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The learning programme I have designed is called People Management within the Work environment. It is a ten week module that will comprise of one hour weekly sessions. 
The course is a Level 4 module, taught within a Business Management programme at the Business School of UWTSD. 
The course is aimed at developing skills for people management and good leadership strategies by appreciating and learning about the complexities of individuals and differing personalities. 
It is an introductory module for students aiming to progress into professional management roles. 
The course sessions include:
· Defining the People Management role
· Understanding differing Personality Types
· How different personalities will respond to differing management strategies
· Assessment Prep and Theory
· Emotional Intelligence
· Assumptions and Bias

The course will comprise of interactive contemporary pedagogies (Ali, et al., 2018), naturally leaning toward formative methods of assessing the learners understanding throughout the programme, however the learner will be require to collaborate with a group and create an end of module presentation. The presentation will discuss the importance of People management within the work environment. The learner will present within a group of 4 and the presentations will each be required to be 20 minutes in time. A 500 word speaker note with references will additionally be required from each learner.
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The target audience for this module are level 4 learners of all ages. The course would benefit a learner studying a Business qualification, hoping to pursue a career within management or a person who is already within a leadership role and would like to enhance their skills and knowledge within the subject area (Oluwalola, 2019). 
The course would benefit students pursuing a career that would include engaging with peers, internal agencies, external parties, people in general, as it promotes an of awareness of understanding and appreciating differing personalities and individual complexities. The course additionally delivers methods for responding to differing people and how to manage ones’ own emotional intelligence through self awareness and social intelligence skills (Goleman, 2000). 

According to (Goleman, 2000) organisations are placing far more value on employees and prospective employees that are able to demonstrate personal skills such as empathy, initiative, adaptability and social awareness. The focus is stated to have shifted slightly from the educational qualifications and hard experience to the soft skills such as emotional and social intelligence that are now being considered as valuable attributes to an employee and their value of human capital within the workplace. 
The argument by (Viorela-Georgiana, 2014) highlights the importance of higher education and formal qualification positively impacting the economy, as employment rates for graduates are stated to be higher than those with less formal qualifications. However, transferrable social skills such as effective people management are hailed by (WEF, 2017) as ‘life saving’ due their ability to excel an employees’ professional capabilities in addition to potentially presenting skills to manage work stress and anxiety. (WEF, 2017) highlights the impact colleague behaviour can have on an individual, positively or negatively, therefore if a person is self aware with good standard of genuine people management skills, the opportunity for stress is somewhat reduced.
Therefore, the justification for the presentation of the People Management module is to ideally assist the students with colleagues in a professional role, in addition to self awareness, inspiring career progression and alleviated stress levels at work. 
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· To gain an understanding of how personality types can influence people management styles
· To examine a variety of strategies to assist people management in the work environment 
· To provide learners with an insight into how Emotional Intelligence may assist people management in a work environment

The learning objectives have been produced by considering the skills and knowledge the student would benefit from, to take into a professional people management role. According to (Tomaževič, et al., 2017) People Management within a professional environment or leadership role, involves many factors, it does not simply entail ensuring targets are met and tasks are completed. Versatility and self awareness would need to be adopted as the role would entail many skills to successfully manage a variety of diverse individuals. Therefore, the Learning Objectives reflect what the curriculum provider feels would enhance the students’ chances of professional success and reduced stress levels within their professional role
 
