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A critical evaluation and the identification of next teaching and learning steps focussing on a case study of an individual learner or a group of learners, based on an observed critical incident.

Before delving deeper into the topic of a critical incident, the initial thought was that a critical incident is usually a negative and impactful moment. Joshi (2018) shares that it can be seen as a negative event that has happened and been identified by the researcher, which was similar to the view that was previously held. However, having looked deeper into the topic, a critical incident can be any normal event which only becomes critical due to this particular event being analysed (Shapira, 2011; Tripp, 2012). Therefore, from this further research into what a critical incident is, the following assignment will look at a particular event that has been observed, and this event will then be critically analysed to discover the positives of the particular event, and also the challenges in order to identify possible next steps to improve teaching and learning. However, throughout doing this, careful consideration will be placed on the fact that the main method used is observations, as one of the greatest challenges this method of research faces is the Hawthorne effect and researcher bias, which can have an impact on what is being discussed and the points that will be made (Crowther and Lancaster, 2012). 
The observations took place in a community school in the local authority of Rhondda Cynon Taff, it is a large school with 424 pupils and the school itself consists of 13 single- age classes and one mixed age class (Estyn, 2018).This particular school will be labelled as School X as all participants must remain anonymous during this research (BERA, 2018). There are two of each year group within the school and they are split based on their age. Therefore, one class will have the younger pupils of an age group and the second class will have the older pupils in the same age group. 10% of the pupils within this school are eligible for free school meals, 11% have been identified as having additional learning needs, and there are very few pupils that speak English as an additional language. The percentages are all relatively lower than the Wales and National Averages (Estyn, 2018). The school itself has been identified as a yellow support category which means that they receive up to ten days of challenge adviser time (Welsh Government, 2018). Also, the critical incident that has been discussed took place in a Reception class with twenty nine pupils, one class teacher and two learning support assistants.
In order to identify the critical incident, it was decided that a case study approach will be taken. A case study can be described as a study that can be small- scale in order to investigate a topic closely in one particular setting (Jarvis et al. 2013). Due to having a small time scale to complete the research, and having to provide a detailed investigation into an event that was not yet known, the case study approach was seen to be the best methodology for this particular research (Cohen, Manion and Morrison, 2018). Although, a possible drawback to the case study method can be identified during the reflection and analysing process, as this is where your personal thoughts and feelings can come into play (Cohen, Manion and Morrison, 2018). In order to try and prevent this, an objective viewpoint should always be used when analysing any data, and a number of different perspectives will be looked at to remain critical throughout (Ayres, 2013). However, when reflecting on the critical incident observed, ARC model sheets were completed (see appendix 2, 4, 6 and 8). These ARC model sheets were important as they allowed the researcher to discuss their particular feelings on the event, however, by doing this you cannot provide an objective viewpoint as they are your own personal feelings, and by considering your own feelings, you may subconsciously then bring these into your writing as you have had to think about and discuss them beforehand (Ayres, 2013; Cohen, Manion and Morrison, 2018).
[bookmark: _Hlk23235646]	In order to gain the detailed description, a non- participant observation was used to conduct the research. Observation research consists of gathering data by watching and listening to a real life event that is taking place (Kumar, 2014), and during this research, four observations were conducted on two different dates, although, only one observation was evaluated (see appendix 1, 3, 5 and 7). This was decided to be the best form of capturing the data as you do not need to rely on second- hand accounts, as everything has been seen by the researcher themselves (Cohen, Manion and Morrison, 2018). In order to do this, the researcher took a non- participant approach as it was felt that it was best not to become involved in any activities in order to focus all of the attention into what is being seen to prevent missing key moments (Crowther and Lancaster, 2012). It was felt that if a participant stance was taken, there was the possibility that there could have been a greater chance of research bias, as the events that the researcher took part in may have been interpreted differently due to them personally being involved in the event that is being written about (Kawulich, 2005). Despite taking the non- participant approach to try and eliminate any unreliability of the research, the observer is likely to change the environment they are in, no matter what approach you take (Jarvis et al. 2013). This is called the Hawthorne effect, and this is where the awareness of being observed causes the people within the environment to change their behaviours in order to fit an expectation that they feel the observer will have for them (Mccambridge, Witton and Elbourne, 2013). Under the ethical guidelines for educational research, participants in the research must be made aware that they are being observed, and due to this, it is unethical to lower the chance of the Hawthorne effect by not informing the participants of the observations (BERA, 2018). Therefore, it was decided that the best way to try and minimise the Hawthorne effect was to remain uninvolved so that the observer minimally disrupted the natural environment that the participants are used to, whilst also recognising that it will be difficult to completely minimise the Hawthorne effect (Jarvis et al. 2013). 
