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Theirs is yon house that holds the parish poor, 
Whose walls of mud scarce bear the broken door; 
There, where the putrid vapours, flagging, play, 
And the dull wheel hums doleful through the day; 
There, children dwell who know no parents' care; 
Parents, who know no children's love, dwell there! 
Heart-broken matrons on their joyless bed, 
Forsaken wives, and mothers never wed; 
Dejected widows with unheeded tears, 
And crippled age with more than childhood fears; 
The lame, the blind, and, far the happiest they! 
The moping idiot and the madman gay. 
Here too the sick their final doom receive 
Here brought, amid the scenes of grief, to grieve, 

The Village George Crabbe 1773
	OVERVIEW


 The focus of the study will be upon pre and post 1834 legislation of the Poor Law system in England and Wales and its impact upon communities within South-west Wales. Accompanying, and running parallel with this study will be a review of public and mental health legislation and attitudes, especially on how legislation was implemented within our area of study. The module aims to show the various methods pre 1834, of relieving the poor and how attitudes hardened during periods of economic hardship. By studying a number of primary sources the aim is to compare and contrast the administration of Poor Law relief in different localities within our area of study, in addition to exploring the causes of poverty.

The study of the situation post 1834 will focus on the Poor Law Amendment Act, its administrative structure, and the defects of local government in implementing certain aspects of the law. The economic structure of the area will be assessed and a comparison made between rural and industrial areas with particular emphasis on the causes and impact of the Rebecca Riots.

 By looking at health legislation during the nineteenth and early twentieth centuries, the course aims to assess government involvement and the impact which legislation had upon towns and individuals. An in depth study will also be made of mental health provision within our area of study.

This module arises out of my research since 1990 on the social history of poverty and medicine especially in south west Wales. Of particular interest were the changes that were brought about during the transition period of old and new, and the reaction of localities to these changes. An offshoot of research into poverty was a growing interest in public health and its effect on people’s economic well being, and from that the ‘forgotten history’ of mental health provision during the nineteenth and early twentieth century.
The module therefore builds-on, and is informed by these research interests and, I hope, reflects my ongoing enthusiasm for the subject. As my research evolves and my reading on the subject continues so too does the module.  Although influenced by my research interests, the module is not narrowly defined by them. It does not seek to be a comprehensive guide but hopefully it offers an informed and detailed introduction to the major issues that helped shaped social policy in south west Wales during the nineteenth and early twentieth centuries.

AIMS OF THE MODULE

(AIMS DEFINE THE BROAD PURPOSE OF THE MODULE)
· To explore the history of  health and social provision in the period 1800 – 1945 through a series of topics and themes to break with notions of a progressive evolution

· To study the role of the individual, parish, union, and the state in dealing with poverty

· To investigate how poverty and public health were perceived, and how it reflected and contributed to social values

· To integrate the history of poverty and public health into British History in the period under review

· To encourage independent assessment and understanding of how such concepts as poverty, class and health has shaped social policy

· To promote a critical understanding of primary source material (printed and archival) relating to the history of poverty and health

· To encourage students to express their ideas and assessments on themes and topics in the history of poverty and health

LEARNING OUTCOMES
· to introduce students to the social history of poverty and health between 1800 and 1945 through different trends in social policy and their impact on individuals, parishes, unions, towns, and the state
· to encourage students to bring primary evidence to bear on their interpretations of secondary arguments about poverty and health in our period of study

· to assess such concepts as poverty, gender, health and institutionalisation  have shaped social policy

· to encourage students to evaluate critically the common assumptions found in historical writing on the areas of study.

· demonstrate a thorough acquaintance with the nature of poor law and health provision during our period of study, and evaluate its impact upon certain socio-economic groups in south west Wales

· understand that, owing to the wide range of interests encompassed in the New Poor Law, interpretations have to be assessed carefully

· appreciate that the problem of poverty and health in the study area was an aspect of changing social and economic developments.
OUTLINE OF TEACHING

2019
	Week 1
	Jan 22
	Introduction
	Lecture

	Week 2
	Feb 5
	The Old Poor Law
	Lecture

	Week 3
	Feb 12
	Crisis in Poor Law provision
	Lecture

	Week 4
	Feb 19
	The New Poor Law
	Lecture

	Week 5
	Feb 26
	How Cruel was the New Poor Law
	Lecture

	Week 6
	March 5
	Popular Protest
	Lecture

	Week 7
	March 12
	Public Health and Diseases
	Lecture

	Week 8
	March 19
	From Public to Individual Health
	Lecture

	Week 9
	March 26
	Mental Health Provision
	Lecture

	Week 10
	April 2
	Overview
	Lecture


TEACHING AND LEARNING METHODS
This module will be taught in two-hour slots through a mixture of lectures, discussions and document sessions.

