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	Disgrifiad byr o’r gweithgaredd 
Brief description of the activity 

	
Using a story sack to re-enact the story of the ‘Three Little Pigs’ by using handmade finger puppets. The story sack also included card games, such as snap, and a matching game where children would match the picture card to the matching word. Colouring sheets were also provided.


	Nod/Amcan y gweithgaredd                                          Aim/Objective of the activity

	
The aim of this activity was to enhance many aspects of children’s development. The children’s intellectual development was promoted when counting the pigs in the story and when playing the card games provided. Their physical development was promoted when using the finger puppets. Likewise, their creative development was also promoted when using the colouring sheets provided and when re-enacting the story. Furthermore, their language and communication development was supported when re-enacting the story and when reading and saying key words of the story. The activity also allowed children to explore their imagination and their emotions, especially during the story.


	Eich rôl chi                                                                   Your role

	
 My role was to create the activity which was fit for purpose. I ensured the activity was safe to use and there were no loose thread on the puppets. I also ensured the laminated cards did not have sharp corners, by cutting them in a rounded shape in order to prevent risk of harm.

 I followed health and safety policies and legislations in order to ensure the activity I was implementing was suitable and did not oppose any harm to the children. The policies and legislations I implemented and considered included the setting’s Health and Safety policy, the Health and Safety at Work Act 1974, guidelines put in place by the United Nations Convention on the Rights of the Child, and the Children Act 1989. As deemed with great importance by the Children Act 1989, ‘the welfare of the child is paramount’; therefore it is important for practitioners to ensure activities within the setting are safe (Legislation.gov.uk, 2018). A risk assessment was also carried out before implementing the activity in order to ensure the activity was safe for both staff and the children.

 
I chose a group of four children who had finished their work with the class teacher to take part in the activity. I read the story to the children, whilst prompting them to read certain words with me using phonics. 


	Agweddau cadarnhaol – pam?                                    Positive aspects – why?

	
There were some positive aspects during the activity. The activity provided children with many activities to support their development. The children were engaged throughout the activity therefore this showed the children were enjoying the activity as well as learning from it. 

There were also enough resources for all of the children to be able to take part – such as the puppets, worksheets, and playing cards. Likewise, there were enough crayons for the children to use to colour in, and enough space around the table they were sat when colouring in their pictures. 

	Agweddau heriol – pam?                                             Challenging aspects – why?

	
There was not much time allocated to do the whole activity, as it was approaching lunchtime and we only had half an hour to read the story, play with the card games, and to colour in the pictures provided. This resulted in the pictures being rushed, leaving some of the children feeling frustrated. I found it challenging to fit in all the activities within the allocated time, which resulted in me not being able to provide the children with the experience I had hoped to give them. 

I also felt there was not enough space provided to do the activity, especially when children were re-enacting the story with me using puppets, which led one of the children to push one of the other children. I explained to the children that if they wanted to continue with the activity, they mustn’t push one another. 

	Pa wybodaeth arddangoswyd?                              What knowledge was demonstrated?

	
During the implementation of the activity, knowledge of the setting’s Health and Safety policy was demonstrated, as well as the Health and Safety at Work Act 1974. Knowledge of these guidelines was demonstrated through ensuring there were no hazards or risk of harm to children and staff members during the activity. A risk assessment was also carried out beforehand which also demonstrated knowledge on health and safety guidelines.  

Furthermore, knowledge on the Equality Act 2010 was displayed as I was treating all children within the activity equally, regardless of their ability or their developmental stage. (Legislation.gov.uk, 2015).
Knowledge of Albert Bandura’s Social Learning Theory was also demonstrated, as the children were copying and repeating my actions during the story.


	Pa sgiliau arddangoswyd?                                       What skills were demonstrated?

	Although time was scarce, time management skills were demonstrated as I finished the activity with the children within the allocated time. 

Performing skills were also demonstrated during the activity, especially when I was reading the book to the children, and changing my tone of voice depending on the character – this resulted in the children becoming more engaged.

As the story sack was handmade, this displayed creativity skills. All the contents of the story sack were made by me. 


	Pa werthoedd arddangoswyd?                                 Which values were demonstrated?

	Inclusivity was demonstrated as all the children within the group were involved in the activity. However, to extend this further, the whole class could participate in future practice.

Sensitivity towards the children was also displayed as I helped them if they required support during the activity. 

