role in the learning journey, knowing when to allow a child to learn independently and when to focus their learning to a planned task is key to developing the child as a well-rounded individual who is able to learn in a variety of contexts. Bruner, cited in Featherstone and Bayley (2006:21) also believed that a child of any age could be taught effectively when in an environment where the learning completed is revisited and presented in a way which suits their level of understanding. “Bruner describes the role of the adult or peer in such learning as scaffolding”, this adult role is believed to be vital to success when supporting young children as the adult can help the child make connections between skills and therefore support their thought process to ensure they grasp the skills which are being taught. The adults within the nursery setting are often used in a way which could be described as scaffolding where a task is planned for the learners to complete and the adult is there to facilitate the learning rather than lead or dictate how the task should be completed. This method is supported by WAG (2008:16) who state that “Children’s involvement in planning and decision making will enhance the learning experiences for them”.   
The researcher took over the running of the nursery class in September 2017 and introduced success criteria to the learners during the autumn term. The success criteria was introduced alongside a character called Special Agent Oso who would provide the learners with ‘3 steps to success’ which would support their learning and enable them to become active and successful, as discussed by Clarke (2008:97) “Success criteria are the foundation for pupils being enabled to become active learners”. During a focus teaching activity the researcher would prepare 3 special steps which the character Oso would share with the learners, these steps would be simple instructions to support their successful completion of a task (see appendix …). Shaffer and Kipp (2010:338) discussed how “The simplest possible version of a new problem or concept is what teachers should strive to present. If a problem involves several steps, students might be encouraged to break it down into parts (or subroutines)”. Clarke (2005:37) discusses how;
“Process success criteria are either a reminder of steps (as in a mathematical procedure) or ingredients which either must be used (as in instructional writing) or could help the child achieve the learning objective. But do not necessarily have to all be used (as in using effective adjectives)”
Clarke (2005:38) discusses how enabling pupils to recall the required success criteria changes over time and that “Teachers often have pictorial representations of success criteria for younger children, although the words should still be written up”. Having varied ways of representing the success criteria is important with young learners as they are not yet at a stage in their development where they can read independently. Clarke’s methods for using success criteria with young children supports the method introduced by the researcher however this research will look at whether this implementation is successful within the setting.
Over the course of the academic year, the author introduced success criteria to the learners within the nursery class to support their understanding. The success criteria has always been used in a small group situation where the researcher is facilitating the learning and supporting the learners with the focus task. This method of delivering specific skills is advised by WAG (2008:23) who discuss how there are times when focus teaching of new skills will be required ”through a planned activity with a small group… Learning outcomes should be shared with children in a way that they can understand and children should be encouraged to discuss their work in order to introduce an element of self-evaluation”. The learners have always responded well to the success criteria and are eager to complete Special Agent Oso’s 3 special steps to achieve the learning objective and feel successful. This observation by the researcher is supported by Clarke (2008:98) who states that “Using success criteria raises self-esteem because children know when they have achieved success and get positive and immediate self-gratification”. 
In 2014, the Welsh Government released the document Qualified for Life where it discussed how schools and educational settings have a responsibility to provide opportunities for all professionals to develop and continue learning. This document stated that; 
“The New Deal also requires the profession to take greater ownership and responsibility for their own ongoing professional development, and has at its core a belief that teachers and learning support staff have a responsibility to learn from one another and share their professional practice.”  
Following publication of Professor Graham Donaldson’s report: Successful Futures in February 2015, he discussed the importance of allowing teachers to continually develop professionally throughout their career in order to provide a curriculum which reflects the changing world our young people live in. Lewis (2015) stated that;
“Giving practitioners the ability to reflect on the development of their practice through professional and evidence based learning will be central to developing the self-improving education system we want Wales to have.” 	Comment by swwcte10: Page number?
The researcher was provided with the opportunity to participate in a research module through the University of Wales Trinity Saint David where lesson study research was chosen. The lesson study methodology used is based on that of Dudley (2004:179) who stated that “Lesson Study is a highly effective form of collaborative, classroom-located teacher learning which focuses upon improving and innovating practice knowledge”. Over the course of the lesson study, a variety of methods will be used by the researcher to research and reflect upon whether or not the use of success criteria within a nursery classroom develops pupil independence. 
