ECAD5007                                                                           Student Number: 2200310

Targets:

1. Revise Harvard guidelines.
2. Revise sentence construction and accuracy of punctuation, including the use of the possessive apostrophe.

Choose an intervention that supports the learning and development of a pupil/group of pupils. Reflect critically on its potential for ensuring pupil progression and the possible challenges that may arise.

The aim of this assignment is to critically analyse an intervention put into place for a pupil lacking social and emotional skills. In guidance with the BERA guidelines (2018) I will protect the anonymity of the pupil and the school within this assignment by giving them the pseudonym of John and Trinity Primary School.To give more context, John is a year five male student, aged nine and in line with the Curriculum for Wales (2022) John is working at a high progression step three for most areas of learning. John has a variety of interests such as chess and playing board games with his peers and family members. John is considered as a More Able Talented (MAT) pupil, which can be defined in various ways, although Wallace and Donnelly (2004) define a MAT pupil as a student who can excel across the curriculum alongside demonstrating a talent in one, or more, area of learning by requiring extensions beyond the general student body. For example, John excels in the area of learning (AOLE) of Maths and Numeracy, whereby, he completes set tasks given by the class teacher and always requires the red-hot chilli extension task (a level that is aimed at a year six student). MAT students can also be identified as gifted pupils, Joseph Renzulli (1994), a psychologist, separated giftedness into two primary groups: the first academic giftedness and the subsequent creative giftedness. In terms of this, John is both a creative and academically gifted pupil. Despite John being a high academic achiever, he is struggling to navigate the social and emotional side of school life. To be specific, John is having a hard time forming friendships and communicating with his fellow classmates resulting in him spending playtimes alone, consequently John is having emotional breakdowns in the middle of class. Therefore, in order to support John, Trinity Primary School has introduced the intervention of a one-to-one Emotional, Literacy, Support Assistant (ELSA) program. Generally speaking, interventions are defined as methods or exercises that are either added to or distinct from those that are regularly used with students (Campbell & Stanley, 1966).To provide more context to the chosen intervention, ELSA was founded by educational psychologists to train staff members to be able to support pupils social and emotional and English language development within school (ELSA Network, 2017). This definition of ELSA highlights how it will be the most efficient intervention to put into place for John due to it’s key focus and aim to support students socially and emotionally in school. 
Why is it important that pupils develop socially and emotionally? It gives children a solid foundation in emotional awareness, which can encourage their development of emotional intelligence, healthy coping mechanisms, and successful relationships that lead to success in a variety of spheres of life (Cherry, 2024). As previously mentioned, John is progressing cognitively, however, is struggling to learn and develop socially and emotionally. Children learn and develop socially and emotionally through a number of different experiences and factors. Bowlby (1969) found that during infancy children form attachments to parents/guardians, which lay the foundation for later social interactions. Bowlby (1969) breaks attachment and bonds between people into four categories: Secure attachment, Anxious/Ambivalent, Anxious/Avoidant and Anxious/Disorganised. In regard to John, I would categorise him as anxious/ambivalent due to his unpredictable emotional state. This is supported by theorist Albert Bandura (1961) and his Bobo Doll theory showing that children imitate those higher order figures in their life highlighting the importance of parental input and support throughout this intervention process. Whilst parent communication is not essential to carrying out ELSA interventions in schools (ELSA support, 2024) these theories suggest that it can be more beneficial to John’s social development. ELSA also has a key focus on attachment (Psychology-first, 2023) and bases their strategies off Dr Daniel Hughes (N/D) P.A.C.E theory which stands for Playfulness, Acceptance, Curiosity and Empathy. Hughes (N/D) offers support to families with children undergoing attachment issues, his approach allows a calming psychological approach, coinciding with ELSA’s commitment. In a school setting, social skills tend to be developed outside of the classroom during play times, Lev Vygotksy (1896-1934, p.182) highlights in his theory the importance of play to allow those social interactions. Meggitt (2012, p.129) agrees with this theory by stating positive relationships created in school socially can contribute to outer community interactions and ultimately support pupils in feeling like they belong. Linking with Maslow’s Hierarchy of needs (1954) and the stage of ‘belongingness and love needs’ to aid pupil progression. Social interactions made by children is the reason they are able to regulate their own emotions and identify the emotions of others (Meggitt, 2012, p.127). John is just nine years old and has been to three different primary schools, this could be leading factor into why John has missed out on key social and emotional experiences. From John’s inability to navigate socially within school and manage his emotions effectively which has resulted in barrier to his progression. 
