A Critical Evaluation of Priority 2 in School A’s School’s Development Plan: Actions, Impact, and Evidence-Based Reflections
Introduction
The purpose of this essay is to critically evaluate Priority 2 of School A’s School’s Development Plan (SDP), which focuses on ensuring that the school’s Language, Literacy, and Communication (LLC) curriculum evidences the progression of skills, knowledge, and experiences, leading to a shared understanding of progression in writing. This priority is particularly significant within the school’s context as data analysis and quality assurance activities have highlighted inconsistencies in writing progression across year groups. The school’s approach aligns with the Welsh Government’s national priorities for improving pupils’ literacy and reducing the impact of poverty on attainment.
School A is located in a village just outside a major city in Wales. It has access to extensive facilities, including sports grounds, woodlands, and playgrounds. The school was formed through the amalgamation of two previous schools and moved to a purpose-built site in 2016. There are 337 pupils, including 37 part-time nursery pupils, across single-age and mixed-age classes. Around 12.2% of pupils are eligible for free school meals, which is below local and national averages. 8.6% of pupils have Additional Learning Needs (ALN), with some requiring Individual Development Plans (IDPs). Most pupils come from white British backgrounds, with very few speaking Welsh at home and 1.8% having English as an additional language. Attendance for 2023-2024 was 91.5%, showing an improvement from the previous year. A small proportion of pupils live in areas of significant deprivation. The essay will explore the theoretical foundations of school development planning, evaluate the effectiveness of the school’s strategies in achieving writing progression, and provide evidence-based reflections on areas of improvement.
The School Development Planning Process
School development planning (SDP) is a structured, cyclical process aimed at fostering continuous improvement in education. As outlined by the Welsh Government (2014), the process involves key stages: establishing a shared vision aligned with national priorities like the Curriculum for Wales, conducting rigorous self-evaluation using a range of qualitative and quantitative data, and setting clear, measurable objectives. Schools develop action plans with specific steps, timelines, and resource allocations, ensuring effective implementation through staff development and collaboration. Continuous monitoring via assessments, lesson observations, and stakeholder feedback allows for necessary adjustments to strategies. Transparency and accountability are maintained through Estyn inspections, reinforcing the importance of evidence-based decision-making. This structured approach fosters reflection, collaboration, and sustained educational progress.
Writing progression plays a critical role within SDP, particularly as literacy development is central to the Welsh Government’s educational priorities. The Curriculum for Wales (2022) emphasises a balanced approach to literacy, integrating reading, writing, speaking, and listening skills. However, research highlights inconsistencies in writing instruction, necessitating targeted interventions to improve outcomes. This review examines key challenges in writing progression, effective strategies for improvement, and their alignment with SDP objectives.
Challenges in Writing Progression
Writing is a fundamental literacy skill that requires structured progression, yet research highlights several challenges, including inconsistent pedagogy, limited explicit instruction in writing structures, and fewer opportunities for extended writing (Myhill et al., 2012). Despite its significance, writing often receives less attention than reading, with major international assessments such as PISA (OECD, 2019) and PIRLS focusing primarily on reading indicators, excluding writing from their evaluations. This gap suggests a need for more focused research on writing development to inform effective teaching practices (Dockrell, Marshall, & Wyse, 2016).
A persistent issue in writing attainment is the gender gap, with girls consistently outperforming boys across various educational stages. At Key Stage 2 in the UK, 72% of pupils achieved the expected level in writing, with a significant disparity favouring girls (Department for Education, 2025). Research suggests that differences in engagement, motivation, and self-efficacy contribute to this gap, with boys often perceiving writing as less relevant or enjoyable (Graham, 2018). Addressing these disparities requires targeted interventions, such as increasing the relevance of writing tasks and incorporating digital media to enhance engagement.
Another challenge is inconsistent teaching practices, with many educators lacking confidence in writing instruction. Studies indicate that teachers often feel underprepared to teach grammar, sentence construction, and scaffolding techniques effectively (Graham, 2020). This variation in instructional quality contributes to disparities in pupil outcomes, emphasising the need for high-quality professional development in evidence-based writing strategies (Education Endowment Foundation, 2021). Research supports the effectiveness of direct grammar instruction within meaningful writing contexts, alongside metacognitive strategies that encourage pupils to plan, monitor, and evaluate their writing (Myhill et al., 2012; EEF, 2021).
Pupils’ attitudes and motivation toward writing also significantly impact their progress. Many pupils report low enjoyment of writing, which can hinder engagement and proficiency (Clark and Teravainen-Goff, 2020). Writing requires cognitive effort, fine motor skills, and linguistic proficiency, making it a complex process that some learners find overwhelming. Providing authentic and purposeful writing opportunities, such as creative writing, journaling, and digital storytelling, can help foster a more positive writing culture (Graham & Perin, 2007).
Additionally, limited out-of-school writing opportunities reduce pupils’ chances to refine their skills in diverse contexts. Research suggests that engagement in writing beyond the classroom such as blogging, personal writing, and collaborative projects, enhances proficiency and reinforces writing as a meaningful skill (Clark and Teravainen-Goff, 2020). Encouraging pupils to see writing as a valuable tool for self-expression and communication can support their long-term literacy development.