· The aim of the lectures is not to provide comprehensive information on a particular topic but they are intended as an introduction to the salient features of major themes and topics, to identify the key issues. They aim to provide a framework for understanding, and should be thought of as useful starting points for further discussion and work.
· The sessions encourage discussion on specific issues, themes, concepts, historiographical considerations which are central to the module. Discussions provide you with an opportunity to collectively enhance your understanding of a subject, a forum for the expression of ideas, and to jointly explore themes and arguments.

· Document sessions offer an opportunity to further discuss and interpret primary printed or archival material.

ASSESSMENT

See general handbook for detailed information.

Assignment 1 ( 3,500 words): April 2
Assignment 2 (5,000 words):  April 30
ASSIGNMENT 2 QUESTIONS

Choose one of the following:

“Late-nineteenth century asylums were little more than warehouses for the insane”. Discuss with reference to south west Wales.

How effective was the implementation of the Poor Law Amendment Act of 1834 within the first twenty years in south west Wales?
In what way did demographic changes within south-west Wales during the first half of the nineteenth century affect the welfare and working practices of the population?

Would you agree that urban growth during the nineteenth century resulted in poor sanitation within the towns of south west Wales which resulted in a high mortality rate.

By studying either the Copper or tin plate industries, consider whether their impact was beneficial to the economy of south west Wales.
ASSIGNMENT 1 QUESTIONS
Choose one of the following:

Using local examples show how the introduction of MOH into towns in south west Wales helped to improve Public Health provision between 1870 and 1914.
By studying one particular Poor Law Union, show how the implementation of the New Poor Law Amendment Act of 1834 was administered between 1834-1850.

 By studying a particular subsidiary industry show how effective it was in relation to employment, working practices and financial stability.
 Show how parishes implemented poor law provision prior to 1834, and assess how effective it was. Study contrasting parishes to illustrate your answer.

CONTACT

· c.r.davies@uwtsd.ac.uk
USEFUL OVERVIEWS

Slack, Paul, The English Poor Law 1531-1782(1995)
Marshall, J.D. The Old Poor Law 1795-1834 (Reprint 1993)

Wohl, Anthony S. Endangered Lives. Public Health in Victorian England (1983)
Bedarida, Francois. A Social History of England 1851-1990 (Reprint 1994)
Floud, Roderick. The People and the British Economy 1830-1914 (1997)

Evans, Eric J. The Forging of the Modern State. Early Industrial Britain 1783-1870 (1989).

Robbins, Keith. The Eclipse of a Great Power. Modern Britain 1870-1975. (1993).
Jones, Ieuan Gwynedd. Mid-Victorian Wales. (1992)
Porter, Roy. A Social History of Madness. Stories of the Insane. (Reprint 1999)
Cule, John H. Wales and Medicine. A source-list for printed books and papers.(1980)
Davies Russell Secret Sin: Sex, Violence & Society in Carmarthenshire 1870-1920 (1996)

Caradoc Evans My People (reprint 1987)
J S W Gibson and C Rogers, Poor Law Union Records: 3. South-West England, The Marches and Wales (FFHS, 1993) 

J S W Gibson and F A Youngs, Poor Law Union Records: 4. Gazetteer of England and Wales (FFHS, 1993)

http://www.bopcris.ac.uk/

Session 1: Introduction

A historiographical overview of social policy and general attitudes to poverty and public health in the nineteenth and early twentieth centuries. The session will also consider the impact of population growth upon rural and urban areas and review the various theories surrounding this phenomenon.

Sources to consider:

Lecture notes.

Primary sources.

M. A. Crowther, The Workhouse System, 1834-1929 (1981)

Anne Digby, Pauper Palaces (1978)

Derek Fraser (ed.), The New Poor Law in the Nineteenth Century
Thomas McKeown & R. Record “Reasons for the Decline in Mortality in England and Wales during the Nineteenth Century”, Population Studies (1962)

Thomas McKeown, Modern Rise of Population (1976)

F. B. Smith, The People’s Health (1979)

Simon Szreter & Graham Mooney, “Urbanisation, Mortality and the Standard of Living Debate”, Economic History Review (1998)

M. Anderson, “Social Implications of Demographic Change”, in Thompson (ed.), The Cambridge Social History of Britain 1750-1950, vol. 2 (1990).
Michael Anderson, British Population History (1996)

Thomas McKeown & R. Record “Reasons for the Decline in Mortality in England and Wales during the Nineteenth Century”, Population Studies (1962)

R Woods. The Population of Britain in the Nineteenth Century. (1992) 

Session 2: The Old Poor Law

 Questions to be considered:

How effective was the old poor law nationally and within our area of study?

