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Abstract

This study shall include three questions to give context to and define the rationale behind the research.  

· How can children feel a sense of wellbeing, belonging and social inclusion through community theatre participation?
· By participating in community theatre, how can children learn new, transferable skills and why are these important in their learning and development?
· Are community arts interventions recognised as an important resource for mental health provision?

Each section will compare and contrast the impact of community theatre on children’s learning and development and analyse different perspectives on whether children can feel a sense of wellbeing, belonging and social inclusion through community theatre participation. The study will also evaluate if it is possible for children to learn new, transferable skills when involved in community theatre, why transferable skills are important in their learning and development and examine whether the culture sector, in a community setting, is recognised as an important resource for community mental health provision.

[bookmark: _Hlk131858006]After considerable analysis, it is apparent that there is a significant gap in the lack of robust evaluation behind the impact of children’s learning and development within community theatre participation. Pyman (2013), Alcock (2018), Thompson et al (2017) and Yamaoka (2021) all agree that there is an absence of credible analysis on the impact of community based interventions on individual wellbeing. They all agree that few studies have investigated a potential link between personal enrichment and community participation. The WG (2022) do admit there is scope for the arts and culture sector to play a significant role in changing the perception of our health care system from one focusing only on ill-health, to one also focusing on well-being and prevention.  When reading through the research, and the different perspectives, perceptions and policies within, it will be apparent that there is a considerable advantage to the social and educational benefits to a child’s learning and development when participating in community arts activities.  

Wales has a new curriculum, designed in 2022 by the Welsh Government (WG) to allow senior leaders in schools to create their own curriculum to reflect the needs of their learners, communities and environment. However, when researching and creative arts in an educational setting it became apparent that there is a huge emphasis on competition in Wales as thousands of children involve themselves in The National Eisteddfod (2023), a celebration of Welsh culture and language. Children have the opportunity to present or perform many creative activities with an emphasis on the Welsh language. Nonetheless, the competitive aspect bids the question as to whether the National Eisteddfod is inclusive to all in Wales, in a rapidly changing society of diversity and differing cultures. When researching the social and educational impact to a child’s wellbeing, does competition within the arts and culture sector affect a child’s confidence and is it acceptable to have the potential to instil a feeling of failure in children when this new curriculum should reflect the needs of all its learners?

This is where community theatre practitioners in Wales need to step forward to highlight their work in communities. It is acknowledged there may be scope for bias as the rationale is written from personal experience of being involved within community theatre, however, the research, conclusion, discussion and recommendations shall remain fair and objective throughout.

To show how participation in the performing arts within a community capacity has no competitive aspect and no hidden agenda and can have an impact on the wellbeing and personal development of all children. Practitioners speak out on how children’s participation in community theatre has the potential to give a sense of belonging and achievement, regardless of age, ability or culture. This study will discuss, compare and contrast issues relating to children’s participation in the performing arts in a community setting and will attempt to inform the reader of the benefits of participation through choice, in comparison to the consequence of competition within a compulsory school setting. It is believed that all children deserve an equal opportunity to express themselves through song, dance or drama in a safe, welcoming environment without any threat to their confidence or self-esteem, therefore the results of this study will highlight the need for recognition of alternative design and delivery. 
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1. Introduction

Why is the impact of participation in community theatre on children’s learning and development so important that it deserves to be analysed in a literature review? To explain the importance, and to set the context of this study, there will be three research questions that will appear throughout.

· [bookmark: _Hlk162496601]How can children feel a sense of wellbeing, belonging and social inclusion through community theatre participation?
· By participating in community theatre, how can children learn new, transferable skills and why are these important in their learning and development?
· Are community arts interventions recognised as an important resource for mental health provision?

Alongside these three research questions, explanations will be given as to why this research is taking place and why community theatre can be described as a means of empowerment to social work. The contrasting perspectives within the different dates of written theory by numerous industry professionals and peer reviewed journals will be explored, alongside the story behind the rationale, who agrees and disagrees with the content of each section and why, and how the results can be analysed and concluded. Different perceptions of community theatre, and whether is it important to the wellbeing, learning and development of children, will be explained and discussed and this study will compare and contrast the aims and objectives of community groups who state that community theatre gives an opportunity for children to exercise creativities and express emotions and claims of how community theatre can bring people together and connect arts and culture with life.

[bookmark: _Hlk161704516]Definitions on wellbeing and a sense of belonging will be examined and will include explanations on how and why children can feel a sense of wellbeing and belonging through theatre participation. Steptoe et al (2020) write about a meaningfulness of life, describing it as a sense that life has purpose and is associated with social integration, economic success and more resilient personal relationships. Processes, practices and theories behind wellbeing and belonging have become a subject of interest across numerous disciplines. 

Social inclusion is an area that will be researched at length and this study will ask whether community theatre is acknowledged as an important resource in Wales for ensuring the social inclusion of children. Publications by the Welsh Government (WG) will be scrutinised and will include issues surrounding their Fusion Programme (2014), which suggests the culture sector has a vital role to play in tacking poverty and disadvantage and empowering socially excluded people, The Wellbeing of Future Generations (Wales) Act 2015 will be included, and its relevant aims and objectives discussed. A selection of articles from the United Nations Convention on the Rights of the Child (UNCRC) will be reviewed, outlining civil, economic, social and cultural rights of children. Clarification on the Expressive Arts within the New Curriculum for Wales (2022) will be investigated as it states how schools now have the freedom to create their own curriculum to reflect the needs of their learners, community and environment. The Wellbeing of Future Generations (Wales) Act 2015 states how it connects environment and social health and looks to solve issues surrounding poverty, education and unemployment and issues relating to these, alongside children’s community theatre participation, will be analysed, with three of the seven reported ‘goals’ relevant to the context of this study will be included.

[bookmark: _Hlk161704681]When discussing wellbeing, belonging and social inclusion, it will be advantageous to include mental health when researching the benefits of community groups as mental health has emerged in many articles throughout the research process, and is closely related to wellbeing and social inclusion. This document will discuss communities and mental health and how WG express the importance of mental wellbeing for healthy, functional communities. Also included in this section is how the waiting lists for mental health services tell a different story to the WG statements. 

To give further clarity to the context of this literature review, a case study is included which provides confirmation on the theory and statements regarding a children’s community theatre group’s impact on a child’s learning and development, wellbeing, belonging and social inclusion. The information within this case study will create the approach to the discussion and recommendations. It is acknowledged there may be scope for bias as the rationale is written from personal experience of being involved within community theatre, however, the research, conclusion, discussion and recommendations shall remain fair and objective throughout.

Pyman (2013) states how community based groups have the potential to support children’s social and emotional wellbeing, however, he, alongside Alcock (2018), Thompson et al (2017) and Yamaoke (20221) all agree that although the potential is there, there is a lack of robust evaluation on the impact of community theatre, which gives scope for this document to attempt to bridge that gap. Therefore, the reported absence of relevant research within this chosen subject area will outline the parameters of this study.


2. The Story Behind the Rationale

[bookmark: _Hlk162527895]The possibility of personal bias, or subjectivity is recognised and acknowledged. All research shall remain objective, and any personal bias shall not have any influence on the research, conclusions, discussion or recommendations within this dissertation. 
On the North Yorkshire coast sits a once popular seaside town. The majority of jobs available in this town are seasonal only, including the majority of activities on offer to local children. Hotels have closed due to lack of trade as it is cheaper to holiday abroad, which, according to Miller (2021) is exacerbated by historically low prices enjoyed by UK citizens for their holidays overseas, which has had a huge effect on tourism in the UK. The local economy has taken a huge hit due to the tourism trade failing, which has resulted in shops and businesses closing. According to Archer (2008) writing in The Times newspaper, Scarborough, like many seaside towns, has suffered in recent years from a fall in tourism and the decline of traditional industries. The town needed a radical approach to move it forward as unemployment was twice the North Yorkshire average and more than a third of residents lived in communities rated among the 20 per cent most deprived in England. Rhodes (2019) writing for BBC News, stated that the town is dying, and so are the opportunities for children and young people who live there, with many struggling to envisage a future for themselves living in the seaside town.
The one place where local children can come together is the local youth centre which has a theatre and a dance studio. Since the 1970s, children have been encouraged to this venue to take part in drama workshops, dance classes and performances. However, over time, as this theatrical resource has developed and grown in popularity, it became apparent that the structure of the workshops and activities within it were changing. The local children were still encouraged to take part, but they were now expected to audition to guarantee themselves a place, resulting in many being socially excluded from a community activity they enjoy. 

It is important that all children have the opportunity to participate in activities that can affect their lives Hart (1992) and this is especially important for disadvantaged children. Therefore, it is very disappointing that the delivery of inclusive opportunities for children at this youth centre changed. Spencer et al (2023) discuss researchers who work with disadvantaged communities, and have witnessed the difficulties encouraging community participation, which they describe as important components to driving change especially for communities facing environmental justice issues. Historically, this valuable resource has always given equal opportunities to all children who enjoy singing, dancing and drama. However, the impact of this youth organisation excluding certain children by insisting on auditions and preference rather than equal opportunities, affected the wellbeing and social inclusion of many young people in a town where there are few opportunities. 

Mak (2021) states how engagement with the arts is associated with ‘reduced social and behavioural maladjustment’ and how evidence has demonstrated that participation results in higher resilience and self-esteem. Josette Bushell-Mingo (2020) is the Principal of the Royal Central School of Speech and Drama, and explains how, within the performing arts industry, it has been recognised by industry professionals that there needs to be improvement within organisations to allow those who want to participate in the creative arts, whatever their background, to do so with support and fewer barriers. 

However, According to The Charity Commission (2001) youth organisations have the potential to promote social inclusion and there needs to be an awareness of the needs of children who are socially excluded and they suggest youth groups adapt their services to meet the needs of these individuals and communities. Backman (2011) writes about pathways to social inclusion and suggests that most people would agree when he states that all children should have the right to equal life chances. However, there needs to be a new way of thinking within the community arts sector, where every child, regardless of age and ability, has an equal opportunity to express themselves and experience fun, community theatre workshops where they have the opportunity to learn life skills without the barriers of auditions and competition and the potential of ridicule and rejection. Egilson (2017) agrees and explains how children’s rights to participate in their communities is of greatest importance. This importance is highlighted in article 31 of the United Nations Convention on the Rights of the Child (1992). Barriers need to be addressed; therefore, this study will discuss, compare and contrast the impact on children’s learning and development within community theatre participation.


