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Section 2 

Academic Journal Review – Sports Management
	Student Name: Joe wade

	Title of Work: Physical education and sport pedagogy 

	Author: Steven Harvey and Kendal Jarett 

	Reference: https://www.tandfonline.com/doi/abs/10.1080/17408989.2012.754005

	Date of Article: 21st January 2013

	PERSONAL REVIEW

	Review Suggestions
· Give an overview of the article.
· What are the key points in this article?
· Who is intended audience – academics/ practitioners – why do you come to that conclusion?
· Does the author define any terms? Are the definitions specific, useful, circular?
· What are the key findings? 
· What did I find striking or interesting about these key points?
· How has this article influenced me in thinking deeply about my values, beliefs and assumptions?
· Does the author suggest areas for further research or discussion? 

	Personal Review (300 words)
 
 
This analysis of GCA literature released since 2006 included an evaluation of study results according to five common goals of sport and physical education initiatives. It was reviewed how motor skill growth was perceived after GCA therapies, and more studies supporting the use of GCAs to enhance skill development especially off-the-ball movements found. But fewer than one-third of the review's studies evaluated players' performance during games. This paper aims to provide an overview of the research on game-centered approaches (GCAs) to coaching and teaching, based on Oslin and Mitchell's 2006 review. I believe that this journal is aimed at teachers and coaches as it gives them all the in-depth detail on a game centered approach and allows them to fully understand and take it in to use themselves for the future. Some key findings I gathered from this journal were that for less capable students or players, new research also revealed notions of positive transfer from game-situated practices to match play, and it also empirically demonstrated tactical transfer in invasion games. However, if the coach failed to "get the game right," there was also evidence of a negative transfer between game-situated practices and match play (Harvey 2009). I found it surprising that there was notions of positive transfer from less capable students as I would’ve originally thought that using game situations would’ve been too much for someone with less ability and that it would’ve been more affective to take it slowly with the basics. Reading this journal has showed me that the implementation of GCA pedagogies in youth sport and physical education is crucial because it has the power to modify the adult-centric youth sport cultures that currently exist and to promote lifelong physical activity. The author suggested multiple different ways research could be held out like the need for improved articulation of GCA verification procedures; further assessment of tactical awareness development associated with GCA interventions and many more suggestions.
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 











Section 3
	UWTSD Session Planner

	Venue:        LC2   
	Age group:  Year 5 (9–10-year-olds)
Number Attending: 15-20 per group

	Date: 02/12/24
	Start time: 12:15
Finish time: 14:30

	Equipment:  Rugby Balls, Cones, Bibs



	Nearest Telephone: pocket and LC2 reception

	1st Aid bag:      LC2 reception


	Risk Assessment completed:      Yes
                           
	Additional Hazards and actions taken:
YES


	 Learning from previous session:


None





	Personal action points from previous session:


None

	Goals for the session:

The participates to develop and understand the basics of catch and pass. 


.

	Introduction and warm-up

Introduction- aims of session explained briefly
Warm up- Stuck in the mud
Part- Fire ball
Game 1- unconditioned game of touch rugby
Middle- passing technique 
Game 2- conditioned game of touch rugby (focus on passing) 
End: debrief and see what students have taken away from the session. 


	Main Content/Game
Warm up: stuck in the mud 
Part: Fireball
Game: unconditioned touch rugby
Part: passing technique 
Game: conditioned touch rugby 
	Organisation/diagram



	Ideas for Development (progression / regression):

The students will start with a basic or no knowledge of how to pass a rugby ball. 
To progress their skills, they will learn the 3 main points of catch, pass and transferring the ball. 

Fireball: The students will start with 3 balls. The progression to fire ball is to add an extra ball or 2. Regression of the game is to only use 3 balls. 

Game 1: for a progression add an additional player to the attack compared to the defence. 

Passing tech: progression is to add an extra ball or make the distance further. Regression is to reduce the distance of pass and keep the balls to minimal.  

Game 2: conditioned game of touch, award extra points for try if the students have made 2 passes with the correct technique. 





