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Section one.
The paper’s key focus will be evaluating the significance inclusive leaderships within Early Year settings carries, recognising potential opportunities and challenges the role of inclusive leadership brings and drawing upon the potential impact this practise has on children, families, professionals and community. 
What is inclusive leadership?
Inclusive leadership is defined by Lee (2021) as a practice which key outcomes are to diminish or eradicate barriers to a child’s learning and development, supporting and effectively facilitating learner’s accomplishments, whilst guaranteeing that a good standard of teaching and learning are maintained. Indeed (2021) describe inclusive leadership to be a specific style of leadership that facilitates collaboration, creativity and critical thinking, whilst ensuring that all individuals feel valued and understood, continuously being treated with respect and empathy regardless of any different views or perspectives carried by individuals. Childcare providers must ensure that every child at their setting is included. Every child is unique and will develop at their own pace, so it’s not about treating all children in the same way but treating each child fairly and paying attention to their individual interests and needs. (Pacey, no date) Ainscow and Sandill (2010); Lambrecht et al (2020) state Inclusive Leaders in inclusive settings adapt effective collaboration and encouragement between each other, recognising diverse strategies and ideas, encouraging a coherent outlook and aim for inclusive, equity and quality for all individuals. Dorczak, 2011; Goddard et al., (2015). Suggests there are strong indications from recent findings that leaders who embody inclusivity are often more caring and consider to others and their feelings, exhibiting a receptive way of thinking, considering differing opinions and outlooks ensuring they are approached and handled in a non-predigest way, whilst placing value on others within their working environment. Inclusive practise can be considerably instrumental in ensuring child learning settings are providing learners with high quality learning and play experiences whilst in attendance. 
Why is inclusive leadership important?
It is essential that leaders who are implementing inclusivity throughout the practise ensure that children and visitors of the environment experience a feeling of welcomeness and are treated with respect and appreciation. Furthermore, it is crucial that this expectation is outlined clearly to ensure it is adopted and maintained by all practitioners within the setting. Ladda (2016) argues that more than ever, it has become a necessity for practitioners to ensure children are provided with an environment that is inclusive and respectful for all individuals. Ministry of Education and Research (1998); Nilsen, (2018) outline the importance of inclusive leadership and practise, stating “inclusion through adapted education is a fundamental educational principle and enshrined in law.” 
Recognising that the principle of inclusive practise is to given to all children as well as those individuals that do possess any additional needs. Through inclusive learning and assessment design and delivery, an inclusive environment for learning anticipates the varied needs of learners and aims to ensure that all learners have equal access to learning opportunities throughout their education. The deliverance of inclusivity within educational settings, ensures that high quality learning experiences are provided and maintained for all learners, also making the use of it potentially essential in changing differing opinions. Furthermore, the United Kingdom has a duty and commitment under the guidance of The International Human Rights Law to ensure that all children are provided with inclusive educational opportunities and experiences. Although inclusive leadership and practise has been clearly defined as for all individuals not just of those with any additional needs, most recently there has been further adapted guidance, with UN Convention on the Rights of Persons with Disabilities, which clearly outlines that education should always be inclusive for any children who carry a disability. Although it has been heavily highlighted that the practise of inclusivity is for all children not of those with a disability, Unicef (no date) outline in Article 28 Every child has the right to an education. Using inclusive practice children’s communication skills between peers, practitioners and families, thus encouraging effective collaborative participation between all parties, leading to higher learning and academic goals and outcomes. McCarty (2006) shares this view with the suggestion that children who receive a fully inclusive education are benefitted significantly from the academic standard that are clearly set in the learning environment for the specific age group being taught. 
Scenario
Within this paper a scenario will be heavily reflecting on with some aspects this specific subject being greatly considered, whilst also exploring any potential implications and challenges thoroughly. Within the setting there is a little boy called Harrison, whose father is a reformed individual who has vanquished a past addiction of his. Most recently the decision for the Harrison’s father to be assessed to consider whether he can take sole responsibility of caring for Harrison and provide him with care to a good standard. It has been identified by several members of staff that Harrison’s father can appear to be distant towards practitioners and is noticeably anxious and uncomfortable when communicating with them. Additionally, there is a clear impression of Harrison’s father of being quite isolated from other parents during drop off and picks up times, giving no indication that any sort of relationship has been formed between himself and any other parents. Furthermore, during this time he can be considerably vacant when any forms of communication arise with anyone around him. Harrison is developing well at school and appears to be happy and content. He enjoys both learning and play experiences, progressing at a relevant developmental stage. However, there is a clear indication that he has no friends outside of school and has not formed any meaningful or consistent relationship with any peers within his class, additionally it appears that Harrison avoids communication with practitioners unless directly related to learning purposes.
