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[bookmark: _Toc110866465]Catalytic leadership
The purpose of outreach in guiding community transformation must move from conventional leadership concepts to catalytic leadership. The expertise-driven leadership model of the project's history must be substituted by one that involves mobilising and engaging participants and enabling problem-solving procedures that tackle growing concerns jointly. Catalytic Leadership by Jeffrey Luke highlights the fundamental duties of popular or "catalytic" leadership (Dzordzormenyoh, 2021). They are composed of the following components; creating awareness, establishing the task force, developing strategies and maintaining engagement.
McDowall Clark proposed the term "catalytic leadership," which leans significantly on organisational innovation and early years education functioning as change agents (Wainwright, 2018). This design also focuses on the notion that leadership resides with all early year teachers instead of with a single prominent person who occupies a statutory level of leadership in the early childhood education context, noting the "position of power and influence instead of authority" as the essential aspect (Yates, and Simmons, 2020).
Using McDowall Clark's catalytic leadership, the opportunity to impact elementary teachers is evaluated instead of their power (Nicholson et al., 2020). Colmer (2017) highlighted leadership as influencing others to participate in joint and collaborative goals. Because of the powerful concepts of leadership (Fernandez and Shaw, 2020), Hackman and Wageman (Channing, 2020) argue that anybody may exercise leadership since Schon (Nurkamto and Sarosa, 2020) defines leadership as "symbolic, inspiring, and instructional" in character, and how one can be a leader without even a formal qualification.
The innovation implicit in this form of leadership is a critical element that works well within the moral mission' and stated value framework of early childhood institutions (Jambon and Smetana, 2020). Leadership emerges from the interplay of particular tactics and the cultural and societal circumstances where they are implemented. As a result, leadership may be viewed as a systemic instead of an individualised structure, a democratic and egalitarian idea encouraged by society (Sabina and Colwell, 2020). Recognising the significance of the early stages as the significant underlying component in predicting a child's future performance is now well proven (Pugh, 2022). Therefore discussion concerning leadership is most likely to continue. The responsibilities and objectives of early childhood leaders should be comprehensive and adaptable enough to accommodate the program's uniqueness and diversity and the requirement to build multi-professional collaboration. Above all, the sector distinguishes leaders of practice from those who run environments. It is a future role, and the demands of those who assume it must be investigated and stated to enable those who do so without the authority or ability to validate their acts. The catalytic leadership approach accomplishes this. It is especially relevant for the formative years since professionals' and environments' training experiences can be shown to progress in tandem with the children to build dynamic collaborative learning and a participatory paradigm of continuous learning.
[bookmark: _Toc110866466]Challenging nature of leading and managing
[bookmark: _Hlk110533856]The increased focus on transparency and achieving perfection has highlighted the need for talented and successful leaders (Rodd, 2020). In the past few years, there seems to be an increased emphasis on leadership (Yates and Simmons, 2020; Wainwright, 2018; Fonsén and Keski-Rauska, 2018) and discussion over the particular components of the field that distinguish early childhood leadership. Even though catalytic leadership is recognised as a crucial aspect of efficiency in early childhood programs (Grantham-Caston, and DiCarlo, 2021), there are currently few important empirical analyses, and Page and Waniganayake (2019) confront the 'dearth' of scientific basis in connection to the specific context of primary childhood requirement. 
This section of the essay is meant to contribute to solving that shortage while also interrogating and challenging myths and preconceptions about catalytic leadership altogether. Nowadays, much leadership research assumes the complementary structure of leadership and management (Dunlop 2008, 4). Therefore, the emphasis has focused on managerial leaders' qualities, abilities, and behaviours. Whether leadership and management are confounded (Douglass, 2019) or acknowledged as independent characteristics (Fonsén and Keski-Rauska, 2018), the presumption is that leadership is associated with control and power. 
 The unique and difficult situations of leaders of practice, who are frequently incurred with bringing about transformation and performance improvement in roles separate from structured hierarchical structures of power, go largely unexplored, and there is scant knowledge of what leadership means in this sense. There is a distinction between educational leadership and typical organisational leadership, which Wainwright (2018) defines as "connecting study and experimentation," In small contexts, one individual may be accountable for both responsibilities. Furthermore, due to market-led expansion in the offering, private environments can be controlled and owned by persons with less technical and conceptual training or comprehension. Pragmatism implies that students qualified for early year professionals typically come from "within the ranks." Different viewpoints, objectives, and backgrounds lead to implicit components in this cooperative activity diagram, in which the labour force provides distinct places for individuals with diverse backgrounds (McNair, Bensimon, and Malcom-Piqueux, 2020).
