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Part 1- Maslow’s Hierarchy of Needs
In this infographic document we will explore Maslow’s hierarchy of needs, what each stage means and why it is important. Abraham Maslow was born in Brooklyn in 1908. His theory is still significant today and is widely used in many areas. Stoyanov (2017 p. 11) describes Maslow as “wanting to explain human behaviour through the concept of human potential.”[image: ]
Figure 1- Maslow Hierarchy of needs
Physiological needs
Physiological needs are the essential needs someone requires to survive. Some of these are food, water, air, shelter, and warmth. The human body cannot function without these necessities. A person can only survive a few days without water as water makes up around 60- 70% of the human body. Without this a person’s concentration massively decreases, energy levels plumet and a person will become seriously ill. The same with lack of food and sleep deprivation. It could be argued that physiological needs are the most important. One could be full of confidence with a stable job and relationships, however, if the physiological needs are not met, all of that will be irrelevant when the body fails. According to Johnston et al. (2018) Maslow believed that physiological needs are at the bottom of the hierarchy and these need to be fulfilled before progressing. Weinberg (2012) states that Maslow tells us that when a need is fulfilled, it disappears, and the person will move on to the next need in the hierarchy. Physiological needs are important to children so they can grow and have healthy brain development. 
Safety and Security
Once the basic need of survival has been met, Maslow states the next thing people try to attain is security. This is feeling safe and secure.  Safety and security can come in many forms such as being secure in your job, financially secure or personally secure. It is working to create some consistency in your life to have familiarity and to be able to feel comfortable within your surroundings. For children, developing positive relationships with family and care givers will encourage the feeling of safety and emotional support. By having strong relationships and providing consistency, the child can trust in the adult creating a safe environment for them. Bretherton (1992) article explores how Ainsworth built on Bowlby’s attachment theory and how having a secure attachment figure would give the child confidence and the sense of safety to be able to go off and explore. Bowlby (1971) looks at attachment and how children will look for an ‘older, wiser’ figure which they view as a ‘secure base’ or a ‘safe haven’. This person will give them the comfort and security they need until the child feels that the danger has passed (Holmes 2023). Having children feel safe and secure will encourage independence and research shows that children learn best when they are free from fear. 




Love and Belonging
Figure 2- Bronfenbrenner's 
At this stage, a person will start to strive for belonging and look to build meaningful relationships. Feeling accepted is important as it links back to feeling safe and secure. It also gives a sense of value, meaningfulness and a sense of supportiveness. Not feeling accepted can lead to avoiding situations, and for [image: ]someone to feel like they do not belong could lead to them withdrawing.  Aubrey (2019) explains Bronfenbrenner also had similar views. He was a strong advocate for family and believed that children would not develop well in an isolated situation and that by having stronger connections with schools, family and community would help support human development. Sadownik (2023) discusses Bronfenbrenner’s bioecological system.  The macrosystem is the first part and contains people who will have the most influence on the individual. The interaction with the microsystem will directly impact on a child’s development. Mackay (2010) also correlates with Maslow’s theory by stating there is an association between a mother and child interaction and the development of cognitive behavior and the confidence to explore. It is important for children to feel loved and have a sense of belonging, so they know they are important and that they matter.  
Self-esteem
Maslow (1943) talks about self-esteem going in two subsidiary sets. The first wanting strength and achievement to face the world confidently, therefore achieving a sense of freedom and independence. The second is the desire for reputation and comes from how the world views you. It is looking at how you are respected by others, if you are viewed as important and if you are appreciated. Dweck (2014) considers what it is to have a growth mindset. It is understanding that abilities can be developed and by having a growth mindset, can encourage people to stop seeking validation and instead to attain it from oneself. Aubrey (2019) looks at how Dweck considers that the notion of self-esteem should be about what the individual experiences whilst trying to learn something new and to view difficult tasks to develop and not let their self- concept determine their self-worth. It relates to Malow’s theory as he proposed that children strove for growth and personal development. Self-esteem is important with regards to children as it builds confidence, creates a positive mindset of self-worth and self-image. This allows them to go on to try and try new things without the fear of failure. 

Self- actualisation
The highest level in the hierarchy is self- actualisation. This is where a person can recognise what they are capable of and strive to achieve it. It is having a sense of self-fulfillment and realising their potential. Maslow (1943) describes this level as the desire to accomplish everything that one can, and “to become everything one is capable of becoming”. Kauffman (2020) argues that Maslow made it clear that self actualisation is not the same as achievement. It is more to do with what you are uniquely able to become and what you can uniquely contribute to the world. At this level it could be said that you are able to manage life in balance and you are confident enough not to be afraid of failing. It could be seen as all the other needs put into one to produce a sense of well-being. This level in Maslow hierarchy can be applied to children and take form in their passions and interests and encourage them to pursue their dreams. We can support children to be mindful and to enjoy the benefits of self- growth. 
