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Section 1
The term play can be interpreted in many ways. It is complex, open ended, freely chosen and is intrinsically motivated. (Play Wales 2018, Welsh Gov 2014). Wood (2013) suggests that play can be contradictory, sometimes having purpose, other times having no purpose, sometimes it is serious and sometimes it is unimportant. Theorists such as Vygotsky, Bruner, Piaget, Freud and Winnicott agree that play contributes to the development of the child (Freud Museum 2017). The United Nation Convention on the Rights of the Child (UNCRC) states that every child has the right to engage in play (UNICEF 2009). 
Bruce (2011) claims there to be many types of play, one of which being role play. Clare (2012) describes how roleplay is an opportunity for children to play out the experiences and observations they have witnessed at home. Through playing out these daily events, Vygotsky believed that the child developed cognitively, as they grow their ability to represent objects symbolically. However, Piaget disagreed, claiming that role play showed the ability of the child’s cognitive function, rather than the development of it (Halpenny and Pettersen 2014). Crowley (2014) claims that during role play the child is operating in the zone of proximal development as they are attempting to undertake tasks that are beyond their present capabilities. MacBlain (2014) states how Vygotsky saw role play as a way for children to develop their understanding of relationships, by mimicking the behaviours of those around them or those that they have watched on television.
[bookmark: _Int_UCStTrFj]Role play can connect children to the natural world through the use of a mud kitchen, with the adult enabling this by keeping the mud kitchen stocked with plenty of natural ingredients, such as vegetables, sticks, pinecones, flowers, as well as mud and water and ensuring a supply of tools is available (Bottril 2018). Montessori believed that children developed using real-life authentic materials, therefore stocking up using saucepans, real cutlery, real coffee pots, and teapots. Phillipart (2023) claims that by only allowing one of each item to be available, the adult is enabling the children to learn how to wait and share, realising that immediate gratification is not always had. They will also learn to appreciate the value of the items. Bryce-Clegg (2013) states that the role of the adult is to aid the children's learning through generating ideas and motivating children to be active problem solvers, allowing children to discover and develop an understanding of the world. 
Other areas of development that benefit from role play, include physical development. Using real objects, such as phones, keyboards, whisks encourage co-ordination and the development of fine motor skills. During a tea party scenario, co-ordination is developed through the pouring of liquid from the tea pot into the teacup. Whilst dressing themselves or dolls, children are again developing co-ordination and fine motor skills through fastening clothes (Bryce-Clegg 2013). Personal, social and emotional development is encouraged through role play. Playing shops allows children to learn to work as part of a group. Taking on different roles, such as customers and shop keepers and listening to the ideas of others also allows for respect to be built. Confidence and self-esteem can develop through the re-enactment of real-life scenarios along with the ability to reflect on feelings (Bryce-Clegg 2103). Communication and language can be developed, older children may write shopping lists, menus or letters which all develop their writing skills. ICT skills can be benefitted through office role play with the use of computers and telephones. Mathematic skills can also be developed. Playing with money, counting how many people need cups at a tea party (Bryce-Clegg 2013). These benefits to roleplay all contribute to the holistic development of the child.
Another type of play is risky play. Rees-Edwards (2022) claims that risky play enables children to take risks, experience problems and challenges and perform dangerous activities. Risky play ranges from the telling of scary tales to the climbing of tress, swinging on ropes and jumping from heights. According to Rees-Edwards (2022) children can find what they are capable of, both mentally and physically though risky play. It can allow for fears to be overcome through the ability to manage, assess and overcome risk. Wood (2013) claims how children develop their observational skills, care and caution whilst performing risky play and that children develop a concern for the safety of others and themselves through risk taking. Bottrill (2018) states how gross motor development is benefited from risky play. The adult can facilitate this by providing climbing walls and obstacle courses. Providing an effective outdoor environment gives the opportunity for children to take risks. Allowing children to climb trees and the adult doing so too, encourages collaboration and negotiation. When the adult models risk taking, the opportunity for discussion arises about safety and measuring risk, which helps develop language and communication skills (Bottrill 2018). 

