I also displayed equality, as all children were treated fairly during the activity. 

Independence was displayed through creating the activity on my own, as well as implementing the activity on my own. This required effective decision making. All the resources were handmade. 


	Beth allai cael ei wneud yn wahanol?  Pam?
What could have been done differently?  Why?

	
Within future practice, I would create another story sack, using a different story. I would try to include a story where all of the children in the class could participate, in order to ensure equality is being demonstrated. 

I would also try to allocate a longer session so the activity isn’t rushed, and the children have more time to participate in the activity, and can develop their skills further. 

I would also provide the children with an alternative creative activity, for example, instead of colouring in pictures from the story, they could make masks from paper plates of their favourite character. 
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The Importance of Reflection and its Main Purposes
Being a reflective practitioner is deemed essential when working in child care settings. The aim of reflection is to improve practice in order to increase the quality of provision for the practitioners as well as others who use the setting, such as children and other members of staff. This view is supported by Paige-Smith and Craft 2008.
Reflecting on practice allows practitioners to detect what went well during a task or an activity, as well as detecting areas for improvement (Bruce, 2010:306).
Furthermore reflection is important in order to ensure that current legislations and policies are being implemented, such as The Care Standards Act 2000, Children and Families (Wales) Measure 2010, as well as the setting’s policies. For more information, visit www.careinspectorate.wales 
How to Reflect on Practice
In order to become a reflective practitioner, practitioners must understand how to reflect on their practice. There are various ways in which practitioners can reflect on practice. Tassoni (2012), states that one way practitioners can reflect on practice is by devising and completing a reflective log. A reflective log is typically completed after doing a task or participating in an activity. The reflective log should contain sections for the practitioner to fill in which enables the practitioner to think about what went well during the activity or task and what could be improved (Bruce, 2010).
Models on reflection have also been devised over the years. These are useful to consider when reflecting on practice. There are a variety of reflective models to be considered. Turn overleaf to find out more about reflective models. 

The Importance of Reflective Practice Within Early Years Settings
What is Reflective Practice?
Reflection is a term used to describe thinking about a past experience in order to develop a new understanding and identify issues about that experience (Appleby, 2010:10).  
Reflective learning implies a sense of mindfulness and exploration, which allows practitioners to develop a wider understanding about an event or an experience, or allows practitioners to discover and learn something new (Moon, 2008:26).
Being a reflective practitioner involves analysing your work and practice using a critical method, and taking account of what was good about the experience and what could be improved (Canning, 2010:13).
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The Reflective Process (Charles Darwin University, 2011).
The Advantages of Reflecting on Practice
· Increases knowledge – practitioners develop an understanding of how their professional practice is portrayed, and can learn new skills through reading feedback (Tassoni, 2012).

· Identification of strengths and areas for improvement – Practitioners can recognise areas for improvement, and approach the situation via an alternative method. 

· Demonstrates good quality practice -  When reflecting on practice, this portrays that practitioners are aiming to improve the quality of provision for the setting’s users and for themselves (Pascal & Beatram, 1997).
The Disadvantages of Reflecting on Practice
· Time consuming – busier practitioners may have limited time to carry out their reflection, which can lead to incompletion or inaccuracy of reflection.

· May lead to negative thoughts – some practitioners may only focus on the negative aspects of their feedback or reflection, which may result in them not wanting to reflect again. (Tyler, 2010)

· Fear of judgement – practitioners may feel under pressure if being observed or assessed, therefore they may try to avoid reflection. (Meggitt, 2010)

