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Section one- activity plan 
	Cynllun Gweithgaredd
Activity Plan

	
Activity: exploring the woodland 


	
Number of children:24 

	
Age of children:5/6 years old 
	
Number of adults: 3
Department for Education (2013) 


	
Location: forest school 

	
Preparation time: 15 minutes (can prepare in classroom before going up to forest school)
	
Activity time: 3 hours 

	Resources:
-Trees 
-Branches 
-Leaves
-Un-level ground 
-Plants 
-Log piles 
-Streams (waterway)
-magnifying glass if they wish to examine the bugs closely 
-clear container or homemade bug boxes made from cereal packaging to hold and see bugs clearly while studying them 
-clipboard 
-plastic spoon to scoop up bugs without harming the mini bugs 
-minibeast check list if they wish to tick off what they have found 
-crayons if they wish to colour
-some children may want to use IPads for photos 
-medical information forms to cover matters such as emergency medical treatment 
-first aid kit- this will help the risk of infection or reduce and enables faster treatment to injury. 
-mobile phone might be needed to contact the child’s parent or in need of an emergency 
-snacks as children will be out from morning to lunch missing their play (fruit will be provided)
-high vis jackets to enable staff to know who’s there 


	Aim/s of activity: The aim of the task is to plan an interesting activity in the natural environment, that will develop several areas of learning for children aged 5 and 6. The experience will provide children with opportunities to explore the forest environment. 


	Links to outcomes: uses Foundation Phase Curriculum as forest school encourages creative and imaginative play. It also makes learning more enjoyable. https://hwb.gov.wales/api/storage/fcb8539c-9be7-4883-8542-35d7b54b56f2/foundation-phase-outdoor-learning-handbook.pdf
The Children may decide to explore the forest area – this will provide opportunity for physical skills such as climbing, balance, risk taking, bug hunting. The woodland encourages several opportunities to engage in holistic learning. 

 Firstly, gross motor skills might be developed. This might happen as the children are able to run around given freedom, space and the use of natural resources they would not get in the classroom. Forest school is an opportunity for children to develop their stamina and balance, this is supported through the forest environment. 

Secondly, the children might wish to look for mini bugs in the woodland, this may provide new skills such as teamwork and problem solving. These skills might occur as the child has freedom and the time to learn and grow from the independence they have been given. This will support the child’s confidence and communication skills. 

Thirdly, Fine motor skills may be developed as the children use their smaller muscles in their hands, fingers and wrists. Through-out the morning in forest school they might use their smaller muscles; fine motor skills may be supported if children engage in;
- picking up the bugs 
- drawing and ticking the box of what bugs they have seen. 
-eating their snacks 
-putting on their outfits before going up (doing up zips and buttons) 
-using the ipads 

Moreover, the activity may provide improved motivation and concentration as the children will have the opportunity to focus on one task for a long period of time (3 hours). With the experience being outdoors it might result in areas of own interest this may result in prolonged concentration. 

Lastly, children might start to apricate and respect the outdoor natural environment and their surroundings. Linked to Well Being of Future Generation (Wales) Act 2015 & Education for Sustainable Development and Global Citizenship (2008) 



	
Differentiation: 
24 children:  3 adults  

In the class no children have additional needs. There will be no set groups so children will work with whoever they wish. However, there is access for children with physical additional needs. 


	Health and safety: health and safety assessment attached below 



	
Role of adult/adults:

-to observe
-to encourage 
-to support 
-to make sure when leaving woodland looks the same as before  
-encourage children not to kill mini bugs 
-allowing risks (to step back and allow children to learn boundaries and risks
-to engage and follow the child’s ques to support sustained shared thinking



	The activity:
1. Allow children to get dressed into suitable footwear and clothing (put high vis jacket on)
2. Explain the experience to the children in class (Understand and accept that all children will react to this woodland differently as children will make use of the natural environment) 
3.explain boundaries to the children (can’t hear or see an adult need to come back)
4.children are able to pick groups they wish to work in
5. equipment will be left in the centre of the forest school if the children wish to use it
6.children have 3 hours to explore the woodland 
7.  fruit will be provided for the children. This will go in compost bin when finished so no rubbish is left behind.























