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	Target
	What I have done in this assignment...


	[bookmark: cysill]Target 1
	Use subheadings to allow for a clearer structure and aid flow in your writing.
	As subheadings are not applicable in this report, I have used paragraphs to allow a clear structure and aid flow in my writing.

	Target 2
	Make links back to your own case study to show that in depth understanding.
	I have ensured to keep linking back to school X when referring to literature within my writing.




How a school develops one aspect of its SDP: a report that critically reflects on the actions, impact and evidence base.


















This report intends to critically evaluate how a school develops one aspect of its School Development Plan (SDP) by considering the actions, impact, and evidence base. The purpose of this report is to show thorough awareness of the complicated professional responsibilities that teachers have when interacting with stakeholders that support schools and the larger community. According to Welsh Government (2014), the SDP is the school’s improvement strategy. It outlines the steps a school will take to enhance student outcomes. A SDP will include the school’s improvement priorities as well as short and long-term goals. It will be based on the regular self-evaluation of a school’s own performance and contextual data. This report is based on the SDP of an English-medium primary school in a financially challenged town in South Wales. I will maintain anonymity regarding the name of the primary school to ensure compliance with BERA (2018) requirements. According to an Estyn report (2020), there are 427 pupils aged between three and eleven years. The focus of this study concentrates on a priority in the Languages, Literacy, and Communication (LLC) area of learning and experience. The priority indicates that through exposure to a rich range of literature, develop pupils’ ability to respond to and discuss texts using the sit together and read (STAR) approach. The STAR method is intended to be used with a wide range of texts, including fiction and non-fiction, and can be tailored to meet the needs of children at various reading levels. 

The following literature review will investigate and analyse the process of a SDP to demonstrate understanding at a theoretical level. The SDP must operate as a continuous three-year plan. The first year of the plan will include comprehensive priorities, goals, and strategies; years two and three will include high-degree objectives and goals (Welsh Government, 2014). As noted by Williams (2017), education’s national mission is to improve standards, close the achievement gap, and provide a system that inspires national pride and confidence. To address this, the Welsh Government (2014) states that school priorities in Wales will include how the school responds to national priorities in literacy, numeracy and decreasing the impact of poverty on academic achievement. This guarantees that all schools in Wales are working towards the same end objective of creating an education system that is beneficial and inclusive to all students. In contrast, Head Teacher X (2023) stated that school X does not have the national priorities as explicit targets since the school is content with maintaining them rather than enhancing them. This emphasises the need of considering a SDP in its entirety rather than simply focusing on its five top priorities. Furthermore, the Welsh Government (2014) convey that the SDP will outline how the school plans to accomplish its goals in connection to its targets, as well as how it would use the resources at its discretion, including funds. It must also explain how the school aims to develop its practitioners to reach the school’s priorities and objectives. As a result, the SDP should be a live document that is routinely updated to reflect what is going on in school to illustrate progress and actions being taken to work towards reaching its aims. Additionally, Welsh Government (2022) guidelines highlight that a fundamental aspect of the SDP under the curriculum for Wales will be ensuring that schools help every student to make progress, contributing to the curriculum’s four purposes. This implies that the SDP should be a document that the entire school is familiar with, to guarantee that all practitioners are given the opportunity to become agents of change, allowing their practice to reflect improvement that will aid in reaching the school’s targets. Badley (1986) suggests that as a change agent, the teacher must be aware of the many factors and phases involved in change that is constantly assessed for its overall usefulness and impact. This is supported by Welsh Government (2014) that states that the SDP should be readily available and utilised as a central point of reference by every member of staff. This is exemplified in School X, where the five main school priorities are displayed in various locations across the school. This ensures that all staff and visitors are able to utilise it effectively and purposefully. Furthermore, it is important to note that every institution will be at various points of its reform journey and that what performs effectively for one school might not be suitable for another (Welsh Government, 2014). This emphasises that, while SDPs will vary depending on the context, they should all be designed with the purpose of serving the best interests of the pupils.