Progression in terms of learning is a personalised increase of ability as opposed to a list of topics that must be learnt. All children can progress, however, not all children will progress in the same way or at the same rate. The Curriculum for Wales (2022) centres support for learners to make progression as one of their key focuses. The Welsh Curriculum (2022) reflects progression through their Statements of What Matters and Descriptors of Learning. Descriptions of Learning offer direction on how pupils progress through the learning continuum, addressing each of the What Matters Statements (Welsh Government, 2023) although, they do not act as criteria to follow due to each learner having a different pace of progression. The Welsh Curriculum (2022) provide reference points to identify learners pace of progression, there is no set step for a year group, progression steps are individualised to a learner's ability and needs. As previously mentioned, in line with John, he is a high progression step three for majority of ALOE’s, with peers in his class ranging from low progression step two to a low progression step three. With this being said, John is a low progression step two/high progression step one in terms of Health and Well-Being. This is down to being unable to communicate his emotions and lack of social ability to interact with others. In line with the Welsh Curriculum (2022) progression steps, in order to see progression from where John currently is to meet progression step three, John can speak to a trusted adult to regulate his emotions and understand the benefits of doing so, we may also see progress by John interacting pro-socially with his peers. Moving forward, Learners' progression throughout the Welsh Curriculum (2022) is based on meeting the Four Purposes; Ambitious, Capable Learners; Enterprising, Creative Contributors; Healthy, Confident Individuals and Ethical, Informed Citizens (Donaldson, 2015, p.29). The four purposes are achievable by the five Principles of Progression: Deepening understanding of ideas and disciplines within AOLES, Refinement and growing sophistication of skills, increase breadth and depth of knowledge, make transferable connections with new contexts and increasing effectiveness as a learner (Welsh Government, 2022). In relation to John, an example of a principle of progression that can support progress is increasing effectiveness as it helps you to become an effective learner in social situations. The Curriculum for Wales (2022) places a strong emphasis on pupil progression along a learning continuum for ages three to sixteen. For that reason, to track John’s progression from implementing this intervention, there will be a combination of both qualitative data, i.e. observation of the individual in social and emotional interactions, alongside, regular reporting, in which by teachers, parents, student and ELSA support all feedback progress and how John can progress further using this intervention. 
To elaborate, ELSA as an intervention, is implemented as a once-a-week session based in the intervention room on the school premises. ELSA can offer support to students struggling with their English language skills but for John a key focus on their social and emotional psychology is needed. This is because, in terms of the AOLE Literacy, Languages and Communication (Welsh Curriculum, 2022) John is a high progression step three as he produces high varying vocabulary work and communicates in a range of different languages i.e. Welsh, English and Afrikaans. Meanwhile, John struggles to progress in the Communication aspect of this AOLE, in the sense of being unable to communicate emotions and build friendships using his communication skills. During these ELSA sessions some of the things John will engage in are role-play activities to improve communication in different scenarios, alongside, one-to-one conversations about emotions and how to express them socially. Any buddy sessions with ELSA could also include activities such as collaborative projects. The sessions John will undertake will be led by a trained ELSA teaching assistant, who undertook six days of intensive training from professional child psychologists, each day represented a different module, those being: Emotional Literacy Within School, Social and Friendship Skills, Resilience and Self-Esteem, Bereavement and Loss, Active Listening and Mental health, and Managing Emotions (Psychology-first, 2023). In line with John, in order to provide the most support, the Teaching Assistant will centre their sessions on the modules looking at managing emotions, social and friendship skills and active listening and mental health. ELSA is evidence-based and particularly looks at the psychology behind children’s social and emotional well-being. This has been supported/backed up by a number of psychological theories and theorists. Goleman (1995) split Emotional Intelligence into five different concepts: Self-regulation, Empathy, Self-awareness, Social skills and Motivation, ELSA trains assistants in using these concepts within their six modules. ELSA also incorporated work from psychology theorist Dr. Dan Siegel (2017) and his hand model of the brain. In his theory he exclaims that gaining a better understanding of the brain and how it functions can enable us to take control of different aspects of the brain and assist them to become ‘activated’. This is relevant through ELSA by trying to support students in activating their emotional side of the brain and understanding how it works. To sum up, ELSA will provide psychological based support for Johns social and emotional well-being, making it the right intervention to put in place. 