RISK BENEFIT ASSESSMENT
Section 2

	Location / Activity:
	Woodlands 
	Date:
	07/09/2020

	Assessor:  
	Brooklyn Davies
	Review date:  
	07/09/2020




	ACTIVITY
	How will young people BENEFIT from this activity?
	Possible hazards
	Who is at risk?
	PRECAUTIONS in place to reduce the risk of injury
	Overall risk RATING: L/M/H

	Climbing trees 
	The ability to develop their physical balance. Using the whole body, it improves a child’s strength, balance and hand and eye coordination. 

	Falling or slipping from the tree. Branches could be weak and break. More than one child could climb up and step on another child’s finger. The child could also land on another child or hit the floor hard causing head and eye injuries.    


	Children and supervisors 
	· Members of staff can assist children if they ask for help 
· If a child is doing something over and above their ability an adult should stand close in case anything does happen. However, if the surface is dangerous underneath an adult should ask the child if what they are doing is sensible. 
· Only one child up the tree at time. 

	low

	Stream dipping 
	It allows the children to stand in the stream, giving access to nature. It is an essential component of exploring different habitats. 
	Slips, trips and falls.
Cuts, grazes and abrasions.
Drowning. Risk of a cold or hypothermia 
	Children and supervisors 
	· Pond use rules clearly displayed and reviewed at the start of each session.
· Supervision in pond at all times 
· Member of staff First aid trained 
· Make sure all children are wearing suitable clothing


	Medium 

	Log piles 
	· Climbing and carrying logs can help physical skills such as balance and hand and foot coordination. 
· help a child’s imagination as they may choose to use the log as a seat or want to make a den from the pile. 
· Help strength 




	· Splinters, scratches and cuts. It can cause trip hazards. 
· The logs could fall on to the children, trapping fingers and limbs. 

	Children and supervisors 
	· Could slip on log- suggest to the children to avoid logs with mould and fungi on them.
· might fall- suggest to the children to avoid climbing too high or if they feel un-balanced 
might hurt themselves picking up
· suggest to the children to avoid logs that are heavy 
	Medium 

	Un-even surfaces 

rolling down hills
	· Rolling down hills can help children to become physically coordinated.  
· Helps sensory development which gives children an understanding of the world as it allows the children to think about possible dangers and hazards.
· they build awareness of the space around them. 

	· Could knock a child or member of staff over 
· Could roll over sharp objects
Surface at the bottom of the hill 
· Collision could lead to cuts, grazes, broken bones and head injuries. 
	Children and supervisors 
	· Suggest to the children to check the surfaces before rolling down
· Suggest to the children to keep the hill clear so no collisions occur (they should work out, to go up one side and roll down the other)
· Adults to check surfaces when kids arrive for no sharp objects on the hill. 
	Low 



	
Making dens 




	· Will help a child’s imagination skills
· Developing language and communication skills when working as a team
· Hand-eye coordination 
· Improved teamwork skills 
· Making use of natural resources around them

	-Collapsing den leading to bruises and bumps 

-Wood being picked up wrong- hitting someone resulting in injury 

-Bits of wood, mud and other materials in the woodland could get in the child’s eye if picking objects above height. 
	Children and supervisors
	· Suggest to the children to pick objects that are at their level or lower 
· Suggest to the children to pick materials up carefully using two hands (don’t swing) 
Suggest that the den doesn’t have heavy materials on top and is on a flat surface 
	low

	Poisonous plants and berries 
	· Learn responsibility 
· Learn awareness
· Learn about what plants are poisonous 
	· Child could eat a poisonous berry –
· poisonous plants trigger severe itchy and painful inflammation 
	Child and supervisor 
	· Suggest to children not to touch the plants and berries.
· Suggest to children to stay away from areas the plants and berries are growing.
· Suggest to the children that they must not put anything found in the forest school in their mouth.

	Medium 


	Loose dogs 
	· Learn responsibility 
· Learn awareness 
	· Dog could bite child 
· Dog could have a disease which children could pick up.
· Child could have an allergy to dog 

	Child and supervisor 
	· Suggest to the children they need to report the dog to the teacher asap
· Suggest to not touch dogs while being out 
· Practitioners need to an allergy list in case children are allergic to dogs. 
	Low 

	Stranger danger 

	· Learn responsibility
· Learn the danger that can occur from strangers 
· Learn to never go anywhere with strangers 
	· Strangers might start talking to children 
· Strangers could take the child 
· Child could be un-seen and possible chance they could have gone with a stranger 
	       Child 
	-Children need to be in sight of a supervisors at all time, if they can’t see a member of staff come back 

-Tell children they are not allowed to take items off strangers. 