3. METHODOLOGY

Due to the nature of this literature review, it is recognised that alongside gathering evidence and theory from peer reviewed journals and articles, the research has also relied heavily on government policies and practitioners from several public and private sectors within sociology, mental health, culture and theatre industries.
To provide insight and context to justify the claims and explanations given within the themes, this study has also taken the stance of linking the ideology of community theatre participation being a beneficial tool to help children become socially included to the aims and objectives of the Welsh Government and the New Curriculum for Wales. To add weight to these claims, the research has also included articles from the United Nations Convention in the Rights of the Child (UNCRC) to create a link between policy and practice to further explain the context and rationale. 
John Creswell (2014) writes about five traditions to inquiry being narrative research, phenomenology, grounded theory, ethnography, and case studies. This study includes narrative throughout by giving explanations within each theme to allow the reader to understand the how and why behind the rationale. As previously mentioned, grounded theory has been gathered from numerous peer reviewed articles and journals to link concepts and perceptions of other researchers to the content of this study, where appropriate. Ethnography relevant to this chosen subject is explained further in the conclusion, discussion and recommendations and a case study is included to outline further the link behind the claims within the research to real experiences and observations of a children’s community theatre group in south Wales. Regoli (2021) recommends that when using research methods, the process of results include three primary areas of focus, which are individual actions, overall communication, and cultural influence. This literature review aims to prepare conceptual foundation of theory building which will become the basis of hypotheses formulation. Regoli explains how each option should create the common assumption that knowledge is subjective instead of objective. Therefore, it is acknowledged that the research methods used within this study are recognised as being valuable and relevant to maintain the context of the research throughout.
Reality will be interpreted by discussing different perceptions, experiences, policies and theory. Therefore, the choice of paradigm will be of a constructivist. In discussing constructivism, Crotty (1998) suggests that people construct meanings and explanations, for different issues they may face, as they engage with the world they are interpreting. The chosen theorists all have different historical and social perspectives and experiences; therefore, this may be the reason behind the lack of robust evaluation of my chosen topic. As epistemology is about how knowledge is interpreted, the three research questions l ask will define the structure and reasoning behind the research. I believe reality can be understood in the context of my research.  Reality shall be interpreted in this study, through interpretivism, although it may not become apparent in the early stages. As the research progresses, and the discussion and conclusion sections help to finalise the research data, the interpretivism of the reality created in this study shall hopefully become more coherent.









4. LITERATURE REVIEW

4.1  What is Community Theatre and Why is it Important?

Hamilton (2020) states that the arts sector has frequently been regarded as being among the least important disciplines and for years, subjects within the arts sector have been criticised for not being intellectually challenging and have been considered as just a hobby and as a result have been severely under-appreciated by society. Collin (2016) agrees that community theatre is not taken seriously, because the performers are all volunteers who are doing it ‘for fun’. Beddow (1997) disagrees and has written extensively about the benefits of community theatre. Instead of community theatre being seen as a side hobby for an intelligent or affluent elite, participation should be seen as a vital and fundamental part of children's lives and also adds how an individual's participation in the arts has the potential to have a much wider impact on their participation in community and society, and indeed could, according to Beddow, have a profound influence on their future life direction.  Beirn and Knight (2007) agree, reporting on personal insights from student-centred theatre workshops, that experiences and innovations associated with community theatre can help to promote a critical pedagogy in the management of education. However, Elgison et al (2005), state that it is unclear whether theatres actually do serve as a focal point for community development and suggests many people may see theatres purely as a venue to watch a performance. Warren (2020) disagrees and writes about community engagement and the positive opportunity of expression of local identities through theatrical participation and Leblanc (2020), an artistic director, explains community theatre as a resource that can bring people together and connect arts and culture with life. Participation in community theatre is so important as it creates deep connections between people and encourages active listening across deep divides of difference and new, shared understandings Fisher (2002). Chesnicka (2019) runs a community theatre group and explains that community theatre is a safe place for people to come together and explore ways in which community participation reaches out to underserved populations bringing the community together, and that community theatre is the one place where provision is considered an asset and an opportunity for self-expression. 

Researching the impact of community theatre to a child’s learning and development, Lionheart Theatre Company are a typical example of a community theatre group who recognise how there can be a distinct link between community theatre and education, and how it can bring about change and promote creativity. Schmidt-Campbell (2014) explains theatre as an effective educational tool for literacy, which coincides with the same perspective as the transferable skills section within this literacy review. Community theatre practitioners acknowledge that community theatre participation is very important to personal development. Boehm (2003) wrote over 20 years ago about the importance of community theatre and the potential of community theatre having a link with social work as a means of empowerment. He suggested that the creative processes within a community project contributed considerably to a participant’s empowerment, especially in terms of self-esteem, critical awareness and self-expression. Octavia (2023) suggests building a strong and supportive community group around children is more important than ever in a modern, fast paced world. With so many industry professionals and theorists discussing the impact of community participation, it could be beneficial for governments, schools, charitable organisations and others working with children or writing policies or curricula for children to reconsider their approach or delivery to creativity and the arts. 

Mainstage community theatre group announce their mission statement (2023) which includes a vision, a purpose and a commitment to their local community that links perfectly with the context of this research. They express how, for children, community theatre has never been more crucial as children require a space where they may exercise their creativities and express their emotions, how children can come together through participation in community theatre and can learn about cooperation and teamwork, which are two transferable skills also included in the explanation of transferable skills further on within this study. Pyman (2013) has a drama therapeutic perspective and writes about community theatre relating to personal development, learning, having new challenges, compromising and agrees that cooperation is a skill children can learn through taking part. He also mentions an improvement of community identity, developing creativity, a new confidence and/or a sense of escape. Escape is an interesting word, and can be deciphered in different ways, depending on the context of its use. In reading Pyman’s citation, it could be assumed that he is referring to a monotonous or mundane lifestyle. According to Marianne Adams (2019) theatre participation has not necessarily about just acting, but everything to do with life. Octavia (2023) agrees that community theatre creates a social connection, a need to be seen and valued exactly the way you are, to feel integrated and feel respected. 

The American Association of Community Theatre (AACT) (2019) conducted their own research on the thoughts and feelings of individuals who had participated in community theatre. AACT aims, objectives and outcomes mirror those of Mainstage community theatre group and have conducted their own qualitative research. Within their research results a participant had reflected on his childhood and told a story about how as a young, shy child, he did not feel as though he fit in with other school children, but when he joined a community theatre, he suddenly felt part of a group of people who accepted him for who he was. He explained how this allowed him to grow and find his own way in the world and how he felt that an active community theatre should be part of every community which hopes to grow its identity and culture. Weiglhofer (2015) would argue that people create and internalise self-defining stories that present them in a way that works to their advantage, however, a second participant came forward in the study to mirror the results of their research to express how he felt community theatre has a special power to bring people together and to help towns become communities. Although Wood (2017) accepts that community theatre can have a positive impact on some individuals, there are concerns towards practitioners possibly occupying a traditional position of power and privilege which could have an effect on other community members whose thinking, attitudes, and responses to activities within a community theatre setting may be shaped by current or historical oppression and disadvantage. In response, it is acknowledged that some members of a community may have been disengaged with personal development and even felt socially excluded, but if these individuals have taken the initial steps to join a community theatre group, then that in itself is a positive step. If the ethos of a community group is one of equality and acceptance then barriers to participation must be addressed.  Russell (2017) suggests that the lessons we learn in theatre workshops could help us to make sense of our own wellbeing.


 4.2  Wellbeing and a Sense of Belonging

· How can children feel a sense of wellbeing, belonging and social inclusion through community theatre participation?

Halse (2018) explains that the processes and theories of belonging have become a subject of interrogation across multiple disciplines. Lambert (2013) describes initial levels of a sense of belonging as being a predicted or perceived meaningfulness of life and Octavia (2023) links community with connection, referring to the need for social interaction and meaningful relationships with others and describes how, in her opinion, connection includes feelings of belonging and support and is essential for wellbeing. Octavia also explains how she’ perceives the need for connection to be constantly fuelled by family and community which offer a safe environment in which a child can nurture a secure attachment with the world around them. Fisek (2019) agrees and adds that communal belonging helps shape an individual’s sense of themselves.

Ntara (2021) introduces a Sense of Belonging Theory as a psychological construct that describes the extent to which individuals feel connected to others in social groups, communities, and organisations and recognises the importance of wellbeing and belonging as a need for human beings to associate themselves with other groups of people to feel accepted. However, several factors should be taken into consideration when writing about activities that promote wellbeing and a sense of belonging. There may be many barriers that have a negative effect on a person’s decision or ability to join a social group.  It is recognised that an individual may be more inclined to join a group of people who share a similar interest, vision or value, but this could depend on the geographical location of a community group, the professionalism of the practitioners who facilitate the group, if there is any cost involved and whether there is public transport and if that transport is still accessible in the evening. Also, a parent’s perception or lack of confidence on entering a room of strangers could impact on a child’s opportunity to participate. Therefore, although it is encouraging to read the benefits to wellbeing and belonging, external factors should be acknowledged with policies adjusted accordingly in an attempt to reassure and break down these barriers to participation for the benefit of everyone involved, so more people can experience the feeling that wellbeing creates.

Ntara (2021) continues to explain how people are more attracted to each other if they can relate through social-economic status. Ntara also includes religion and culture, and how shared interests is the main objective to people joining others in groups, clubs or societies and justifies why a sense of belonging is important as there is a desire for every human to be included somewhere. Therefore, perhaps the barriers to participation mentioned in the previous paragraph may be overcome simply by the power of religious belief or the strength of determination to join a community group which holds a similar interest. Ntara formulates an opinion on how the need to belong is ‘hardwired’ in human brains and how researchers have identified how belongingness starts early in the life cycle with the need to experience the feeling of safety and acceptance and this alone is a vital role in developing a sense of belonging, even before the conscious mind has fully developed. A sense of belonging is the subjective feeling of deep connection explains Allen et al (2021) and is a fundamental human need that predicts numerous social, economic, mental, physical, and behavioural outcomes. Therefore, one could assume that a sense of belonging is an essential component of wellbeing.

Redden (2004) explains how being part of a team is all about belonging. An individual can feel a sense of belonging in a family or at school, in a club or with a group of friends. However, Redden does acknowledge that it may not be realistic to always expect to be included. Straath (2008) queries whether human beings need to feel a sense of belonging or is it an individual issue? According to Eaude (2020), very young children require a flexible but robust sense of identity to thrive in a diverse, changing and uncertain world and, in their opinion, educators should aim to present a radical, inclusive, culturally sensitive vision of how young children should be educated for such a world.

Robinson (2022) also accepts that a sense of belonging is a sense of identification with a specific group and how it is based on the human need for affiliation and writes how this is especially important for young people’s self-esteem. Robinson refers to Maslow’s Hierarchy of Needs as psychological, safety, love and belonging, self-esteem and self-actualisation and how Maslow describes belonging as a basic human need and a necessary requirement to feel good about oneself. He also states how a sense of belonging occurs once an individual feels part of a group of other people with similar norms and values, interests or goals, and recognising everyone within that group as an equal. Therefore, it is apparent that wellbeing and a sense of belonging have a huge impact on the perception of community participation. 


