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Introduction 
Wei (2020) defines bilingualism simply as someone with the ability to speak two languages. However, Wei (2020) also argues that bilingualism is not that simple and that it could be understood in different ways depending on the individual. For some, bilingualism may mean having the ability to speak two languages fluently, while for others it may be speaking one language fluently while having the ability to understand and communicate at a basic level in another language (Wei, 2020, p. 4).  Similarly, Mahootian (2019) argues that bilingualism is not a technical ability, but a personal experience shaped by an individual’s background and opportunities for language use. This suggests that defining bilingualism can be subjective, as individuals may demonstrate different levels of proficiency across their languages.
During this assignment, I will discuss the benefits of bilingualism, Welsh as an additional language, the effect of bilingualism on brain development, the effect of bilingualism on divergent thinking and frameworks and programmes to support this.  














Benefits of bilingualism
Booton (2021) suggests that bilingual children may often demonstrate greater creativity and cognitive flexibility, as they are used to switching between two languages and using different vocabulary. During my activity, I used familiar items and described them in both English and Welsh to support the children’s bilingual language development. By hearing vocabulary in two languages, children are given opportunities to expand their understanding and develop their communication skills. Nickels et al. (2019) state that there are many benefits to bilingualism, such as cognitive, social, and cultural. This suggests that as well as having better problem-solving skills, children may also gain deeper understanding, curiosity, and respect for other cultures as they may understand from a young age that everybody lives differently, in different cultures. This implies that children may also appreciate and understand different perspectives as they learn not all cultures or people think or believe in the same things. This could lead to better divergent thinking skills, as bilingual children may see situations from different perspectives. 
However, Walch (2009) argued that bilingual children often display slower speech development, as processing and learning two languages may take longer as children decide which language to use when and the different rules of each language. Nevertheless, research by Ellen Bialystok indicates that although bilingual children may have a smaller vocabulary in each individual language in comparison to monolingual children, they often develop stronger executive functioning skills, including problem-solving abilities, cognitive control, and mental flexibility (Bialystok et al., 2012). Implying that bilingualism provides cognitive and developmental advantages for children (Bialystok et al., 2012).






Welsh as an additional language 
Children may be encouraged to learn an additional language to feel a stronger sense of belonging in the community. In addition, children may need to learn an additional language because of their circumstances, for example, migrating to a new country where their home language is not used (Baker and Wright, 2017, p. 14).  A useful method to learn an additional language is to use words the child will already know and introduce them in Welsh as the additional language. I did this as part of my activity by using the weather as an example, by saying it was ‘heulog’ and showing a photo of the sun so that the children would understand if they did not know what ‘heulog’ meant. I then followed with a Welsh weather song to further use repetition of the word ‘heulog’, which should help children remember the new word if it is repeated and sang. Bruners theory supports the use of using what the child already knows and introducing new information to build on their knowledge and understanding (Gonulal and Loewen, 2018). Nikolov and Rixon (2025) state that when children learn an additional language, they will be more likely to show an understanding and respect for other cultures and may also appreciate their culture more. However, learning an additional language may be easier for some children than others, this could make it difficult knowing what pace to introduce the language as children may learn slower and the progress may not be constant. Furthermore, children may be at different starting points depending on family background so this should also be considered when introducing an additional language. 









Brain development
Pliatsikas et al. (2020) suggests that bilingual children tend to have a larger gray matter than monolinguals as they become adults. Having a larger gray area may lead to better problem solving, thinking and decision-making skills. Berken et al.  (2017) also supports the argument that bilingual children have a larger gray area, therefore tend to show better problem solving and memory skills as they are using their memory a lot more from a young age switching between two languages. Berken et al. (2017) also states that the brain is highly flexible early in a child’s life, meaning these are the prime years for them to be exposed to two or more languages. Studies also show that if children are exposed to different languages from an early age, their neural pathways and motor speech will strengthen as language shapes brain wiring (Breken et al., 2017). As bilingual children will learn to switch from language to language from a young age, also known as codeswitching, they will training the brains executive control system as they must choose the correct language and supress the other one (Kaushanskaya and Crespo, 2019). Bilingual children can often have improved cognitive flexibility as their brain will be used to switching or thinking of something in two different languages (Kaushanskaya and Crespo, 2019). Improved cognitive flexibility could mean a greater adaptability or looking at a problem from different perspectives, also known as divergent thinking (Palmiero et al., 2022).









Divergent thinking 
Makematic film and production company (2019), describes divergent thinkers as people who will use creativity and take risks to find different solutions to a problem. Zheng et al. (2023) states that bilingual children may have more advanced divergent thinking skills than monolinguals as bilinguals are constantly switching between languages, developing their cognitive flexibility. Similarly, Van Dijk et al. (2018) states that by switching from one language to the other bilingual children, improves their cognitive flexibility, which should lead to enhanced creativity and problem solving, therefore linking to divergent thinking. This flexibility may help bilinguals see different perspectives or be able to shift from one perspective to another, therefore producing more original ideas. Les Vygotsky’s theory supports divergent thinking in early years as he believed that language shapes thought as children will express themselves through language (Bao, 2025). Insinuating, a bilingual child may be able to find multiple ways to interpret the same idea and use greater cognitive flexibility when switching between concepts. Furthermore, bilingual children may have a greater exposure to different cultures, therefore may develop different cultures abs different ways of thinking. This viewpoint could help them approach a problem from different viewpoints, using their creativity and divergent thinking. However, studies from Booton et al. (2021) argues that bilingual children do not differ to monolinguals when it comes to divergent thinking. 









Frameworks and programmes
The Welsh Language Measure Legislation (2011) states that Welsh is the official language of Wales and it should have equal treatment to English. The Welsh Language Measure Legislation (2011) states that people should be able to use Welsh in everyday life. I demonstrated this by using everyday words the children would use in English and speaking or singing them in Welsh; for example, ‘Bore Da’ is a phrase that should be familiar to children and used in their daily lives as they attend school. This framework supports bilingualism as it appreciates the value of the language, and by encouraging people to try and use Welsh in everyday life, people may then pick up parts of the language easily if they are hearing it around. Similarly, the Welsh Government (2022) curriculum for Wales believes that children should develop both Welsh and English and should be given opportunities to use, understand, and communicate in both Welsh and English. The Welsh Government (2022) curriculum for Wales states that bilingualism helps one feel a sense of cultural identity and have a sense of belonging. The curriculum supports the Welsh Language Measure 2011’s goal of reaching 1 million Welsh speakers by 2050. The Welsh Government (2017) aims to not only reach 1 million Welsh speakers by 2050 but also to increase the use of everyday Welsh. They plan to do this by providing financial support to promote and facilitate Welsh, providing strong leadership, leading by example, and legislating to provide a strong infrastructure. As all of this seems very positive, they also imply slight doubt as they state that they know the goal is long-term and will need to be evaluated every decade. This could imply that although they hope the goal is achievable, they also know it will not be easy.







Conclusion
To conclude, research strongly suggest that bilingualism provides significant cognitive, social, and educational benefits for children, especially in brain development, creativity and divergent thinking. Furthermore, research suggests that bilingual children often develop enhanced cognitive flexibility and problem solving which could be related to the need to code-switch. Although there may be some concerns in relation to delayed speech or a slower learning pace in some areas, research implies that bilingual children generally have wider cognitive growth, cultural respect and understanding. 
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