The difficulties created by inconsistencies among their roles as catalytic leaders of practice and normative leadership frameworks offered a setting for rethinking leadership. The training provided by expanding periods (Van Mierlo and Beers, 2020) promoted collaborative imagining of practise leadership, which is consistent not just with the highly different character of early years practise and service, but also with the early years ethic (Moss, 2018).
Early childhood educators' work is supported by a set of ideals that inform both their moral framework and their conceptual model. A dedication to discussion and reflective thinking is essential to this strategy, as is the requirement to cultivate true connections with individuals. Authenticity is a contentious phrase, it has been defined in this sense as Gadamer's (Palaiologou, and Male, 2019) context of dialectic interconnectedness, in which we check our principles and improve our knowledge of ourselves through interaction with each other. This is also compatible with a perspective of the early-year professional testing process that promotes professionals' career advancement as leading change instead of simply authorising their proficiency. As a result, the importance of creating a courteous framework of applicants and fosters healthy interactions outweighed all other concerns.
According to Lai, and McNaughton, (2018), research and consequent learning and understanding cannot be a "value-free intellectual endeavour rather constantly societal and would always include morals, ethics, and values" and must be achieved inside a political regime. As a result, it may be defined as following ethical norms of benevolence, providing value, and achieving good results (MARKIDOU, n.d.). Nonetheless, a major issue was the possible power imbalance between scientists and the subjects. 
Catalytic leadership provides assurance and teaches students how to resolve issues effectively, work collaboratively, and cooperate. Children with leadership qualities have autonomy in their lives and the power to make situations occur. Leadership provides several possibilities for children to acquire awareness. Whereas the term "leadership" may not appear in the early education curriculum, several states include remarks on catalytic leadership in the socioeconomic aspect of their specifications. Pennsylvania's Pre-Kindergarten Early Education Objectives, for instance, involve understanding and expressing autonomous feelings and thoughts and engaging in new activities with independence and confidence (Peisner-Feinberg et al, 2020).
Due to the connection between exceptional leadership and improved achievements for early childhood, the necessity for leadership in early childhood education and care (ECEC) environments has been and will continue to be a focus. Effective leadership is acknowledged as essential for achieving educational and community facilities. The possibility to establish and maintain a high environment is minimal without talented and motivated leaders to assist influence the curriculum and learning. According to studies, leadership is next to only teaching as an effect on education. The character and practice of catalytic are consistently and demonstrably connected to higher student achievement and educational equity (Tai, and Abdull Kareem, 2020; Basham, 2021).
Several educational organisations have acknowledged this data, as well as the fact that the area demands all employees to expand their expert base of knowledge and participate in continual development and growth. Thus, these organisations have spent many years researching what catalytic leadership sounds like in early years settings and developing a set of competencies around which early childhood and school care professionals may build their leadership and management plans (Tobin, 2022). These talents enable a leader to focus on their own and many others' actions (Cherkowski, 2018), like: 
· Assist in making students' development, growth, and wellness a priority;
· Promote rights of children and individuality in good, helpful, and daring ways;
· Create connections that are courteous, trustworthy, loving, and equal;
· Make actual and considerate associations with communities and families;
· Establish a moral inquiry environment collectively; 
· Create a learning environment collectively.
The key competencies should be established as part of the organisation's ambition to identify for both itself and the discipline with a perspective of leadership that corresponds with the search for children's education and care as well as a field that is distinguished by, among many other reasons, its ability to provide (Louis, and Murphy, 2018). They are based on a collection of beliefs, characteristics, abilities, expertise, attitudes, and behaviours that promote strong leadership in early childhood development and care.
These practices encompass recognising and expressing a mission, making sure common                                   understandings, definitions, and objectives, good communication, trying to encourage perception, evaluating and monitoring profession, perpetrating to continuing professional development, socially beneficial leadership, constructing a community of learners and culture of the team, trying to encourage and fostering legitimate family and society collaborations, and achieving a balance between leading and controlling (Karaoğlu, 2020). 