4.3 What is Social Inclusion?

The first research question in this study asks whether children can feel a sense of wellbeing, belonging and be socially included through community theatre participation. Taket et al (2014) suggests that social exclusion is a complex process that is driven by unequal power relationships caused by economic, political, social and cultural issues. Rizzo et al (2018) state how being a member of a peer group involves making decisions about who to include or exclude from a group.’ However, Taket continues to explain how social exclusion affects quality of life and community cohesion. Boardman (2022) agrees and states how mental health conditions are influenced by the social environment. Mannion (2003) suggests that young children require an ‘outward emphasis’ on participation in mainstream society to promote their social inclusion.

Butler (2013) speaks about social inclusion and why it matters at TEDxRiverTawe. Currently a senior research and policy officer for Barnardo's Cymru, she has the responsibility of managing and designing grant funded and commissioned and grant funded research at national and local authority level. When taking into consideration approaches from person centred planning, community development, social anthropology and current social research in Wales she poses the question: What is social exclusion, and what are the costs of not having an inclusive society? She describes social exclusion as being the result of discrimination or very low incomes pushing people to experience different types of poverty.  Therefore, what are the different types of poverty according to Butler, and can poverty affect children’s community theatre participation? Butler describes four different types of poverty that can have an effect on the impact of community participation.

Absolute poverty is an income line where people below it face major survival situations like food and shelter. According to Butler, in Wales, researchers refer to relative poverty as low income relative to the general population of the country in which they live, living well below the living standards as others around you in the same society. Lee (2022) suggests that the longer children experience poverty, the impact on their social-emotional development increases dramatically. Families who are living in absolute poverty may not be in a position to encourage their children to participate in community groups as they do not have the finances or motivation to offer encouragement. They may feel socially excluded and not accepted in such an environment. 


Participation poverty is explained by Butler as having such a low income so you are less likely to be participating in social activities and having hobbies or going out for a meal or family days out. She states that people in communities tend to make decisions through social activities so if you are not involved you can feel quite powerless. Demelang (2013) explains how lower social participation in extracurricular activities negatively effects opportunities for informal learning which consequently limits life chances, stating that social withdrawal is usually due to financial constraints and the possible result of feelings of shame. The Welsh Assembly Government has the opportunity to recognise the impact that community theatre can bring to families and children who feel powerless, giving children a voice and an opportunity to express themselves and giving parents a feeling of hope and a sense of belonging. 

Poverty of aspirations is about educational attainment and how an individual perceives their ability. Butler states that if schools cannot meet the needs of every child then community intervention has an opportunity to engage and inspire. According to Chiapa et al (2012 p 778) ‘the poor may lack the capacity to aspire, which often results in underinvestment in their children’s education’. It should be recognised that that not all learning takes place in school. As this study suggests, children’s community theatre activities have the potential to help build confidence and self-esteem to help with children’s learning. However, Dalton et al. (2016) state that aspiration failure is a consequence of poverty, rather than a cause. If this is true, it suggests that the poor become and remain poor because they lack aspiration, which seems to be discriminatory towards people less advantaged within society and not a true reflection, according to Goel (2019) when researching public policies that focus on removing institutional barriers that suppress aspiration. 

Environmental poverty in Wales, according to Butler, is the physical environment around us being housing, health statistics, and the upkeep of communities. There is a need for warm, welcoming places for families with children to visit to escape unsafe environments. A sense of belonging will be very difficult to attain if a geographical area feels unstable, derelict or remote and mental health will be affected if individuals or families do not feel protected. It is paramount that every community has a community centre where people can come together and discuss issues relating to their health and housing and to gain support and learn their rights. Lack of transport will also impact environmental poverty. For children to have an opportunity to participate in and benefit from community theatre activities their families will need access to reliable public transport. Dioikitopoulos et al (2020) suggest that some areas often stagnate in environmental poverty traps. Therefore, government intervention will be needed to alleviate the barriers and issues surrounding environmental poverty for the benefit of children living in Wales.

Butler summarises how absolute poverty, participation poverty, poverty of aspirations and environmental poverty all interrelate and there needs to be a mutual feel good factor in relation to being socially included. She concludes by stating that social exclusion costs society more in housing, health, benefits. Social exclusion means people are missing out socially and that can have a profound effect on mental health, which mirrors the rationale of the research question that asks whether community arts intervention is recognised as an important resource for mental health provision.


4.4 What Are Transferable Skills And Why Are They Important?

The second research question to set the context of this literacy review asks how, by participating in community theatre workshops, can children learn new transferable skills and why are these important in their learning and development?  There are many transferable skills that can be learnt by participating in community theatre, as every child has the opportunity to learn new skills which are not necessarily provided in a compulsory school environment. A large dichotomy exists between notions of assisting students to fulfil their academic potential and the teaching of the transferable skills desired by employers. Foley (1999)

Cooperation, speech and language, numeracy, time management, teamwork and leadership, listening and responding, creativity, critical thinking, problem solving, communication skills and concentration are transferable skills listed by Sue Clarke (2023), who introduces herself as a subject expert in drama at Trinity College, London.  Jiang (2023) suggests how experiences in community theatre can be perceived differently, relating to personal development and having new challenges and agrees that cooperation is a skill children can learn through participation in community activities. In contrast to these statements, what are industry professionals’ perceptions on the importance of children learning transferable skills within arts participation?


Shakespeare’s Globe
Shakespeare’s Globe (2014) is a renowned theatre in London, that works in partnership with, and are supported by, Pearson Education UK. Together, they have produced a video on the importance of drama and transferable skills. It is recognised that his section relies heavily on industry professionals, however, it is beneficial to give further insight into the context and rationale, by linking theory, policy and practice to give a further insight into the impact of participation in community theatre from the perspective of Shakespeare’s Globe’s practitioners. The content of this video links perfectly with the rationale behind this literature review and discusses community theatre participation and the learning of transferable skills from the practitioners themselves. It is recognised that this educational video was produced in 2014, however, the principles and industry insight is still relevant today in the context of learning transferable skills through theatre and drama. The video includes speakers from a number of eminent practitioners in the business and theatre sectors, to hear their thoughts on the importance of drama in learning and development. 

Dina Dommett (2014) Executive MBA at London Business School contributes to the video and explains how the skills you gain, and study, and understand from drama are critical to an individual’s development. Georghia Ellinas (2014) is the Head of Learning at Shakespeare’s Globe and also speaks about the importance of transferable skills and agrees, adding how employers are looking for skills that can be developed in drama. Employers are looking for people who can work on their own initiative, who can work in a team, who can listen to others, who know how to negotiate and who know how to create an outcome. Neil Constable (2014), Chief Executive of Shakespeare’s Globe, also agrees and says if a business didn’t have any entrepreneurial or creative flair, it would probably be unsuccessful and stagnant. Therefore, by relating business to the arts and to creativity, there is an immediate connection to real life. Constable states quite confidently that things don’t just happen, you need good ideas, invention and innovation and all those come from people with a creative talent. 

Dommett, Ellinas and Constable (2014) all agree that the skills and creativities that are developed from drama are transferable towards the future abilities and ambitions of children and young people. However, not all children are interested in drama, theatre or the arts, therefore these claims could only apply to a small cohort of children. It could be argued that in order to attempt to reach out to a larger cross-section of young people in society, participation in sport could also be included in the learning of transferable skills. Nonetheless, the rationale and context for this study is around community theatre participation, therefore, although sport is also recognised as an activity in its own right, it is constructive to compare a different community activity that could potentially have a similar impact on the learning of new, transferable skills.

David Adair (2014) is the Head of Community Affairs at PricewaterhouseCoopers International Limited (PwC). PwC is a brand under which member firms operate to provide professional services and who report their aims and objectives are to empower people and communities through social inclusion, social mobility and wellbeing. Adair gives a clear message in the Shakespeare’s Globe video to any parent who may be considering their child studying drama to encourage them to do so. Adair explains how he studied drama himself and he found it very helpful in confidence building and networking and mentions the many transferable skills that theatre and acting can provide for young people. Iain Reekie (2014), Programme Director of Rose Bruford College also speaks in the video and speaks about how working in the creative industries helped him to think strategically and imaginatively which he could not have done that without his background in the arts. Nick Ibery (2014) is an NHS surgeon and Executive MBA Graduate and contributes to the video to give a further perspective on the importance of the expressive arts, also agreeing that transferable skills gained through participation in theatre will be useful not only in the early stages of an individual’s career, but for their career lifetime. Neil Constable (2014), Chief Executive at Shakespeare’s Globe adds that, in an arts organisation, every artistic decision is a business decision to assure success. He concludes the video and reminds the viewer that studying drama helps develop key skills, such as leadership, collaboration and negotiation and boosts confidence, teaches people to work in a team and to think creatively. 

This small section of business and college professionals all agree that drama provides key transferable skills that can be utilised in any industry, therefore, is drama recognised within the education sector? Nash (2020) explains how some universities prioritise english or maths over drama, as they do not consider the study of drama to be as intellectually challenging, and how some employers and university officers still believe that drama is a soft or frivolous subject and might dismiss it when considering grades and educational performance. As previously mentioned, according to Hamilton, (2020) the arts sector has frequently been regarded as being among the least important discipline and subjects within the arts sector have been criticised for not being intellectually challenging, being considered as just a hobby and as a result have been severely under-appreciated by society. It could be argued that negative attitudes are a result of individuals never having the interest or opportunity to experience the arts. Parental opinions or teacher’s judgements can have a powerful effect on children and young people. It is hoped that this literature review will change perceptions or at least give the reader an awareness of the subjects discussed.
	

4.5 The United Nations Children’s Fund (UNICEF) 

In continuation of the theme relating to the learning of transferable skills, and to strengthen theoretical statements within this section, the United Nations Children’s Fund (UNICEF) (2022) created a Conceptual and Programmatic Framework that recognises 12 transferable skills that have the power to help with children’s learning and development.

· Creativity, Critical Thinking, Problem Solving
UNICEF describe these transferable skills as the Cognitive Dimension (learning to know) skills. Kohn (1999) writes about critical thinking skills in children and states that children should be especially supported with different teaching techniques because they may lack motivation unless they are convinced that their actions are meaningful. In the context of community theatre participation, creativity and critical thinking can be meaningful when children are shown how to the use their imagination to create dance routines, characters and scripts to encourage critical thinking around emotions and different scenarios. According to the BBC (2023) we should not underestimate the importance of creativity for children. 