[bookmark: _Int_fUbFfZpG]On placement two at Trinity Primary School, I was able to identify John’s social and emotional state within school. To provide context, John would often play by himself during break times; when it came to picking a partner in tasks for lessons, John would fall towards the back and would not approach a peer; John did not engage in Voice 21 activities which included talking to the person next to him, he chose to work alone; John would not attend any after school/community based activities; John would sit by himself to eat his lunch and from a lack of these social interactions John would find it hard to regulate his emotions. John would have breakdowns during lessons, this included crying, muteness, and frustration, John chose to only speak to a select few members of staff, myself included. When John did communicate any emotion, it was how he felt he was invisible to his peers, and he did not enjoy school for this reason. These were all signs that John had low emotional intelligence (Channell, 2023). Therefore, a class teacher and I set up the first intervention of ‘Boys club’ – this was a social organisation for all the boys in John’s class, it was based on a Thursday lunch time and included playing games that interested John to build positive relationships with his peers. This decision was informed by theorist Bruce Tucker (1965) and his model of ‘forming, storming, norming, performing and adjourning’ group stages of development. Tucker (1965) believed that by achieving a common goal through group work allowed for pupils to see the importance of group dynamics and effective collaboration. However, after four months of trialing, we noticed that John was still facing the same emotional and social upsets. Although John was happy in the intervention and was using social skills, he was failing to take them outside of that environment. Therefore, after discussions with the ELSA lead Teaching Assistant, the class teacher and I decided that an ELSA intervention may be more beneficial to meet the needs of John. In line with Prior (2016) intervention model of ‘Waves of Support’ we have taken John from a Wave two and moved him along to a wave three which will be more personalised and individualised for John’s needs. John’s ELSA sessions will provide him with that one-to-one specialised support on a weekly basis, John also requested a buddy ELSA session, in which by he can invite a peer to come and join him in doing the ELSA activities to help create a friendship bond. 
	To be critical, ELSA provides a number of benefits to John’s situation and the educating world. One of those being the ability to provide a ‘safe’ environment for pupils to openly talk about their feelings (Hills, 2016). During placement, I found this to be extremely beneficial for John due to his occasional muteness with certain adults about his emotional state, the intervention room allowed for him to safely express these emotions. On the other hand, is taking pupils out of class the best solution? Alston (2022) argues that ‘short’ interventions like ELSA are necessary, however, too much time out of class could lead to pupil’s falling behind in other AOLE’S and more importantly be excluding them from the rest of the class. While this is a credible point to raise, Gardner (1983) another theorist ELSA follows, highlights in his theory of multiple intelligences, states that there is not just one type of intelligence, he exclaims that people need to consider the following types of intelligences: bodily/kinaesthetic, verbal/linguistic, logical/mathematical, musical/rhythmic, interpersonal, visual/spatial, intrapersonal and naturalistic (Ahmadian, Ali, 2017). Gardner's hypothesis suggests that each person learns intellectually in a unique way and that pupils' comprehension of a given subject is personalised. With this being said, in John’s situation it is in his best interest to be taken out of the classroom environment as he is not at the same pace of progression as his peers emotionally and socially.