Section 2
Self-directed play is when a child chooses what they want to play and decides on the rules of how they want to play (Juster 2017). 
Fisher (2013) notes that to be able to play, children do not require the presence of an adult and that they are in their most creative state when adults are out of sight. Claiming that the adult does not direct the child to play, but rather it is the environment that is the stimulating factor. The adult is however responsible for developing the environment and supporting self-directed play. This can be done through allowing time and space to play, which was also a belief of Bruner (Freud Museum 2017) and supplying resources for both the indoor and outdoor spaces. Kinney and Wharton (2015) describe the Reggio Emilia approach as offering an environment where the child is free to choose, providing a space that is uncluttered and minimalistic where the resources available promote exploration and the flexibility of the space allows children to choose. This approach is in keeping with the child's right to freedom of choice and expression (Unicef No Date) and is a contributing factor to why self-directed play is important. Palaiologou (2019) states how children discover new ways of learning when they are given the opportunity of self-directed play.
Crowley (2017), believes that children show a deep level of learning whilst they are at play, and that children perceive an activity to be play when an adult is not present. This belief is supported by Howard and Mcinnes (2012), who determined from their study using the Leuven Involvement scale, that children who perceive an activity as play have a greater level of emotional well-being than children who perceive an activity not as play. The findings claim that allowing self-directed play can have a positive impact on the mental state of the child and so enhances the developmental potential of the individual. Brodie (2018) believes that self-directed play is beneficial to the holistic development of the child and states that practitioners can support this type of play by standing back and allowing the child to find solutions to problems independently or allowing the child’s physical development by allowing opportunities for the child to climb or balance by themselves. 
Luff (2014) states that the role of the adult in play can pose the risk of being harmful, inhibiting self-expression and originality. During child-directed role play for example, the role of the adult is to provide open-ended resources and space as well as to observe to gain an understanding of the purpose of the play. Luff (2014) states that adults should refrain from engaging with the child, so as not to disrupt and depreciate the value of child-led play. 
By interrupting child-led play, the adult may be enthused, but manages to kill the play by trying to introduce new ideas (Moran and Brown 2013). This is a concept is supported by the play cycle, which is a tool used to better understand and facilitate play. The cycle starts with a metalude, which is the spark, stimulating engagement in play. It then follows on to a cue, which can be an invitation to another person or something in the environment, followed by a return which is the response of either the child, practitioner, peer or environment. Next in the cycle is the frame, which holds the context of the play. It can be the area, an object or the narrative and can be changeable. The progression of play is known as the flow within the cycle and can last for any amount of time, occurring when there is a response and a frame. When the child decides to end play, this part of the cycle is known as annihilation. However, when adult interrupts play, whether it be through the want to educate, improve or to join in the play activity, this is called adulteration and can cause the end of the play process for the child. (Oxfordshire County Council, No Date). Rekers and Mccree (2022) state that play which is not disturbed by adults promotes child choice and autonomy. Waters-Davis (2022a) claims that the role of the adult in enabling children's play is to provide inviting spaces where the adult can become attuned to the child not only to encourage development, but to gain a better understanding of the interests, needs and dreams of the child. The adult should become a partner in play, only when invited. Avoiding adulteration of the play cycle by repelling the desire to steer play, respecting the child’s integrity and communicative aims.























Section 3
The Leuven Scale
[bookmark: _Int_45ULvBJS]Gripton (2016) states that the Leuven scale is a method of observation that supports practitioners in assessing the higher and lower levels of involvement seen during activities carried out in a diverse selection of settings. Palaiologou (2019) explains how the Leuven scale is a type of rating scale, with Emotionally healthy schools (2019) describing the Leuven scale as being used to measure both the level of involvement and well-being. Referring to well-being as essential to the mental health of an individual, associating it with self-esteem, self-confidence, and resilience. Involvement is described as the level of engagement with an activity and is essential for deep level learning and development. Palaiologou 2019 claims the Leuven scale is used to assess the quality of a setting through looking at the children's experience whilst in it. However, Kent (2016) claims that it also gives an understanding of the behaviour of the child being assessed, identifying schemas and patterns of play.  
Lewis (2020) states how during the emotional well-being observation process, practitioners observe the children, either as individuals or as a group, for a time of around two minutes. During these two minutes the observer will judge how at ease the child is, looking for signs of discomfort, through crying or facial expressions or signs of happiness and satisfaction, through smiles and spontaneity. How responsive the child is to the environment, whether they appear withdrawn or are open and expressive are also observed and taken into account. The scale is rated in five steps. Number one being extremely low, number two being low, number three being moderate, number four being high and number five being extremely high. 
Lewis (2020) describes the Leuven scale for Involvement as being a measure of determining whether a child is functioning at their full capability. The scale requires the observer to judge how engaged in an activity a child or group of children is, how focused they are and how interested they appear to be. The observer will look for signs such as whether the child is staring into space or concentrating and intensely engaged in an activity. The observer will note any interruptions in the child's concentration and how easily distracted they may be. Again, this is a five-point scale with number one being low activity, number two being frequently interrupted activity. Number three being mainly continuous activity, number four being continuous activity with intense moments and number five being intense activity. 
It is believed that the child’s learning and development will be limited if they are categorized as being level 3 or less. However, it is unrealistic to think that the child’s level of involvement and wellbeing will remain constant at all times and therefore may operate below level 4 occasionally (Lewis 2020). 
Podmore and Luff (2012) state that a disadvantage to rating scales, such as the Leuven scale, is that it requires the observer to implement a high level of judgment which can lead to variability in results. For this reason, it is stated that observations from different people should be collated to rule out bias. 
Another disadvantage would be the fact that the observation for wellbeing does not consider factors external to the setting that may have an impact on the child, and so using it as a tool to measure the quality of the setting may be ambiguous (Palaiologou 2019).   
Lewis (2020) claims that a benefit to using the Leuven scale is that it gives a sense of empowerment to practitioners. When practitioners can see how a high level of involvement and wellbeing of the children in their care is being reached, it will solidify their efforts and give rise to a continual cycle of improvement. 
Another benefit would be that the observation process does not require much time, as Flood and Hardy (2013) state that most observations are very time consuming and detailed and so are unrealistic when applied to the workplace, however a two-minute observation using the Leuven scale is attainable in majority of settings.
Brodie (2018) claims that a benefit of the Leuven scale is that it can form part of an ongoing, formative assessment of children, which supports their holistic development. However, it should only be used occasionally as it loses efficacy. Brodie (2012) claims that the Leuven scale allows the child to be central to the assessment, rather than the curriculum being the focus. This enables the adult to create an effective environment for the child instead of expecting the child to fit in to the environment.  



