-if someone they are un-familiar with starts speaking to them in-appropriately they need to say NO, GO, YELL AND TELL. 
	Low 





	Section 3-enviromental audit 

Issue / environmental feature
	Damage that could occur
	How to lessen negative impact 
	Resources needed
	Who is responsible 

	Mini bug- hunt




	Squashing or killing mini bugs and damaging habitats. 
	-Remind children not to kill the insects
-After using them put back where found
-to always be gentle and respect 
-only pick up 1 to two mini bugs at a time to avoid over collection. 
	N/A
	Adults and children

	Leaving rubbish behind





	Wildlife getting trapped. Sharp objects can cut whoever is using the forest school. 
	-remind children to put rubbish in bin. 

-encourage foods such as fruit and veg so they can be put in a compost bin 

-if they see rubbish that is not there’s put in bin

-if they see sharp objects such as glass that is a risk call a member of staff to remove it
	-Make sure Recycling and compost bins are around the forest school, if not take a rubbish bag when
attending. 

-Take a litter picker and gloves for sharp objects 
	Adults and children 

	
Use of wood




	-stop the tree from decaying 

-trees are a source of oxygen

-trees stabilize soil and give life to wildlife. 

-snapping sticks kill mini-bugs habitat.

	-remind children not to break branches.

-use wood already on floor

-remind children if they are going to climb trees don’t climb rotting trees or trees that are starting to come out of the ground. 

-remind children if they are going to pick branches of the tree to make sure they pick with a measure of sense.  


	N/A
	Adults and children

	
use of leaves and plants 


	-leaves on a tree provide food for the whole tree

-picking leaves and plants kill mini-bugs habitat.

- not many flowers left in the forest school
	-remind children to only use leaves from the floor
-remind 

-children not to pick them

-remind children if they are going to pick leaves and plants to make sure they pick with a measure of sense and avoid rare plants such as blue bells to allow them to grow.


	N/A
	Adults and children








	


Making dens 








	-destroying mini-bugs habitat 

-changing the forest school 

-crushing mini-bugs when heavy logs

-causing traps for animals 
-if put together right could fall apart causing injury
	-remind children to be gentle

-remind children to put all resources back where found at the end. 

	Craft materials 
And natural materials 
	Adults and children


	Polluting the river 
	-rubbish ending up in the stream

-children tipping mud in the stream causing pollution 


	-take bags to take rubbish home or put rubbish in bin to avoid materials and rubbish getting into the river.

-avoid tipping mud into river, reducing pollution. 

-remind children to not carry objects by the stream. 

	-bags to take rubbish home if bins not available. 

	Adults and children

	picking berries- leave some for birds/insects as a source of food.






	-birds and insects left with no source of food 

	-remind children to not pick the berries. 

-if there are several berries only pick a suitable amount, so the birds have a source of food.
	N/A
	Adults and children

	Not to disturb/remove nests


	-birds habitats getting damaged

-scaring the wildlife and birds from their home 
	-do not touch nests 

-keep away from nests to avoid disturbing the birds 
	N/A
	Adults and children









Section 4
The experience was based in the outdoors. Donaldson (2015) supports the use of the outdoors as he suggests it benefits children positively as they are likely to explore and learn about the world around them. Donaldson also believes that children will develop better cognitive, social and emotional development from being outdoors. Donaldson suggests children can only learn through trial and error, this is carried out through giving the child independence, (Welsh Government, 2015). Piaget also highlights the importance of providing children with opportunities to engage in trial and error play (Halpenny et al, 2014). Weeks (2000) states children often miss out on experiences that allow trial and error and problem-solving skills. However, the experience provided trial as error as the children were able to interact with the environment providing further opportunities for problem solving (Evangelou et al. 2009). 

The role of the adult is there to stand back and allow risks, making the child’s experience interesting and developmentally challenging (Little and Eager, 2010). Little and Eager (2010) also states the adult should give the child trust and responsibility as they will experience risk. (Little and Eager, 2010). Frobel believes children are nurtured by the outdoors and learn from risks and responsibility. (Early Education, No Date). Health and Safety Executive (No Date) states when adults plan outdoor opportunities it is important that risk is not eliminated however, adults should out-weigh the risks and benefits. Education for Sustainable Development and Global Citizenship supports this as it encourages thinking skills and risk taking, Welsh Assembly Government (2008). 