Effective Strategies for Improving Writing Progression
Research highlights several evidence-based strategies for improving writing outcomes, emphasising explicit instruction, engagement, assessment, scaffolding, feedback, metacognition, reading, and collaboration. Explicit teaching of genre-specific structures ensures that pupils understand the linguistic and structural features of different text types, helping them construct coherent pieces of writing (Graham & Perin, 2007). Immersive writing experiences, such as storytelling, drama, and digital media, enhance creativity and motivation by making writing more engaging and meaningful (Bearne, 2002). Comparative judgment tools provide a reliable alternative to traditional marking, allowing teachers to assess writing quality more consistently and identify areas for development (No More Marking, 2020). Scaffolded learning approaches, based on Vygotsky’s (1978) theory of gradual release of responsibility, support pupils in becoming independent writers by providing structured guidance before encouraging autonomy. Feedback loops play a crucial role in writing development, with timely, specific feedback and opportunities for revision helping pupils refine their work (Black & Wiliam, 2010). Developing metacognitive strategies further enhances writing quality, as teaching pupils to plan, monitor, and evaluate their writing fosters self-regulation and independence (EEF, 2018). Reading for writing is also a key factor, with exposure to high-quality literature enriching vocabulary, sentence structures, and writing styles (Myhill & Fisher, 2010). Collaborative writing exercises encourage peer discussions and shared learning, deepening pupils’ understanding of writing structures and fostering a supportive writing culture.
Assessment, Equity, and Policy Implications
A major concern in writing development is assessment reliability. Traditional rubric-based grading has been criticised for subjectivity and inconsistency, particularly when evaluating complex writing features like creativity and coherence (No More Marking, 2020). Comparative judgment has been proposed as an alternative, with research suggesting it improves marking reliability and reduces unconscious bias (Christodoulou, 2017).
Equity in writing assessment is also a concern, particularly for pupils with Additional Learning Needs (ALN) and English as an Additional Language (EAL). Standardised writing assessments may not fully capture these pupil' abilities, as they often prioritise spelling and grammatical accuracy over communication and content quality (Dockrell, Marshall and Wyse, 2016). The Welsh Government’s ALN Act (2021) seeks to address these disparities by promoting inclusive assessment methods that recognise diverse pathways to literacy development.
Context and Rationale
Priority 2 was identified as a key focus area through rigorous self-evaluation activities, which highlighted a significant gap in pupils’ writing proficiency. Comparative judgment data from No More Marking (2020) indicated that 74% of Year 6 pupils and 57% of Year 2 pupils were performing below age expectations in writing. This finding aligned with broader national trends, where research suggests that writing progression often lags behind reading development due to inconsistent instruction and limited opportunities for extended writing (Myhill et al., 2012; Dockrell, Marshall, & Wyse, 2016).
The need to address this issue was further reinforced by Estyn (2022), which emphasises the importance of high-quality literacy instruction to support the Welsh Government’s Curriculum for Wales framework. The school’s development plan prioritised writing to ensure pupils acquired the necessary skills to meet curriculum expectations while fostering engagement and confidence in written expression. Additionally, pupil voice surveys conducted within the school revealed that many pupils lacked motivation and self-efficacy in writing, underscoring the need for more structured and engaging learning opportunities.
Implementation Strategies
To tackle the identified gaps in writing progression, the school adopted a multi-faceted approach that incorporated evidence-based strategies. They implemented the EPIC Teaching Framework (Engagement, Progression, Independence, Challenge) to provide a structured and consistent approach to writing instruction, ensuring clear expectations across year groups (EEF, 2021). Integration of Alan Peat Sentence Structures to enhance grammar and sentence fluency, enabling pupils to construct more sophisticated and varied sentences (Peat, 2014). Development of cross-curricular writing opportunities, aligning writing tasks with science, humanities, and digital literacy to reinforce relevance and application beyond English lessons (Bearne, 2002; Myhill & Fisher, 2010). Explicit vocabulary instruction through direct teaching of Tier 2 and Tier 3 words, enabling pupils to develop linguistic richness and precision in their writing (Beck, McKeown & Kucan, 2013). Regular moderation and comparative judgment assessments to ensure consistency in writing standards and enable teachers to make more reliable judgments about pupil progress (No More Marking, 2020).
Impact Measurement
To assess the effectiveness of these initiatives, the school employed a range of evaluation methods. Learning walks and book scrutiny revealed increased use of scaffolding techniques and improved application of sentence structures, demonstrating a more consistent approach to writing instruction across classes (Estyn, 2022). Assessment data from the Literacy and Numeracy Framework (LNF) suggested measurable progress in writing, with an increasing number of pupils meeting expected standards (Welsh Government, 2022). Pupils reported greater confidence and enjoyment in writing activities, particularly those involving cross-curricular and creative elements, supporting the idea that engagement plays a crucial role in writing development (Clark & Teravainen-Goff, 2020). Staff surveys indicated improved confidence in delivering structured writing lessons, with teachers noting that resources such as Alan Peat’s sentence structures and comparative judgment were particularly beneficial (Graham, 2020).