· Cooperation, Negotiation and Decision Making
UNICEF describe these transferable skills as the ‘Instrumental Dimension’ (learning to do) skills. In the context of community theatre participation, cooperation can be described as the action or process of working together, taking turns and being patient. However, Brown (2013) agrees, and describes co-operation as children learning how to work together towards the same goal.’ However, it should be recognised that between the ages of 3 and 10, there may be a substantial development change in children’s cooperation with peers, and behaviour may change due to fear or self-conscious emotions which need to be regulated. Hepach (2023) It would be helpful to understand the context of the word ‘fear’ in this statement. Children can be understandably nervous when working in groups of an unfamiliar cohort, so they may be feeling fearful at the thought of entering a room full of strangers. However, community theatre workshops are non-compulsory, which could change perceptions of fear if participating through choice. Community theatre workshops for children have the potential to offer guidance and direction to initiate new friendships, improving cooperation, negotiation and decision making skills through drama and movement to music.


· Self-Management, Resilience and Communication
UNICEF describe these transferable skills as the ‘Individual Dimension’ (learning to be). In the context of Community theatre participation, self-expression and communicating thoughts or ideas to peers or audience members, especially in writing, art, music, or dance could be included. Michael (2019) adds that we show our personalities by the way we express ourselves in other people’s company and this is a very important aspect of life to pay attention to, especially if you want people to understand you.  Communication skills within community theatre can be characterised as the ability to convey or share ideas and feelings effectively when working in a group. Panter-Brick (2013) queries when interventions are most effective, within the time frame of human development.  As a child develops, it is important to nurture communication skills so they can express themselves clearly and confidently, in all aspects and areas of their life, claim Kumon (2021), who explain that the ability to communicate is a key skill, and the better people are at it, the better their lives will be. However, communication, resilience and self-management can take varying time scales dependent on each individual child’s age, ability and understanding.

· Respect for Diversity, Empathy and Participation
UNICEF describe these transferable skills as the ‘Social Dimension’ (learning to live     
together). These skills do not necessarily have to be learnt in school. By joining a community activity by choice, new skills can be learnt inadvertently which can be much more fun. Scott et al (2023) However, Lin (2010) suggests that unless there is direct, positive encouragement from an adult or a friend, children can limit their participation to community groups or clubs with which they identify and McBryde (2020) agrees, explaining how opportunities for children’s participation is usually decided by others within the family environment. In modern society, it could be assumed that respect for diversity, empathy and participation would be the norm. However, the NSPCC (2024) state in their Equality, Diversity and Inclusion vision report for their 2021 – 2031 strategy, how in the next 5 years they hope to be a place where ‘equality, diversity and inclusion are not given a second thought’. Could this suggest that they recognise bias and prejudice still exist in modern society. One of the research questions within this study asks whether children can feel a sense of wellbeing and belonging and be socially included through community theatre participation. It would be best practice for practitioners within the community to read literature on diversification to understand the issues relating to diversity and respond accordingly within their workshops and their relationships with children.


As previously mentioned, Sue Clarke (2023) has an extensive list of transferable skills that can be learnt through participation in drama and theatrical workshops. Highlighted below, are a selection of skills not included in the UNICEF list but should also be taken into consideration when investigating how and why these skills can be developed and also why they are important for children’s learning and development in education and wider society.

Literacy
In the context of community theatre, it is the ability to read and write, writing scripts and learning lyrics to songs. The Literacy Trust (2017) states if a child lacks vital literacy skills it can hold them back through different stages of their life. A child will struggle to succeed at school, as an adult they may struggle to find employment, and as a parent may struggle to support their own child's learning. In community theatre, practitioners can encourage reading skills by creating a character and writing a script to bring that character to life. Children can thrive from reading about the character and reading the words in the script that they then speak on the stage. Mikulecky (1994) disagrees and defines literacy as a transferable skill to have a very limited outcome. Describing the basic aspects of reading, including recognising letter-sound relationships and moving eyes over a page as being easily transferred, the transfer of mindful strategies of summarizing, studying, writing for audiences, problem solving and/or editing, do not, according to his perspective, appear as an automatic transferable skill. Merga (2018) explains that there is a plethora of research on the benefits of reading aloud, and although most literature is presented from an adult perspective, children’s learning and development rely on early intervention strategies, and these literacy developments are highlighted in a range of government reports. Script writing, and creating exciting new concepts has the potential to engage children in literacy, leading to writing lyrics to songs and poems for performance.


Numeracy
In the context of community theatre, to understand and work with numbers by counting beats in a song or steps in a routine. The Numeracy Trust (2014) explain how everyone uses numeracy on a daily basis and how confidence and ability with numbers can impact people financially and socially and also has the capacity to impact health and wellbeing. People will need numeracy skills to make and keep medical appointments, for example, or measure medicine doses, or work out times for taking tablets throughout a day, to read bus timetables and deal with personal finances. Kljajevic (2022) explains how numeracy ability, particularly in young children, varies considerably. As community groups should welcome children of all abilities, there are many children who participate who have been diagnosed with autism. Kliajevic states that numeracy ability in children with autism still remains ‘relatively understudied’. However, in community theatre workshops, all participating children, whatever their ability, are encouraged to count steps to dance routines and evaluate numbers frequently when working with peers in workshops and activities that include timings and page numbers in scripts.


Acceptance
in the context of community theatre, acceptance is all about children working with others with differing abilities and backgrounds and ensuring they feel included, listened to and feel part of the group. It can also be described as a willingness to accept a difficult situation. Diversity is a such a positive as it makes the world a much more interesting place. Pardini et al (2006) suggest that examining children’s perceptions of their own social acceptance within peer groups, may have implications in understanding individual differences of others. Part of the rationale to this study is to explore social inclusion. We learn more about the world and ourselves when mixing with those that are different from us. Acceptance means we can understand other cultures better and build a sense of connection.


Accountability
In the context of community participation, accountability is a transferable skill that can be described as being responsible for your own character, behaviour and decisions taken when performing on the stage alone or with others and if something goes wrong or is not successful. Labusch et al (2022) describe the concept of developing transferable skills as becoming increasingly popular in recent years and explains how many university departments have now developed transferable skills teaching. In community theatre participation, accountability is described as having the awareness of acknowledgment and the ability to accept change. Bologna (2021) describes accountability as individuals understanding the consequences of their actions and recognising when they’ve made mistakes. Tahim (2021) (in Bologna 2021) adds that by teaching children personal accountability, you’re teaching them that it is alright to make mistakes as long as you learn from them.  
 
Social skills
In the context of community theatre participation, social skills can be best described as skills that enable individuals to communicate, interact, and build healthy relationships with others, both verbally and non-verbally in workshops and rehearsals. Social skills include a range of individuals’ competencies, including emotion regulation, executive functioning the ability to construct and maintain relationships and effortful control. Hu et al (2021). Kid Sense (2022) agree, stating that to maintain positive interactions with others it is vital that an individual has good social skills as these are crucial to help make friends and keep friends. Social skills include both verbal and non-verbal communication, for example, speech, gesture, facial expressions and body language. An individual will need good social skills to understand how to behave in social situations and also to be able to show empathy working alongside peers in rehearsals and performances on a stage. 

Co-ordination
In the context of community theatre participation, co-ordination is the ability to move the body smoothly and efficiently when learning new dance moves or working with a partner to use non-verbal communication in mime. Viana (2019) suggests that children align their behaviour due to demands of their social experiences and to the reactions and thoughts of others. Kolmar (2022) describes co-ordination as the ability to work in a team, be adaptable, have good communication skills and be efficient at time management. One of the research questions in this study refers to a sense of belonging. Children’s behaviour can adapt quickly in social situations when coordinating actions and behaviours with children of a similar age, giving the potential of wellbeing and a feeling of belonging. The University of Leeds (2018) claim that according to new research, young children with better co-ordination were more likely to achieve higher scores for reading, writing and maths. Which bids the question as to whether feeling comfortable in a specific environment can have a beneficial effect on learning and development when coordinating situations and surrounding environments. 

Decision making
In the context of community theatre participation, decision making is also a key transferable skill and is the action or process of making important decisions when working with others. Decision making can also be defined, within community participation, as a child deciding for themselves how to convey or perform a certain scene or routine. The Rainforest Learning Centre (2023) write about good and bad decision making and how it can affect everyone. They state that teaching children skills in decision making is good practice as the majority of children can make decisions based simply on their emotions. Brocas (2020) suggests children have their own ways of processing information, deciding their own motivations, and understanding their own limitations, and these are critically linked to cognitive development.  It is a life skill that needs to be taught to help guide children to make the best decisions that have a positive effect on their own lives and the lives of those around them. 





4.6 Communities and Mental Health 

The third research question within this study asks whether community arts interventions are recognised as an important resource for mental health provision. Should mental health be recognised when researching issues regarding wellbeing, a sense of belonging, and social inclusion?  In 2009, the Welsh Government created a strategy for mental health and wellbeing in Wales which recognised good mental wellbeing and reported that mental health was important for supportive, functioning communities to improve social cohesion, prosperity and social inclusion. However, eleven years later it has been reported that the waiting lists for mental health services tell a much different story. Dr Nihara Krause (2020), a consultant clinical psychologist explained that there was still a decline in mental health services for children and young people, despite the government’s promise to improve services and Walensky (2023) highlights the need to improve children’s mental health services due to the challenges faced by some families to access mental health care for their children. According to the NHS (2023) a large number of children and young people will experience emotional problems in childhood. Yang et al (2022) suggest individuals suffering from mental illness are primarily dependent on members of their community for support and that inaccurate or harmful beliefs surrounding mental health can have a negative effect on not only mental health, but physical health too. Yang also states that some families cannot find mental health care because of a lack of provision in their local area. Griffin et al (2022) agrees, stating that there are oversights in relation to equality of provision for mental health, and the access, workforce capacity and the impact of austerity and financial cuts have had a huge effect resulting in families being placed on waiting lists or having to travel long distances to receive care. Lack of transport, expensive, and sometimes unreliable, public transport and the struggle of time scales involved make it harder for parents to access mental health care for their children. Owens et al (2002) write about barriers to mental health services for children and suggests that policymakers and researchers should consider new strategies to reduce such constraints. ‌Sarikhani et al (2020) list a lack of resources as the most frequent barrier regarding the provision of mental health services, alongside a disparity of geographical distribution and an inequality in distribution of funding and forward planning.