Was the old poor law expensive?

Did the old poor law encourage rather than discourage poverty amongst the labouring poor?

What manner of provision was available under the old poor law system?

Sources to Consider:

Lecture Notes

Primary Sources
Slack, Paul, The English Poor Law 1531-1782(1990)
Marshall, J.D. The Old Poor Law 1795-1834 (Reprint 1993)

Marshall J.D. 
The Old Poor Law 1795-1834 (1968)

Oxley G.W. 
Poor Relief in England and Wales 1601-1834 (1974)

Blaug Mark 'The Myth of the Old Poor Law and the Making of the New' Journal Economic Hist XXIII 1963

Blaug M 'The Poor Law Report Re-examined' JEH XXIV 1964 229-45

Baugh D.A. 'The Cost of Poor Relief in South East England 1790-1834’ JEH XXVIII 1975, 50-68.

McCloskey, 'New perspectives on the Old Poor Law’.  Explorations in Economic History, X 1973 419-36

Taylor J.S. 'The Mythology of the Old Poor Law'  JEH XXIX 1964 292-297

Hartwell R. (Ed) The Industrial Revolution 1970  pp. 120-43.

Brown, J The British Welfare State (1995)
Brundage A. The Making of the New Poor Law (Hutchinson 1978)
Boyer, GR An Economic History of the English Poor Law 1750-1850 (Cambridge 1990)
Himmelfarb, G The Idea of Poverty (Faber 1984)
Hitchcock, T,King P, and Sharpe P (eds)  Chronicling poverty :the voices and strategies of the English poor, 1640-1840 (St. Martin's Press 1997)
King, S Poverty and Welfare in England 1700-1850 (Manchester UP 2000)
Lees, LL The Solidarities of Strangers: The English Poor laws and the People, 1700-1948 (Cambridge 1998)
Prochaska, F. K. Women and philanthropy in nineteenth-century England (Oxford, 1980)
Slack, Paul, Poverty and Policy in Tudor and Stuart England, (Macmillan 1988.)
Slack, Paul From Reformation to Improvement (Oxford 1998)
Snell, K Annals of the Labouring Poor (Cambridge 1989)
Thane, P The Foundations of the Welfare State (Longman 1996)
Williams, K From Pauperism to Poverty (1981)
http://www2.rgu.ac.uk/publicpolicy/introduction/historyf.htm#1834
http://users.ox.ac.uk/~peter/workhouse/poorlaws/poorlaws.html
Session 3: Crisis in Poor Law Provision

The session will look at the reform of the Poor Law in England and Wales in 1834, and especially about its significance. However to make judgements about its significance you need to understand what the Poor Law ‘system’ was like in the early nineteenth century; what was thought to be wrong with it, and by whom; and what were the values and assumptions which underlay these criticisms?

Sources to consider:

Lecture notes

Primary Sources

Jones T.D. 'Poor Law Administration in the Merthyr Tydfil Union, 1834-1894' Morgannwg VII 1964 35-67

Dewar Ian 'George Clive and the Establishment of the New Poor Law in South Glamorgan 1836-38' Morgannwg XI 1967 46-70.

Englander, D Poverty and Poor Law Reform in England 1834-1914 (1998)
Kidd,A. State, Society and the Poor in Nineteenth-Century England(1999) 
Englander, D. Poverty and Poor Law Reform in 19th-Century Britain, 1834-1914(1998) 
Session 4: The New Poor Law

 We will study the way the New Poor Law developed in the period 1834-1914 - it is about the process of change. Assessment of what the Poor Law Commissioners were trying to do and the obstacles that faced them. We will examine , by reference to south west Wales, the extent to which they achieved their objectives and how much change did they make happen?

Sources to consider:

Lecture Notes

Primary Sources

M. A. Crowther, The Workhouse System, 1834-1929 (1981)

Anne Digby, Pauper Palaces (1978)

Derek Fraser (ed.), The New Poor Law in the Nineteenth Century
Rose M.E. 'The Allowance System under the New Poor Law’ Econ Hist Rev XIX 1966

Eastwood,DGoverningRuralEngland(Oxford1997)
Englander, D Poverty and Poor Law Reform in England 1834-1914 (Longman 1998)
Fraser, D (ed) The New Poor Law in the nineteenth century (Macmillan 1976)

http://www2.rgu.ac.uk/publicpolicy/introduction/historyf.htm#1834

http://users.ox.ac.uk/~peter/workhouse/unions.html#Gilbert
Session 5: How Cruel was the New Poor Law?