	Diagram for activity
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	5Cs to be included in this session 
	Select 2 of the 5 and apply to session
HOW?

	Competence



	

	 Confidence:



	

	 Connection:



	

	Character and caring:



	

	 Creativity:



	

	 Cool-down:




	 Comments on session:  













Review of your Coaching Session and Personal Action Plan
For each session you deliver you need to complete a Coaching Session Review and Evaluation plus a Personal Coaching Action Plan.

Practical:             Coaching Session Review and Evaluation (Individual Reflection)
	
Were the aims of the session achieved? 
Identify which ones were achieved and which if any, were not.
	
The aims of the session were hit by most of the groups I coached. There was 1 session where the students didn't seem to understand the drill, but this could be down to poor coaching as they were able to relay the correct information that was given out for the drills.


	
What factors helped ensure that your aims were achieved? 
(Reflect upon organisation, appropriateness of activities, coaching styles.)
	
To ensure the aims were achieved, I stuck down too 3 key points and just kept repeating them so the students would absorb the information. 


	
What were the reasons for you not achieving your aims? (Reflect upon organisation, appropriateness of activities, coaching styles.
	
I personally think poor coaching from myself potentially could have played a factor in why the aims were not hit. This could have been because I over explained and over complicated the drill, which led to the students getting confused and not understanding.


	
What changes (if any) did you make to your session that were not in your plan and why?
	
I changed the passing drill after the first group as it seemed to be too complicated and not understandable to the students with a low experience of rugby. 


	
Would you do anything differently if you were to deliver the session again?
	
I would change the passing drill straight from the start and make it a drill that can be developed upon. I would also change the way I planned the session as well with timings, making progressions to the games the students played. 


	
What have you learnt about your coaching from this session?
	
I have learnt that my coaching skills need to be more basic when it comes to the drills, as my explanations may have been too detailed for the students with a lower experience of rugby. 



	Personal Action Plan
Using the information above, what changes will you make to your planning, coaching delivery and organisation in future sessions?


	
I will change the timings of the session and the detail I produce when delivering a skills part.  


	

Name of Coach: Ryan and Olyfer
	

Venue: LC2
	

Date: 06/12/24





Section 4
[image: ]




Section 5

	Name – Ryan Morcom
	Venue – LC2
	Student Assessor – Joe Wade
	Date – 02/12/2024
 
 

	Aim of Session - 
 
	Development Area 
	Competent +
	Achieved ++
	Exceeded +++

	Instruction 
(Gain Attention, Consider positions, Clear, Concise, Tone, Positive, Motivated)
 
	 
	 
	 
	 

	Explanation 
(Key Points, Questioning, Check for Understanding)
 
	 
	 
	 
	 

	Demonstration 
(Mechanics, Repetition, Viewing Position, Learning Styles)
 
	 
	 
	 
	 

	Observation 
(During the activity, Position, Template, Technical to Skill Transfer)
 
	 
	 
	 
	 

	Analysis
(Compare against template, Identity development areas and Training gap)
 
	 
	 
	 
	 

	Provide Feedback 
(Ask questions, Discussion, Key Points, Specific Information, Positive)
 
	 
	 
	 
	 

	Recreation
(Freeze, Demonstration, Appropriate Practice, Play Live, Evaluate Success)
 
	 
	 
	 
	 

	Game Adaptions or Modifications
(Playing area, Positioning, Numbers, Ball Introduction, Conditions, Challenges)
 
	 
	 
	 
	 

	APES
(Active, Purposeful, Enjoyable, Safe – For Everyone?)
 
	 
	 
	 
	 

	Coaching Attributes
(Empathy, Innovative, Friendly, Questioning, Time Management, Motivated, Listening)
 
	 
	 
	 
	 

	Note – Link above observations to NGB coaching standards e.g., Coaching styles, structure, and process. Not all areas will be covered during each session.