This literature review will also investigate the benefits of using picture books in school and how they may be utilised to promote critical thinking abilities in order to demonstrate awareness of the chosen area of focus within school X’s SDP. In school X, teachers read picture books that are frequently centred on an emotion or feeling to engage pupils’ curiosity and encourage them to ask questions and make predictions. The purpose is to guarantee that they are working towards one of the priorities in the LLC action point in their SDP. Roche (2010) contends that contact and discussion while or after reading aloud increases high levels of brain activation. This demonstrates that school X is effectively enhancing students’ abilities to respond to and discuss texts by imitating strong reading and thinking techniques and exposing their learners to a diverse range of literature. According to Roche (2010), reading aloud can be a great entry point for classroom debate, discussion, and critical thinking. This shows that school X is efficiently working towards their SDP aim of exposing their students to a diverse range of literature by employing the STAR technique. Furthermore, when combined with encouraging and interesting talks, pupils can broaden their worldview and develop critical thinking skills (Roche, 2010). This conveys that the STAR approach not only enables teachers to help students develop a love of reading and the skills required to become proficient readers, but it also provides learners with essential skills that will support them in developing as ambitious, capable learners who are creating a wealth of information and have the abilities to relate and employ that knowledge in different contexts (Donaldson, 2015). Leicester (2009) supports this by emphasising the necessity of critical thinking abilities. He contends that critical thinking teaches students how to practise and enhance critical thinking habits and tools, as well as how to become self-aware regarding their personal intellectual development such that a critical position towards it permits self-improvement in analytical capacity. This implies that employing the STAR technique in school X is effectively assisting practitioners in meeting their LLC target. Furthermore, Clarke and Broders (2022) state that picture books are mild starting points for challenging dialogues, that they investigate social justice and equitable concerns, and that they captivate the disinterested reader. As a result, school X’s use of the STAR approach should be having a beneficial influence on all learners, irrespective of reading ability, and that continuing to employ the STAR approach throughout the three years will result in school X attaining their LLC target in the SDP.

It is noted by Welsh Government (2014) that individual schools will need to decide the cycle of self-evaluation, development preparation, execution, and evaluation that works best for them in order to create a successful and sufficient SDP. This implies that each school will have its own distinct version that is best suited to its pupils, allowing them to enhance standards and improve learner outcomes. Head Teacher X states that the development planning cycle at school X begins with a clear goal of creating a self-assured, well-mannered community in which children and adults value themselves and respect the differences in others. This is closely aligned with the new curriculum for Wales, which stipulates that schools and practitioners should have a vision for developing a curriculum that contributes to learners’ realisation of the four purposes (Donaldson, 2015). School X’s vision is directly related to learners being ethical, informed citizens who respect the needs and rights of others as members of a varied society and are prepared to be citizens of Wales and the world (Donaldson, 2015). This sets out a clear vision of what the school is hoping to achieve. According to the Welsh Government (2014), a clear vision will create a foundation for the SDP. To accomplish sustainable gains and progress, the school must have a clear mission that is shared and understood by everybody. 

Self-evaluation is the first stage of the SDP process. According to Welsh Government (2014), self-evaluation is a method for schools to reflect on their performance and use it as a foundation for long-term improvement planning. As stated by Head Teacher X (2023), the self-evaluation process at school X takes place in September based on the previous year’s work and is undoubtably the most essential component of the SDP planning process. Additionally, according to the Welsh Government's school improvement guidelines (2022), learning institutions should use self-evaluation to assess how they are performing, including every element of school operations over time, with an ongoing focus on learner development, promote ongoing enhancements in teaching and learning, as well as in leadership, and determine areas of strength for collaboration with others. Again, this emphasises that the SDP process should be designed with the student's best interests at the forefront of all planning. Additionally, Estyn (2021) discovered a substantial link between finding strengths and areas of development with improvements in educational experiences and outcomes for learners. This implies that the self-evaluation process enables practitioners to determine precisely what is required to assist all students in raising standards. In connection to the STAR approach as the targeted feature of school X’s SDP, the LLC coordinator conducts many observations in order to measure progress against established milestones as part of their regular monitoring arrangements in order to self-evaluate the provided priority. Furthermore, Head Teacher X (2023) highlighted that the self-evaluation process used to be data-heavy but are now created under the Estyn headings. According to Estyn (2019), schools felt obligated to prove everything in their self-evaluation report with data. They do, however, stipulate that evidence of reasons to change or the impact of change should be visible in the school’s daily life and activities. As a result, this conveys that self-evaluation is most effective when it is employed robust evidence-based methodologies that incorporate a diverse variety of perspectives from across the school, the larger community and peers. 