Moser and Martin (2010) state that Nordic cultures believe that the outdoor environment is a pedagogical space for children to learn, play and develop. They believe it develops a child’s social, emotional, cognitive and behavioural skills which they will need for successful futures. Australian Children’s Education and Care Quality Authority (2018) suggests Nordic-countries are influenced by Reggio approach which believes that the outdoor environment is a third teacher. Australian Children’s Education and Care Quality Authority (2018) States the outdoors is considered as a third teacher due to the environment promoting relationships, creativity, imagination and communication through play. It encourages children to make choices, promoting independence. The experience was based outdoors as South Australia Department for Education states the outdoors is a free-flowing, open space which allows children to move freely, progressing in all areas of their development. 

Reggio believes that children learn through movement, the outdoors encourages this as children have free access to the whole outdoors to move around, The Scots College (2017). White also supports this as she believes outdoor learning encourages movement and physical play. The experience provided opportunities for movement through pond dipping, den building, hill rolling and mini bug hunting. The natural environment is key to the experience as it allows children to explore the outdoors. The outdoors provides physical learning as children are provided with space and the context of landscapes (Kinda Education Centre, No Date).  Learning outdoors is active, so it provides health benefits to children’s physical development, keeping themselves fit and lowering the chance of mental health issues such as anxiety and depression (Harold et al. 2013). Gill, (No Date) suggests there are barriers that provide opportunities for movement as he states people look at the outdoors as a health and safety hazard. However, Bell (2004) states the benefits of outdoor education for a child’s development are too important to lose, the outdoors outweigh the risk of an accident occurring (Gill, No Date). Bell (2004) states as long as teachers follow safety procedures and guidance there should no fear (Gill, No Date).

Foundation Phase Framework (2015) states children should familiarise the world through indoor and outdoor investigation. However, children are not experiencing this enough due to several reasons. Little (2013) states over protecting parents in the UK fear and concern for their children when their outdoors. An over protecting parent often limits a child’s independence and engagement with the outdoors, as they do not see it as a learning environment (Little, 2013). 
Nordic parents cultural view is different to the British cultural view and believe the outdoors is a place for risk taking, benefiting the children’s independence (Moser and Martin, 2010). Beams (2013) supports risk as he states children need to encounter risk and investigation to progress their development. Higgins (2012) also states that Knight believes that the foundation Phase should highlight the importance of children taking risks as it helps a child learning and development. However, Welsh Government (2020) have accepted Donaldson’s recommendations within the new curriculum this now focuses upon how the outdoors is important to support creativity and imagination. 

Early Education (No Date) states some practitioners see the outdoors as a health and safety fear rather than enabling exciting play, this causes lack of use to the outdoors which children need. HWB Wales (No Date) states McMillian and Piaget believes that children learn through exploring, this helps them to achieve their best through first-hand experience (Halpenny and Petterson, 2013). Tovey (2017) states Froebel’s approach also supports that the quality of the environment is crucial as children need the outdoors to support exploration, supporting creativity and imagination. Practitioners fear accidents and mistakes that could occur outdoors as the UK’s cultural restrictions focus on the outdoors as a place of danger (Reinvention, 2020). Accidents outdoors could lead to prosecution and legal action (Health and Safety Executive, No Date).

Educational for Sustainable Development and Global Citizenship suggests working in the outdoors shows children that everything has an importance. It allows children to gain respect for living animals and insects and to develop an interest and understanding for the natural world, Welsh Assembly Government (2008). This is supported by Piaget as he believes children explore and interact with their world to understand objects and concepts, this supports discovery and experimentation (Halpenny and Petterson, (2013). The experience encouraged loose parts as the children went pond dipping, den building, hill rolling and mini bug hunting, this allowed self-led learning (Nicholson, 1971). The use of the outdoors develops children’s independence, attitudes, skills and values which supports them to becoming good ethical citizens of the world (Welsh Government, No Date). Montessori supports this as she states children needs to learn to be responsible for the environment by learning to care and maintain for it, this is done through children being given independence (Davies, 2019). 