[bookmark: _Hlk130989104]With many professionals in agreement about a lack of services and support for children’s mental health, surely it makes sense to focus on prevention rather than intervention? When Welsh Government stated in 2009 that they have a strategy for mental health and wellbeing in Wales which recognises good mental wellbeing, how can such barriers to mental health provision still be an issue? Allcock (2019) suggests that community-based groups have the potential to support young people's social and emotional wellbeing and the Welsh Government (2022) do admit here is scope for the arts and culture sector to play a significant role in changing the perception of our health care system from one focusing only on ill-health, to one also focusing on well-being and prevention. As previously mentioned, Pyman (2013) has stated that there is a lack of robust evaluation on the impact of community theatre and how few studies have investigated a potential link between personal enrichment and community participation. Allcock (2018) agrees, and states that there is insufficient thorough examination of the positive impact of participation in community groups to mental health which has been a recurring trend when gathering evidence for this dissertation. The National Youth Work Strategy (2019) highlights their objective to be able to demonstrate how youth work improves young people's welfare, life chances, and outcomes and identifies mental health as a critical priority for agencies working with young people. Thompson et al (2017) states that there is a distinct absence of time and resources within schools to support development of emotional skills like resilience and self-regulation, presenting an opportunity for community groups to address this gap. 
[bookmark: _Hlk162521362]Yamaoka (2021) writes about engagement in community cultural activities developing social learning experiences and how these can affect a child’s development. She is also under the same impression that there are very few studies that have examined how children’s engagement in community activity is related to their mental health. In her opinion, community groups are considered invaluable for reducing the risk of anxiety or depression and this may be because participating in community activities highlights shared local values and culture which is related to higher subjective wellbeing. Calear, A. and Christensen, H. (2010) add that more rigorous and extensive research is needed to establish the conditions in which effectiveness is enhanced for child and adolescent mental health and suggest that additional programs are needed to address gaps in the field. Therefore, there may be scope for the culture sector, in a community setting, to become a valuable resource for mental health provision, which could have the potential to ease some of the burden on WG funding and the NHS waiting lists.



4.7 UNICEF - The UN Convention on the Rights of the Child

Continuing with the theme of this study, on the impact of participation in community theatre on children’s learning and development, the research will compare and contrast the issues raised within the United Nations on the rights of children in society. Linking policy to practice, the United Nations Convention on the Rights of the Child (UNCRC), published in 1989 is reported to be the basis of all work carried out by The United Nations International Children’s Emergency Fund (UNICEF) (1992) who describe the policy as ‘the most widely-ratified international human rights treaty in history,’ with 54 ‘Articles’ which outline the political, social, economic, civil and cultural rights of children. The aims and objectives state how governments and responsible adults must cooperate to ensure that all children have an opportunity to exercise their legal rights. However, if every government, agency, institution, organisation or charity working with children are aware of the UNCRC policy and work within the parameters of each article, then children in the United Nations should, in theory, have perfect childhood experiences. In a perfect world maybe, but unfortunately, according to Lansdown et al (2014) this isn’t always the case but agrees that all children should also be entitled to additional protection during childhood. Tara Beattie, (2019) a PhD candidate at Durham University stated that since the UNCRC came into force, there has been a shift in how children’s rights are perceived across Europe and several persistent challenges that still need to be addressed include internet safety, the youth justice system, domestic violence and poverty. Therefore, it could be suggested that the policy needs to be updated to reflect society in 2023.

However, in regard to the impact of community theatre participation on a child’s learning and development, only 7 of the 54 articles are relevant, and shall be evaluated accordingly. 

Article 3 – The Best Interests of the Child
‘The best interests of the child must be a top priority in all decisions and actions that affect children’.
Referring to Hart’s Ladder of Children’s Participation (1992) the best interest of the child must always be considered. In the context of this study, every child is different and has different needs, norms and values, and these need to be considered at all times. According to Shaby et al (2021) children’s best interests should be supported by appropriate adults within their lives when accessing social and cultural activities.  If a child decides that a particular social situation is not appropriate for them, then decisions or changes need to be implemented with help and guidance. It should be of the upmost importance to ensure that the aims and objectives of a community group and the expectations from children and parents remain coherent and understood and that a community activity is relevant to a child’s interests and needs. 

Article 5 – Parental Guidance and a Child’s Evolving Capacities
‘Governments must respect the rights and responsibilities of parents and carers to provide guidance and direction to their child as they grow up, so that they fully enjoy their rights. This must be done in a way that recognises the child’s increasing capacity to make their own choices.’
Within the context of this study, the rights and responsibilities of parents and carers to introduce and encourage children into an activity that has the potential to teach them transferable skills, confidence and give the opportunity to make new friends is paramount. Dowd (2022) raises concerns about this Article only focussing on parents and parental rights within the context of family law.  Vopat (2010) argues that children’s rights policies are not only to protect children’s interests but also to include adults who protect children’s choices. 


Article 13 - Freedom of Expression 
‘Every child must be free to express their thoughts and opinions and to access all kinds of information, as long as it is within the law’.
In the context of this study, this article could be perceived as every child having the opportunity of freedom of expression within dance, song and drama activities, by expressing their thoughts and opinions into lyrics, or by simply expressing themselves through movement or mime. However, it is acknowledged that there are many barriers to allowing children freedom of expression, especially within the education system due to a lack of teachers’ understanding of creativity, curricular restrictions and a high-stake testing environment Hyunyung (2017). It could be suggested that loosening regulations surrounding standardised testing, including more flexibility within a curriculum and providing more space for free-play activities could be beneficial to practitioners having a clearer, shared understanding of the context of creativity.


Article 15 - Freedom of Association 
‘Every child has the right to meet with other children and to join groups and organisations, as long as this does not stop other people from enjoying their rights’.
According to Lansdown (2022), Article 15 applies to the engagement of children in the context of political and social activities with others, for example, youth groups, sports clubs including informal association and assembly through family, friends and social networks. The importance of children coming together to join groups and organisations to aid their social development and social skills is recognised within this study, as the title of the research includes the impact of community participation on children’s learning and development. Therefore, perhaps, when considering curricular restrictions in a school environment, it could be suggested that the greatest benefit could be experienced in extra-curricular, or community based activities, and therefore not confined to any parameters or restrictions within a school setting that could negatively impact on freedom of association. 


Article 23 - Children with a Disability 
‘A child with a disability has the right to live a full and decent life with dignity and, as far as possible, independence and to play an active part in the community. Governments must do all they can to support disabled children and their families’.
All children should have equal opportunities in theatre workshops regardless of ability. There should never be any discrimination where community activities are offered to children. It is best practice to be inclusive to all, whether a disability is physical or a learning disability. Piskur et al (2015) agree that participation is vital to the wellbeing and health of children and explains that despite its importance, a large majority of children with a physical disability may participate less frequently in community based recreational activities. Haythorne et al (2021) explain that the reason for this could be due to a complex interaction between individuals with physical or learning disabilities, their caregivers and their wider community and organisational networks. Haythorne suggests further analysis is needed, from the perspective of children with disabilities and their carers, to ensure the design and delivery of recreational pursuits can be further developed and enhanced to meet the needs of everyone and remove any barriers to community participation.


Article 29 - Goals of Education
‘Education must develop every child’s personality, talents and abilities to the full. It must encourage the child’s respect for human rights, as well as respect for their parents, their own and other cultures, and the environment’.
Not all learning takes place in school. However, Hart (2018) states that if educators wish to defend educational processes that endorse an active and more participatory role for children, they must recognise the competences that individuals require to exercise freedoms and achievements. Brando (2018) reminds us that working with key stakeholders, in particularly children and their primary carers, practitioners should identify ‘shared understandings’ of what incorporates a capability-driven awareness of how individuals flourish and how this can be understood when working with children. 

Drama workshops have the potential to help develop a child’s personality as it encourages them to explore their own comfort zones and to step out of those zones to encounter new experiences. To clarify the rationale behind this study, one of the research questions asks whether the learning of transferable skills can be learnt through community theatre participation and whether this can have a positive impact on learning and development. The learning of new, transferable skills can be an effective process to enable children to be more aware of their own talents and abilities and to recognise other cultures and have a respect for themselves and their environment.


Article 31 - Leisure, Play and Culture 
‘Every child has the right to relax, play and take part in a wide range of cultural and artistic activities.’
Visnyk (2018 p 72) states that ‘play is more than just entertainment for children’. He explains how children learn about the world, learn about a basic form of norms and accepted rules of behaviour in society and learn how to communicate with friends all through the process of playing. Schoeppe et al (2016) agree and add that in relation to leisure and cultural activities, many children may be influenced by their parents’ active lifestyles and their parents’ participation in the community leading to the possibility of them adopting similar, positive values in relation to community participation. Community theatre should present the opportunity for every child to be in a relaxed, safe environment, to play and to take part in a wide range of cultural and artistic activities with a huge emphasis on fun, whilst learning new transferable skills outside of a strict classroom environment. 


4.8 The Wellbeing of Future Generations (Wales) Act 2015

Jane Davies is Pro Vice-Chancellor Emeritus at the University of Wales Trinity Saint David and is the promotor of why Wales was the first country in the world to introduce legislation to impact future generations and to place sustainable and regenerative practice at the heart of government. The Act suggests it connects environmental and social health and looks to solve issues surrounding poverty, education and unemployment. The Wellbeing of Future Generations (Wales) Act came into law in 2015 and includes seven aims,

· A prosperous Wales
· A resilient Wales
· A healthier Wales
· A more Equal Wales
· A Wales of cohesive communities
· A Wales of vibrant culture and thriving Welsh language
· A globally responsible Wales

This Act exists to give guidelines and criteria to local authorities to ensure all public bodies work together to ensure a more ‘joined-up’ approach in the work they do in relation to children and young people. Roets et al (2014) state that government policies have, in the past, been referred to as ambitious pursuits of organisational reform, especially in the field of social work policy and practice and warns of a historical lack of communication between government departments. In contrast, WG report that to ensure all local authorities in Wales work towards the same vision, the Act has documented seven wellbeing goals. 

Currently, only three of the seven wellbeing goals are related to children’s community theatre participation in the context of this literature review, and these are:

A Healthier Wales
‘A society in which people’s physical and mental wellbeing is maximised and in which choices and behaviours that benefit future health are understood’.
As discussed by health care professionals, psychologists, NHS policies and peer reviewed journals in the Communities and Mental Health section of this study, the mental health and wellbeing of children is so important. If children feel isolated, unloved, anxious, depressed or are neurodiverse and find it difficult to understand the school system or difficulty with communication and/or making friends then the message about the impact on community theatre participation needs to be given to health visitors, social workers, schools, educational psychologists, charities and organisations that work with children as, according to Costa et al (2023) mechanisms to encourage civic engagement and citizenship need to be strengthened by involving and educating people and organisations. The whole aim of children’s community theatre, in the context of this literature review, is to help build confidence and self-esteem without the pressure of targets, peer pressure, exams or issues surrounding the ‘hidden curriculum’. Choices and behaviours that benefit future health should be understood and work needs to continue to break down barriers to participation. Beddow (1997) explained how the general perception of community theatre is of a side hobby for an intelligent or affluent elite, however, community theatre should be seen as a vital and fundamental part of children's lives and that an individual's participation in the arts has the potential to have a much wider impact on their participation in community and society, and indeed could, according to Beddow and explained in great detail within this dissertation, have a profound influence on their future life direction.