Lewis and Hurd (2011:3) discuss how although lesson study is a simple idea, the benefits it can provide to the teacher and pupils are endless. Lesson study encourages collaborative learning for professionals and should challenge and improve the impact that the experience or learning has on the learners involved. Wragg (1999:3) supports classroom based research and stated that “classroom observation can benefit both the observer and the person being observed, serving to inform and enhance the professional skills of both people” which echoes the beliefs of Prof. Donaldson and his vision for education professionals to continue developing throughout their careers. 
During the lesson study cycle the researcher will be joined by two non-participant observers who are employed by the school to ensure that the research completed helps to develop a self-improving school as highlighted by Prof. Donaldson and by Hill, (2013:18) who believed that “Teachers need to be viewed as ‘knowledge workers’: the best way to foster this approach is through school-based teacher professional development that links teacher inquiry and development with school improvement”.  Dudley (2014) believed that “joint ‘seeing and understanding’ of their pupils and lessons helps teachers to develop new theories and understandings about how their pupils are learning that lead to lasting improvements in their pupils’ achievement and in their own subsequent teaching”. All of these thoughts and beliefs about the benefits of lesson study and the possible positive impact on teaching and learning outcomes for the young learners is important to both the researcher and the setting as ensuring opportunities for learners to have the best possible learning experiences is vital to progress and improvement. Estyn (2012) highlighted that “in order to improve, the school needs to: provide learning experiences that meet the needs and abilities of all pupils consistently”, in order to ensure that this recommendation is being addressed, lesson study provides the ideal opportunity to reflect upon the practices in place and move forward in an ever changing education system. 
Before commencing the lesson study research, teacher assessment was used by the researcher to identify learners working at an expected or above expected outcome who were academically able to understand the language involved with success criteria who would form the focus group for the lesson study. INCERTS is an assessment tool used within the school to track and monitor progress against the Welsh Government Foundation Phase Outcomes. This data was analysed to justify the selection of pupils and ensure that the focus group of learners would benefit from participating in the research and provide the researcher with data which could then be used effectively in the research. The University of Exeter (2012) advises that the case group consists of around two to three pupils however the researcher gained assent and consent for six pupils as it was felt that due to the age and academic level involved, six pupils could be observed effectively which would provide more data to be reflected upon.
During any research activity, ethical consideration must be a priority to ensure respect for all participants. The researcher used the BERA guidelines (2011) to ensure that the research and lesson study process adheres to ethical guidelines along with the UWTSD Research, Ethics and Integrity Code of Practice which discusses how the researcher must take relevant steps to ensure that any person involved In educational research understands what is being done, how they are involved, why their involvement is necessary and how the research will be used.
BERA (2011:5) states that 
“Individuals should be treated fairly, sensitively, with dignity, and within an ethic of respect and freedom from prejudice… This ethic of respect should apply to both the researchers themselves and any individuals participating in the research either directly or indirectly.”
Gaining assent from the learners involved and consent from parents for their child to participate is extremely important as the United Nations Convention of the Rights of the Child (UNCRC) appendix … came in to force in the United Kingdom in 1992. Within the convention two articles link closely to ethical conduct and state that “the best interests of the child must be the primary consideration” and “that children who are capable of forming their own views should be granted the right to express their views”. Learner assent was gained through the use of smiley faces which the children were familiar using and due to the age of the learners involved, parental consent was also obtained through a signed consent form.
The lesson study process will involve observation by the researcher and colleagues where narrative/free description will be used to establish whether children are independent in completing tasks without the use of success criteria. Sharman et al. (2007) states that this type of observation “involves watching a child or group of children and noting down what you see”.  As a teacher in a Foundation Phase environment, observation plays a significant role in assessing what the pupils can or cannot do which has been identified by Welsh Assembly Government (2010:2) who state that “Observing children should be an integral part of the daily routine of all practitioners… Opportunities to observe children should be planned for and it is the responsibility of all adults to listen, facilitate and interpret the learning that is happening” however the observation used in the lesson study will have a specific focus with a focus group of learners to observe, an observation schedule will be provided on which observations will be recorded. See appendix …	Comment by swwcte10: Page?	Comment by swwcte10: Can you add a reference here?  Estyn perhaps???	Comment by swwcte10: Refer to appendix???