Focus on what life was like in the workhouse. Examine why amongst the general populace, the workhouse became such a hated institution. Identify the key ways in which the Poor Law changed in the second half of the nineteenth century and attitudes to charity and self-help.

Sources to consider:

Lecture notes

Primary sources

M. A. Crowther, The Workhouse System, 1834-1929 (1981)

Anne Digby, Pauper Palaces (1978)

Derek Fraser (ed.), The New Poor Law in the Nineteenth Century

http://www2.rgu.ac.uk/publicpolicy/introduction/historyf.htm#1834
http://users.ox.ac.uk/~peter/workhouse/unions.html#Gilbert
http://www.workhouses.org.uk/
Session 6: Popular Protest

The session will study the social make-up of south west Wales in the mid-nineteenth century and assess why popular protest took the form that it did, and how related it was to poverty and the introduction of the New Poor Law.

Sources to consider:

Lecture notes

Primary sources

T. Herbert& G.E.Jones People and Protest: Wales 1815-1880 (1988)

David Howell “The Rebecca Riots” in People and Protest: Wales 1815-1880, eds. T. Herbert & G.E.Jones (1988)

David J.V. Jones Rebecca’s Children: A Study of Rural Society, Crime and Protest. (1989)

David Williams The Rebecca Riots: A Study in Agrarian Discontent (1955)

Session 7: Public Health and Disease

This class investigates the extent of the public health problems facing nineteenth century society. In doing so, it looks at the impact of urbanisation and urban conditions before exploring how doctors and society sought to understand epidemic disease.

Questions

· What were the public-health problems facing Georgian and Victorian society?

· How did Victorian understanding of infectious disease change?

· To what extent did an understanding of infectious disease shape the development of          the public health movement?

· To what extent were ideas about infectious disease socially constructed?

. How did towns and communities in south west Wales deal with issues of public health?
Sources to Consider:

Lecture notes

Primary sources
Anthony Wohl, Endangered Lives (1983)
Asa Briggs, “Cholera and Society in the Nineteenth-Century”, Past & Present (1961)

K. J. Dodds, “Cholera, Local Politics and Public Health”, Local Historian (1991)

Geoff Gill, "Cholera and the Fight for Public Health Reform", Historian (2000)

G. P. Jones, “Cholera in Wales”, National Library of Wales Journal (1957-8)

Ieuan Gwynedd Jones, Health, Wealth and Politics (1979)

Ieuan Gwynedd Jones, Mid-Victorian Wales (1992)

D. James, "Genesis of Sanitary Reform in Cardiff", Welsh History Review (1982/3)

John Pritchard, “Water Supply in Welsh Towns”, Welsh History Review (2002)

Web Resources

London Mortality Statistics 1850-1900: http://fisher.lib.virginia.edu/london/mortality.html

“Changing Geography of Health”: http://www.geog.port.ac.uk/gbhgis/sampler3/sampler3.htm

1866 Cholera Outbreak: http://www.geog.port.ac.uk/gbhgis/sampler4/sampler4.htm#cholera

London Typhus deaths: http://www.geog.port.ac.uk/gbhgis/sampler4/sampler4.htm#typhus

Cholera and John Snow: http://www.ph.ucla.edu/epi/snow.html

Childhood Mortality: http://www.gober.net/victorian/reports/chldhood.html

1918-19 Influenza Pandemic: http://www.pbs.org/wgbh/amex/influenza/
Session 8: From Public to Individual Health

Building on the precious lecture, this class discusses how these ideas were applied to policy and looks at the nature of the public health movement. In doing so, it seeks to raise questions about the traditional historiography to examine the nature of the public health movement at a local and national level .

Questions

· To what extent were doctors able to shape public-health provision?

· Was a fear of cholera the major force in moves to create a public health system?

· How valid is the idea that the Victorian public-health movement evolved from a broad

  concern with environmental concerns to a narrow focus on the individual?

· How successful were public health measures at combating epidemic disease?

Sources to consider:

Lecture notes
Primary sources

F. B. Smith, The People’s Health (1979)

David Williams, “A Healthy Place to Be? The Wrexham Coalfield in the Interwar Period”, Llafur(1996)
Anthony Wohl, Endangered Lives (1983)
Ieuan Gwynedd Jones, Health, Wealth and Politics (1979)

Ieuan Gwynedd Jones, Mid-Victorian Wales (1992)

John Pritchard, “Water Supply in Welsh Towns”, Welsh History Review (2002)

R. D. Till, “Public Health and the Community”, Welsh History Review (1971)

Web Resources

London Mortality Statistics 1850-1900: http://fisher.lib.virginia.edu/london/mortality.html

Childhood Mortality: http://www.gober.net/victorian/reports/chldhood.html

“Changing Geography of health”: http://www.geog.port.ac.uk/gbhgis/sampler3/sam pler3.htm