The following stage of an effective SDP is strategic planning. According to Lamb (2021), it is critical that a school’s long-term strategic plan contributes to the school’s sustainability. This guarantees that the SDP process returns to the school’s vision at all times. Additionally, Lamb (2019) states that a school’s strategic plan and SDP go hand in hand. The significant difference is that a strategic plan will provide an overview of the direction of school improvement over the following three years, as well as how the school will achieve its main objective. A strategic plan should incorporate all school partners and stakeholders, according to Welsh Government (2014), in order to ensure that everyone is committed to the school’s improvement agenda. As defined by Brighouse and Woods (1999), a stakeholder is someone who has an ownership stake in the school’s performance and can frequently collaborate with other stakeholders, either as individuals or institutions, to increase the likelihood of success. In the context of school X, Head Teacher X (2023) pointed out that all members of staff, as well as pupils and governors, are involved in the planning process. Additionally, Welsh Government (2014) highlights that the governing body must consult with the headteacher, school staff, learners, parents/carers and others associated in the school’s existence and work, such as the local authority, regional consortia, challenge adviser, other schools, and the community. This suggests that strategic planning is an important feature of the SDP that must be transparent and communicated to all stakeholders involved. Engagement in Education (2023) reiterates this by stating that stakeholder engagement touches every aspect of school life and is a critical factor in ensuring that your school is capable of assisting every individual pupil achieve their potential.

The final stage entails comparing the impact to the success criteria that they established for themselves. In the context of school X, they review their impact at the end of each term, where AOLE leads will submit material such as data, observation notes, and findings into their milestones. This will vary between schools because each has its own method of measuring the impact of actions. Schmoker (2003) emphasises this by stating that school improvement approaches do not necessitate complex data analysis or specialised knowledge. Teachers can readily learn how to conduct the analyses that will have the greatest influence on teaching and accomplishment. According to Welsh Government (2014), the governing board must monitor, review, and amend the SDP at least once a year or after an Estyn inspection. This will guarantee that the school’s improvement plan and strategies reflect the school’s current circumstance. This reinforces that SDPs should be a live document that is easily accessible in order to be regularly monitored.

Reflecting on and evaluating what school X has done in practice in terms of working towards the main targets in their SDP has allowed practical suggestions to be considered to improve their process. Based on a conversation with Head Teacher X (2023), they utilise their SDP as a live document that is reviewed by AOLE leads termly and by themselves every September. Furthermore, the discussion emphasised that action plans, known as self-evaluation, are thorough documents that define how to implement the success criteria for accomplishing a target inside the SDP. All AOLE leads produce action plans, but they are not required to be top priorities for the entire school. All good practise is retained in the maintenance section, and the head teacher decides which actions should be prioritised across the entire school in their yearly evaluation. Although this is in accordance with school improvement guidance (2022), to have a successful SDP that is always reflecting the most current context of the school, school X could schedule more frequent evaluations to ensure that they are always on track in meeting the established targets. In order to effectively carry out this, Welsh Government (2014) recommends that school X’s SDP should have explicit information of responsibilities, accountability, actions, and timescales to avoid confusion, duplication, and to guarantee the most effective use of resources. This implies that it is up to management to effectively ensure that the SDP is implemented correctly by reviewing it regularly. According to Estyn (2016), good leaders acknowledge the need to modify their leadership styles and techniques based on where a school is in its reform path. This is something that school X should examine to ensure that their SDP always reflects their school vision and is continually focused on the best outcomes for the pupils. As previously stated, school X’s SDP does not include all action plan targets, and good practise is preserved in the maintenance area. AOLE leads conduct book looks, interactions with learners, and observations throughout the year to evaluate their aims against their own success criteria. Although the targets may not be a focus for the entire school, practitioners are expected to share best practise during school meetings and professional conversations. This allows all staff to benefit from feedback, allowing for continuous advancement and improvement.

To summarise, this report effectively demonstrates how a school develops one component of its SDP and critically reflects on the actions, impact, and evidence basis that occurs. I’ve learned that effective short- and long-term planning, along with challenging targets, is essential for long-term school improvement. Improvement planning is a disciplined process that involves honest self-evaluation that is accessible to all stakeholders involved. This is expressed in a continual cycle in which a school evaluates its performance, identifies areas for development, develops strategies to address them, takes action, and evaluates progress and impact (Welsh Government, 2014). I have discovered that SDPs will vary in each school based on where they are on their improvement path, in addition to the involvement of an effective leadership team. Now that I understand the importance of the SDP and the intricate process involved in establishing it, I want to make certain that, as I continue to develop as a teaching practitioner, I am kept informed of future objectives at my school.
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