[bookmark: _Hlk110533895]Leadership in early childhood education contexts necessitates profound human attributes that encompass but are not limited to, traditional conceptions of authority. The typical notion of a leader as a human at the highest level of a hierarchy is an inadequate representation of what actual leadership entails. Leadership is a process of influence executed by people and groups as they interact with one another to effect changes that reflect a common vision and purpose. Leadership is a personal and moral model obligation (Crane, and Hartwell, 2018).
Leadership is about the goal, and educational leadership embodies that intent in Early childhood education contexts. While strong instructional leadership supports how a setting needs to operate, it is also recognised that good leaders do other tasks, including planning and coordinating time and resources, recruiting and training staff, and establishing strong bonds with staff and children, family members, societies, and other institutions (Boamah, 2019).

Conclusion
Catalytic Leaders inspire and encourage people to take on leadership positions and achieve a common objective. Catalytic leadership entails the purposeful use of certain leadership qualities, such as increasing awareness, which entails concentrating public attention on the issues that must be addressed. Catalytic leaders typically bring people together to solve challenges by developing specialised work groups. Furthermore, such leaders have a strategic mindset and stimulate several possibilities and tactics for various activities. These leaders develop ways to maintain momentum, which necessitates sustained efforts. These leaders' thoughts and actions are strategic, imaginative, and creative. These leaders foster effective task forces and lead with genuine passion and moral integrity. The growing emphasis on openness and excellence has underlined the necessity for bright and effective leaders. The growing emphasis on openness and excellence has underlined the necessity for bright and effective leaders. Leadership in early childhood education contexts necessitates profound human attributes that encompass but are not limited to, traditional conceptions of authority.
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[bookmark: _Toc110866468]Children’s Rights and Children’s Commissioners across UK 
The work "right" is complicated to explain, there are several contrary and diverse thoughts about what establishes the rights of children. All the rights given to children must be based on equality and free from discrimination. Equality means ensuring that every child has an equivalent opportunity, treating every child fairly, and giving them resources and opportunities according to their demands and needs (Gallitto, Ladouceur, and Celebi, 2021). The UK government is responsible for ensuring that Commissioner of Children for UK works administratively and financially, free from obstruction and interference. Other than, the government of UK which is also needed to assure that the Child's commissioner for UK lives up with their mandate and remit and to react if they are not effectively working (Welton, Tinney, and Saer, 2019).
[bookmark: _Toc110866469]UNCRC  
The UNCRC "United Nations Convention on the Rights of the Child" is a global agreement developing the children's rights. The rationale for the UNCRC is that children's rights need particular consideration as of the special protection and care often required by young people and children. The UNCRC is the list of privileges that every young people and children worldwide have. In UNCRC, children under the age of 18 have the privileges to be happy and healthy, have education, play and be safe (Lyle, 2021).  
[bookmark: _Toc110866470]Children’s Commissioner for Wales
The "children's commissioner for Wales" is an independent entity who can develop complaints as part of their Advice and Investigation service. This provision gives support and advice to young people, children, and those who treat them, if they observe they have been unfairly treated (UK Children’s Commissioners, 2015).  Wales was the first Uk Nation to appoint a Childrens Commissioner in 2001 which was Peter Clarke, while Northern Ireland appointed Nigel Williams in 2003 and Scotland appointed Professor Kathleen Marshall in 2004, while England were the last to follow suit in 2005 when Professor Al Aynsley-Green was appointed.
In UK, there are ranges of roles of dominant government are now decentralised to the Welsh, Scottish and Northern Irish administrations, all have their legislatures and executives. The level of decentralisation differs for each country. The reserved and devolved policy areas build in the report of State Party. Despite the fact some significant issues of children's rights notably immigration and child poverty are common in the United Kingdom, the tactic adopted by government varies on different issues associated with children's rights across four nations of UK, such as, the position of UNCRC incorporation itself is very diverse (Clement, 2019).
[bookmark: _Toc110866471]UK’s Record
The commissioners of children are concerned that the response to UK State Party towards the international economic downturn, as well as changes to welfare mechanism and imposition of austerity measures, has caused in a failure to secure the most deprived and needy children, especially children in vulnerable groups from poverty, securing the understanding of their privileges under UNCRC Article of 26 and 27 (Croke, et al., 2021). The best considerations of child were not dominant to the formation of such policies and views of children were not required. Declines to domestic income for poorer children consequently of social security, transfer and tax benefit variations have led to fuel and food poverty. In some regions of United Kingdom, there is inadequate reasonable housing which has run towards inferior children living in temporary accommodation and inadequate housing. Severity measures have decreased range of provisions that fulfil and secure children's rights, including adolescent and child mental health, youth services, early intervention provision, preventive, education etc (Ware, 2019). 