The child
From identifying that Harrison is facing a significant struggle surrounding his social development. Furthermore, it is clear to recognise that Harrison is facing great difficulty constructing any relationship with peers and adults within the educational setting, resulting in the potentiality of feelings of loneliness and isolation being formed. This is clear indication that useful inclusive leadership implementations have not been adopted to effectively support Harrison and his need’s. The Children’s Society (no date) state that experiencing feelings of loneliness can have negative effects on individual’s mental health, potentially causing disorders like anxiety and depression. Mental Help (2021) further supports this suggestion and argues children who experience feelings of loneliness often endure poorly formed relationships with others, therefore encountering feelings of isolation more than their peers who carry strong positive relationships with peers, therefore resulting in potentially damaging implications on their self-esteem and mental well-being. Furthermore, Early childhood experiences that contribute to loneliness may predict loneliness during adulthood. Consequently, lonely children may miss out on many opportunities to interact with their peers and to learn important lifelong skills. Given the importance placed on the benefits of peer interactions and friendships to children's development, this potential lack of interaction raises many concerns for teachers who work with young children. Peer relations matter to children, and lonely children place as much importance on them as do other children. (Ramsey, 1991) It has also been highlighted that the child lacks any forms of communication with practitioner's outside educational contexts, this again is not utilising an effective inclusive leadership within the setting, when this issue was identified practitioners should have exhausted effective strategies to encourage the child to communicate and build relationships with adults. It is evident that the setting has not been practising effective inclusive leadership skills as to provide an inclusive practise all children should have a positive relationship with adults and, from this identification it is evident that Harrison’s relationship with practitioners is more neglected than a peer that is confident and shares a positive and communicated relationship with adults. Every child is unique and will develop at their own pace, so it is not about treating all children in the same way but treating each child fairly and paying attention to their individual backgrounds, interests and needs. (Lee, 2021) The lack of communication could possibly be identified as a form of shyness, this experience amongst children can be potentially detrimental towards their development. Mjelve. Et al (2019) state shyness is not a recognised special educational need, yet a Norwegian study of elementary school teachers who have experience in working with shy children, reveal that shy children underperform academically and present psychosocial vulnerabilities. An example of advantageous inclusive practise would be for practitioners to ensure that the child felt comfortable around practitioners ensuring they are always friendly and approachable; this practise could be utilised through many different forms of strategies, through play and team bonding activities between the child and adults, thus building trust and familiarity for the child. Lee (2021) suggests that it is useful to build a positive rapport between children and adults to enable children to instil a feeling of comfortableness, encouraging them to share their ideas, feelings, likes and dislikes with practitioners and peers within the setting. However, Florian and Black Hawkins (2011) argue that it is important to consider that, adapting a completely inclusive environment is both challenging and continuous learning journey for practitioners, continuously reviewing and reflecting on practise to ensure its relevance and effectiveness. 
The father
There are further indications that the father of the child has not necessarily been receiving effective inclusive practise. Inclusive leadership’s core value is to ensure that everyone is treated equitably by practitioners. However, it was previously disclosed that the father of the child is distant with members of staff resulting in a poor and non-collaborative relationship. Crisol-Moya et al (2022) state that several studies identify advantageous outcomes from the direct involvement from the families of children on the success of their academic and overall development. From the identification of a poorly communicated relationship between the child’s father and practitioners it is fair to assume that he is not receiving the same amount of support and intervention that a parent who shares a strong and effective relationship with practitioners receives. From reflection it would be useful for practitioners to try and lay the foundations through trust and understanding to help improve the relationship between themselves and the father, this can be achieved through strategies like regular informal family consultations, well-being check ins and a clear open-door policy, thus potentially resulting in practitioners portraying a non-judgemental and approachable persona for the father. Ensuring the father feels he is receiving non-judgemental support is essential, as there is a possibility that the father is worried to open-up and talk to other’s due to a fear of being judged. According to National Institute of Mental Health (2022) people who carry a fear of being judged normally suffering from social anxiety disorder which is define as an intense and persistent fear of judgement from others, this can negatively affect social relationships and cause a hinderance on daily activities, resulting in forming and maintaining relationships difficult. The single best predictor of student success in school is the level of parental involvement in a child’s education. (Henderson and Berla, 1994).