[bookmark: _Toc33810461]The Learning Outcomes

· Design and plan people management strategies for the workplace
· Establish personality types for a variety of demographics
· Deliver a presentation discussing the importance of People management within the work environment 
· Critically review current literature in relation to personality types and people management strategy 
The Learning Outcomes are according to (Petty, 2014) a method of demonstrating that the information and knowledge has been absorbed and retained by the learner. The Learning Outcomes for the module have been strategically identified as transferable skills that would be of benefit to a successful manager of people, within a professional environment. (Gleeson, 2013) urges people designing curriculum to consider how transferable the information and content would be to an actual role of employment.
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Within a programme of education, the module design can often include learning aims and objectives that are usually quite measurable within formative and summative assessment strategies. The teacher designing the course will often create a programme in a way that allows them to establish how the learner is engaging with the taught material and the information relayed. However, within an educational programme there are often included, embedded cross cutting enhancement themes (Kitzes, et al., 2007). These elements are not set aims and objectives, they are considered a by product of the learning experience and provide the learner with exposure to additional elements such as team working, use of technology, equalities and more. Due to radical changes in technology, demographics and the ever-evolving business world, it is important for the students to experience the embedded elements and learn additional skills (Kitzes, et al., 2007).
Within the learning programme the following cross cutting enhancement themes have been identified:
Equality and Inclusion – The learning programme is devout to establishing the importance of differing personalities and complexities of individuals, including the students’ own emotional intelligence awareness. By including topics and content that relate directly to differences in people and techniques to assist how the learner could adapt and respond in a professional environment, has been highlighted by (Denby, 2015) as a respectable manner in which to promote equality and inclusion.
Working with Others – Within the learning programme there are team work class activities, in addition to an end of module group presentation. By assigning graded group work to the students they are inevitably in a situation where they will have to collaboratively work with peers in order to complete the module. In addition to promoting contemporary pedagogies, working with others is incredibly important for professional preparation, as many of the students may not have previously experienced team work situations (Smith, et al., 2017)
The Use of Technology – The activities included in the learning programme involve the use of emergent technologies. The students will be required to use a smart device to participate in the story and quiz and will be required to use a smart board for the end of course presentation. The course will be presented on occasion via Mentimeter, which is an interactive alternative to PowerPoint. The use of emergent technologies has been promoted by (Somekh, 2007) as a commendable contemporary pedagogical method, that enhances the learning experience for the student in addition to preparing them for technological interaction in world where technology is evolving at quite some speed. 
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The teaching strategies planned for the learning programme are interactive contemporary pedagogies, designed to engage the learner and motivate active learning, in line with theory presented by (Smith, et al., 2017). According to (Smith, et al., 2017) interactivity in the classroom has been proven to assist in the retention of taught material, in lieu of passively receiving the content via traditional chalk and talk methods. By physically moving or engaging in classroom conversation, the learner is far more cognitively stimulated and can additionally contribute to their peers learning experience also. 
The contemporary pedagogies were strategically selected additionally, as andragogy requires the appreciation of adult learners’ prior experience and knowledge. The contemporary applications allow for fluidity and the ability to adapt the lesson in line with how the student responds. The scaffolding would have to be created, in order to ensure the content was delivered and the learners received the relevant information, however the student led approach has been hailed by (Hulan, 2010) as a method well suited for students within higher education due to the range of ages and abilities. 
The use of contemporary pedagogies including interactivity through emergent technology would appear to be beneficial for the module, however (Livingstone, 2019) prompts the consideration of all factors within emergent technology. For example, should the technology fail, that would then hinder the learning experience should it be reliant upon the technological facility. (Livingstone, 2019) states contingencies should be in place to remedy such issues, in addition to ensuring a student would not miss out on any information or experience should they not own the included smart device. For the purpose of the module at UWTSD the student has the option of loaning a laptop for the duration of the lesson. 
The contemporary teaching methods mirror the Humanist learning theory and the constructivist methods (Orón Semper & Blasco, 2018), furnishing the module with a holistic and student focused theme throughout. 
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The teaching methods chosen for the module create strong links to two concepts of learning theory, Humanism and Constructivism. 
Humanist learning theory concerns itself with the learner experience and the student as an individual. The journey of the student is far more relevant within the concept than the outcome driven data. People are individual, complex and are motivated to learn and driven to engage with education in a variety of manners. The Humanist learning theory (Lepičnik-Vodopivec, 2019) accepts and appreciates the individuality of a single learner and therefore promotes methodologies that embrace the holistic approach to curriculum and education. To understand the Humanist concepts, consider Maslow’s Hierarchy of Needs (Soni & Soni, 2016) within curriculum. The holistic approach encompasses all levels of the pyramid; the learner is provided with a comfortable place to study, refreshments are available and the learner is in a safe environment, however by incorporating Humanist concepts, the learner is additionally appreciated as an individual, promoting belonging. Via a student led approach within contemporary pedagogies the student is encouraged to participate, enhancing self esteem and by focusing on the student journey as a whole, the learning experience will provide far more than a certificate of education, it could promote self-actualization through additional skills, competencies and confidence (Viorela-Georgiana, 2014).

The Humanist method compliments the contemporary pedagogies chosen for the module, due to the nature of the teaching style satisfying a Humanist learning theory. 
The additional reason for the Humanist approach is the hope that the learner will recognise the techniques utilised to accommodate the Humanist learning experience and apply those methods in a professional people management role. The learning concepts fit in with the actual taught material, as the module discusses appreciating people as individuals, as does the Humanist concept (Mather, 2008).

As much as the Humanist theory fits well with the module design and content (Kirschenbaum, 1991) argues the rationale for applying Humanist methods does not always outweigh the practicality of application. (Kirschenbaum, 1991) states Humanist methods are sometimes considered an unachievable ideal, due to the differences in people and abilities, background, class, morals etc. Therefore, for the purpose of the course, the students and the module will require formative evaluations as the course progresses, to ensure its feasibility. 

