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	Target
	What I have done in this assignment 

	Target 1
	1. Ensure points and arguments you make are supported by references to literature. This is particularly appropriate for the discussion and finding section..
	Focused on reading appropriate literature that was suitable. 

	Target 2
	2. Look for greater criticality in your literature review, where are the debates and why might opposing ideas exist?

	Gave examples of opportunities and challenges. 



Demonstrate how cross- curricular teaching and learning can influence in-depth skills and understanding. 
Introduction
The curriculum changes in Wales education system have seen dramatic changes over the last number of years. Shifting from a teacher-led curriculum, the Welsh Government has proposed that the child should be at the center of their own learning and has outlined ways this can be achieved. What this suggests is that the ways in teaching and learning occurs offers for holistic learning. Shifting from a more subject based, the new curriculum for Wales sees Areas of learning introduced where opportunities are given for cross curricular skills to be developed (Welsh Government, 2020). A cross curricular approach is when teachers and practitioners link disciplines of learning that solve real life situations through developing key skills and competences (Barnes, 2015). 
According to the Welsh Government (2020) teachers and practitioners have an important role in promoting opportunities for cross-curricular skills to be developed. The integration of literacy, numeracy and digital competence to assist and support the areas of learning and experience is said to provide valuable opportunities for learners to learn holistically and gain skills relevant for authentic contexts and in class development.  The introduction of cross curricular skills within the new curriculum for Wales (2020) provides opportunities for increased learning but also raises challenges that could hinder learning.
Cotic et al (2021) states that making cross curricular links is a good example of holistic learning where learners can view the connection between real life authentic contexts and school-based learning. Furthermore, providing opportunities like this increases the actual quality of learning and the education the children receive through enabling learners to have increased understanding and knowledge for lifelong learning that’s achievable and sustainable. When teachers attempt to adopt a cross curricular approach when teaching a lesson, it’s important that they relate to each other and can provide benefits to each other. To add to this (Costley, 2015) emphasises the benefits of cross curricular skills being developed by saying that it can promote creativity where learners are able to view the work from several different perspectives and come up with interpretations based on their own viewpoints.  Although the many benefits seen in cross curricular experiences, there are also challenges.  (Hili, 2022) that the integration of some of these cross curricular skills needs to pose suitability and relevance to lessons. To further contextualize this, it suggests that integrating multiple areas of learning and or cross curricular skills requires coordination between teachers and what areas are being targeted because at times it’s tempting for teachers to force these to work together but it does not provide an actual benefit. Equally important to this are the resources needed to put this into practice. Research conducted by Earley (2019) shows that not having the correct resources such as access to technology where there’s scope for opportunities to develop digital competence can hinder chances for interdisciplinary activities. 
A cross curricular approach where the learner is at the heart of the teaching and learning process has the possible nature for the learner to make connections and apply what they have learnt in meaningful ways. This approach enables learners to break down boundaries seen in areas of learning and see the relationships between the areas of learning and view and understand the holistic reality in comparison to different parts (Timmerman, 2017). Also, if teachers adopt and use this approach effectively, it enables them to cover many aspects of the curriculum and achieve more than one sole objective (Kerry, 2015). 