A significant lack of any sort of relationship or form of communication between Harrison’s father and other parents/adults has also been identified within this scenario, this could through personal choice, due to lack of confidence. According to The University of Waterloo (no date) when an individual lacks in confidence it can create a considerable barrier to effective communication with others, shyness or low self-esteem and worth can impede your ability to ensure your views and opinions are heard and understood. Although, to ensure that the father is benefiting from inclusive practise it would be effective for dad to be offered forms of support and suggestions to help build positive relationships. An effective form of a supportive strategy method is providing family workshops and events, providing opportunities of social interactions between parents, although this strategy may present itself as significantly overwhelming for the father, so it would be useful to consider other methods of intervention like researching any networks of support within the community like groups and activities which would provide opportunities for the father’s confidence to be built encouraging him to form meaningful and supportive relationships with other adults within the community. Welsh Government (2017) argue that it is essential that support is provided for parents who play a key role in the upbringing of children, furthermore, highlighting that parents need access to information, advice and support that is matched to their need.
Practitioners and the wider community.
To ensure inclusive leadership and practise is consistently relevant and effective it is essential that leaders and other team members are reflective, collaborative, empathetic and understanding to all individuals. It is instrumental that all practitioners ensure that all children and other individuals feel welcomed, comfortable and valued and, are consistently provided with the relevant support to facilitate a healthy growth of personal development, reaching and meeting current and future targets. When inclusivity is truly delivered throughout settings, all individuals, including children, adults and the wider community can equally benefit. Through inclusive practice the needs of all learners are better met as a result of increased levels of communication between learners, staff, parents and family participation, all of which leads to higher expectations and better academic outcomes. (Lee, 2021).
Reflecting and reviewing the policy and practise of inclusive leadership and practise can be instrumental in ensuring relevance and effectiveness is maintained, reflectiveness encourages individuals to question and assess the quality of their work, resulting in settings constantly developing and evolving, inducing improvements within their inclusive practise, directly benefiting all children, staff, parents and communities. 
Section two
In this paper the current Welsh policies and professional guidance will be explored, evaluating whether inclusive leadership is commissioned throughout, considering areas of effective inclusive practise within Early Years Provision. This paper will be analysing and reflecting upon the core values and principles of The New Curriculum for Wales (2022) and the newly reformed Additional Learning Needs (ALN) System (2021) and alignment and conformity between these two significant educational reforms. 
The new curriculum for Wales key aims is clearly outlined with the envision to develop children to be Ambitious, capable learners, Enterprising, creative contributors, Ethical, informed citizens and Healthy, confident individuals. Professor Graham Donaldson (no date) Advocates a combination of the established approach of a subject-based curriculum with a more dynamic approach based on skills and competences. (Professor Graham Donaldson, no date). Welsh Government (2021) state The Curriculum for Wales provides clear guidance, outlining the core aims, supporting schools to adopt them effectively enabling them to adapt the aims to suit the setting more appropriately whilst ensuring the key national features are still maintained, encouraging and facilitating learners to progress towards the curriculum's four purposes. 
Practitioners should recognise the individual learning needs and backgrounds of each learner and encourage a holistic view of each learner’s development. Accordingly, both practitioner and learner should develop an understanding of how the learner learns and their attitude and approach to learning, in order to support them to continue to progress and to foster commitment to their learning. (Welsh Government, 2021). This area of guidance actively encourages inclusive practise and learning, through the form of individualised teaching. Welsh Government (2021) also claims that a defining feature of the Welsh Curriculum Framework is the requirement of each school to construct their own personalised curriculum and assessment plan to support their own individualised needs, emphasising it not to be a ‘one to suit all’ programme and more a personal approach to suit each individual learner and their needs effectively. Resulting in practitioners having a direct influence around inclusive leadership, additionally enabling teachers to take sole responsibility to the learning development of each individual learner. Schools and practitioners should have a methodology for designing a curriculum which incorporates, where appropriate, opportunities for learning and consideration of cross-cutting elements. (Welsh Government, 2022).
The United Nations Convention on the Rights of the Child (UNCRC) core values influenced the evolution of the four purposes, enabling learners to develop their understanding of human rights, which is embodied throughout research and core values of the Children’s Commissioner for Wales. This heavily embodiment supports (UNCRC) article 42 (knowledge of rights). UNCRC (no date) outline that Governments must ensure both adults and children are aware of the Convention and its values. 