Critical Analysis
While the school’s approach has led to noticeable improvements, several areas for further development remain. Book scrutiny revealed that while teachers provided feedback, pupils often had limited opportunities to act on it. Research suggests that effective feedback should be immediate and actionable, with dedicated time for pupils to reflect and revise their work (Black & Wiliam, 2010; EEF, 2021). A review of pupil workbooks highlighted inconsistencies in handwriting. This suggests a need for a whole-school handwriting policy, aligned with guidance from the National Handwriting Association (2019), to ensure legibility and fluency. Observations indicated that some writing tasks were overly scaffolded through worksheets, limiting opportunities for independent and extended writing. Research supports a shift towards inquiry-based and project-based writing tasks, which allow pupils to explore topics in depth and develop a more authentic writing voice (Graham & Perin, 2007; Myhill et al., 2012). While scaffolding strategies were evident, some pupils, particularly those with additional learning needs, required more personalised support. Adaptive teaching strategies, such as sentence starters for struggling writers and extended writing challenges for more able pupils, should be further embedded to meet diverse learner needs (EEF, 2018; Dockrell et al., 2016).
Reflection and Evaluation
Reflecting on my own practice during my placement, I have come to appreciate the pivotal role of structured writing progression in improving pupil outcomes. It has shown me the power of providing clear, scaffolded instruction and creating a supportive writing culture that fosters engagement (Graham & Perin, 2007). One area of personal growth has been in recognising the significant impact that explicit instruction in writing structures can have on pupils’ confidence and ability to write effectively. When I observed the use of Alan Peat Sentence Structures, I saw how this tool helped pupils create more varied and grammatically complex sentences, thereby deepening their writing abilities (Peat, 2014). This strategy aligns with the school’s aim of improving writing standards across year groups and reinforced my belief in the importance of teaching genre-specific writing structures (Graham & Perin, 2007). As a future practitioner, I intend to continue incorporating such tools into my own practice, ensuring that pupils are equipped with the skills they need to approach different types of writing with confidence.
Furthermore, I have observed the importance of engagement in writing. Pupils who were given authentic writing opportunities, such as those integrated into cross-curricular activities, demonstrated increased motivation and enjoyment (Clark & Teravainen-Goff, 2020). This reinforced my belief in the need to make writing more relevant and engaging for pupils by connecting it to their lived experiences and interests. 
However, my evaluation of the school’s strategies also highlighted areas for improvement, particularly in relation to the consistency and effectiveness of feedback. Despite the positive impact of feedback on pupil progress, I observed that pupils were often given limited opportunities to act on the feedback provided. In my future practice, I plan to dedicate time within lessons for pupils to reflect on and revise their work based on feedback. I believe this will allow pupils to engage more deeply with their learning and continue to develop their writing skills (Black & Wiliam, 2010; EEF, 2021).
Additionally, I noted that handwriting was inconsistent in my class as some pupils wrote in cursive and some did not. To address this, I would advocate for the implementation of a whole-school handwriting policy. This would help ensure that all pupils develop legible and fluent handwriting, which is a foundational skill for effective written communication (National Handwriting Association, 2019).
Looking ahead, I also recognise the importance of differentiated instruction to support the diverse needs of learners, particularly those with Additional Learning Needs (ALN). As observed in my placement, some pupils required more personalised scaffolding to help them engage with writing tasks. I will continue to explore ways to adapt writing tasks and support strategies to ensure that all pupils can access writing at an appropriate level, whether through sentence starters, extended writing challenges, or additional support materials (Dockrell, Marshall, & Wyse, 2016; EEF, 2018).
Conclusion
In conclusion, this critical evaluation of Priority 2 in School A’s School Development Plan has provided valuable insights into the challenges and strategies surrounding writing progression. The focus on improving writing standards through structured, evidence-based interventions has highlighted the significance of clear instructional frameworks, such as Alan Peat’s Sentence Structures, and the impact of engaging, cross-curricular writing opportunities. My experience has shown the importance of scaffolding and providing authentic writing experiences to foster pupil motivation and engagement. However, I also identified areas for improvement, particularly in feedback implementation and handwriting consistency, which can be addressed through more targeted strategies.
Through this evaluation, I have learned the value of evidence-based decision-making in driving school development. The use of data and research-supported strategies, such as the EPIC Teaching Framework and comparative judgment assessments, has proven to be effective in addressing gaps in writing proficiency. This experience has not only deepened my understanding of effective teaching practices but has also influenced my professional growth as an educator.
As I move forward in my teaching career, I am committed to incorporating the lessons learned from this evaluation, particularly in providing explicit writing instruction, engaging pupils with authentic writing opportunities, and ensuring differentiated support for all learners. This approach aligns with the professional standards expected of me and will guide my practice as I continue to support all pupils in becoming confident, capable writers.
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