Welsh Assembly Government (2008) states that Education for Sustainable Development and Global Citizenship enables children to think about their local and global consequences of their actions, which promotes a more sustainable world and a better environment for all. Donaldson’s curriculum supports Sustainable Development and Global Citizenship as he states children should accept responsibility for their learning and learn from consequences (Donaldson, 2015).Future generation (2020) also supports this as their act requires individuals in Wales to think about the long-term damage their decisions can make on the community and world to prevent issues such as climate change. The use of the outdoor environment will allow children to understand responsibility for their decision making, once they experience a mistake in the outdoors, they will not do it again, developing important life skills such as resilience (Early Learning Services, 2017). 

The outdoors encourages children to use nature. South Devon Steiner School (2017) states that nature helps a child’s development as it teaches the importance of learning to respect, appreciate and nurture our world (South Devon Steiner School, 2017). Steiner supports this as he states it is important for children to use the outdoors to learn to respect others and the natural objects around them (Department for Education, 2010).Therefore, supporting Education for Sustainable Development and Global Citizenship teaching children skills and knowledge about the world to be the best citizens they can be. Atencio et al. (2014) also highlights outdoor education provides learning opportunities such as children interacting with nature gaining outstanding holistic development. Despite the holistic benefits of the outdoors outlined by Atencio et al. (2014), Natural England (2019) statistics show that 13% of children never spend their time outdoors which suggests children are not having the opportunity to explore the outdoors and natural environment however, the experience enables children to engage with nature developing their holistic learning. These statistics go against Donaldson’s new curriculum as it states children should use the outdoors to help their development (Welsh Government (2020). University of Illinois (No Date) also suggests that nature decreases ADHD and stress levels. 

The outdoors encourages children to use natural resources (Victoria State Government, 2018). Every Child Outdoor Wales article suggests using natural resources encourages imagination and creativity in play, the less ‘stuff’ children have, the more they will engage with the natural environment (RSPB, 2012).  Bruno supports this as he states children use their imagination when playing in a natural environment (Veresov, 2016). Devi et al, (2018) also stated that Vygotsky supports imagination used through natural materials. The experience enabled children to engage with a wide variety of loose parts such as pond dipping, tree climbing, mini bug hunting, hill rolling and den building, these supported holistic development as the children developed their physical, social and emotional well-being skills (Foundation Education, 2018).

Nicholson (1971) believes that when children interact with loose parts it enhances the child to think imaginatively bringing a sense of adventure and creativity into their play, loose parts were first proposed in the 1970’s by Nicholson. However, loose parts are now being used in early years settings through-out Wales on a day to day basis to improve creativity and open-ended play allowing children to learn in their own individual way, encouraging self-directed play. (Play Wales, 2020). Montossori also supports loose parts as it encourages self-directed and discovery-based learning. This allows children to realise what they can do for themselves (Montessori Group, No Date). Malaguzzi also highlights the importance of loose ends as he believes it develops a creativity, experimentation and discovery skills. Malaguzzi adds the outdoors is like a laboratory and children learn easily through experimentation, loose parts and finding out things for themselves (Lyons Early Childhood School, No Date). Bruner (1980) also suggests that when children engage with loose parts, it makes them think intensely, progressing their creative development and critical thinking skills (Doncaster College and University of Hull, No Date). 

To summarise, if the experience was to take place again, less resources would be brought to allow children to experience an open-ended activity. This would help a child’s development as it would improve their imagination and self-led learning (Play Wales, 2020). Nicholson (1971) believes that too many resources prevents self-led and exploration play, if children are not overpowered with several classroom resources, they will use natural resources to replace. This encourages self-led, exploration play allowing children to explore the outdoors and push boundaries as they are given trust which will excel in all areas of holistic development (University of Illinois Extensions, 2020). Using more natural resources will facilitate young children’s relationships with the natural world and enable them to develop an awareness of sustainable behaviours and to also allow the children to reuse the objects (National Ocean Service, No Date). The use of too many resources will prevent imaginative and creative play. Less resources will encourage children to use their imagination and creativity, this will help them express their feelings and be more independent learners (Family Lives, No Date). The outdoor environment provides many opportunities for holistic development as the children engaged in a variety of self-led interests such as making dens, running around, picking up insects and hill rolling. benefits (NHS, No Date). Components such as physical, social, emotional and personal development are also developed as the children are building strong relationships when working as a team, Foundation Education (2018). 
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