Following the observations, focus group interviews will be used to gather the opinions which Docherty and Sandelowski (1999) cited in Cohen et al. (2015:433) support, stating that “children have been regarded as the best sources of information”. Arksey and Knight, citied in Cohen et al. (2015) highlights how the interviewer must ensure that they conduct the interview in a way which puts the learners at ease in an environment where they trust the adult and feel confident to reflect and contribute to what has taken place. The interview process used will be semi-structured which Lewis-Beck et al. (2004) highlights is an interview which allows flexibility and fluidity, allowing for the interview to revolve around the responses and understanding that the participants provide. This type of interview is particularly beneficial to young children due to their short attention spans and eagerness to chat rather than answer specific questions which could come across as cold and too formal. The semi-structured interview will allow the researcher to gain an insight into the learner’s perspective of success criteria, ultimately finding out whether they feel success criteria helps them to complete the task. 
Following each lesson study, reflection will inform ways in which the task could be improved to increase levels of pupil independence when using success criteria and refinements will be made to the planned activities to help support the ultimate goal. Dewey (1933) cited in Pollard (2014) states that “Reflective teaching is fundamental to the conception of professional development through reflection.” Throughout the process, notes and observations will be kept to reflect on the lessons taught in order to evaluate the effectiveness of the lesson/s delivered. 
The lesson study process is used to ensure that the quality of the education and learning experiences that are offered to the learners is of a high quality, allowing them to succeed academically both with support and ultimately independently, Dudley (2015)  
During the first lesson study the learners were provided with Special Agent Oso’s 3 special steps (see appendix…) which were shared by the researcher. Clarke, (2003:34) states that “Success criteria need to be brief and succinct”. Due to the age of the learners and their literacy level, it is essential that the steps are clear to ensure that the learners understand what needs to be completed and that these steps are shared both pictorially and orally with the learners. The Assessment Reform Group, 2002, cited in Clarke, (2003:33) states that “Communicating assessment criteria involves discussing them with learners using terms that they can understand and providing examples of how the criteria can be met in practice”. The researcher shared the success criteria and then asked the learners to repeat back what needed to be done in order to complete the task successfully. 
All learners were engaged in the task and were eager to participate however half of the learners were observed to not follow the success criteria which was hindering their successful completion of the task. The learners were choosing a number and then copying it on to the sheet, missing out the step where they must count out the correct number of biscuits to support their concrete understanding of numbers. Hannell (2013:56) talks about how using one to one correspondence supports developing number skills through ensuring that the learner counts a set of objects only once. Hannell (2013:57) also notes that “Many young children do not understand this principle and will happily count some items twice and miss some items from the count” which was the case in this observation. The researcher observed that the learners would benefit from the success criteria being re-read and offered this to the learners in order for them to develop a more concrete understanding of the steps required to achieve success, this process is supported by Vygosvky (cited in Learning and Teaching Pedagogy, 2008:30) who discussed that: 
“Through communication and social interaction with adults or more knowledgeable peers children can achieve higher levels of understanding than they would independently. The gap between what children can achieve unaided and what they can achieve with support and guidance he called the ‘Zone of Proximal Development’ (proximal = next)… what a child can achieve with assistance today, a child will be able to achieve independently tomorrow.”
Through revisiting the success criteria, all pupils completed the task successfully which supports the thoughts of Clarke (2003:35) who discussed “The purpose of children having success criteria is not to give them a simple fix-it list, but rather to remind them of those aspects of the task on which they most need to focus.” The successful completion resulted in the learners counting sets of objects accurately and then writing the correct numeral to represent their number, achieving the 3 special steps laid out in the success criteria. 