The commissioners are very afraid of the influence of systematic declines to representation, support and legal advice for parents and children in significant contexts like education, private family law, immigration and prison law.  This demonstrates that children are deprived of remedies where their freedoms have been broken. The commissioners are also disturbed for the settlement of human rights UK future due to the intent of UK Government to repeal the HRA "Human Rights Act 1998" which integrates the ECHR "European Convention on Human Rights" into national law; change it to "British Bill of Rights" and breakdown the formal association between "European Court of Human Rights" and British Courts". It is examined that the HRA has been essential to protect and promote the children's rights in UK has had a vital role to build the protection provided to children by ECHR. The commissioners are troubled that any replacement or amendment of the HRA is expected to deteriorate (Theobald, 2019).   
[bookmark: _Toc110866472]UNCRC in United Kingdom 
At present, the UNCRC is approved by UK without difficulties. The country has two statements; one that understands the convention as adopting simply after live birth, another interpretation is the convention's orientation to parents as implementing merely to those considered as parents in domestic law. The UNCRC is not integrated into national law of UK, however in Wales and Scotland there has been evolution to incorporation in 2008 (Correia et al., 2019). The Act of young people and children Scotland 2014 sets responsibilities on public authorities and Ministers to retain under consideration procedures for more children's rights and, if they focus it sufficiently to perform, to adopt any of the approaches identified.  The ministers of Scottish are also set under a responsibility to encourage understanding and awareness of the children's rights (Church, and Bateman, 2019).          
The decision of UK Supreme Court in the case of “SG v Secretary of State for Work and Pensions [2015] UKSC" emphasised the requirement for legislative combination of the Agreement. The Court observed that the obligation of a "cap" on the range of advantages due to families without the best considerations of children was opposing Article 2 UNCRC. On the other hand, this did not reduce it illegally in national law: therefore there was no lawful remedy for this destruction of UNCRC by the UK's highest court. The case had to be stated based on discrimination besides female as there was no particular security for the rights of children in this setting of UK law (UK Children’s Commissioners, 2015).
In Article 3, it is demonstrated that in all activities concerning child, whether undertaken by courts of law, private or public social welfare institutes, legislative bodies, administrative authorities, the best consideration of children will be main consideration. It is undertaken by state parties to assure children such care and protection as is required for their well-being, considering the duties and rights of their legal guardians, parents legally responsible for them. To this extent, it will adopt all adequate administrative and legislative measures. State parties must assure that the facilities, services and institutions responsible for the protection or care of child will conform to the established standards by skilled authorities, specifically in the context of health, safety in the suitability and number of their workforce, including skilled supervision (Banko-Bal, and Guler-Yildiz, 2021).
[bookmark: _Toc110866473]Wales Commissioners in UK
The commissioners of children are afraid of lacking related political involvement by the Government of UK to domestic assurances for human rights. The existing government of UK was chosen with a declaration commitment to repeal the HRA "Human Rights Act 1998" which integrates the ECHR into law of UK. The Commissioner of Wales of Children supports young people and children to explore their privileges under the UNCRC, their duty is to listen to young people and children to explore what is imperative to them and give advice. The Commissioner of Wales influences organisations and government who state they are making differences to the lives of children, ensuring they keep their aptitudes to young people and children. The commissioner works for all children in Wales above 18 years old (Farrell, 2021).
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The right approach of children in Wales is a framework to work with children, based on the UNCRC to support public bodies that incorporate children's rights into every context of practice, policy and decision making. It formed with professional advice from the "Wales Building on Human Rights of Young people and Children", it promotes public provisions across the UK to commit with UNCRC and enrich how they deliver and plan their services. This approach will arrange the rights of children in their operation with families and children to better the lives of children. All children are provided the options to develop their potential and talents and access resources and information to facilitate them taking complete benefit of their rights. All the children are given meaningful options to effect decision of their lives. Individual and authorities are responsible for decision to children, and for results that influence the lives of children (Farini, and Scollan, 2022).