1866 Cholera Outbreak: http://www.geog.port.ac.uk/gbhgis/sampler4/sampler4.htm#cholera

London Typhus deaths: http://www.geog.port.ac.uk/gbhgis/sampler4/sampler4.htm#typhus

Chronology of public health: http://www.chronology.ndo.co.uk/chrono.htm

Cholera and John Snow: http://www.ph.ucla.edu/epi/snow.html

City as Hero: http://www.gober.net/victorian/reports/health.html
Session 9: Mental Health Provision

Consider the argument that county asylums are only to be considered in the context of nineteenth century Poor Law. Consider how the Poor Law of lunacy developed, how it was administered and how decisions were made regarding its occupants. A close study will be made of mental health provision in south west Wales within the nineteenth and early twentieth century.

Questions

· What provision was made for pauper lunatics?

· How did the Poor Law seek to provide care for the mad?

· Were pauper lunatics treated differently from asylum patients?

· What was the relationship between the Poor Law and the asylum?

Sources to consider:

Lecture notes

Primary sources

K. Jones, Asylums and After (1993)

Joseph Melling & Bill Forsythe, Insanity, institutions and society, 1800-1914 (1999)
Roy Porter, “Mental Illness”, in Porter (ed.), The Cambridge Illustrated History of Medicine (1996)

Roy Porter, Madness (2003)

Peter Bartlett, The Poor Law of Lunacy (1999)

Forsythe, Melling and Adair, “The New Poor Law and the County Lunatic Asylum”, Social History of Medicine (1996)
David Wright, “The Discharge of Pauper Lunatics”, in Melling and Forsythe (eds), Insanity, Institutions and Society (1999)
Davies Russell Secret Sins (1996)

Davies Russell, “Inside the house of the mad”, Llafur (1985)

David Hirst and Pamela Michael, “Family community and the lunatic in mid-nineteenth century Wales”, in Bartlett and Wright (eds), Outside the Walls of the Asylum (1999)
Pamela Michael, Care and Treatment of the Mentally Ill in North Wales (2003)

B. Forsythe, J. Melling, R. Adair. ‘New Poor House Law and the County pauper Lunatic Asylum 1834-84’ Social History of Medicine 1996 Vol. 9.
Session 10: Overview
Assess the changing attitudes to poverty and public health during our period of study. Discuss the historiography of the period and the topics under review. Review the assignment topics.
Bib;iography

Barnes, T., & Yates, N.  Carmarthenshire Studies, Essays presented to Major Francis

  Jones. Carmarthen: Dyfed C.C., 1974.

Brennan, T.et al.  Social Change in South West Wales. London: Watts & Co., 1954.

Crowther, M.A.  The Workhouse System 1834-1929. London: 1979 edn. Methuen, 1983.

Driver, F.  Power and Pauperism 1834-1884.  London: Methuen, 1993.

Harrison, Brian.  Drink and the Victorians:  The Temperance Question in England and Wales 1815-1872.  London: Faber, 1971.
Howell, D.W., ed.  Pembrokeshire County History, Vol. IV, Modern Pembrokeshire 

 1815-1874.  Haverfordwest Pemb. Hist. Soc., 1993. 

Jenkins, D.  The Agricultural Community in South-West Wales at the Turn of the

  Twentieth Century.  Cardiff: UWP, 1971.

Jenkins, D.C., ed.  The Diary of Thomas Jenkins of Llandeilo 1826-79.  Bala: Dragon

  Books, 1976.

Jenkins, G.H., & Smith, J.B., eds. Politics and Society in Wales 1840-1922.  Cardiff: 

  UWP, 1988.

John, Angela V., ed.  Our Mothers' Land. Chapters in Welsh Women's History 1830

  -1939. Cardiff:  UWP, 1991.

Jones, D.J.V.  Rebecca's Children: A Study of Rural Society, Crime and Protest.  Oxford: Clarendon Press, 1989.

Jones, I.G.  Explorations and Explanations:  Essays in the Social History of Victorian

  Wales. Llandysul: Gomer, 1981.

______.  Communities: Essays in the Social History of Victorian Wales.  Llandysul:

  Gomer, 1987.

Lambert, W.R.  Drink and Sobriety in Victorian Wales, c.1820-1895.  Cardiff: UWP,

  1983.

Morgan, Prys. Brad y Llyfrau Gleision.  Llandysul: Gomer, 1991.

Phillips, G.  Llofruddiaeth Shadrach Lewis.  Llandysul: Gomer, 1986.

Williams, David.  The Rebecca Riots: A Study in Agrarian Discontent. Cardiff: UWP,

  1986 edn.