Main body
The cross curricular framework which includes literacy, numeracy and digital competence is designed to ensure that the children across the whole age range are provided opportunities to develop essential skills in these cross curricular areas which are relevant to school but more so beyond the classroom. The literacy framework of the new curriculum for Wales looks at developing the children's abilities to read, write, speak and listen effectively (Welsh Government, 2020). In addition to this, as the children start to develop by age, they’re introduced to more advanced areas of literacy due to the importance these sets of skills are needed for several and across areas of learning. Research proposed by Donaldson (2015) shows that the integration of the literacy framework across the whole curriculum allows for key skills to be learnt and developed which can be applied across and within many different areas of learning but also skills that are applicable for areas beyond the classroom. This framework supports children holistically as they need these skills for mostly anything they do, so having clear guidance on how to introduce this to promote development will benefit the child and teacher. 
Equally important to the literacy aspect of the cross curricular framework is the numeracy aspect where the key focus for teachers here is to provide opportunities for learners to practice and develop understanding and reasoning through mathematical thinking (Welsh Government, 2020). As a result of this framework being in place teachers can plan effectively and create learning scenarios where the children can learn foundation numeracy skills and begin to develop more knowledge around more advanced numeracy skills. What this could suggest is that the children are always thinking of this skill across many different areas of learning and linking it up with things they would not have before. The new curriculum for Wales supports the prediction that numeracy framework as part of the cross curricular framework will benefit and support real- world contexts where children have these set of skills which are seen as fundamental for everyday scenarios both in school and beyond. 
It could be argued that the digital competence area of the cross curricular framework could pose the biggest benefit when analysing cross curricular activities. One point that supports this claim is that the way the world is developing the need for children as part of their society to have knowledge around digital skills is vitally important. Applying digital skills across many areas of learning will support children in their digital literacy journey where they go through a process of practicing these skills to ultimately be able to transfer them to real life scenarios (Amor Almedina, 2019). Furthermore, with the digital world increasing its popularity every day, it is important that children are provided opportunities to practice collaborating, share and produce work with the help of others across a range of different areas of learning. Applying this across learning areas will promote enriched learning through diverse perspectives where, if done through a more traditional way, it would not occur (Welsh Government, 2020). These factors contribute to better engagement where learners can enjoy the learning process due to its dynamic and the development of 21st century skills. The most important aspect of digital competence is that when teachers promote this across areas of learning it begin to prepare learners for digital citizenship where the children begin to come more literate in this area, which will support them when using digital platforms doing any sort of work or beyond the classroom such as looking at websites or using the internet to find some important and relevant information. 
The opportunities for holistic development when applying cross curricular skills are undeniable. Research shows that the opportunities outweigh the challenges of applying cross curricular opportunities for children. One opportunity that is mentioned in research is authentic learning. According to Cromin (1993) the main characteristic of authentic learning is that children are afford opportunities to encounter situations in education that are mirrored to real life scenarios. According to Savage (2011) digital competence plays an important role in facilitating cross curricular authentic learning because it allows the children access to diverse resources, tools to collaborate and digital platforms which supports the learners to be inquisitive and creative across all the areas of learning of the new curriculum for Wales. 
Incorporating digital competence as part of the lesson has helped provide another aspect to the children’s learning. The objective of the lesson is that the children understand expressions and understand how to record using a voiceover. Within schools, there is a huge interest in ensuring learners have the knowledge that it’s acceptable to express their feelings. Using a feelings tree as a resource to support a digital recording is a way the digital competence is used as part of this lesson. The teacher has an important role in ensuring all the children within the classroom have the ability to express themselves but at time it can be difficult to record young children’s feelings, therefore allowing the children to use ‘JIT5’ to draw their feelings and record a message that links to the photo is a way in which a teacher can view and go back to. The children can create simple digital work in this lesson which can also be transferred to real-life contexts like taking a video on their parents' phone. Skills like these must be developed in an educational setting where they can attempt things in a safe environment and use trial and improvement to develop their knowledge and understanding. See appendix 1 for lesson plan and appendix 2 for resource. 