In conclusion to Malow’s hierarchy of needs we can see how his theory relates to each stage of learning and developing. It is clear to see that his theory is still relevant today and how he shares similar views and concepts with many other theorists. 




















Part 2- The Concept of Holistic Child Development
In this part we will look at the concept of holistic child development and what that means. Holistic is looking at something as a whole, even if it can be broken down into different areas. A concept is an idea that can be explained and understood. 
Development can be viewed as how a person grows and changes throughout their life. Although development can be divided and placed into different domains, it is important to know that development is a holistic process, and each domain is influenced and influences each other (Crowley, K. 2017). 
Kauffman (2020) argues that Maslow’s never portrayed hi theory through a pyramid and is not as rigid as people might first think. He notes that self-development is a process and constantly becoming and that Maslow recognised that people were constantly in a form of development. 
Physiological
To look at the holistic child development, let us begin by considering the basics of the physiological aspects and how these affect the development of a child. Palmer (2017) maintains that sleep plays a critical role in mental health and how an individual will be able to cope and adjust to their surroundings. Disrupted sleep in early years will affect a person throughout their life and how they can regulate emotional responses and behavior. 
Brodie (2018) describes Holistic child development as realising that all the different areas such as growth, learning and development all link together and are all important for each area to grow. As a child’s brain develops, they develop as an individual by learning to talk, walk, and how they want to make sense of the world. A childs brain will develop better if they are achieving the essential needs.
Bukato and Daehler (2004) discuss how big risks can come to a child who is nutritionally deprived. They state that if malnutrition occurs within the first four years of a child’s life, then it can have devastating consequences. Some of the effects they look at are more frequent and severe illnesses, slower motor skill development and lower intellectual development. 
There are many reasons why a child may not have their basic needs fulfilled. One being they live in a lower socio- economic group. Bronfenbrenner’s theory looked at how influences and interactions a person has influences them within their life. His theory is said that none of the systems are solely independent but are intertwined and all contribute to a child’s holistic development (Sadownik, 2023). 
According to the Welsh Government (2024) children in poverty are more likely to experience health problems including mental health, less likely to achieve higher grades and are more at risk of experiencing abuse. Caregivers and educators should be providing these basic needs for children and making sure they are being consistently met. They are crucial for a child’s holistic development as they are the backbone for the child to progress and go on to develop and achieve in every area. 
Relationships
 A child who has a secure attachment to their primary care giver is fundamental for the child to be able to create stable relationships in the future (Bowlby, 1969). (Crowley, 2017 p. 163) states that “[Bowlby] proposed that the capacity to form attachments was an evolved behaviour that promoted survival in the infant”. This statement suggests how relationships and closeness could be seen as an essential need for a child to develop by saying they are needed for survival. This supports that a childs development is holistic and demonstrates how each section influences and is influenced by each other. 
Although Bowlby’s theory originally focused on the mothers relationship, Gillespie (2012) argues that a child will not confuse their carer with their parent and will most probably suffer if there is a lack of close relationship for them within an early years setting. She also states that affection and attachment are of great value to a child’s well- being. Both Bowlby and Gillespie are reflected in Maslow’s theory as he acknowledges that relationships need to be formed before achieving well-being within self-actualisation.  
Whilst love from family is important, we cannot ignore professional love. Professional love is building a relationship and a bond with the children, understanding their needs and being able to build trustworthy relationships. This could be seen as having an enabling adult to support the child. (Smedley and Hoskins, 2022) note that children should be supported by adults who understand that a child’s learning is holistic. 
Stoyanov (2017) describes love as an important need as if one feels loved, they are more likely to contribute better into society.  Vygotsky recognised the importance of relationships as he suggests that the social environment affected cognitive development and that learning happened when interacting with a skilled adult and with peers (Vygotsky and Cole, 1978). 
It is clear to see how relationships are crucial to a child’s holistic development. It has been argued that it supports feeling safe, building trust, managing emotions and feeling valued. All these will contribute to bettering oneself and transferring skills throughout life. 
Self-esteem
Lastly, let us look at how self-esteem is important to the holistic development of a child. This is where the child will begin to develop their confidence and develop how they view themselves. Self-esteem is thought to be made up of or associated with traits such as honesty, responsibility, kindness and self- discipline (Mecca, Smelsa and vasconcellos, 1989).  Johnston et al. (2018) discuss how when a child has high self-esteem, they will be happy with the type of person they are. They will be aware of their competencies and limitations and also be aware of their behaviour and how it is viewed by others.
 Whilst esteem comes from within, it can be affected from external influences, linking back to Bronfenbrenner’s theory. Lönnqvist et al (2009) consider self- esteem as one of the most central constructs in psychological theory. Self-esteem is important within children as “children with high self-esteem are generally motivated and will seek to achieve well in life” (Howard, Burton and Levermore, 2020, p. 71).  Self- esteem is important to holistic child development as they are more likely to attempt new challenges, they will feel more confident to explore, learn about the world around them through sight, smell, touch. All of their experiences will contribute to their development. 