During the interview following the observation, the learners stated that they all liked having a teacher present to help them with their work, however, when questioned, half of the learners indicated that they would like to work independently; “On my own” and felt that they could complete a task, using Osos’ 3 special steps independently. Interestingly, these three learners were the learners who required additional support in order to follow the 3 steps and complete the task observed. All of the learners interviewed stated that they like Special Agent Oso and feel that having his 3 special steps helps them understand what to do. Appendix…
In order to improve for the next lesson study, improvements need to be made around how the learners can access the success criteria independently as due to their literacy levels being at a stage where they are unable to read independently they will therefore, always require the support of an adult if the success criteria is presented in a written format. One possible way of reducing the level of intervention required from an adult would be to use a Talking Tin. A Talking Tin is a device which allows practitioners to record instructions for tasks which learners are then able to listen to repeatedly, should they require it. Esterban (2017) agrees that the repetition of instructions, allows the child to choose when they are ready to start the task on their own, therefore allowing them to accomplish the task both successfully and independently. 
It was quite clear from the completed lesson study that having an adult sat at the task with the pupils resulted in them relying upon the support of the researcher rather than developing their own strategies to support their learning. During the next lesson study the researcher will observe whether by removing the adult from the task entirely, whether the pupils able to use strategies and supportive materials independently to complete the task. 
The second lesson study was observed by the researcher and two non-participant colleagues who are also participating in the Enquiring Teacher Programme and are employees of the school, therefore familiar to the learners within the nursery. The second lesson study session was based on the life cycle of a goldfish. Before commencing with the activity, the researcher gained assent from the learners for their participation in the activity. All learners were happy to participate and were then presented with a talking tin which had the success criteria recorded on for them to use independently. Langston and Doherty (2013:89) discuss how “the use of… voice recording items such as ‘talking tins’…are often used by adults…encouraging children to try something out, or to follow simple instructions2. The talking tin was provided to ensure that the learners had a way of repeating Oso’s 3 special steps in addition to a written copy. Pre-cut images of the fish life cycle and a worksheet with a flow chart for the learners to complete the task were provided for the learners to use. (see appendix…)
Three of the learners were very eager to get started and use the talking tin, pressing it a total of six times throughout the activity to hear the success criteria being re-read. Of the three pupils who did not press the button, two were observed to stop and listen to what the talking tin was saying and to then carry on with the task. One learner did not pay attention to the talking tin and completed the task successfully. When interviewed, this learner did however say that “Oso’s steps were helping me put them in the right order”, indicating that the success criteria did support successful completion of the task as discussed previously by Esterban. Five of the learners completed the task independently however all started at different points on their flow chart. When they completed the task they were eager to show the researcher and non-participant observers their work and through conversation it was clear that the learners understood the lifecycle of the goldfish, had followed Oso’s 3 special steps and had achieved what they had set out to do however they did not use the resources provided by the researcher in the way that the researcher intended. 
From observing the learners during the lesson study, it seemed that repeating the success criteria helped the learners to understand what success would look like, as Fischer et al. (2017:43) state, “put simply, success criteria describe what success looks like when the learning goal is reached” which four out of the six learners supported when they gave positive feedback about the talking tin, stating that “it helped them put the pictures in order” and “told them the correct order”. 
Throughout the session all learners were highly engaged and eager to participate in the task. None of the learners sought advice or support from an adult, therefore in this activity they were totally independent in their learning. In this instance, the presence of the success criteria seemed to motivate and enthuse the learners as they felt successful and achieved the task set. 
In order to further investigate whether success criteria supports independence, the researcher will observe the learners in non-directed time, completing continuous and enhanced provision activities within the nursery setting. The two lesson studies which have already been reflected upon have involved direction by the researcher to a task that needed to be completed and although through adapting the way in which the learners have access to success criteria has proved beneficial to their successful completion of a task, they have not yet chosen to use the success criteria or talking tin within the continuous or enhanced provision of the classroom independently. A further lesson study focussing on using the talking tin and success criteria in continuous or enhanced activities will provide more data of whether young pupils can be independent in their learning. 
The final lesson study was completed by the researcher and focussed on the learners completing tasks within the continuous and enhanced provision of the classroom. Within the setting, the learners are presented with five independent challenges each week to encourage them to continue their learning and develop independence. During the lesson study week, two of these challenges were enhanced with success criteria and talking tins with Special Agent Oso’s 3 special steps pre-recorded. Prior to accessing the continuous and enhanced provision the challenges are shared with the class and Oso’s special steps discussed to ensure they understand what needs to be achieved along with a re-cap of how to use the talking tin. 