Donaldson (2015) has devised four purposes for the new curriculum, they are articulated by discussing what children and young people should become throughout their education. The four purposes explain that children and young people will be Ambitious capable learners, Enterprising creative contributors, Ethical informed citizens, and Healthy confident individuals (Welsh Government, 2019a). It is felt that the critical incident linked particularly closely with the one out of the four purposes. One child had to stand at the front of the class, with the rest of the class sat on the carpet, discussing each object that they had brought within their paper bag (see Appendix 7). It is felt that this area of the critical incident linked particularly well with the Healthy Confident individuals, as each child had to participate in this activity and so they had to have great confidence within themselves to talk aloud in front of the whole of their class (Donaldson, 2015). Each child that was observed seemed confident to complete this activity, which was surprising as it could be seen as quite a daunting activity for children that are quite young (see Appendix 8). However, for children who may demonstrate less confidence in class, this activity may have discouraged them to be Healthy Confident Individuals as an activity as such could be quite frightening for a child, and could then project negative feelings onto them regarding these kind of activities, which may have an influence on their future feelings when participating in a similar activity (Eggum- Wilkens et al. 2015). Also, part of the critical incident was that all of the interactions were done by the class teacher (see Appendix 8). This could also be linked with the Healthy Confident Individuals, but for the children who were not participating in the interactions. By having the children to sit and listen, rather than participate, it was allowing them to develop empathy by learning how to behave when someone else is talking in front of the class (Donaldson, 2015). It also encourages children to become Healthy Confident Individuals by becoming more socially responsible, as they grow in self- awareness by considering how their particular actions may impact on others when they are completing particular activities that may be quite challenging for them (Welsh Government, 2019b). However, again, the children may have been discouraged to be Healthy Confident Individuals as the level of disruption did grow during the incident (see Appendix 8), and so, this may have impacted on the children who were talking’s emotional well being as the noise level may have impacted on their confidence (Donaldson, 2015).
Using language within the early years of education is extremely important in regards to children’s development (Test, Cunningham and Lee, 2010). Not only does language allow children to talk about new experiences and share thoughts that they have (Mercer, 2000), but it also allows teachers to engage children within the classroom by stimulating and extending their learning, by asking in depth questions, for example (Alexander, 2008). Therefore, it is important to look at the different ways in which teachers use language in the classroom to develop children’s learning.
	The role of the adult is undeniably important within the classroom, especially during language encounters as teachers tend to hold the role of the more powerful speaker who mediates the structure and content of conversations between them and the children (Mercer, 2000). However, children are just as vital when developing their language, and being given the opportunity to ask questions and lead in conversations allows them to become, not only active inquisitors, but also to begin to understand how to act during different encounters (Wragg and Brown, 2001). Therefore, there must be a balance between adults controlling the language within classrooms, with children also being provided these opportunities to take lead, in order to develop these different areas of their spoken language (Test, Cunningham and Lee, 2010).  Piaget agreed with this idea that children should be able to experience these elements of control during language encounters, as he described children as active participants in their own learning, and therefore, they should be provided with environments where they are able to exercise these levels of control in order to construct their own learning and understanding without adult intervention (Lindon, 2012). This was not the case during the critical incident, the teacher was actively involved during the children’s language activity and influenced the learning greatly by asking questions to the children when they were discussing their objects. However, in conflict with Piaget’s view, Vygotsky believed that through spoken language with adults, and other children, children’s development benefitted as learning is a social process as well as being a biological one (Alexander, 2008). He felt that adults should actively intervene in children’s learning in order to move them on to learn new knowledge or build on previous skills that they had acquired (Lindon, 2012). Therefore, it could be said that teachers should be present during these language encounters in order to help children progress in areas that they may find more difficult (Myhill, Jones and Hopper, 2006). For example, if a child is finding it more difficult to answer a question or elaborate on a topic that they are discussing, having a teacher present can allow the teacher to ask more questions that other children may not think of, and also provide them with prompts to encourage them to expand on what they are discussing, and without a teacher or a more capable adult being present, then this would not be able to happen and the child’s learning in that particular moment may have been hindered (Mercer, 2000). This idea of an adult being present in order to aid children’s learning is called scaffolding, this term was