A More Equal Wales
‘A society that enables people to fulfil their potential no matter what their background or circumstances’.
Wales is quickly becoming a multi-cultural country. Diverse Cymru report that in 2019, according to the WG statistics on culture and diversity, that there was an estimated 169,400 people from black, Asian and minority ethnic groups living in Wales. Psychologists generally agree on the importance of multicultural awareness and competence, especially given the rapid increase in global interconnectedness. Leung et al (2008) Children are individuals, whatever their culture or background, and should all have equal opportunities in modern society. Leung also explained how future work has been needed to ensure a robust and consistent relationship between multicultural experience and creativity, to represent the populations at large. Community theatre, in the context of this literature review, should celebrate diversity and welcome families of different cultures and religions to join in and experience the fun opportunities within theatre and to be socially included in their community, to make new friends and build and learn new transferable skills to help them integrate into a new school environment and in society as a whole.


A Wales of Cohesive Communities
‘Attractive, viable, safe and well connected communities’
Parents choose to involve their children in community theatre. Families come together with similar interests and watch their children participate. New connections and friendships are made within the community and there can be a sense of belonging for all family members. Community theatre has the potential to create an environment where people can successfully integrate and manage their social lives, writes Grigaityte (2016), and social interdependence, cohesion and economic security within the inhabitants of small towns contribute to a successful integration. Parents from different cultures and backgrounds suddenly find themselves working together when preparing costumes for shows and arranging extra rehearsals for their children. Grandparents bring their grandchildren to workshops when parents are unavailable, creating well connected communities spanning all generations.


4.9 The Welsh Government (WG)

In continuation of the research surrounding whether community arts interventions are recognised as an important resource for mental health provision. The Welsh Government (WG) (2021) produced an ‘Arts and Culture’ report to promote their ‘Fusion Programme,’ which was created in response to the Culture and Poverty report written by Baroness Andrews (2014) suggesting how the culture sector has a vital role to play in tackling poverty and disadvantage. WG state that their Arts and Culture report is a strategy that attempts to help empower socially excluded people to help them with decision making and to give them an opportunity to have their say on matters important to them. 

The Fusion Programme is described as promoting the breakdown of barriers and identifying new ways to encourage people to participate in projects in Wales. Livingston (2018) explains the importance of personalising the experience of providing support to local people, and the best way to do this is to listen to individual concerns so government officers can recognise, connect and respond to specific need. If local communities and people in society are listened to, then the Fusion Programme sounds very promising. Reading through the report, it is recognised that, in the opinion of the author, community activities and organisations are vital in bringing people and communities together and this report acknowledges participation in the arts enables diverse and marginalised voices to be heard. Mak (2021) argues that only socially advantaged adults are more likely to engage in the arts, which would only account for a small minority of community members and it remains unclear whether socio-economic factors affect child participation. Santy-Tomlinson (2014) explains that for the majority of individuals and families living in communities, life is centred on the need and desire to interact with others and that group membership provides important functions for the sharing of resources, knowledge, ideas and skills, Weng et al (2024) agree that, for children, community interaction is beneficial for learning and development. Therefore, if the content of this report is shared with all colleagues working for WG and all practitioners working in communities, who probably interact weekly with people from all sectors of society, it may be successful in its aims and objectives. However, if it is believed that only socially advantaged adults are more likely to engage in the arts and it is suggested that it is unclear whether socio-economic factors affect child participation then it may be beneficial to discuss these issues with individuals, groups or charities working on the ‘front line’ to gather relevant data to enable successful execution of the aims and objectives of the report within society. It could also be beneficial to determine whether ‘socio-economic’ parents engage their children in the arts. 

WG do acknowledge that community groups play a vital role in keeping people active and assisting with individual wellbeing. Southern (2020) affirms their motive of encouraging community participation and specifies a particular focus has been studied within research literature and teaching practice regarding psychological needs of individuals on the capacity of the art sector to enhance wellbeing. Therefore, when government officials state that participation is an important factor to avoiding the need for expensive medical interventions and admitting that there is scope for arts and culture to play a significant role in directing the emphasis of our health care system from one focusing only on ill-health, to one also focusing on well-being and prevention, the role of the arts practitioner may have a more prominent role within wider society. 


4.10 The New Curriculum – Expressive Arts

How are the expressive arts acknowledged in the new curriculum for Wales, and is creativity recognised as an important resource in education? It is certainly very positive and encouraging to read that the WG recognises the importance of the Expressive Arts area of learning and development. Heiderscheit reports that expressive arts practitioners need to know to utilize and practice arts to help children recognise their individual capacity for resilience. Which interestingly links in with the list of transferable skills written in The United Nations Children’s Fund (UNICEF) (2022) Conceptual and Programmatic Framework in one of the previous sections within this study. What is disheartening, is the fact that there is such a huge emphasis on competition within the arts in the National Eisteddfod, and the general assumption in Wales within the Eisteddfod and WG and to a certain extend within schools, is that the expressive arts, or performing arts as it can also be referred to, has the main objective of choosing ‘the best’ performer, rather than encouraging freedom of expression and the best interest of the child as mentioned in the UN convention of children’s rights.

In 2023, the WG produced a comprehensive section on their website describing the new curriculum and how it should be implemented in schools. One of the sections refers to designing a curriculum and how school leaders should include cross-curricular skills in literacy, numeracy, creativity and innovation, critical thinking and problem solving, self-confidence, self-esteem and communication skills. This links with the section in this study on transferable skills. However, will the performing arts ever be recognised as a subject area in its own right and will the subject ever gain the recognition it deserves? The WG say they acknowledge the importance of creativity and to add weight to their statement, Van De Water et al, (2015) state that creativity is necessary in people’s lives and that embodied learning is natural and essential as it helps us find our place in society in relation to other people and cultures. In a school setting, it could be argued that rules and regulations have the potential to kill creativity, and this was something Ken Robinson (2017) discusses at length within the following sections of this study. There is a distinct chance that educational systems teach children not to think differently, or creatively, but to follow instructions and obey the parameters of school protocol. However, according to Karwowski (2021), school does not kill creativity, and that creative abilities can drive, not interrupt school achievement, and according to Perry (2018 p 24) ‘Creativity is one of the seven core learning competencies required in the 21st century.’

Alongside the new curriculum’s statements on the positives of the expressive arts, their documentation suggests children should accept failure and value its place in creative processes. Should children be expected to accept failure within creativity? Surely this would have a profound effect on their confidence and personal development. Martin (1985) warns of a combination of high effort and failure implying low ability. We hear about the competitive aspect of the Eisteddfod and how this Welsh festival may not be inclusive to all children due to modern Wales becoming so culturally diverse. It bids the question, who decides what success is and whether there is a right and wrong answer to an individual’s perception of success or failure within creativity. It is possible that community theatre intervention could bridge this gap and allow a safe space for children to express themselves without any hidden agendas and barriers within a competitive arena. Community intervention in the arts celebrate self-expression from all children, regardless of their age, culture, behaviour or ability, and do not recognise failure.

According to WG (2019), the dynamic nature of the expressive arts within the new curriculum can engage, motivate and encourage learners to develop their creative, artistic and performance skills to the full and that learning and experience in the expressive arts encourages the development of knowledge, skills and values that can help learners grasp the opportunities and meet the challenges that arise in their lives. Mak (2021) agrees, and states how literature has shown that cultural activities help improve reading ability, academic performance and raise educational aspiration, influencing their cognitive ability, efficiency of thought, reasoning self-identity and social identity. There is a wide literature on the benefits arts and cultural participation that help support adolescent development.

5. Case Study 

As previously mentioned in the Methodology section of this study, the possibility of personal bias, or subjectivity within the following case study is recognised and acknowledged. However, it is believed that the content of this case study explains further the context and rationale behind this literature review.

Ammanford Miners’ Theatre has run a children’s community theatre group for the past 20 years. Parents and carers can take their children to join in confidence building workshops in singing, dance and drama and it is a space for families to come together in a safe, welcoming environment. The facilities, events and workshops included are designed to create a sense of belonging and wellbeing for all, with the creation of activities to help build confidence and self-esteem, promote social inclusion and provide equal opportunities in the arts where children can express themselves without fear of ridicule or rejection.  

Every workshop offered to children within Ammanford Miners’ Theatre relates to the WG’s Wellbeing of Wales Act (2010) and currently three of the seven aims of The Wellbeing of Future Generations Act (Wales) 2015 of a healthier Wales, a more Equal Wales and a Wales of cohesive communities, although as an independent organisation there is no requirement to work within the parameters of these government policies.

This community theatre group is run differently to others in the same geographical location. It is not a business, therefore, there are no expensive term fees, instead it is self-funded through weekly subs, which allows a wider range of children from different economic backgrounds and families on low incomes to attend. There is no requirement for an expensive uniform, and there is an emphasis as equal opportunities for all, with no competitive aspect in any of the activities provided.

The 160 children that attend on a weekly basis show that this community theatre group bridges a gap in arts provision. Practitioners evaluate and reflect on every workshop to ensure the strategies within it are suitable for the different age groups, cultures and backgrounds, encouraging engagement and meeting the aims and objectives of confidence building, wellbeing and social inclusion and the learning of transferable skills. 

Arts practitioners in the Miners’ Theatre have extensive experience of observing different behaviours and perceptions within community theatre participation and recognise the need to be able to adapt or change their delivery accordingly. There are numerous ways to present and produce creative projects to entice and encourage children from different cultures and backgrounds to express themselves whilst having fun and keeping them engaged as they learn new transferable skills to help them in their learning and development. 






6. Conclusion and Results

The arguments presented in this literature review demonstrate a significant importance on the impact of participation in community theatre on children’s learning and development. The story behind the rationale helps to create the reason behind the research and recognises the possibility of personal bias, however, all research for this literature review shall remain objective, and shall not have any influence on the research, conclusions, discussion or recommendations. 

Three research questions define the parameters of the research and each one reflects the context of investigation and are broken down into three sections to simplify the conclusion. 

Question 1
How can children feel a sense of wellbeing, belonging and social inclusion through community theatre participation?

The first section of this literature review includes different opinions and perceptions on the definitions of community theatre. Several theorists describe how community theatre can be seen as simply a side hobby for an intelligent or affluent elite, however, the majority of researched perceptions agree that participation should be seen as a vital and fundamental part of children's lives and asks whether theatres actually do serve as a focal point for community development as it has been argued that many people may see theatres purely as a venue to watch a performance.

Definitions of wellbeing and a sense of belonging are explored and qualitative data has shown that processes, practices and theories behind wellbeing and belonging have become a subject of interest across numerous disciplines. Individuals report feeling connected to others in social groups, communities, and organisations and industry professionals recognise the importance of wellbeing and belonging as a need for human beings to associate themselves with other groups of people to feel accepted. However, it has also been acknowledged that there may be barriers effecting a person’s decision or ability to join a social group and these are discussed throughout.  

Social exclusion is described as being the result of discrimination or very low incomes pushing people to experience different types of poverty. However, it should be recognised that the word ‘poverty’ can mean different things to different people and perceptions on what poverty is, can be misunderstood if not written in the intended context.