	Assessor Signature – Joe Wade

	
	
	
	
	
	
	
	


 
	Mentoring Review

	Consider the Coaching Styles and list observations / challenges / success below: (Autocratic / Democratic / Guided Discovery / Question & Answer)
 
Ryan used guided discovery coaching by guiding players through a series of questions and prompts. He also encouraged them to explore and discover solutions to problems or challenges themselves, rather than being told the answer. He did have success through this as certain kids were explaining the task showing they clearly knew what he was asking of them.
 
 
 
 
 
 
 
 
 

	Review the structure of the session and identify any concerns or good practice:
 
Ryan spoke very clearly and concise with a good positive tone. He introduced himself well and was extremely friendly and understanding with the children. Ryan stayed engaged in the session and was consistent with his communication and empathy towards the kids.
 
 
 
 
 

	Examples of when the coaching process and interventions were used:
 
I mentioned to Ryan on how although a guided discovery is useful for some kids if you can cover both aspects then you can manage to make sure everybody understands to the best potential. After this he continued explaining clearly but also used some demonstrations himself and allowing kids who understood to demonstrate.
 
 
 
 

	Reflective Cycle – the Development of an Action Plan for the coach:
 
1.Ryan could’ve considered switching up activities throughout his session or having the kids to certain activities for a shorter period, as they seemed to be engaged towards the start and slowly switch off.
 
 
2. Although his speaking was clear Ryan could’ve used demonstrations as kids can sometimes be more of a visual learner and find it easier to understand their task by watching someone do it first.
 
 
3. Could’ve potentially moved around the session and caught different angles and viewpoints of what’s going on.
 
 























Section 6

UWTSD Observational Coaching Competence Assessment Template and Mentoring Review

	Name - JJ Blecher 
	Venue - LC2
	Student Assessor – Joe Wade
	Date –  24/03/25



	Aim of Session -  hockey, shooting

	Development Area 
	Competent +
	Achieved ++
	Exceeded +++

	Instruction 
(Gain Attention, Consider positions, Clear, Concise, Tone, Positive, Motivated)

	
	
	
	

	Explanation 
(Key Points, Questioning, Check for Understanding)

	
	
	
	

	Demonstration 
(Mechanics, Repetition, Viewing Position, Learning Styles)

	
	
	
	

	Observation 
(During the activity, Position, Template, Technical to Skill Transfer)

	
	
	
	

	Analysis
(Compare against template, Identity development areas and Training gap)

	
	
	
	

	Provide Feedback 
(Ask questions, Discussion, Key Points, Specific Information, Positive)

	
	
	
	

	Recreation
(Freeze, Demonstration, Appropriate Practice, Play Live, Evaluate Success)

	
	
	
	

	Game Adaptions or Modifications
(Playing area, Positioning, Numbers, Ball Introduction, Conditions, Challenges)

	
	
	
	

	APES
(Active, Purposeful, Enjoyable, Safe – For Everyone?)

	
	
	
	

	Coaching Attributes
(Empathy, Innovative, Friendly, Questioning, Time Management, Motivated, Listening)

	
	
	
	

	Note – Link above observations to NGB coaching standards e.g., Coaching styles, structure, and process. Not all areas will be covered during each session.

	Assessor Signature -



	Mentoring Review

	Consider the coaching styles and list observations / challenges / successes below: (Autocratic / Democratic / Guided Discovery / Question & Answer)

JJ was a good coach and showed his skills by gaining the attention of his students quickly, he was clear with his instructions and was eager for them to have go and train, JJ made sure to walk around his space to get the best views of the players to see if any of them needed help or further instruction. since JJ isn’t a hockey player he did struggling to give the clearest instructions but from what he did know he showed it well and it helped some of the less confident players. JJ also set challenges while doing his drills when he made them go up against eachother and keep score of how many times someone scored. by the end of the session everyone who had taken part seemed to really enjoy it and it nobody got hurt. 




	Review the structure of the session and identify any concerns or good practices:
JJ stuck to his session plan, and arrived to his session on time. JJ also used his allocated time well making sure to get through everything in his session




	Examples of when the coaching process and interventions were used:
when the students were struggling with the soft balls JJ asked if they would like to use the harder balls.