Articles

Blaug, P. `The Poor Law Report Re-examined. Journal of Economic History, Vol.

  XIV,1964.

Bryder, L.  `The King Edward VII Welsh National Memorial Association and its policy towards Tuberculosis'.  Welsh History Review, Vol.13, 1986.

Davies, A.E.  `Some aspects of the operation of the Old Poor Law in Ceredigion, 1750 -1834'.  Ceredigion, Vol.VI, 1968-1971.

______.  `The new Poor Law in a Rural Area 1834-1850'.  Ceredigion, Vol. VIII,

 1976-79.

Davies, Conway. `Aspects of Poor Law provision in Carmarthenshire prior to 1834' in

  Katie Gramich and Andrew Hiscock, eds. Dangerous Diversity,Cardiff: UWP, 1998.

Davies, R.  `In a Broken Dream.  Some aspects of Sexual Behaviour and the Dilemmas of the Unmarried Mother in South-West Wales, 1887-1914'. Llafur, Vol.3, 1983.

______.  `"Hen Wlad y Menyg Gwynion". Profiad Sir Gaerfyrddin'. yn Jenkins, Geraint H. gol. Côf Cenedl, Cyf. VII.

Evans, Muriel Bowen. `Society in Nineteenth-Century Trelech a'r Betws'.  

  Carmarthenshire Antiquary, Vol.XVI, 1980.

______.  `The Parish of Llangyndeyrn 1851: A Population Study'.  Carmarthenshire

  Antiquary, Vol. XVII, 1981.

______.  `An aspect of the population history of Carmarthenshire'.  Carmarthenshire

  Antiquary, Vol. XIX, 1983.

Gruffydd, Pyrs. `"A crusade against consumption": environment, health and social reform in Wales, 1900-1939', Journal of Historical Geography, Vol. 21, No.1, 1995.

Howell, D.W.  `Rural Society in Nineteenth-Century Carmarthenshire'.  Carmarthenshire Antiquary, Vol. XIII, 1977.
Jones, Dot.  `Pauperism in the Aberystwyth Poor Law Union 1870-1914'.  Ceredigion

  Vol.IX, 1980-84.

______.  `Self Help in nineteenth-century Wales: the rise and fall of the Female Friendly Society'.  Llafur, Vol.4, No.1, 1984.

Jones, D.J.V. `Crime, protest and community in nineteenth-century Wales'.  Llafur, Vol.I  No.3, 1974.

______.  `A Dead Loss to the Community, The Criminal Vagrant in mid-nineteenth-

 century Wales'.  Welsh History Review, Vol. 8, 1977.

Jones, E.W.  `Medical glimpses of Early Nineteenth Century Cardiganshire'.  National

 Library of Wales Journal, Vol. XIV, 1965-66.

Lewis, W.J.  `The condition of Labour in Mid-Cardiganshire in the early nineteenth  

 century'. Ceredigion, Vol.4, No.4, 1963.

Owen, T.M.  `Rhai agweddau ar astudio Cymdeithas yng Nghymru'. Trafodion 

Economaidd a Chymdeithasol, 1956-63. 

Scourfield, E.  `Rhai o gyfrinfeydd Iforaidd ac Odyddol Sir Gaerfyrddin yn y bedwaredd ganrif ar bymtheg'. Carmarthenshire Antiquary, Vol. VII, 1971.

Thomas, C.  `Rural Society in nineteenth-century Wales: South Cardiganshire in 1851'.Ceredigion, Vol. IV, 1968-71.

Williams, Gareth. `The Disenchantment of the World: Innovation, Crisis and Change in Cardiganshire c.1880-1910'. Ceredigion, Vol. IX, No.4, 1983.

Thesis 

Davies, Russell.  A Social History of Carmarthenshire, 1870-1920. PhD University of

Wales, 1989.

Official Publications and Reports

Annual Reports of Poor Law Commission 1835-47.

Annual Reports of Poor Law Board 1848-71.

Annual Reports of the Local Government Board 1872-86.

Royal Commission on Poor Laws 1909.

Report from His Majesty's Commissioners for Inquiry into the Administration and 

Practical Operation of the Poor Laws 1834.

Points to consider
1. Is there a right and a wrong answer?

History essays are less about finding the correct answer to the set question than they are about demonstrating that you understand the issues which it raises (and the texts which discuss these issues). 
With most historical problems (certainly the most interesting ones) it is seldom possible to arrive at a definitive answer.
 The evidence almost always permits a variety of solutions, and different approaches generate divergent conclusions.
 There are, however, limits to the field of possible solutions, since they must fit in with 'the evidence'. Of course, exactly what constitutes 'the evidence' is almost invariably one of the issues under discussion among the historians who are most deeply engaged with the problem, but in general for each historical question there will be a body of evidence which is recognised as being relevant to it. This body of evidence will typically comprise what the primary sources tell us about the events and phenomena under discussion.
 A good answer will need to harmonise with all of this evidence, or explain why particular items have been dismissed as having no bearing on the problem.