In brief, when looking at the concept of holistic childcare we can see how all sections intertwine. 
From the arguments presented we can clearly acknowledge that each section of Maslow’s hierarchy relates to each other and works together. His theory is interchangeable and flexible like how a child learns and develops.






















Part 3- Maslow’s significance in understanding child development
In this section we will look at how Maslow’s theory is still relevant today and how it is applied within the early year’s settings. We will consider how Maslow’s theory creates an understanding of the development of the child. 
Physiological needs 
Maslow’s hierarchy starts with physiological needs. Although it may seem obvious, it is important to consider the essential needs of a child within a setting. For example, offering snack time to children to make sure they do not go hungry. This can be done by ensuring allocated time is set for children to eat and drink and providing rich nutritious foods and water will help keep the child focused. 
Siegler et al. (2020) argue that poverty can lead to undernutrition and in turn can affect a child’s development. This makes it all the more important for early year settings provide snack time and can then use this as an opportunity to teach children about healthy foods and the benefits of them.  
The setting should be aware of any dietary requirements and allergies to make certain you are giving the children safe food. By doing this, a safe and secure environment is being created for the child. Also, by guaranteeing the setting is warm and sheltered, we can clearly see Maslow’s theory being put in to practice and what a child needs to progress. 
Another factor for a child to develop is to allow for sleep that aligns with their natural rhythms and creating an adequate space for that to happen. Jaing (2019) suggests that it should be quiet, calm and dark to create a safe sleep environment to allow for better quality of sleep. She also writes how sleep is an important part of a child’s development and can stimulate creative thinking as well as playing an important role in memory and learning. Thomas, A. and Lewis, A.(2023) discuss how sleep is an important part to a child’s development and the more active they become, the more sleep they may require. 
Settings should provide nap times for children who require it and create a positive sleep environment for them.
Play
1. States Parties recognise the right of the child to rest and leisure, to engage in play and recreational activities appropriate to the age of the child and to participate freely in cultural life and the arts. 
2. States Parties shall respect and promote the right of the child to participate fully in cultural and artistic life and shall encourage the provision of appropriate and equal opportunities for cultural, artistic, recreational and leisure activity. (UNCRC, 2010, P.10).
Play is how a child explores, forms relationships and tries out new things (Canning and Rekers, 2022). To have an enabling adult is key in supporting play.  The enabling adult should “encourage and support children’s natural curiosity, making best use of the teachable moments that occur naturally as we observe or engage in their play” (Welsh Government, 2022. P. 8).
Space is important to consider when it comes to play. How the space is presented will reflect if a child feels safe, and if they feel confident enough to explore on their own. Macdonald (2022) looks at ‘freely chosen’ and how it allows for the child to choose where, when and how to play. Practitioners should create an environment to be able to cater for this whether it be inside or outside. Greenwood (2017) argues that children spend less time playing outdoors now, than they did 2 generations ago. 
Froebel strongly believed in developing through play rather than structured teaching. This pedagogy can also be seen in Piaget’s theory as he saw children as active explorers of their environment, and as they experienced their surroundings, would construct mental schemas as a way of making sense of their experience. 
Play areas should be a positive experience whether it is inside or out. By creating a welcoming environment, children are able to learn and develop skills such as physical skills, problem solving, making decisions and becoming independent. By developing these skills, it contributes to the child’s self-esteem and well-being. We can see Maslow’s theory throughout play with creating a safe environment and building on trust through relationships. From Maslow we can see how this will then lead on to self-esteem. 
Transitions
“Developing and learning will only be effective though if the children are happy and safe” (Barber and Paul-Smith, 2012, p.9). To support a child in reaching their potential they must feel like they are comfortable within the setting. 
Flying Start (2017) states “children are placed at the centre of transitions planning and are treated as individuals, recognising their need to feel secure and confident at every stage of transition”. 
The practitioner’s role would be to look at how they can support the child, so the change is not overwhelming. This can be done by home visits, where the child and parents can become familiar with the staff. The child can attend stay and play sessions to get used to their new environment. If a parent is there, they will feel more confident to explore the new setting knowing they have their secure attachment with them. 
Birth to 5 Matters (2021) acknowledges that it is important for the setting and parents to build a positive relationship. By establishing a two-way communication and having the parents involved and consulted about the transition will help the process and experience be more pleasant. Before starting at a new setting, an ‘all about me’ can be completed to ensure the staff have enough information on the child’s likes and dislikes and how best to support them. It will also include any necessary information on how to keep the child safe or any extra support that may be needed. 
If the transition is done well, the child will feel safe within the setting therefore giving them the feeling that they belong. We can relate back to Maslow’s Hierarchy of needs creating safety and security for the child to then feel like they belong. We can also see Bowlby’s theory of attachment here with creating a secure attachment with the child. 
To conclude, by using Maslow’s hierarchy of needs as a base for the early years, settings can create a safe, caring, learning environment that will support the understanding of the development of children.  
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