During the 15 minute observation period no learners from the focus group chose to complete either of the two challenges which had been enhanced with the success criteria and chose other continuous or enhanced activities. Daly et al. (2004) discuss how play is “the primary vehicle for children’s development and learning… It is a fundamental principle that children learn through play, and high quality play can provide children with the motivation for self-directed learning”. In this instance the learners chose to complete some of the other challenges set or to play in the non-directed areas of the classroom such as the role-play corner and with the construction equipment. In an informal interview, the researcher asked the learners why they had chosen not to complete one of Oso and Sammy’s challenges. The participants of the focus group said that they were playing with their friends, making sheep pictures and helping the animals in the vets. 
This form of learning through play is a focus of the Foundation Phase and Learning Wales (2008) who state that “Play should be… structured with clear aims for children’s learning… in such a way that children have opportunities to be involved in the focus, planning and setting up of play areas both indoors and outdoors, as this will give them ownership of their learning”. The play activities that the learners chose were a combination of enhanced provision, the role-play corner that they had previously helped to plan and create along with some elements of free play within the continuous provision of the classroom. At this stage in their school education, it is these choices that you would expect to see nursery children making and of course encourage as it is through activities such as this that they develop skills for life as highlighted by WAG (2008:10) who state that “Through play/active learning children can develop transferable skills that apply across all seven Areas of Learning. Learning through being actively involved in experiential learning activities provides a foundation for continuity and progression.” 
The research completed was planned to evaluate whether use of AfL strategies such as success criteria has an effect on the level of independence pupils have when completing both focus led and independent learning within a Foundation Phase classroom. 
Throughout the research, the researcher has provided opportunities for the learners to experience and use success criteria with adult support and when learning independently both at a focus task and in the continuous and enhanced provision within the classroom. The analysis of the lesson study has discussed the outcome of the tasks completed and the observations made throughout the lesson study process however, on reflection of the lesson study, questions still arise around whether the presence of the researcher hindered the opportunities for the learners to be totally independent or whether at this point in their learning they required the support to ensure successful learning. The need for adult intervention is supported by Bruce (2011) who discusses how the zone of proximal or potential development (Vygotsky, 1978, cited in Bruce 2011) is “what the child can manage to do only with help from another more advanced child, or an adult. The chid is therefore on the edge of his or her capabilities, and this is why support is needed”, supporting the high adult to child ratios that are seen in a nursery classroom. 
For the young learners within the nursery classroom, having an adult to support in the first instance did not allow for total independence when completing a task and required further adaptation to ensure that the learners could access the success criteria without the need for an adult present. This adult was then replaced with the talking tin to repeat the success criteria which was an essential method in supporting their independence and was observed as a successful method during the lesson study. Providing success criteria which is purposeful is the key to ensuring the learners can work independently. Clarke (2009:35) discusses how the “quality is important when discussing success criteria. The purpose of children having success criteria is…to remind them of those aspects of the task on which they most need to focus” along with Fischer et al. (2017:43) who believe that “The more explicitly and precisely they can see the goal, the more motivated they will be”. This type of success criteria is what Special Agent Oso provides the learners in order to support their successful completion of the task within the nursery setting.
For the focus group involved, the data and observations collected show that the use of success criteria is effective in developing independence, particularly when the success criteria is recorded on a talking tin for the learners to access independently. This is supported by Clarke (2008:98) who discusses how using success criteria support learners leads to a learning environment where “children are more secure and confident; quality of work is better, teaching and learning is at a quicker pace, children can use the success criteria for self- and peer-evaluation” along with Welsh Government (2013:37) who discuss how “Learners do, however, need access to high-quality learning objectives and success criteria”. Well planned lessons which provide a variety of opportunities for learning across all areas of the curriculum and are supported by meaningful success criteria, which the learners can access will allow learners to achieve success.  
[bookmark: _GoBack]Moving on from the research completed, the use of talking tins will become a more regular method of delivering success criteria and steps to success within the nursery to ensure that from an early age within the setting, the children are starting on a journey of learning independently and recognising how to complete and reflect upon what they have done. 