The National Youth Work Strategy state that community groups have the potential to promote social inclusion, which is linked to a feeling of belonging within society. WG recognises good mental wellbeing and reported that mental health was important for supportive, functioning communities to improve social cohesion, prosperity and social inclusion.


Question 2
By participating in community theatre, how can children learn new, transferable skills and why are these important in their learning and development?

A small section of business and college professionals all agree that drama and community theatre participation provide key transferable skills that can be utilised in any industry and the United Nations Children’s Fund (UNICEF) Conceptual and Programmatic Framework highlights a comprehensive list of transferable skills that are beneficial for all children and their learning and development.

It is recognised that the section on Shakespeare’s Globe relies heavily on industry professionals, however, it is beneficial to give further insight into the context and rationale, by linking theory, policy and practice to give a further insight into the impact of participation in community theatre from the perspective of experiences of business and practitioners.  However, the study finds theorists questioning whether drama and community theatre are recognised within the education sector as it is reported that some universities may prioritise English or Maths over drama, as it may be perceived to not be as intellectually challenging. Some quoted statements still believe that drama is a soft or frivolous subject and could be dismissed in the education sector when considering grades and educational performance.


Question 3
Are community arts interventions recognised as an important resource for mental health provision?

Welsh Government express the importance of mental wellbeing for healthy, functioning communities. However, waiting lists for mental health intervention tell a different story, as it is confirmed there is still a decline in mental health services for children and young people, despite the government’s promise to improve services. Barriers to mental health services for children are discussed and suggestions made that policymakers and researchers could consider new strategies to reduce such constraints to accessing mental health care. Throughout the results of the study, it is accepted that community based groups have the potential to support children’s social and emotional wellbeing. However, it is believed that there may be insufficient thorough examination of the positive impact of participation in community groups to mental health, although research reveals that community groups are considered invaluable for reducing the risk of anxiety or depression. Therefore, there may be scope for the culture sector, in a community setting, to become a valuable resource for mental health provision, which WG say could have the potential to ease some of the burden on WG funding and the NHS waiting lists.

Welsh Government perspective on community participation is to promote the breakdown of barriers and identifying new ways to encourage people to participate in projects in Wales. The Culture and Poverty report (2014), written by Baroness Andrews suggests that the culture sector has a vital role to play in tackling poverty and disadvantage and empowering socially excluded people. The New Curriculum for Wales (2020) states how it recognises the importance of what they call ‘Expressive Arts’ to a child’s learning and development, despite results protesting how drama is not necessarily considered as a core subject and therefore treated it as a "filler" subject or taught by non-specialist teachers or practitioners. Government officials state that participation is an important factor to avoiding the need for expensive medical interventions and admit that there is scope for arts and culture to play a significant role in directing the emphasis of our health care system from one focusing only on ill-health, to one also focusing on well-being and prevention.

There are 3 of the 7 aims of the Wellbeing of Future Generations Act (2015) that apply to community theatre are a healthier Wales, a more Equal Wales and a Wales of cohesive communities, and these are compared and contrasted with the impact of community theatre participation at the forefront. The Act states how it connects environmental and social health and looks to solve issues surrounding poverty, education and unemployment. However, it is acknowledged that government policies have, in the past, been referred to as ambitious pursuits of organisational reform, especially in the field of social work policy and practice and scholars warn of a historical lack of communication between government departments which could have a detrimental effect on successful execution of the aims and objectives.

Continuing with the theme of this study, on the impact of participation in community theatre on children’s learning and development, the issues raised in the research results compare and contrast several Articles within the United Nations on the rights of children in society. In regard to the impact of community theatre participation on a child’s learning and development, and linking policy to practice, only 7 of the 54 Articles are relevant to the context of this study and are evaluated accordingly. However, the results of the research show that since the document was written back in 1989, there has been a shift in how children’s rights are perceived across Europe and several persistent challenges still need to be addressed, which include internet safety, the youth justice system, domestic violence and poverty. Therefore, it is suggested that the policy needs to be updated to reflect society in 2023.

The case study confirms that 160 children attend a community theatre group on a weekly basis and discusses how this community action has the potential to bridge a gap in arts provision to impact wellbeing, a sense of belonging, social inclusion, the learning of transferable skills and positive mental health intervention. Practitioners evaluate and reflect on every workshop to ensure the strategies within it are suitable for the different age groups, cultures and backgrounds, encouraging engagement and meeting the aims and objectives of confidence building, wellbeing and social inclusion and the learning of transferable skills. 



7. Discussion and Recommendations

This literature review has evaluated the impact of community theatre participation on children’s learning and development by introducing three research questions that are prevalent throughout and referred to within each section. These questions are listed in the abstract, introduction and conclusion to give context, focus and to outline the parameters of the study. Results show a significant importance on the impact of participation in community theatre on children’s learning and development, although results have highlighted a lack of robust evaluation on the subject area linking community participation to social inclusion. Therefore, it is recommended that other researchers have the opportunity to produce a study similar to the rationale behind this research dissertation to analyse outcomes to compare and contrast the results. 

Several theorists argue that community theatre could be interpreted as simply a hobby for an ‘intelligent or affluent elite’ and have questioned whether theatres actually do serve as a focal point for community development and not purely as a venue to watch a performance. However, this research has concluded that the majority of authors of peer reviewed journals, alongside perspectives and experiences of professional practitioners agree that community participation in the arts should be seen as a vital and fundamental part of children’s lives, despite results protesting how drama is not necessarily considered as a core subject and therefore treated it as a ‘filler’ subject or taught by non-specialist teachers or practitioners. However, whilst exploring theoretical perspectives it is clear that there is a distinct absence of time and resources within schools to support development of emotional skills like resilience and self-regulation which are the exact transferable skills that can be learnt through arts participation. Therefore, it is recommended that drama and creativity is given more consideration in the school curriculum, by employing specialist teachers or offering training to staff who can facilitate workshops that offer freedom of expression which have the potential to enhance and compliment academic subjects.

Since the United Nations Convention on the Rights of the Child was published in 1989, it has been reported there has been a shift in how children’s rights are perceived across Europe and according to several journal articles persistent challenges still need to be addressed, which include internet safety, the youth justice system, domestic violence and poverty. Poverty still exists and is reported as a major factor of social exclusion, which results have shown to be a barrier to community participation. Therefore, it is recommended that the policy should be updated to reflect society in 2023.
 
Welsh Government (WG) admit there is scope for the arts and culture sector to play a significant role in changing the perception of our health care system from one focusing only on ill-health, to one also focusing on well-being and prevention by expressing the importance of mental wellbeing for healthy, functioning communities. After considerable analysis it is recommended that policymakers and researchers consider new strategies to reduce such constraints to accessing mental health care for young people in Wales. Research has highlighted that there is still a decline in mental health provision for children and young people, despite the government’s promise to improve services. If the arts sector, which includes community theatre, are to be trusted by WG to change perceptions of the health care system in regard to mental health care then it is recommended that community practitioners are offered relevant training to be able to execute such a pivotal role.  Community theatre practitioners in Wales need to step forward to accentuate their work in communities and to highlight the need for recognition of alternative design and delivery, training opportunities and core funding to allow more children to benefit from the positive impact of community theatre participation on children’s learning and development. 
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· Proposed Research Question
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	Research activity outside of the UK
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	Does your research relate to one or more of the seven aims of the Well-being of Future Generations (Wales) Act 2015?
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	A prosperous Wales
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	A resilient Wales
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Three of the seven wellbeing goals will be related to children’s community theatre participation in the context of the literature review, and these are a healthier Wales, a more equal Wales and a Wales of cohesive communities. By researching the concept that community interventions can have an effect of mental health, researching the rights of the child and by studying diversity, culture and socio-economic structures within Wales in relation to community theatre.
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	Use of a questionnaire or similar research instrument?
	☐
	☒

	2
	Use of interviews?
	☐
	☒

	3
	Use of focus groups?
	☐
	☒

	4
	Use of participant diaries? 
	☐
	☒

	5
	Use of video or audio recording?
	☐
	☒

	6
	Use of computer-generated log files?
	☐
	☒

	7
	Participant observation with their knowledge?
	☐
	☒

	8
	Participant observation without their knowledge?
	☐
	☒

	9
	Access to personal or confidential information without the participants’ specific consent?
	☐
	☒

	10
	Administration of any questions, test stimuli, presentation that may be experienced as physically, mentally or emotionally harmful / offensive?
	☐
	☒

	11
	Performance of any acts which may cause embarrassment or affect self-esteem?
	☐
	☒

	12
	Investigation of participants involved in illegal activities?
	☐
	☒

	13
	Use of procedures that involve deception?
	☐
	☒

	14
	Administration of any substance, agent or placebo?
	☐
	☒

	15
	Working with live vertebrate animals?
	☐
	☒

	16
	Procedures that may have a negative impact on the environment?
	☐
	☒

	17
	Other primary data collection methods. Please indicate the type of data collection method(s) below.
	☐
	☒

	
	Details of any other primary data collection method:



(this box should expand as you type)
	
	


If NO to every question, then the research activity is (ethically) low risk and may be exempt from some of the following sections (please refer to Guidance Notes).

If YES to any question, then no research activity should be undertaken until full ethical approval has been obtained. 

SECTION G: Intended Participants
If there are no participants then do not complete this section, but go directly to section H.

	
	Who are the intended participants:
	
YES
	
NO

	1
	Students or staff at the University?
	☐
	☒

	2
	Adults (over the age of 18 and competent to give consent)?
	☐
	☒

	3
	Vulnerable adults?
	☐
	☒

	4
	Children and Young People under the age of 18? (Consent from Parent, Carer or Guardian will be required)
	☐
	☒

	5
	Prisoners?
	☐
	☒

	6
	Young offenders?
	☐
	☒

	7
	Those who could be considered to have a particularly dependent relationship with the investigator or a gatekeeper?
	☐
	☒

	8
	People engaged in illegal activities?
	☐
	☒

	9
	Others. Please indicate the participants below, and specifically any group who may be unable to give consent.

	☐
	☒

	
	Details of any other participant groups:



(this box should expand as you type)
	
	



	
	Participant numbers and source
Provide an estimate of the expected number of participants. How will you identify participants and how will they be recruited? 