Conclusion
The new curriculum for Wales designed by the Welsh Government (2020) includes vital information on how teachers and practitioners can promote cross curricular learning. It's clear that the literacy, numeracy and digital competence framework as part of the new curriculum for Wales is vital in shaping the teaching and learning that occurs as part of schooling (Welsh Government, 2019). The frameworks proposed by the Welsh Government (2019) ensure that there is a structured approach in place where children can develop essential skills that relate to personal success both within school and in real life learning. Furthermore these 3 cross curricular frameworks promote holistic development where children experience meaningful experiences. These meaningful experiences are created through opportunities to think critically, collaborate with peers and become literate in digital work; a skill viewed as a necessity in the 21st century. Also, the frameworks can offer more. Through critical reflection the guidance provided by the Welsh Government (2020) mentions how if cross curricular activities are used effectively, they can play a pivotal role in shaping educational experiences for the learners in a beneficial way where all learners are able to get involved. This promotes inclusivity and engagement. The lesson plan proposed targets two vitally important aspects within schools. As part of the health and well-being area of learning children must be able to communicate how they’re feeling. Linking this to digital competence will enable learners to express themselves but in a different way. They will develop skills in how to record themselves whilst speaking about their feelings. 
Throughout my first placement, I will ensure that I expose opportunities to plan for cross curricular learning to occur. This will help me deliver a lesson that can achieve many different objectives across suitable areas of learning. This suggests I need to take responsibility to promote holistic learning, and during periods it would be beneficial to include cross-curricular activities that can help extend the learning. This suggests I need to take responsibility to promote holistic learning, and during periods it would be beneficial to include cross-curricular activities that can help extend the learning. In addition to this, during PTE1 I would like to ensure that I develop new skills when adopting cross curricular learning as part of my practice. The reasoning behind this is that being innovative allows me to understand new ways stuff can be introduced and how it beneficial to be included as part of my teaching portfolio. 
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Appendix 1
	Student-teacher:
	             Storm May   
	Class / Group:
	Year 1 

	AoLE or Subject:
	Subject - Express yourself – focusing on feelings 
AoLE - Health and wellbeing 
	Date (please note that this may be a continuous session):
	23/04/24

	Meaningful links to Curriculum (What Matters Statements, Descriptions of learning, ‘previous’ curriculum...)
	What Matters statement 2 - How we process and respond to our experiences affects our mental health and emotional wellbeing 
Progression step 1 – I can notice and communicate how i am feeling.
Progression step 1 – I am beginning to have an awareness that thoughts and feelings change, and i am starting to notice when change happens.

	Meaningful links across the curriculum 
Links to other AoLEs or the  Cross-curricular skills frameworks)
	Science and technology - 
What matters statement 6 - computation is the foundation for our digital world.
Progression step 1 – I can experiment with and identify uses of a range of computing technology in the world around me.
Cross- curricular skills – Digital competency - Producing – creating digital content
Progression step 1 – I can explore and use appropriate software to add text and images, exploring size and colour.
Progression step 1 – I can create simple digital work. 
Cross-curricular skills – Literacy framework – speaking – purpose 
Progression step 1 – I can share ideas and feelings and express what i like and dislike.


	Personal Targets (targets and consequent impact on learning - refer to any targets that have been identified in learning journal or weekly reflection meeting and describe the desired impact on learning)
· Increase confidence when leading the class
· Differentiate instruction. 


	Learning Intention
‘This should focus on the pupils’ learning during the lesson, rather than what they will be doing, and should be short, achievable and measurable.’ (Crichton, H., and Mcdaid, A. 2016 p. 196)

	The learners will be able to identify a range of different feelings and express these feelings through a recording. 


	Success Criteria 
What the pupils need to demonstrate to successfully meet the Learning Intention.

	Identification of Feelings: Learners can accurately identify and name a variety of feelings presented during the activity.
Expression of Feelings: Learners demonstrate the ability to express their chosen feelings clearly and articulately during the recording activity.


	Planning for misconceptions:
Use this section to anticipate pupil errors and misunderstandings and your planned responses to them.

	Thinking there's a "right" way to feel can make people believe their feelings are wrong or that others should feel the same. To address this the teacher will explain that it’s okay to feel a certain way and that everyone’s allowed to feel different to others and none of their feelings are wrong.



	
SEQUENCE OF TEACHING & LEARNING
(Add or remove rows below as appropriate)


	
Timing:
Break down timings into groups if appropriate. ensure pupils are ‘doing’ quickly and that transitions are taken into account

	
Role of the teacher & support staff:
e.g., key questions, retrieval of prior learning, modelling and explanations, checking understanding, planned use of additional adults. 

Choice of pedagogical model or of the 12 pedagogical principles
	
Pupils’ learning and activities:
What will the pupils be learning to do and what activities / resources will facilitate this?