It follows from all of this that there certainly are wrong answers — that is, answers which fall outside the field of possible solutions or which fail to take account of received evidence — even though there is no 'absolutely right' answer.

2. Analysing the Question

Essential steps: select a question; identify the subject of the question; what are you being asked to do - that is, what kind of information will you need to answer the question, and how will you have to treat it? Circling the key words in the question is sometimes a helpful first step in working out exactly what you need to do. It is useful to note that there is usually a natural way of structuring your answer: that is, a way of organising an answer which follows naturally from the format of the question and which will put the fewest obstacles in the way of the reader:

'Explain' and 'why' questions demand a list of reasons or one big reason; each reason will have to be explained - that is, clarified, expounded, and illustrated.

'Assess', 'evaluate' and 'define-the-significance-of' questions require judgements supported by reasons, explanation and evidence. You must show why your assessment is the best by considering its merits vis-à-vis alternative evaluations. It might be useful to define and defend the criteria on which your judgement depends. That is, to explain why they are the best criteria for judging the historical phenomenon at issue.

'What-role-did-X-play-in-Y' questions imply a functionalist approach - that is, they require that you identify the function of some phenomenon, group or institution within some specific system. Thus, the subject of the question is the 'Y' rather than the 'X' element. That is, the question requires a discussion of the system as a whole and the consideration of alternative explanations of how 'X' worked within it.

'To-what-extent' questions involve a judgement of measure. One way of answering the question would be set up a series of 'tests', as it were, that can be investigated in turn.

This essay will examine five spheres which cast light on the extent of influence in south west Wales of the copper industry: namely, its role in the commercial life of the town/s, the role of the industry for the wider economy, its influence on social and cultural life, .. [and so on].

The essay would need a conclusion in which you pulled together the results of your test cases:

It has been seen that the copper industry exerted a profound influence on the economic development of Swansea, the educational life of its workers but a negative impact upon health and the environment … 

'Quote-and-discuss' questions require you to identify the issue at stake and to produce a reasoned response. You may respond, for example, by agreeing with the quotation in which case you will need to explain why agreement is the best response, why it would be wrong to disagree. You should consider the merits of a variety of responses. If possible you should always examine the book or article from which the quotation has been taken in order to discover what its author meant by it, to discover how the author has understood the issues.

'Compare-and-contrast' questions demand the identification of similarities and differences. One method of tackling such an essay would be to distinguish five or six areas of similarity and contrast, and to devote a section of the essay to each area - a section in which you would assess the degree of similarity and reach a sub-conclusion. The conclusion would then require a summation of the various 'sub-conclusions'.

It needs to be stressed that none of these types of question calls for a narrative approach. You will never be asked to produce a narrative of what happened. In rare circumstances, a few sentences of narrative may form part of the evidence cited in support of a point, but the essay as a whole should be organised according to a logical structure in which each paragraph functions as a premise in the argument. The analytical and expository voice will always prove more effective than the narrative mode of writing.

3. Preliminary Reading

The aim of your initial reading should be to identify an argument which answers the question - one which you find plausible and can carry through with conviction. For this purpose, it will be useful to read at least two or three items, including a recent book covering the general area in which the topic falls. Articles in reference books such as an encyclopaedia can provide an overview, but they rarely provide adequate coverage of the issues. Citing such works will undermine the credibility of your essay.

Do not forget to make notes as you go. Making notes helps you to summarise arguments and ideas, to select points relevant to your essay, to clarify and adjust your understanding of the essay question and of the topic it bears upon. But your main priority should be to discover an argument.

4. Drawing up a Plan

Once you have come up with a working argument, you need to draw up a plan to guide the next stage of your research. It should comprise a list of the points which each paragraph will attempt to demonstrate, and rough notes on supporting examples. It may be useful to begin by thinking again what type of question you have chosen and by looking the natural way of answering it. In order to draw up a plan you will need to evaluate its merits:

· What points will I need to make in order to sustain this argument? 

· Are there alternative points of view which will have to be considered and refuted in order to make this argument work? 

· Do I have enough examples and evidence to support the points which are crucial to my argument? 

· Do I need to know more about the examples I'm planning to use? 

· Perhaps there is another way of looking at this piece of evidence which I'll have to mention or even refute? 

