Reflection on Microteach – Assignment 1
The use of writing in a reflective manner encourages people to think about experiences and thoughts, to help gain a better understanding of themselves, and has been applied in educational settings, in order to further learning and growth of individuals (Hassan, 2023). Gibbs reflective model provides guidelines that are well structured and are therefore used a lot in educational settings to allow teachers to achieve more effective reflective writing (Hashim et al, 2023), and therefore for this assignment, I am using Gibbs reflective cycle.
There are six distinct stages to Gibbs reflective model, which are the description of what happened, the feelings, an evaluation, followed by an analysis, conclusion and lastly the action plan (Ocampo et al., 2025).

Description
Firstly, I decided I wanted to do a practical lesson with some theory because, as Fallace (2023) states, to ensure all students are included, teaching should be visual, auditory and kinaesthetic. Therefore, to plan the lesson, I wrote a lesson plan with what I wanted the students to achieve and then a PowerPoint to assist this, because as the basic teaching model suggests, there is four stages to the planning, the objectives, the checking of entry behaviour, meaning previous knowledge, the teaching techniques and finally the assessment (Reece & Walker, 2007).  Then, on the day of the microteach, I introduced the topic of sowing seeds with some learning outcomes, because as stated by Avis et al (2019), specific objectives are to the point and a verifiable sentence to what is expected from the learners. This followed into finding out the entry behaviour of students via a quick question and answer on the board, as acknowledged by Reece & Walker (2007), it tells the lecturer previous knowledge of a topic, as well as learning abilities and motivations for the topic. I then went through a few slides discussing why we sow seeds indoors and the stages to sowing the seeds, and then we moved onto the practical task of sowing seeds. The practical task was to sow two different types of seeds into sustainable pots and allow students to experience what the theory was teaching them, whilst giving them a comfortable environment so they felt like they could ask questions about it. Curzon (2003) states that the basic needs of the students have to be fulfilled to ensure that they can learn effectively. 

Feelings
Leading up to teaching, I felt very nervous as I wasn’t sure how my timing would go and if I could ensure the students went away at the end of the lesson with the correct knowledge, because as discussed by Curzon (2003), throughout a lesson, the teachers goal communicate with students, motivate them and keep their attention on topic to ultimately achieve the lessons objective is. Throughout the lesson I felt very calm and under control, but I feel like that is in connection to the environment that was created in the classroom and students being involved. Hertzberg two factors theory suggests that there are two components that influences the motivation, including the hygiene factors, such as working conditions provided and the motivators, like the achievements (Furnham et al, 2009) which I believe were achieved in the lesson providing this environment, assisting with achieving the professional standard of showing commitment to students, their learning and well-being (Welsh Government, 2023). At the end of my lesson, I did get a bit overwhelmed as my timings had not gone as planned and therefore the lesson finished earlier than expected. 

Evaluation
The lesson itself went well, as I was able to carry out my whole lesson with students being very interested, and the exit cards task at the end confirmed that students had further knowledge of sowing seeds. Exit cards allow teachers to evaluate their teaching abilities immediately after the class, as well as assist in co-learning, as they allow students to inform the teacher of concerns or learning, which could improve the learning outcomes in the future (Patka, 2016). The lesson also had stages to it that flowed starting with the information, then the practical task and lastly checking understanding of the lesson. As spoken about by Conklin (2005), Blooms classic work is shown as a hierarchy that has levels needing to be achieved and built onto, starting the knowledge, so the facts to remember, followed by comprehension, the understanding of what they know into their phrases and lastly the application, using both knowledge and comprehension to achieve the result. Although as stated in my feedback, I need to consider the questioning I use at the end of the lesson, to ensure open questions are used. In the lesson, I additionally used to bilingualism, starting the lesson with some Welsh and having Welsh titles, in line with the professional standards of giving equal opportunities and promoting inclusivity, whilst considering the importance of Welsh and using bilingual language (Welsh Government, 2023).

Analysis
When it comes to the amount of time a teacher spends having thoughts about the lesson to teach, the majority of it is likely to be the planning behind presenting the specific concept involved (Eley, 2006), which I agree with as I wanted to ensure I could teach the correct knowledge to the students, and as stated in feedback from my tutor, the planning of the lesson and management of learning was apparent in the teaching.
In teaching this lesson, it was important to ensure that all students were included and therefore the visual, auditory and kinaesthetic learning style was undertaken, with Fallace (2023) explaining that visual learners understand throughout viewing information like written text or images, auditory learners prefer learning by listening to topics being explained, and kinaesthetic learners learn through taking part in a task. The lesson I taught consisted of a power point to see visually, myself speaking about the information and a practical task. 
In alignment with the professional standards within teaching, it is about creating an environment in which learners can be involved as themselves and within the group, whilst ensuring that learners receive feedback in a constructive manner to progress, while guiding the learners to take responsibility for their own learning and how they can develop (Welsh Government, 2023). Within the lesson, an environment was created so that students knew what was going on within the lesson, how long the lesson would be and with a friendly manner, it made the students and myself feel comfortable. In connection with Maslow’s hierarchy of needs, for an individual to achieve a goal, there are several levels of behavioural patterns that need achieving in order, consisting of physiological needs, needs for safety, belonging needs, the self esteem needs and then finally it will lead to self-actualization, which can be achieved by the cognitive growth of the individual (Curzon, 2003).
At the end of the lesson, I was able to assess if the student’s knowledge had increased via three methods, through seeing what they had made in the practical task, returning to learning objectives to review them with students, and by completing the exit ticket. A practical task is evaluated by the student achieving precise objectives that are given (Curzon, 2003). I was present throughout the lesson and provided students with feedback throughout, whilst students showed enthusiasm throughout the lesson and at the end, expressing that they wanted to continue growing knowledge and sow more seeds. (Reece & Walker, 2007) states that the type of feedback given, as well as the quality of it can impact the way students improve, with it being important for it to lead to the improvement in students on the subject. 

Conclusion
The overall experience of teaching went well, with students showing lots of engagement with the information and practical task, showing myself that I had almost achieved an informative lesson based on a psychomotor skills lesson. Reece & Walker (2007) identify five steps for the instruction and learning including the analysis of the skill, checking entry behaviour, training of the steps for the skill, a demonstration of the skill and finally practice the skill, with feedback being received. In reviewing these steps, for next time, I need to ensure I include a demonstration. 

Action plan
In lessons to follow, there are several points that aim to improve on, including ensuring that I write on the board in a larger font next time and to not use all capital letters on the power point. As spoken about by Welsh Government (2023), all learners need to be treated with fairness and equal, as well as advocating inclusivity. At the end of my lesson, I had time left where I did not have content for, and therefore for the next lesson, I will ensure I consider my lesson plan with better timings and add further content, like the demonstration of what to do. Although as stated by Reece & Walker (2007), the intention of a lesson plan is to guide individuals through their lessons, but even when a lesson plan is detailed, it needs to be provisional and flexible as not every eventuality can be planned for.
As mentioned by Hassan (2023), writing a reflective piece assists further learning and growth of individuals, which in the case of this lesson, has assisted me to outline points for further teaching. 
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