Within the guidance of the Curriculum for Wales it is heavily emphasises the importance of a curriculum which recognises different cultures within our society, encouraging children to celebrate diversity, thus promoting equality, inclusion, understanding, empathy and value for all. This in turn enables practitioners to ensure all children are being given inclusive learning opportunities to develop their understanding of inclusivity. 
Welsh Government (2018) states that The ALN System will be adopted by September 2021. The ALN Act and wider ALN Transformation Programme will transform the separate systems for special educational needs (SEN) in schools or PRUs and learning difficulties and/or disabilities (LDD) in further education to create a unified system for supporting learners from 0 to 25 with ALN. (Welsh Government, 2022)
Throughout the framework The Welsh Government’s guidance is clear, outlining the insurance of all learners with additional learning needs are effectively supported to combat challenges to their learning and development, facilitating their development meeting its full potential, providing those with ALN with a unified framework to support all induvial. It is claimed that the new Curriculum for Wales is designed to allow goals and aims to be consistent across mainstream and special sectors in Wales.  Furthermore, it ensures to enable practitioners with the knowledge and understanding to equip them effectively to deliver differentiated strategies and opportunities, resulting in a truly inclusive environment that creates a potentially inclusive form of teaching across the school’s curriculum. However, Norwich (2008) argues that for a curriculum to be completely inclusive, the following is needed for both mainstream and special education: “same general aims, different pathways/teaching approaches; same areas and pathways/programmes, different teaching approaches; same general teaching approaches with some differentiation” (Norwich, 2008).
Section three. 
When a child joins a new setting or has progressively moved up to a new class or environment due to their age or ability, practitioners require information about the child, this is normally extracted from parental forms that include information like any medical issues, allergies and family information. Although this information is essential and helps keep individual safe whilst attending settings it fails in asking more key in-depth personal information of a child. This information could help identify a child’s family's religious beliefs, personal family circumstances and views or even their key values. Potentially enabling practitioners to ensure children are benefiting from truly effective inclusive practise while in attendance of their setting. 
[bookmark: _Int_4t8eiiDR][bookmark: _Int_JHtNalyP]This exercise would help practitioners to recognise different religions, beliefs and values enabling them to respect, understand and celebrate each child’s individuality inclusively and effectively. Religious and moral education enables children and young people to explore the world’s major religions and views which are independent of religious belief and to consider the challenges posed by these beliefs and values. It supports them in developing and reflecting upon their values and their capacity for moral judgement. Through developing awareness and appreciation of the value of each individual in a diverse society, religious and moral education engenders responsible attitudes to other people. This awareness and appreciation will assist in counteracting prejudice and intolerance as children and young people consider issues such as sectarianism and discrimination more broadly. (Scottish Government, no date). Pacey (no date) outlines to truly implement inclusive leadership and practise childcare practitioners must ensure to embody and celebrate every child’s individuality, treating them and their families with equality and respect, ensuring they are supporting and facilitating a child and their development regardless of their ethnicity, culture, gender, religion or socio-economic background. Whilst also providing each child with access to relevant resources which respect and link to the individuality of each child. Furthermore, Under the guidance of the Equality Act 2010, it is against the law for any educational setting to discriminate between children or show any signs of predigest from a result of their race, gender, religion, belief or disability. This is additionally reinforced within the guidance of The UNCRC, article 2 (non-discrimination) The UNCRC (no date) state the rights and values of The Convention applies to every single child without discrimination, whatever their ethnicity, sex, religion, language, abilities or any other status, whatever they think or say, whatever their family background.
Early years settings are expected to ensure that children, staff and families are provided with an environment that teaches and encourages everyone to learn, understand and respect other’s differences and similarities, whilst always placing value and understanding on one another. One of the main benefits of inclusive education is the recognition and nurture of diversity in communities. It aims to bring different children together in a classroom, allowing everyone the same chance to grow and learn. As a result, it can foster relationships outside of school, boosting cooperation and collaboration in the local area between parents, children and neighbours. (University of Bolton, 2020). 
[bookmark: _Int_2KBDAeAx]By introducing this strategy families are potentially going to feel more valued, understood and listened to, possibly resulting in more collaborative and effective relationships between them and practitioners. When effective collaboration takes place, students experience significant benefits, from increased performance, better attendance, and behaviour in schools, to services that are actually aligned with the student needs. (Chen & Gregory, 2011). This in turn would help practitioners to delivery effective inclusive leadership by benefitting from a better understanding of each child and their individual needs resulting from the collaborative relationship and work with families. 
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