In Article 26 of UNCRC, States parties will identify every right for child to assistance from social protection, as well as social insurance, also shall execute required measures to obtain the complete realisation of this privilege as per the domestic law. The advantages must, where adequate, be granted, considering the circumstances and resources of the persons and child having duty for the child’s maintenance (Agarwal, 2020). 
[bookmark: _Toc110866475]Right to be perceived
The understanding of UNCRC Children's article 12 rights in practice and law of UK is highly adaptable. There are precise statutory requirements for national powers in UK to consider the perception of children in satisfying their responsibilities, such as Childcare Act 2006 concerning early childhood care, and special education obligation in the "Children and Families Act 2014" (UK Children’s Commissioners, 2015). In 2012, statutory guidance delivered to national powers to have due respect with the Convention also motivates the success of Article 12. It is stated by statutory Party which emphasises youth involvement and does not tackle the rights of young children in Article 12 nor of individuals who are specifically vulnerable or can be less heard, as well as disable children. 
In Article 12 of UNCRC, state parties must ensure to children who are competent of forming their perception the right to show those perception freely in all concerns influencing the children. The child's view is being provided due weight as per the maturity and age of the child, for this reason, children shall particularly be given the option to be heard in any administrative and judicial actions affecting them, either through representative or directly, in a way consistent to the practical rules of domestic law (Bradwell, 2019).
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It is identified that in the UK, there are around 3.7 million of children surviving in poverty (27 per cent). In government policies, the poverty rate of child is measured to rise from 2012 -2013 by an expected 600,000 more children surviving in poverty. This increasing trend is likely to rise with 4.7 million children living in poverty by 2022. The Commissioners of Children emphasize this issue for the rights of children across the United Kingdom, needing urgent consideration from devolved government and UK. 
[bookmark: _Toc110866477]Freedoms and Civil Rights
It is stated by Commissioners that 16 and 17 age groups children must be facilitated to ballot in elections. The suggestion by Graham Donaldson’s Self-governing Review into Assessment Framework and National Curriculum for Wales must be implemented in Wales to make sure that the education system of Welsh allows 16 and 17 aged children to be self-assured in casting their ballot; to be well-informed about politics and to comprehend what their election stands for (Welton, Tinney, and Saer, 2019). 
In Article 27 of UNCRC, it is demonstrated that State parties identifies the every child’s right to a living standard appropriate for the social, moral, spiritual, mental and physical development. The parents are accountable for the primary responsibility of their child to protect them, within their financial capabilities and abilities, the states of living required for the development of child. According to the national situation, States Parties shall adopt adequate measures to help parents as well as other liable for the children to adopt this privilege. Also in case of obligation provide support programmes and material assistance, specifically of housing, clothing and nutrition. State Parties will implement all adequate measure to protect the salvage of maintenance from parents for the child having financial duty, both from abroad and within State Party (Morrison, and Houghton, 2022) 
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[bookmark: _Toc110866479]Sociological issue – mental health
Mental health is characterised as also being crucial to supporting a high level of happiness with positive and self-assured adolescents and children more able to continue this into maturity, enabling resilience during times of hardship (Nigg et al, 2021). Despite the growing acknowledgement of the significance of the early years and an expanding government focus to early treatment, there has been relatively little study on the challenges and prevalence of mental health disorders in children aged 0 to 5 (Nagy-Pénzes, Vincze, and Bíró, 2020).
Although there is some research (Pakravan, Ghazirad, and Shaddel, 2022) that a substantial proportion of children may develop beyond these habits, observational research (McAloon, and de la Poer Beresford, 2021) shows that 50-60% of children who demonstrate behavioural issues at 3-4 years will remain to show these difficulties throughout their time at school. It is approximated that 10% of young people and children aged 5-16 years in the UK have substantial issues with mental health that affect not just to their functioning but, if unchecked, can greatly decrease their future prospects, especially in regard to their physical health, training, jobs, and even living standards (Patalay, and Fitzsimons, 2018). Behaviour abnormalities, depression, anxiety, self-harm, eating disorders, and tremor illnesses are examples of psychological problems. The prevalence of mental disorders increases significantly in the latter half of adolescence, approximately 13% for boys and 10% for girls, approaching adult rates to about 23% by 18-20 years (To, Eboreime, and Agyapong, 2021). Around half of people confirmed with a lifelong psychiatric disorder first reported problems before even the age of 15, and 75% before the age of 18 (Caspi et al, 2020).