Please refer to Foundation Learning planning document for details of continuous provision.
	
Inclusive Strategies (including differentiation):

Reasons for and details of scaffolding.

Types of representation in tasks.
	
Check what pupils know, understand, and can do:
Key questions, types of retrieval practices, self and peer assessment opportunities, purposeful AfL strategies, live marking opportunities, planned feedback.



	
5-10 minutes
	The teacher will begin the lesson with a short video that shows children of a similar age expressing their feelings. This will show the learners that it is okay to express their feelings whether they’re feeling happy, sad or any other feeling. 

The teacher will ask what feelings were expressed throughout the video through a discussion. 

https://www.youtube.com/watch?v=TGgC8i5dQHk
	The children will listen to the video and focus on what feelings are expressed. 

The children will be expected to name some of the feelings that they saw in the video and give examples of stuff that can make you feel a certain way. 
	For the lower ability children, the teacher will have cards that visually show a certain feeling so that it can support them when they’re talking about their feelings. 
	The teacher will give feedback to the learners by saying well done or good job when they’ve given a good example of a certain feeling and an explanation that matches it.

	10-15 minutes


	The teacher will have different cut outs of feelings with the corresponding words and the learners will have to connect the word to the photo of the feeling. 

The teacher will have an A3 card paper at hand and the learners will be sticking their feelings on to a feelings tree. 

For this activity the children will called in their ability groups to take part in this activity. 



	Higher ability- The higher ability groups will link up the photos to the word connected to that photo. Once they’ve done this, they will stick it on to the tree and write in the speech bubble what makes them feel this certain way. This encourages the children to express themselves and use their literacy skills.

Middle ability- The middle ability will link up the photos to the word connected to that photo. Once they’ve done this, they will stick it on to the tree and write some words that link to the feeling. An example of this could be they say they’re happy and then they write ‘family’ next to it which suggests their family makes them feel happy. 

Lower ability group- The lower ability group will also link up the photo to the word connected to that photo. Once they’ve done this, they will stick it on to the tree and pictures that link to the feeling. An example of this could be that they draw a photo of the weather, and it makes them feel grumpy. 

	The teacher will provide visual aids, such as picture cards or simple diagrams, to illustrate each step of the activity.

The teacher will allow children to Provide alternative methods of expression, such as drawing, verbal descriptions,

	The teacher will make observation notes for each learner. This can be done spontaneously; however, some formal observations may be conducted on some learners. 

Types of questions
· What was the purpose of the activity where you linked photos to feelings?
· Can you name some of the feelings we discussed during the activity?
· How did you choose which photo to link to each feeling?


	10-15 minutes



	After doing this activity, the teacher will then gather the children in and go through feelings again and how it’s important to express yourselves. 

The teacher will then show the children a WAGOLL on JIT5 of a photo of someone smiling. This suggests they’re happy. Following on from this the teacher will let the learners hear the recording of why that person is smiling. This activity allows the learners to be creative and begin to use their digital skills because they will learn how to record themselves when their express how they feel and why. 
	The learners will engage in the conversation with the teacher. 

The learners will practice their drawing on JIT5 and practice using their digital skills to record themselves expressing their feelings. 
	The teacher will offer alternative ways to participate in the conversation with the teacher, such as one-on-one discussions, small group discussions. 
	

	5 minutes
	The teacher will finish the lesson with a sharing activity. The teacher will ask the learners to share their photo and recording of them expressing themselves. Using lolly pop stick the teacher will pick another child peer assess the persons work and talk about how they could help that child when they feel a certain way. 

Pedagogical principle- Assessment for learning. 
	The children will show their photo and recording to the children in their class. 

The children will peer assess another child's work verbally. This allows the learners to learn about how others feel and how they can help their friends and know how they can help if they need to. 
	The teacher will offer alternative ways to participate in the conversation with the teacher, such as one-on-one discussions, small group discussions.

	The teacher will use assessment for learning (peer assessment). This will be done verbally. This provides opportunities for children to learn about other children and offer their views.
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