created from ideas by theorists such as Bruner (Alexander, 2008). Bruner disagreed with Piaget’s ideas that children’s development should not be intervened by adults, as he felt that children’s development could be developed greatly by adults taking more of an active role in children’s learning as they are able to help children directly when they are having difficulties within a certain situation (Lindon 2012). It is clear by looking briefly at these three theorists, that in fact, the adults presence during the critical incident was very important as it could have been scaffolding the children’s learning by allowing them to adapt on their reasoning and think more deeply about what they were discussing (Mercer, 2000; Lindon, 2012). However, more recently, Gross (2013) discussed a classroom approach called Philosophy for Children, where the children lead discussions by listening, exploring, questioning and reflecting through dialogue. Opportunities as such are important as some children learn best by being more active with their leaning (Wragg and Brown, 2001). This opportunity was not given to the children during the activity, and it may have given the children the chance to be more engaged with the activity, and therefore, more active with the learning (Wragg and Brown, 2001). Although, it is felt that when looking at language in the classroom, it is important that there is a balance of the different approaches. Teachers should be present during these kind of language interactions in order to scaffold children’s learning and support them during difficulties (Mercer, 2000; Lindon, 2012). However, children should also be given the opportunity to take part in the discussions and be provided with opportunities to ask questions, so that they can actively participate in their learning and become active inquisitors, which in turn will not only develop their language, but also many different developmental aspects (Wragg and Brown, 2001).
As well as children’s language being important to look at within the classroom, it is also important to look at children’s wellbeing during these language opportunities that are provided within the classroom, and how they may be possibly affected during them. 
Health and wellbeing is crucially important as it encompasses all aspects of life, such as the physical, psychological, emotional and social (Welsh Government, 2019b). Mag (2015) suggests that in order to be successful in society today, it is largely based on how our health and wellbeing is. This is also recognised within the education system, as it is widely recognised that a key enabler for successful learning is for children to have good health and wellbeing, which is why it is so important to help children to develop and maintain their health and wellbeing throughout their education (Welsh Government, 2019b).
An important aspect of children developing their wellbeing is to become more self- regulated and socially responsible (Welsh Government, 2019b). By developing and maintaining children’s health and wellbeing, children can learn how to regulate their emotions and behaviours by becoming more independent and competent, and in turn, they can then become more socially responsible by recognising how their actions and behaviours can impact on others (Welsh Government, 2019b). Therefore, by encouraging the children to sit quietly and listen during the critical incident, it may be developing their wellbeing as they can then understand and learn how to behave in the correct manner when someone is talking in front of an audience (Welsh Government, 2019b). Also, it is important to encourage the children to listen rather than participate in the activity not just for their wellbeing but also for their learning, as it also allows the class teacher to demonstrate how to communicate with the child that is talking by asking them questions and responding to what they say (Nurpahmi, 2017).  Therefore, it is important that children experience activities such as the one in the critical incident, as it can, not only encourage them to learn certain behaviours and regulate them in order to show respect to the person who is talking, but it can also allow them to learn from the teacher regarding how to act within further communicative activities in the future (Nurpahmi, 2017; Welsh Government, 2019b). However, the children participating within the critical incident were still very young (see appendix 7). Piaget described young children as egocentric, this is where they can only see things from their own perspective and may not acknowledge that other people see things in a different way (Lindon, 2012). However, the Theory Of Mind challenges Piaget’s thinking on children being egocentric as they found that children as young as two, are able to have a basic understanding of the differences between their feelings and other peoples (Halpenny, 2014). Although, it could be seen in the critical incident that the children who were not involved in the activity, wanted to share their own feelings by shouting out if they liked them or not (see Appendix 7). This could support Piaget’s idea of egocentrism as the children wanted to give their input, as they may have felt that theirs was important too (Lindon, 2012). This level of disruption that was created may have then affected the children’s wellbeing as some children may already be more quiet in class, and therefore, may already want to avoid activities as such as they may not know how to handle the pressures that they are faced with when talking in front of the class (Eggum- Wilkens et al. 2015). However, if we hide children away from activities as such in order to help their wellbeing at that particular time, then we may actually hinder their wellbeing for the future as children are able to build their resilience and confidence when taking part in challenging and demanding activities, as they can then learn how to cope with the emotional demands that they are faced with, and then learn how to control these (Collins and Foley, 2008). Eggum- Wilkens et al. (2015) supports this within their own research, as they found that children who are more quiet within the class tend to engage less with voluntary participation and so they cannot learn how to cope with the emotional demands of speaking in front of other people. Therefore, it is important to have activities in the class that encourage all children to speak, such as the activity within the critical incident, so that the children can then experience those feelings that they would not voluntarily put themselves in the position to do so by themselves (Eggum- Wilkens et al. 2015).