[bookmark: _Toc110866480]Early interventions 
According to the findings of one research (La Maison et al, 2020) that sought to see if grown-ups with psychological disorders had an early life history of a psychiatrist, more than half of all adults with such a psychological issue had already been diagnosed as children, with much less than half receiving adequate treatment at the time they were diagnosed. Without therapy or care, the tremendous amount of stress that people experience while attempting to manage a psychological disorder can lead to suicide (Nash, and López, 2021). Self-harm, as well as suicide, were recurring themes across all of the psychiatric groups (Collishaw, and Sellers, 2020) demonstrating the frequency of mental health issues. Statistics from the Health and Social Care Information Centre (HSCIC) issued in 2014 backed this rising trend, revealing a 70% rise in 10- to 14-year-olds visiting emergency and accident hospitals for self-harm-related practices (Parnell, 2016). Before considering how to enhance children's and young patients’ quality of life, it is essential to note that some circumstances are more likely to raise the chance of poor mental health and abnormalities arising (Güller et al, 2020). Having a learning handicap, having parents with mental health challenges, chronic physical illness, psychological, mental, or sexual violence, familial disintegration, and dealing with sexual assault are examples of these (Wright et al, 2020).
However, it is vital to recognise that certain children, with repeated exposure to several adverse outcomes, have no mental health issues as adults. It has been proposed that all these protective characteristics be included as an underpinning concept in the development of guidelines for promoting mental health (Valadez et al, 2020). The growing concern about children's and young people's mental wellness and well-being has given momentum for policy reform, notably in child services, in an effort to get a more tailored intervention plan, development, and therapy (Membride, 2016). It is commonly acknowledged that getting the best life possible and great parenting is critical to long-term mental health, wellness, and resistance to hardship (Stansfield, and Bell, 2019). Early life experiences and surroundings have an influence on how the mind adapts and grows for schooling, setting the groundwork for children's long-term psychological safety and wellness (Stebletsova, and Scanlan, 2018).
[bookmark: _Toc110866481]Early services 
Professional health care services seek to help pregnant women and new parents boost baby and child growth and wellbeing, strengthen parent-child bonding, and minimise the occurrence of child maltreatment (Masten, 2018). The curriculum has a strong involvement in supplying long-term advantages to young mothers and babies, such as decreased child maltreatment, increased school preparedness and accomplishment, and decreased mental and behavioural difficulties (Ansari, and Pianta, 2018). Kitzman et al., 2010 discovered that children whose families engaged in such programmes had less emotional and behavioural difficulties, as well as less anxiety and despair (Attanasio, Cattan, and Meghir, 2021).
Carolyn Webster-Stratton created the parenting curriculum The Incredible Years. Its goals are to: encourage good parenting; improve family interactions; assist families in identifying theory of social learning elements for behaviour therapy; strengthen home-school connections (Webster-Stratton, 2020). The approach has been thoroughly assessed as a cohort parenting program, with studies showing beneficial benefits not just for the mother’s health and welfare, but as well as for children's health, notably in the areas of interpersonal, psychological, and cognitive growth (Dababnah, Olson, and Nichols, 2019).
There is a growing need to render psychiatric therapies more accessible to children, teenagers, and their parents, with a focus on the crucial role of institutions. Considering that the department of education is posited as the best location for supply and disposal, it it seems that an emphasis needs to be placed on the development of educational initiatives to encourage perseverance and facilitate teenagers to minimise risk and enhance intellectual well-being behaviour (Russell, Rasmussen, and Hunter, 2020). Nevertheless, the findings of these studies show that long-term therapies that promote a positive attitude toward mental health and employ a whole-school method are far more likely to have a positive impact than quick whole-school interventions (Wignall, Kelly, and Grace, 2022).
Children and adolescents are obviously a high-risk group dealing with increasingly complicated difficulties. Preventive activities that include an entire strategy are definitely required at a younger age to help children develop self-esteem and perseverance. Through the age children enter puberty, their issues have sometimes become profoundly engrained and frequently accompany people into life. Primary prevention improved support of psychological well-being, and effective parenting initiatives all have a role to play in ensuring better results for our young people and children as they enter society.
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