Embedding these foundations at an early age will support the children as they move through the school and allow them to continue developing the skills required for high quality assessment for learning. As the children mature, this will involve them contributing to the generation of success criteria “Children need to be involved in the generation of success criteria in order to most effectively own and access them.” Clarke (2005:52) and then ultimately moving on to them being able to generate their own success criteria. Clarke (2014) believes that when children are generating their own success criteria, “children have more ownership of their learning, know what they need to do and are able to assess their achievements against their own success criteria”. 
Many of the methods used throughout the lesson study process were believed to be effective by the researcher and suited the needs of the research however due to the age of the pupils, the researcher being both the class teacher and observer proved difficult on times when very focused observation was required as the pupils within the class are used to asking for help. It was difficult for the researcher to remain completely focussed to the observation when the pupils were approaching with questions, demands or requiring support. The presence of the non-participant observers allowed for a more comprehensive observation to take place with more valuable observations being made simply due to having extra staff to observe if the researcher’s attention was drawn elsewhere. If this type of activity is to be used again, involvement of non-participant observers during every lesson study observation would provide a more thorough and focussed discussion, ultimately resulting in higher quality observations being made.  
Cohen et al. (2015:179) raise concerns regarding the validity of research and discuss how “it is impossible for research to be 100 per cent valid), with this in mind it is essential that the researcher acknowledges the size of the focus group when considering the data discussed and the effectiveness of the research.  The research completed has shown that use of success criteria during a focus task, set by the class teacher used alongside supportive materials such as Special Agent Oso’s 3 special steps and talking tins does allow for young learners to be more independent in their learning however in order to generalise this statement it would be essential to complete more research with a larger focus group and non-participant observers being used in all lesson study observations.
In order to continue addressing the recommendations made by Prof. G. Donaldson and the Welsh Governments Qualified for Life New Deal which promotes continued professional development and highlights how “Giving practitioners the ability to reflect on the development of their practice through professional and evidence based learning will be central to developing the self-improving education system” will support the researchers plan to use lesson study within the setting to develop areas of pupil progress that need to be developed throughout the whole school. This may involve identifying a target specific to the setting which would be identified in the Self Evaluation Report or School Improvement Plan and then working together in small groups to look at ways in which progress can be seen and has a positive impact on learner outcomes as “the quality of the professional at the chalk face has a huge impact on the quality of teaching and learning.  Having high capacity, high skilled professionals will be central to delivering on the curriculum vision that the Donaldson review sets out for us.” 
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  ‘ To teach a man how he may learn to grow independently, and for himself, is perhaps  the greatest service that one man can do another. ’     Benjamin Jowett ,  ( unk n own )   Developing independence with very young learners is challenging. Young children seek  support   from an adult within the classroom frequently to help them tie their shoe laces, do their  buttons up, support them with social and peer interaction or with their learning , often seeing  the classroom adult as a replacement for a parent .   Estyn (2017) discus sed how  “ The  introduction of the Foundation Phase curriculum in September 2008…was designed to  promote discovery and independence. ”   It is important to acknowledge that whilst young  children seek adult support that their  young minds are also naturally inqui sitive , as Learning  Wales states,  “ Children are naturally curious and interested in the world around them, and  enjoy exploring and investigating. ”     Within a Foundation Phase classroom,   if resources are left on a table, by the time you  return ,   th ose   resourc es will   have been used and explored with many questions being asked   which is  supported by  Shaffer and Kipp (2010:338)   who   discussed how Piaget  believed that   “ teachers  should view children as naturally inquisitive beings who learn best by constructing and  d iscovering knowledge from moderat ely novel aspects of experience ” .   As a result, the  research ai ms to investigate whether  implementing and using success criteria with children of  a younger age encourages independence in their learning, and if it has a posit ive effect on  improving outcomes for children as they move through the school. Murdoch et   al. (2012:13)  stated that “ All children have the capacity to think, learn and behave independently ” .  Throughout the research the researcher will endeavour to explore  whether  use of AfL  (Assessment for Learning) strategies such as success criteria has an effect on the level of  independence pupils have when completing both focus led and independent learning within a  F oundation Phase classroom.    