JJ stopped play to show how to score from the hard angles and showed good technique while doing so, also emphasising the key points of the skill



	Reflective Cycle – the Development of an Action Plan for the Coach:

1.  JJ could have a better understanding of hockey and the skills so he could show more demos (but that will come with time)

2. JJ could improve asking questions to the players and trying to find out their skill level to pair them up against other

3. while JJ was wanting them to go out and play he could improve on being more friendly, sometimes it looked like JJ didn’t want to be there and that isn’t what the kids want to see or feel






















Section 7
In class test two
For someone aspiring to be a football coach in Wales, the FAW has a process with many different awards/certificates that allow you to move up the coaching ladder and progress to higher levels of football coaching.  This process is for outfield coaches only as there are more stages and courses for those pursuing a goalkeeping coaching role.
Level 1 football coaching is available to anyone who wants to get involved that is above the age of 14. The first step is the FAW football leaders award. This award is an online eLearning that provides a basic guide to discover and consider the technical and social support that we, as coaches, can provide to our players, discussing various practical aspects. This course costs £100 unless eligible for free funding due to personal reasons. Alongside this you will need to complete the FAW safeguarding course and the FAW football emergency aid. The safeguarding is a three-hour interactive on-course workshop to support candidates in developing good practice when working with children and vulnerable adults from across our sport for the safeguarding course where the workshop will focus on identifying poor practice and recognizing signs, symptoms and forms of abuse and how to react to concerns or disclosures. It will also provide advice on how to identify people and organizations that can help and provide support in such situations. This course must be re completed every 3 years. For the emergency aid course, it is also a three-hour online course developing an awareness of first aid techniques within a football environment. This course has been designed by the FAW Medical Department to meet the needs of grassroots football and the requirements of the FAW Club Accreditation Scheme. Both courses will cost £50 and will be needed to progress onto higher levels.
The first step to Level 2 coaching is the FAW C Certificate, delivered through a combination of in-person education, online workshops, and mentoring sessions in regional hubs. The course covers the technical, physical, psychological, and social aspects of modern football, helping coaches develop the ability to plan, prepare, deliver, and reflect on coaching sessions. Coaches are required to complete online modules and practical sessions, though there is no formal assessment. This course is designed for those who have completed the Leaders Award and typically enables coaching of players aged U6–U16, grassroots clubs, community teams, school teams, and local development centers. Elite youth coaching may require additional qualifications. This course has a range of costs depending on where you do it. The costs are:
· £550 at Pencoed College
· £500 at Dragon Park, Colliers Park, and Carmarthen Leisure Centre
· £375 at Nantporth
· £550 at Colliers Park
· £450 at Caersws FC

The FAW/UEFA C Licence is the second step in the Level 2 coaching process and the first step onto the UEFA ladder. It helps you explore the Welsh Way principles and how to integrate them into your coaching. You’ll learn about the four moments of the game (Attacking, Defending, and Transitional) and how to apply general-based sessions to benefit your players' development and understanding of the game. This course allows you to take charge of adult amateur teams and the third tier of Welsh football which is a level semi-professional  football, to coach independently across all grassroots youth age groups (U6-U19) and you may be eligible to coach in academy settings, especially in Foundation Phase (U9–U11) and sometimes Youth Development Phase (U12–U16), depending on the club. You will be required to attend a combination of practical, on and off course theory and completion e-learning and distance learning stretched across a period of approximately 16-20 weeks and again the price differentiates on where you participate doing the course. These costs are:
· £500 at Dragon Park, Colliers Park, Carmarthen Leisure Centre, and Caersws FC
· £200 at USW Sports Park
· £200 at Eirias Park