Moreover, Estyn (2018) carried out a report on a primary school, investigating how well-being activities such as ELSA can benefit pupils' education. The school in question used ELSA interventions as a place of calmness and found that from the use of this intervention students frame of mind and emotional state towards school was ‘excellent’ (Estyn, 2018). This is because, students can look at school more positively and comfortably share feelings with peers and staff (Purcell, Et al, 2023). On the other hand, Roberts (2019) also researched into the use of ELSA within schools and amongst their findings found that there was a question on how students results/progress is being measured. From experiences in both placement one and two, this was also a cause for concern. Noticeably, ELSA staff would come take the pupil for their intervention and then bring them back to class after the one-hour session, what was missing was that feedback to the teacher, there was no system in place to visually understand the impact ELSA was having on pupils, if any. In regard to John, the class teacher, ELSA operator and Johns parents have a good communication system where they discuss John’s status and what was next to enable progression, with that being said, other pupils are missing that handover. This is important to consider as teachers' commitment to social and emotional interventions are really important to how effectively they run (EEF, 2024). However, Cockburn (1996) reminds us of the stresses we all face as teachers, suggestive that teachers are limited especially when they have twenty plus other students depending on them.
Following on, a challenge apposed from ELSA is how not enough staff are being trained in these social and emotional interventions, Moore, et al (2022) highlights in their report that due to the lack of staff most well-being interventions were being shortened or completely dismissed. To support this the National Education Union (NEU) (2023) reported that since the Coronavirus outbreak in 2019, 72% of teaching staff have seen a decline in the number of support staff. This apposes a threat to this intervention as without support staff/teaching assistants in schools, ELSA is unable to be provided. A way around this situation is by paying additional ELSA trained members to come in and run the sessions, although this will enhance more of a financial loss. On the other side, a strength ELSA intervention provides is supplying students with friendship skills, these can give pupils the opportunity to build bonds with fellow peers by achieving a better understanding of one another (Purcell, & Kelly 2023). In context with John, these friendship skills are vital to getting him to show progression socially in school. Purcell, & Kelly (2023) also identify that ELSA provides not only friendship skills but conflict management skills which can provide support in keeping these friendships and not resulting in fallouts. John was lacking in friendship skills during his initial ‘Boys Club’ intervention because, while he was interacting with peers, ELSA will provide him with the necessary skills to support him in making friends. While there are weaknesses with ELSA interventions, such as the lack of staff training, it does provide the skills and lessons that it is set up to do, it serves its purpose (Woodcock, et al, 2019).  
From personal experience, I have seen an uprise in the amount of teaching assistants who feel under qualified to be carrying out these interventions. From placement one, I witnessed support staff carrying out behaviour interventions and language interventions, having received no additional training or qualifications to conduct these interventions. The BEIS Committee (2022) led an investigation into the UK labour market, with many Teaching Assistants voicing their concerns on being under qualified, under pressure, over worked and left with no increase in pay or recognition. The EEF (2018) recommend that in order to make best use out of Teaching assistants within classrooms, you need to ensure that they are fully ‘prepared’ and equipped to carry out tasks and requests made by the class teacher. The EEF (2021) does show evidence that using Teaching Assistants to carry out interventions does have a significant impact on the teacher's workload, students' willingness to learn but all in all has a positive effect on the classroom environment. Teaching Assistants are vital when it comes to these personal, wave one (Prior, 2016) interventions, however, schools must be providing staff with the correct training otherwise it can’t be successful. Moving forward, a positive of providing students like John who lack social and emotional intelligence with ELSA on a one-to-one basis, enables them to receive the care and support they desperately need. Dodds and Blake (2015) carried out an investigation on how effective ELSA was in schools, from this, they confirmed that pupils felt as though they were being seen and were getting the support they needed, this also meant they were not fighting for ‘attention’ in class, they had their ELSA to go to. In terms of John, his breakdowns in class were because he wanted to be seen by the class teacher and his peers, as he felt invisible. By implementing a designated ELSA member to John, he can now feel seen and heard by an emotional ELSA staff member.