After considering both the negatives and positives within the critical incident, it could be said that how the teacher led the activity was actually very important for so many different reasons, one being that it allowed the children’s learning to be facilitated, as the children were able to observe how they can actively participate in further communication activities, from the class teachers interactions with the child that was talking (Nurpahmi, 2017). Also, despite there being some initial doubts on how the activity may have negatively impacted on the children’s wellbeing, from further research I can now see that it is important to provide activities where children have to take themselves out of their comfort zone as they may not always do this in the classroom, and without these opportunities, they cannot learn how to control the emotional demands that consequently come with doing this (Eggum- Wilkens et al. 2015). 
Reflective practice is vital when working with children, as it allows us as practitioners to consider ways in which we can further benefit and develop children’s learning by enhancing our own professional development (Paige-Smith and Craft, 2008). In order to do this, practitioners must reflect on their own teaching methods, and consider how they can improve them to invent new strategies that may work better during future lessons (Ting, 2013). Hattie emphasises how important practitioners reflections are regarding children’s learning, “…the biggest effects on student learning occur when teachers become learners of their own teaching” (Hattie, 2009, p.22). Thus, in order for me to improve children’s learning, I must enhance my own professional development by consistently developing my knowledge and teaching practices in order to benefit those that I am teaching (Gutierez, 2015). If I am never reflecting on my practices as a practitioner, then I will never be able to improve as a professional and the learning of the children may then be affected (Paige-Smith and Craft, 2008). 
Therefore, keeping this in mind, despite feeling that the activity was beneficial in helping children develop confidence, resilience and self- regulation (Welsh Government, 2019b; Collins and Foley, 2008). Most things are not completely perfect, and so, some next steps have been identified which I feel could possibly benefit the children’s learning even more. If I was to conduct an activity like the one where the critical incident was identified, I would think about conducting it similar to Circle Time where children may have more confidence as the groups would then be a lot smaller (Collins and Foley, 2008). Although, I felt that the role of the teacher was more hands on during this activity which worked well in order to help develop the children’s language (Mercer, 2000). I would think about taking more of a facilitated approach during the circle time, whilst still keeping control of what was happening by sitting within the circle with the children (Taylor, 2003). I would do this so that I am still able to help the children if they are finding it difficult (Lindon, 2012), and, I would also be able to ensure that the activity stays on task by being present within the circle (Taylor, 2003). Also, instead of not allowing the children to participate, I would encourage the children to sit and listen whilst the child is speaking so that they are still developing their self- regulation and self- awareness (Welsh Government, 2019b). However, I would allow the children to engage with what the child has said once they have finished talking, as research shows that given children the opportunity to talk to each other by asking and engaging with their conversation develops their language, and also their social skills as they become more aware of how to act whilst having conversations (Gross, 2013). 
To conclude, the main method that was used was non- participant observations so that I was able to watch and listen to the life events that took place within the classrooms (Kumar, 2014). Whilst also acknowledging, that the Hawthorne affect may have had a possible impact on what was observed, due to the participants being aware of the observations (Mccambridge, Witton and Elbourne, 2013). From the four different observations that were conducted, one critical incident was identified. This then allowed me to consider the role of the teacher within the classroom, and also to consider how children’s wellbeing may be impacted during activities that the critical incident was identified in. I was then able to use the research that I had completed to reflect on the practices. This part of the research was extremely important as the Professional Standards for Teaching and Leadership has highlighted, throughout their five professional standards, the importance of reflection in order to develop pedagogy, 
“The teacher consistently extends knowledge, skills and understanding and can show how reflection and openness to challenge and support informs professional learning to progressively develop pedagogy.” (Welsh Government, 2019c, p.16).        
By completing this reflection, I was able to identify some next steps relating to children’s wellbeing, by using a circle time system the groups of children would be smaller and this possibly encourage the children to have more confidence (Collins and Foley, 2008). The role of the practitioners in the classroom as facilitators to ensure the activity stays on topic, and there is still a level of control (Taylor, 2003), and finally, to encourage children’s engagement by giving them the opportunity to engage with what each child has said, which could then also develop their social skills (Gross, 2013). 
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OBSERVATION / FIELD NOTES
(Questions adapted from Fletcher Wood (2016)
Date: 02/10/19