5. Directed Research

Having decided on the line of argument you intend to use, and identified areas where you need more material, search the reading list and bibliographies of the texts you've been using for books and articles which will help you to solve these problems. Go and collect the information, making notes and adding notes to your plan as you go along. Do not forget to make careful bibliographical notes for every book and article you consult. You will need this information when it comes to footnoting your essay.

6. Revising your Argument

Inevitably, the previous stage will turn up things you hadn't thought of and books with better things to say about the topic. Do not panic. Ask yourself: can your argument be saved with a few adjustments? Does the argument need to be re-constructed from scratch? If so, how can I recycle the information I've already begun to collect? Much will depend upon how confident you now feel about your argument. Follow your instincts: if the argument feels wrong, look for a better one. It is better to start again than to write an essay that lacks conviction. If complete reconstruction is unavoidable, go back to '5. Drawing up a Plan'.

7. Writing the First Draft

Having revised you argument (and plan), it's time to write your essay. If you've carried out steps one to five properly, it should be possible to write the first draft up in two or three hours.

(a) Writing an Introduction. An introduction should show how you intend to answer the question, by (1) indicating the line of argument you intend to take, by (2) giving an overview of the organisation of what follows, and by (3) indicating the sort of material or evidence you will be using. It is an effective strategy, especially when writing a short essay, to begin with a bold, attention-grabbing, first sentence which shows the marker that you know what you are doing: that is, answer the question as briefly as possible with your first sentence. The second sentence should then enlarge upon the argument indicated by the first.

(b) The body of the essay. Intelligent use of paragraphing is crucial to the success of an essay. Often, it is best to organise the paragraphs so that each makes and defends a point or premise essential the argument of the essay. (By 'premise' is meant a point which is part of and essential to the argument of the essay.) It must be entirely clear how your points fit into the argument: essays which meander around the topic leaving the marker to join the dots to comprise an answer are not acceptable, since they fail to demonstrate understanding.

It is a good idea to use 'topic sentences' to signal the subject and make explicit the point of each paragraph. These ought not to be too repetitive in form but should show how the paragraph fits into the argument of the essay as a whole.

	 
	Mark 
	Guide 

	
	70+ 
	Work of exceptional quality that demonstrates depth of analysis and knowledge and original thought. It critically evaluates relevant issues and displays a conceptual command of the material in its historical and historiographical context. It offers far more than an intelligent synthesis of the historiography. The arguments are coherent, incisive, and sophisticated, are focused on the specific question asked, and supported by evidence derived from a wide range of sources. The work is professionally presented and fluently written.
  

	 
	65-69 
	Well organised, clearly written and effectively argued work that addresses the question. It demonstrates a broad and perceptive understanding of the historical and historiographical context. Its solid analysis of relevant material is based on and supported by a range of sources. There is evidence of independent thought and sophistication in the analysis and range of knowledge. 



	60-64
	Work that is organised, well presented, and clearly written, with a relevant, coherent and assured argument and broad-based engagement with the relevant material. It demonstrates a clear understanding of the period/topic and issues under discussion, with some insight and independent judgement. The work effectively tackles the question and is based upon a range of sources, though not always in a systematic manner. 



	
	55-59 
	Competent work that demonstrates some understanding of the issues arising from the question although this may be incomplete. It may be largely relevant but lacks a systematic critical analysis, reproduces material without significant critical judgement, or contains poorly expressed ideas. The work may lack focus and may be overly reliant on lectures without much evidence of independent reading. 



	50-54 
	Work that demonstrates a satisfactory grasp of the some relevant issues and displays a familiarity with basic reading. It lacks a systematic critical analysis of the material and its ideas are poorly expressed. It may be heavily reliant on lectures, lacks focus, contains errors and important omissions of essential material.
 

	 
	45-49 
	Poorly focused, disorganised work that lacks analysis. While it demonstrates sufficient knowledge to frame a partial answer to the question, it has only a limited familiarity with relevant material and the historical and historiographical context. Essays in this class often contain little evidence of independent thought and tend towards paraphrasing. The work may contain factual errors, badly expressed ideas, and be poorly presented. 



	40-44 
	Poorly focused, unstructured and often incoherent work that demonstrates the minimum of knowledge required to pass. While it frames a partial answer to the question, it is severely hampered by a lack of analysis and unfamiliarity with relevant historical and historiographical material. In addition to a marked tendency to paraphrase a very limited number of sources, there may be faults in the logic and structure of the essay and possible language weaknesses. 



	
	0-39 
	Work characterised by all or some of the following features, which outweigh any indications of knowledge or understanding: irrelevant content; failure to apply minimal knowledge; ignorance of historical and historiographical context; serious factual error; conceptual confusion; illogical arguments; incoherence. 
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