Models of Reflection
There are various reflective models which provide useful outlines for practitioners when carrying out a reflective piece of work. Below are some examples of reflective models which can be used in practice.
[bookmark: _GoBack]David Kolb’s Learning Cycle - This model 
of reflection consists of four elements.
 The cycle begins with the heading
 ‘Concrete Experience’. The cycle then
 progresses onto ‘Reflective Observation’,
 which is then followed by ‘Abstract
 Conceptualisations’. The cycle then ends
 with ‘active experimentation’.                                           (Regis University, 2013).
 For a deeper explanation, visit www2.le.ac.uk/departments/gradschool/training/eresources/teaching/theories/kolb
Graham Gibbs’ Reflective Cycle - This reflective cycle is made from a series of six steps to aid practice. These steps are:
· Description – The practitioner will give a description of the activity.
· Feelings – How the practitioner felt during the activity.
· Evaluation – Here, the practitioner would think of how the activity went and consider what went well during the activity and what could have been improved.
· Analysis – The practitioner would look deeply into why the activity went well or why it didn’t go as expected.
· Conclusion – This will give a holistic view to how the activity went.
· Action Plan – This involves thinking of what to do if the situation arose again provides practitioners with the opportunity to set targets for the next activity (Oxford Brookes University, 2018).
Challenges which may arise during reflection and how these can be overcome
Practitioners can be faced with some challenges during the reflective process. Some challenges which may arise include:
· Time – Reflecting on practice requires some time, and may be time consuming. Practitioners can overcome this challenge by allocating time by creating a schedule to give time to reflect on practice (Pascal & Bertram, 1997).
· Attitudes – During reflection, some practitioners may only focus on either the positives aspects, or the areas for improvement. This can result in an unrealistic outlook on practice, and can lead to difficulty maintaining good quality practice. This view is supported by Canning (2010).
This challenge can be overcome by reflecting on practice with a peer in order to gain an insight from an alternative point of view.
· Lack of knowledge –In order to successfully reflect on a piece of work or a task, it’s important for the practitioner to select a model suitable for them. Practitioners may be faced with the dilemma of not knowing which model to choose during reflection. 
This challenge can be overcome by reading over each model of reflection thoroughly, and then carefully selecting one which is suitable (Tassoni, 2012).


[image: Image result for kolb learning cycle]


















Element 4 – Personal Development Plan
	Area for further development  
	Why?
	How?
	Who/Where?
	When?

	1. Develop further knowledge on how to support children who have disabilities. 



	In order to ensure I can provide the best possible experience for the children.

To ensure the setting is suitable for the children, and whether any adjustments can be made.
	I could develop my knowledge on this area by attending courses which are relevant to children who may have disabilities and ensuring I have adequate training. 


I could also do some research.




Furthermore, I could ask my peers who may have considerably more knowledge than me on the area for any advice on how to support children with disabilities.

Raising questions on how to support children who have disabilities within staff meetings. 
	I could arrange for a spokesperson for an organisation or a course to come out to the setting to inform members of staff on how to support children who have disabilities.

Research could be carried out at home, using sources such as books and websites. I could also use resources in the library.

My peers within the setting could provide me with knowledge. 




Meetings amongst members of staff within the setting could enable me to enhance my knowledge. 
	This could be achieved within the next month before I start working in a nursery.

	2. To complete a First Aid course. 



	In order to ensure I am aware of what to do if a child or member of staff becomes unwell or suffers from an injury. 

A First Aid certificate is also deemed essential in most workplaces. 
	By completing a First Aid course.
Looking over notes from previous First Aid courses I have completed. 

I could also reflect on the setting’s Health and Safety policy. 

	Undertaking a course within the workplace provided by a qualified First Aider. 
	To be achieved by April.

	3. Develop public speaking skills. 



	In order to be able to speak to many people at once without hesitation. 

In order to enhance professional portrayal.
	By speaking publicly regularly.

Practise public speaking in my own time. 
	Within the setting.


I could practise public speaking at home can be done at home.
	To be achieved by September, before I return to university for my final year.

	4. Improve my time management skills. 


	
In order to ensure I finish tasks on time by allocating an appropriate amount of time.
	
This could be done by setting several timers in order to know how much time I have left to complete an activity.

By allocating more time to do activities and tasks. 

	
In university and within childcare settings. 
	
To be achieved by 1st March 2018. 

	5. Improve my reflective skills. 



	In order to improve assignments and the quality of my work in order to achieve better grades. 
	By reading thoroughly through feedback which has been given to me.

By researching reflective models and choose to follow one which may appeal to me. 

	I could look at the feedback given to me from my lecturers. 

Research reflective models online, or have a look in the library for some relevant books on reflection. 

	To be achieved by September 2018. 

	6. Revise the setting’s Safeguarding policy.



	In order to ensure that I am still up to date with the procedures to follow if an issue regarding safeguarding arose. 
	By obtaining a copy of the setting’s Safeguarding Policy and reading through it.

Ensure I understand the procedures, and ask a member of staff if I am unsure of anything.
	I can obtain a copy from the setting’s staff room. 


I could ask questions to members of staff within a staff meeting. 
	To be done on a monthly basis. 
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