Lesson details:

Reception Class (ages 4-5)

2.45-3.10

End of school activity- Looking at the pupils paper bags with their 5 ‘special’ objects.
that they had chosen at home to bring into class to discuss. Last of the paper bags,
‘with 5 pupils left to share what they had brought in. The pupils each stand at the front.
of the class and show everyone what they had brought i, discussing why they chose.
the items and why they are special to them.

Classroom culture
(Are the students focused on learning?)

AlL pupils sat on carpet, with the class teacher sat on her chair in front of them.
Low level of disruption at the beginning of the activity- All pupils were sat quietly
whilst listening to what each pupil has to talk about when pulling out their different
objects from the bags. Some pupils were changing the positions of how they were
sitting when each of the objects were shown, by sitting up and balancing on their knees
rather than sitting down.

Towards the end of the activity the level of disruption grows- Pupils talking to each
other, shouting out, or turning around and fidgeting with things that are behind them.
When this happens the class teacher reinforces the rules of the activity, “now
remember it is turn to talk, so we must all show respect by listening to them.”
Once every pupl finishes talking, the whole class clap and say “congratulations!”.

Objectives

(Is there a clear purpose to the lesson? How do the lesson activities promote that
purpose?)

Literacy- Developing pupils oracy skills.

Each pupil stands up in front of the whole class and discusses every object that they
have brought in. |
“The class teacher asks further questions on each of the objects- “Who is in your |
photograph?”, “What’s your favourite dinosaur?”, “Why is this your favourite?”

Class teacher encourages children to use descriptive words- “What does it el ike?”,
I the dinosaur big or small?”, “What colours are on there?”.

Direction
(Are the students clear about what they are doing and how to o it well?)
Pupils reinforced consistently about the rules of the activity.

Pupils asked further questions on each of the objects to encourage them to talk more

about each of them.

‘Access and challenge
(Are all students able to engage in the lesson? Are all students challenged?)
Questions are only asked by the class teacher, class pupils do not participate in the

discussion by asking questions.
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OBSERVATION / FIELD NOTES
(Questionsadated from ietche Wond 2016)
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