Constructivism learning theory is again a very student led method, however it ensures the teacher provides the learner with the appropriate scaffolding to create a learner journey that incorporates contemporary pedagogies, however remaining on the path required for the student to absorb the taught material and subsequently gain the certification. The constructivist approach ensures the framework is in place to successfully apply varying teaching methods whilst preserving order and organisation. Within the approach, the teacher is able to provide the learner with models, hints, direct instruction and is additionally able to adjust the scaffolding in line with learner needs and progression, whilst appreciating the learners previous experience and knowledge and the attempt to contextualise it within the curriculum and newly taught information (Bernauer & Fuller, 2017). 

The Constructivism learning theory is also applicable within the module as it complements the Humanist concepts and contemporary pedagogies utilised. To present a completely student led module and taught session would appear to be the ideal contemporary pedagogical approach, however the learner would require learning scaffolding for a few reasons; there is specific content and theory the student will be required to retain for their professional progress, therefore the scaffolding can provide a soft structure to ensure the material remains within context. The learner will additionally need to be pushed on occasion to the next level, to a further understanding and new information, this can also be achieved according to (Bernauer & Fuller, 2017) by providing a constructivist method.

Constructivism suits the module as a whole as it fits well with the contemporary pedagogies and the Humanist learning theory, however caution should be applied as (Bowers, 2005) highlights Constructivist methods may cause initial confusion for higher education students who are attempting to contextualise their individual previous knowledge and experience with the new information they are being taught. The concern is that the teacher may provide an outer structure that then relies on student initiative and fails to supply enough direction. 

The module is a level 4 course, therefore great care will need to be applied to ensure the learners are understanding and retaining the material, theory and concepts being delivered. (Ghaye, 2011) highlights an acceptable method of ensuring learning theory is satisfactory is via reflection practice and formatively assessing the students as the course progresses, in addition to recapping lesson objectives to gauge whether the information has been relayed.
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Due to the nature of the module, first year higher education students, formative assessments would be an ideal strategy to ensure the theory and information was being clearly understood and absorbed by students throughout the learning programme, as it also fits in with the Humanist methods and does not rely on end of module outcome based results. Formative methods encourage the teacher to establish how the learner is progressing throughout the module, in lieu of postponing a measurement of success until the end of the course (Ali, et al., 2018).
The scheme of work for the module includes group work, class discussion and an informal quiz to assist the teacher in establishing how the learner is engaging with the material as the course progresses. However, there is a summative assessment as the course concludes. The summative strategy is largely based on the group presentation, affording the learners the opportunity to create the presentation as the course progresses, adding to the aim of a learner journey, not just an end of course assessment. The learner has an additional summative assessment of 500 word speaker notes, as (Clegg, 2006) promotes the importance of a learner being able to independently demonstrate what they have learned throughout the course. 
To ascertain whether the module is relevant, understood and how the learner engages with the pedagogical methods and content would entail an evaluation process. There are a number of ways this can be achieved, for example Kirkpatrick’s Evaluation Model (Reio, et al., 2017) that aims to measure the success of the curriculum in four stages; 
Reaction – establishing the learners’ response to the module via questions and discussion. For the purpose of the teaching programme, the learners will be encouraged to participate in lots of classroom discussion, permitting the teacher to establish how the students are engaging with the material and processes. Classroom discussion has been supported by (Cardullo & Wilson, 2018) as relevant and relatively straightforward means of finding out how a learner is progressing.
Learning – establishing the learners’ expertise and knowledge via informal/formal tests.
Within the scheme of work there are lessons that involve quizzes and classroom discussion, in addition to a recap session, that are considered formative assessments. The informal methods will allow the teacher the opportunity to softly assess where the learners are, regarding the information and new knowledge (Strom, 2014) . 

Transfer – assessing how the individual has changed in behaviour as a result of the training/education. 
(Reio, et al., 2017) discusses the difficulty in assessing behavioural changes in students as a result of a higher education learning programme, as behaviour is more difficult to quantify as opposed to knowledge or ability, as the student may not spend enough time with the teacher for pre training behaviours to be properly established. The ideal for the module would be for the student to become more self aware and this would hopefully become apparent via the manner in which the student participates in class discussion and group work

Results – how the overall experience has impacted the learner through quantifiable data. 
Outcomes based utilitarian modules would rely heavily on exam and or assessment results (Patriotta & Starkey, 2008), however for the discussed module, it includes a collective of formative and summative assessment. The reason for the formative elements is to establish how the learner is progressing throughout the course, in order to adjust and tailor the lessons – within reason, to accommodate the students needs, enlisting Humanist concepts. The formative element is to prepare the learner for that type of assessment in education and professionally, in addition to promoting independence in a very peer involved course, an allowance for an element of student autonomy (Cardullo & Wilson, 2018). 
According to (Ghaye, 2011) reflective practice is an integral component of a successful learning programme, therefore the teacher will be encouraged to regularly participate in reflectively assessing how a session worked, or didn’t. The teacher will use a model such as Gibbs Model of Reflection (Gibbs, 1988) to establish what went well, what did not go well and how improvements may be applied for the future.
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