Section 4 

During Observation and assessment, Wood (2013) states that practitioners can become more attuned to the child’s play, resulting in identification of developmental potential. Observing play can make the practitioner aware of any schema that the child may have, it may allow them to learn more about individual children, including their patterns to social interaction, their interests and may also give an insight into what life outside of the setting is like for the child. Jarvis (2019) agrees stating that pretend play is related to the experiences of the child in the real world. Through observing pretend play, it gives the opportunity for discoveries to be made by the practitioner about traumatic experiences that may have taken place. Analysts such as Anna Freud used play as a tool to diagnose such events and would then use play as a form of therapy (Freud Museum 2017).
Brock (2019) claims that the most meaningful assessments and observations are taken when children are in self-directed play. Free play gives children an opportunity to demonstrate independent learning, applying their knowledge and understanding to tasks, which the practitioner can assess to plan for progression. Palaiologou believes that the most accurate way to observe a child is through their play as this is when the child makes significant suggestions about their thoughts and emotions.
Wood (2013) suggests that being skilled at observing means that the practitioner knows when to allow play to flow, observing in the background. This way the child remains engaged in play, limiting the child from becoming self-conscious or restrained and the observation remains accurate. Jarvis (2019) claims that play is an important part in cognitive development and so being able to assess through play gives an indication of where the child is developmentally. Fisher (2013) agrees stating that play shows the real stage of the child’s abilities and skills. To be able to gain an understanding of the child’s capabilities it is crucial to observe them in a variety of play scenarios. Through play, the child’s level of social and emotional development is also able to be assessed. Fisher (2013) notes that to be able to plan for future development it is essential for practitioners to observe children through play as it puts them in an optimum situation to pinpoint the parts of learning that need reinforcing, repeating or prolonging.
It is apparent from the previous text that play can play an important role in the observations of children, however what children perceive to be play can differ to that of what the adult perceives as play (Wood 2013). McInnes et al (2013) concluded from their study that adult-child interactions have an impact on the way children perceive play and this can have an impact on their learning. It was found that children perform more effectively when they are in an environment that offers choice and control to the child, with open questions and shared initiation with adults. This can increase the child’s feeling of playfulness which in turn results in furthering development. In a separate study, Howard and McInnes (2012) determined that children are more involved in an activity if they perceive it as play than an activity perceived not as play. Which Crowley (2017) says promotes greater learning. Therefore, if an adult is to disrupt a child while they are at play, it could cause a disconnect and a true representation of the child's potential may not be observed. This may happen if an observer feels the need to explain or engage in conversation with the child (Palaiologou 2019). Palaiologou (2019) further explains that it is necessary to have moments of silence, where the voice of child can be heard and to acknowledge how body language of the observer can be off putting to the child. Adults can be dominant in physicality and so it is important for the adult to be aware of how sitting amongst children or standing over them can be intimidating and result in the child not being able to express themselves to their fullest.
Rekers and McCree (2022) describe a scenario where an adult tries to engage in play with children by asking questions and taking photos. This causes the children to recoil from their activity, perceiving it now as work and not play, the play flow had been adulterated and the children have lost interest in their own learning.



	
	
	