Unfortunately, within schools there are common misconceptions surrounding ELSA and its purpose. From placement one, I witnessed many incidents where teachers were under the impression ELSA was a ‘quick fix’ and saw it as a reactive method as apposed to a proactive method. Fairall (2020) discusses how ELSA is becoming overrun with over dependent students and constant referrals from teachers. This is suggestive that schools are not educated enough as to what ELSA stands for, meaning they are possibly making unnecessary referrals and hoping for a quick solution to pupils needs. ELSA can usually take around six sessions (a typical half term) or longer depending on the needs of the pupil. This is down to the system not wanting pupils to rely solely on ELSA mentors, as it aims to make students independent (ELSA Support, 2024), linking back to Fairall’s (2020) research. I was only present for three of John’s interventions therefore, although I saw progress, John still has a long way to go to fully benefit socially and emotionally from what this intervention has to offer. A strength that comes from the ELSA intervention is that it can be taken outside of the intervention room and implemented within the classroom environment. Mind Monsters, which I saw a lot during both placements, are among the various learning resources ELSA support (2024) offers for purchase to be used in the classroom. Their main goal is to help students understand their emotions and learn how to manage them in a way that is acceptable to others. ELSA resources within the classroom can benefit all students socially and emotionally alongside taking pressure off designated ELSA staff members. Dr Tina Rae, an educational psychologist, who has researched into behavioural and emotional literacy, provides inspiration behind ELSA resources being used in the classroom. Tina Rae created therapeutic/well-being toolboxes for classrooms in order to support students to self regulate while in class (Hawkins, 2023). Hawkins (2023) revealed how the toolboxes were easy for pupils to use and how they were a precious factor to support students' well-being. However, it must be noted that these resources are purchased resources, alongside ELSA training costing between four hundred to seven hundred per ELSA. NAHT Cymru (2024) describes the losses schools are already facing to their budgets from the Welsh Government, with cuts up to 6% since 2010. Therefore, apposing a threat to ELSA interventions in schools as it may be too costly for some schools to finance. 
To conclude, the forefront of this investigation has been John and if an ELSA intervention will meet his needs of low emotional and social intelligence. Krause, Et al (2019) describes ELSA as an evidence-based intervention led by support staff, with aims to follow child psychologists and theory such as Gardner (1983) and Maslow (1954). During this assignment, it has analysed the benefits but also the challenges of ELSA interventions. While the ELSA initiative has been well-received by educators, students, and ELSAs, peer-reviewed research is still lacking (Woodcock, Et al, 2019). To determine whether ELSA is an effective intervention for John and other pupils requires careful consideration into the benefits and challenges listed in the main body. As previously mentioned, ELSA interventions have been critiqued for taking pupils out of the classroom, Alston raised the point of this effecting other AOLES and excluding John, this could potentially hinder John's progression as he already feels as though he doesn’t belong with his peers. At Trinity Primary School, there is only one ELSA support staff member dealing with a high percentage of referrals, BEIS Commitment (2022) discussed how teaching assistants (TA’S) are undertrained and overworked. In line with Bowlby’s (1969) attachment theory, this may affect John's intervention due to becoming over dependent on his ELSA (Fairall, 2020), when they are unable to be there as a constant. However, for John, the ELSA intervention is providing a safe environment for him to express emotion (Hills, 2016). Expressing emotion is one of the factors leading to John being unable to emotionally and socially develop. As expressed above, John has stated how he does not enjoy school due to feeling alone, ELSA has been proven to create a positive state of mind towards school (Estyn, 2018) and can provide friendships skills (Purcell & Kelly, 2023) for John to build bonds with his peers resulting in not feeling alone. Finally, it was analysed how ELSA allowed students to feel heard (Dodds & Blake, 2015), John typically had breakdowns in class to be seen and have his feelings acknowledged by the class. From critically assessing the intervention and weighing up the pros and cons, ELSA was the correct intervention to put into place for John. Although, moving forward Trinity Primary School could train more staff members in ELSA to ease stresses, alongside educate teachers and parents more on what ELSA is and what part they can play to support Johns further progression. John is a year five student, and it is important to support his social and emotional progression ahead of Secondary School. Next steps for John would include completing the remaining weeks of his ELSA intervention and then putting what he has learnt into real life contexts. ELSA is a great tool to support pupils social and emotional well-being and should be more accessible across all schools. 
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