	10
	How many participants are expected?

	
N/A

(this box should expand as you type)

	11
	Who will the participants be?

	
N/A

(this box should expand as you type)

	12
	How will you identify the participants?
	
N/A

(this box should expand as you type)




	
	Information for participants:
	
YES
	NO
	
N/A

	13
	Will you describe the main research procedures to participants in advance, so that they are informed about what to expect?
	☐
	☐
	☒

	14
	Will you tell participants that their participation is voluntary?
	☐
	☐
	☒

	15
	Will you obtain written consent for participation?
	☐
	☐
	☒

	16
	Will you explain to participants that refusal to participate in the research will not affect their treatment or education (if relevant)?
	☐
	☐
	☒

	17
	If the research is observational, will you ask participants for their consent to being observed?
	☐
	☐
	☒

	18
	Will you tell participants that they may withdraw from the research at any time and for any reason?
	☐
	☐
	☒

	19
	With questionnaires, will you give participants the option of omitting questions they do not want to answer?
	☐
	☐
	☒

	20
	Will you tell participants that their data will be treated with full confidentiality and that, if published, it will not be identifiable as theirs?
	☐
	☐
	☒

	21
	Will you debrief participants at the end of their participation, in a way appropriate to the type of research undertaken?
	☐
	☐
	☒

	22
	If NO to any of above questions, please give an explanation 

	
	


(this box should expand as you type)



	
	Information for participants:
	
YES
	NO
	
N/A

	24
	Will participants be paid?
	☐
	☐
	☒

	25
	Is specialist electrical or other equipment to be used with participants?
	☐
	☐
	☒

	26
	Are there any financial or other interests to the investigator or University arising from this study?
	☐
	☐
	☒

	27
	Will the research activity involve deliberately misleading participants in any way, or the partial or full concealment of the specific study aims?
	☐
	☐
	☒

	28
	If YES to any question, please provide full details 

	
	


(this box should expand as you type)



SECTION H: Anticipated Risks

	
	
Outline any anticipated risks that may adversely affect any of the participants, the researchers and/or the University, and the steps that will be taken to address them. 

If you have completed a full risk assessment (for example as required by a laboratory, or external research collaborator) you may append that to this form.  

	1
	Full risk assessment completed and appended? 
	Yes 
	☐

	
	
	No
	☒

	2
	Risks to participants
For example: sector-specific health & safety, emotional distress, financial disclosure, physical harm, transfer of personal data, sensitive organisational information

	
	(this box should expand as you type)

There are no participants as it will be a Literature Review












	How you will mitigate the risk to participants:












(this box should expand as you type)

	3
	If research activity may include sensitive, embarrassing or upsetting topics (e.g. sexual activity, drug use) or issues likely to disclose information requiring further action (e.g. criminal activity), give details of the procedures to deal with these issues, including any support/advice (e.g. helpline numbers) to be offered to participants. Note that where applicable, consent procedures should make it clear that if something potentially or actually illegal is discovered in the course of a project, it may need to be disclosed to the proper authorities

	
	


(this box should expand as you type)

	4
	Risks to the investigator
For example: personal health & safety, physical harm, emotional distress, risk of accusation of harm/impropriety, conflict of interest

	
	Risk to the investigator:

There is a risk that I may not gather all the data that I need. If this is the case, I shall have no option but to rely heavily on any data I have managed to gather and relate that information in my results.

(this box should expand as you type)
	How you will mitigate the risk to the investigator:

I shall conduct myself appropriately in accordance with ethical guidelines at all times.

(this box should expand as you type)

	5
	University/institutional risks
For example: adverse publicity, financial loss, data protection

	
	Risk to the University:

I understand that there is a risk to the university as I will be conducting research in their name.





(this box should expand as you type)
	How you will mitigate the risk to the University:

I shall conduct myself in an appropriate manner, maintain regular contact with my supervisor and I shall ensure that I work in accordance to the university’s policies and procedures



(this box should expand as you type)

	6
	Environmental risks
For example: accidental spillage of pollutants, damage to local ecosystems

	
	Risk to the environment:

No risk to the environment

(this box should expand as you type)
	How you will mitigate the risk to environment:



(this box should expand as you type)



	
	Disclosure and Barring Service

	
	If the research activity involves children or vulnerable adults, a Disclosure and Barring Service (DBS) certificate must be obtained before any contact with such participants.
	YES

	NO

	N/A


	7
	Does your research require you to hold a current DBS Certificate?
	☐
	☒
	☐

	8
	If YES, please give the certificate number. If the certificate number is not available please write “Pending”; in this case any ethical approval will be subject to providing the appropriate certificate number.
	



SECTION I: Feedback, Consent and Confidentiality

	1
	Feedback
What de-briefing and feedback will be provided to participants, how will this be done and when? 

	
	N/A


(this box should expand as you type)

	2
	Informed consent
Describe the arrangements to inform potential participants, before providing consent, of what is involved in participating. Describe the arrangements for participants to provide full consent before data collection begins. If gaining consent in this way is inappropriate, explain how consent will be obtained and recorded in accordance with prevailing data protection legislation.

	
	
N/A
(this box should expand as you type)

	3
	Confidentiality / Anonymity
Set out how anonymity of participants and confidentiality will be ensured in any outputs. If anonymity is not being offered, explain why this is the case. 

	
	
N/A
(this box should expand as you type)



SECTION J: Data Protection and Storage

	
	Does the research activity involve personal data (as defined by the General Data Protection Regulation 2016 “GDPR” and the Data Protection Act 2018 “DPA”)?
	YES
	NO 

	1
	“Personal data” means any information relating to an identified or identifiable natural person (‘data subject’). An identifiable natural person is one who can be identified, directly or indirectly, in particular by reference to an identifier such as a name, an identification number, location data, an online identifier or to one or more factors specific to the physical, physiological, genetic, mental, economic, cultural or social identity of that natural person. Any video or audio recordings of participants is considered to be personal data.
	☐
	X☐

	
	If YES, provide a description of the data and explain why this data needs to be collected:

	2
	


(this box should expand as you type)

	
	Does it involve special category data (as defined by the GDPR)?
	YES
	NO

	3
	“Special category data” means sensitive personal data consisting of information as to the data subjects’ –
(a) racial or ethnic origin,
(b) political opinions,
(c ) religious beliefs or other beliefs of a similar nature,
(d) membership of a trade union (within the meaning of the Trade Union and Labour Relations (Consolidation) Act 1992),
(e) physical or mental health or condition,
(f) sexual life,
(g) genetics,
(h) biometric data (as used for ID purposes),
	☐
	X☐

	
	If YES, provide a description of the special category data and explain why this data needs to be collected:

	4
	


(this box should expand as you type)



	
	
Will data from the research activity (collected data, drafts of the thesis, or materials for publication) be stored in any of the following ways?
	YES
	NO

	5
	Manual files (i.e. in paper form)?
	☐
	☒

	6
	University computers?
	☐
	☒

	7
	Private company computers?
	☐
	☒

	8
	Home or other personal computers?
	☐
	☒

	9
	Laptop computers/ CDs/ Portable disk-drives/ memory sticks?
	☐
	☒

	10
	“Cloud” storage or websites?
	☐
	☒

	11
	Other – specify:

	☐
	☐

	12
	For all stored data, explain the measures in place to ensure the security of the data collected, data confidentiality, including details of backup procedures, password protection, encryption, anonymisation and pseudonymisation:

	
	N/A

(this box should expand as you type)



	
	Data Protection

	
	Will the research activity involve any of the following activities:
	YES
	NO

	13
	Electronic transfer of data in any form?
	☐
	☒

	14
	Sharing of data with others at the University outside of the immediate research team?
	☐
	☒

	15
	Sharing of data with other organisations?
	☐
	☒

	16
	Export of data outside the UK or importing of data from outside the UK?
	☐
	☒

	17
	Use of personal addresses, postcodes, faxes, emails or telephone numbers?
	☐
	☒

	18
	Publication of data that might allow identification of individuals?
	☐
	☒

	19
	Use of data management system?
	☐
	☒

	20
	Data archiving?
	☐
	☒

	21
	If YES to any question, please provide full details, explaining how this will be conducted in accordance with the GDPR and Data Protection Act (2018) (and any international equivalents, where appropriate):

	
	


(this box should expand as you type)

	22
	List all who will have access to the data generated by the research activity:

	
	Myself and UWTSD only


(this box should expand as you type)

	23
	List who will have control of, and act as custodian(s) for, data generated by the research activity:

	
	Myself and my supervisor


(this box should expand as you type)

	24
	Give details of data storage arrangements, including security measures in place to protect the data, where data will be stored, how long for, and in what form. Will data be archived – if so how and if not why not.  

	
	
The data I collect will be password protected at all times and will be stored in line with UWTSD guidelines for research activity

(this box should expand as you type)

	25
	Please indicate if your data will be stored in the UWTSD Research Data Repository (see https://researchdata.uwtsd.ac.uk/ ).   If so please explain. (Most relevant to academic staff) 

	
	No


(this box should expand as you type)

	26
	Confirm that you have read the UWTSD guidance on data management (see https://www.uwtsd.ac.uk/library/research-data-management/)
	YES
	☒

	27
	Confirm that you are aware that you need to keep all data until after your research has completed or the end of your funding
	YES
	☒




SECTION K: Declaration
	
	The information which I have provided is correct and complete to the best of my knowledge. I have attempted to identify any risks and issues related to the research activity and acknowledge my obligations and the rights of the participants.

In submitting this application I hereby confirm that I undertake to ensure that the above named research activity will meet the University’s Research Ethics and Integrity Code of Practice which is published on the website: https://www.uwtsd.ac.uk/research/research-ethics/ 

	1
	Signature of applicant:
	Deborah Elias
	Date:
16/03/2023




For STUDENT Submissions:
	2
	Director of Studies/Supervisor:
	Caroline Lewis
	Date:

	3
	Signature:
	

	



For STAFF Submissions:
	4
	Academic Director/ Assistant Dean:
	
	Date:

	5
	Signature:
	

	



Checklist: Please complete the checklist below to ensure that you have completed the form according to the guidelines and attached any required documentation:
	☒
	I have read the guidance notes supplied before completing the form.

	☒
	I have completed ALL RELEVANT sections of the form in full.

	☒
	I confirm that the research activity has received approval in principle

	☐
	I have attached a copy of final/interim approval from external organisation (where appropriate)

	☐
	I have attached a full risk assessment (where appropriate)  ONLY TICK IF YOU HAVE ATTACHED A FULL RISK ASSESSMENT

	☒
	I understand that it is my responsibility to ensure that the above named research activity will meet the University’s Research Ethics and Integrity Code of Practice.

	☒
	I understand that before commencing data collection all documents aimed at respondents (including information sheets, consent forms, questionnaires, interview schedules etc.) must be confirmed by the DoS/Supervisor, module tutor or Academic Director.



	RESEARCH STUDENTS AND STAFF ONLY
All communications relating to this application during its processing must be in writing and emailed to pgresearch@uwtsd.ac.uk , with the title ‘Ethical Approval’ followed by your name.
You will be informed of the outcome of your claim by email; therefore it is important that you check your University and personal email accounts regularly.

	STUDENTS ON UNDERGRADUATE OR TAUGHT MASTERS PROGRAMMES should submit this form (and receive the outcome) via systems explained to you by the supervisor/module leader.



This form is available electronically from the Academic Office web pages: https://www.uwtsd.ac.uk/academic-office/appendices-and-forms/
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