To move up to a more serious level that can include semiprofessional or high-level youth you would need to have a UEFA B license which is level 3 of the FAW coaching process. The FAW/UEFA B regional course is a seven-day course, completed over a seven-month period. On the FAW/UEFA B License you will develop your game understanding and tactical knowledge via a combination of practical, on and off course theory, e-learning and distance learning. To be able to do this course you must have completed the FAW/UEFA C License or an equivalent qualification and been coaching for at least a year. As well as this you must be currently coaching a team and that team must be at least u13 or over. Once you have your B license you are eligible to coach all teams previously mentioned with a C license as well as step 2 in Welsh football, which again is a higher level of semiprofessional football. You can now also coach any youth academy level and be an assistant manager for a professional team. This course costs £1500 or £600 if you are either born in Wales as well as you either currently coaching within Wales or Hold an FAW/UEFA C License you possess the FAW/UEFA C License or have represented Wales at youth or senior international levels (U16, U17, U19, U21, U23, or Senior).
The FAW/UEFA A License course helps coaches develop their reflective practice techniques and personal coaching philosophy. It is designed to challenge and benefit players at a club level and is framed around the Welsh Way principles outlined in the National Syllabus. The course spans 12 months and uses flexible teaching methods, including three residential teaching blocks during the competitive season. Coaches receive ongoing support from dedicated FAW mentoring staff, tailored to their individual needs. Additionally, coaches complete a series of online modules. The UEFA A & Elite Youth A License combined course enhances the education and employability of coaches pursuing the Coach Education pathway in Wales. To be able to complete this course you need all the same requirments as the B license with 2 years of coaching on top after completing the B license. This course costs £6500 or £4000 at a discounted rate for coaches in Wales who have represented and been capped for Wales at U16 or above. A coach in Wales who is FAW educated, a coach in Wales who has volunteered at a Welsh club for a minimum of two full seasons or someone born in Wales and has represented and been capped for Wales at U16 or above. With the FAW/UEFA A License, you can coach senior professional teams, manage elite youth teams, or even take on strategic roles like a technical director in top football clubs or national teams.
This would take up most of a 5-year coaching pathway through the FAW system for a competent coach who completes each course successfully the first time and then proceeds to achieve his goals in his personal career in between each course.











Section 8 
(No date a) Courses. Available at: https://www.fawcourses.com/courses#faw-uefa-a-licence (Accessed: 01 May 2025). 
(No date b) Courses. Available at: https://www.fawcourses.com/courses#faw-uefa-b-licence (Accessed: 01 May 2025). 
(No date c) Courses. Available at: https://www.fawcourses.com/courses#faw-c-certificate (Accessed: 01 May 2025). 
(No date d) Courses. Available at: https://www.fawcourses.com/courses#foundation-awards (Accessed: 01 May 2025).
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In this article, Knight and Harwood (2009) investigate the stress experienced by parents of
youth tennis players. The study is developmental in nature, focusing on how parents' stress
levels evolve as their child progresses through various stages of tennis development. The
authors explore the specific stressors faced by parents and how these stressors are linked to
the pressures of competitive sport. They also examine the coping strategies that parents adopt
in response to stress and how these strategies impact both their own well-being and the

development of their children’s tennis careers.

The study employs a mixed-methods approach, combining both quantitative and qualitative

data. A sample of 212 parents from across the United Kingdom participated in the research. The
findings indicate that parents experience stress due to several factors, including the demands of
travel, financial costs, and the emotional toll of watching their children compete. Moreover, the
stress experienced by parents is found to be closely linked to the stage of development their
child is in, with greater stress occurring in the later stages of competition.

One of the key contributions of this study is ts identification of the coping mecha
parents to manage stress. These strategies include seeking social support, maintai
on the child’s enjoyment of the sport, and adjusting expectations. The study emphasizes the

importance of providing parents with support and guidance to help them cope with the stresses

inherent in competitive youth sports.

Overall, Knight and Harwood's (2009) research offers valuable insights into the stress
experienced by parents in youth sport, particularly in tennis. The developmental perspective
adds depth to our understanding of how stress changes s athletes progress, highlighting the

need for effective interventions that support both athletes and their families. This research is
relevant for practitioners, coaches, and policymakers seeking to improve the experience of

Youth sport for both athletes and their parents.




