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Children with Additional Support Needs: Inclusion, Advocacy and Equity. 
Part A
Every child has the right to education regardless of their, disability, race, sex, religion to achieve, develop and reach to their full potential (UNICEF, no date; Save the children, no date).  In 1994 a world conference was held which included 92 governments and 25 international organisations whom all agreed that all mainstream school should accommodate all children with special needs (CSIE, 2020). United Nations (no date) acknowledges the importance of article 24 in the convention on the rights of persons with disabilities, (CRPD) stating children with disability have the right to access an inclusive, quality education. Koegel et, al (2014) expresses inclusive practice is fundamental for supporting children in achieving their goals for their future. Inclusive education refers to supporting everyone to feel that they belong and valued as an individual. Inclusion and equality give equal access and opportunities, however children with autism may not access the provision to support their developmental needs therefore with the right intervention's children can access the provision which can enhance the quality of life and their well-being (Bradshaw et al 2014). 
ASD is complex neurological disorder which affects lifelong developmental disability from birth but no one ones the exact cause (National Autistic Society, 2018).  Bradshaw et al, (2014) states autism is a spectrum disorder which can affect people throughout their lives. Autism can affect children’s development in different ways depending on where they are on the spectrum. Some research suggests autism may be caused from factors such as the way the brain develops including genetic and environment (Ambitious about Autism, 2020). People with ASD can have learning difficulties, or mental health problems. Some may need no help, and some may need little help, while some may need support throughout their lives (Brianne, et al 2020). National Autistic Society, (2018): Koegel et al, (2014) express some of the characteristic of autism show children having interest or fixation with certain objects. They can lack communication skills and have difficulty when interacting with other children and adults. Many people with autism have sensory issues, where they are sensitive to sound, light, touch, smell and taste. 
Article 25 in the CRPD states children with disability have the right for appropriate interventions from health care services to prevent from further disabilities (United Nation, no date).  Bradshaw et al (2014): Patel, Coed and Murray, (2012) explains as the brain is developing the first two years of the child’s life is crucial for learning new task. This is because the brain can adapt and learn which can affect and make an impact on long term developments such as language and communication, cognitive and social development. Therefore, according to Hurt et al (2019): Schreibman et al, (2015) states introducing the right intervention's for children on the spectrum can support the child’s development for them to achieve their full potential. Early interventions can support children’s development and make an impact on the child’s social skills, communication and well-being to achieve the best possible start to life (Koegel et al, 2014). Algra, (2011) express ASD can present many challenges, therefore, early interventions can offer the child and their families the support they need to reach to their potential and impact on the long-term of the child’s and their families health and well-being. This can prevent problems getting out of control over time. The families can be supported with knowledge, resources and advice on how to best support the child and everyone in the family. 
Diagnosing children with ASD can be difficult since there is no test however children as young as 18 months or younger can be diagnosed by using formal assessments (National Autistic Society, 2018). National Autistic Society, (2018): Yi et al, (2020) explains a multi-disciplinary assessment is carried out which is conducted using the National Autism Plan for Children (NAPC) which states to include reports and observations from all the setting the child attends, however if the child has not attended any other settings it can be difficult to understand and get a picture of how the child behaves, around other people. Children under the age of 3 are still developing and autism can vary depending on the child (Lindon and Brodie, 2016). Therefore, National Autistic Society, (2018) states reports on the child's cognitive, behaviour, communication and mental health will be considered. After considering all the test a diagnostic report will state if the child is autistic or not. By getting a diagnosis it can help both the family and settings which the child attends or going to attend. The child can be supported better by understanding the needs they have and getting interventions such as speech and language therapy and occupational therapy (Ambitious about autism, 2020). However, this can also be stressful times for families to come to terms with their child’s diagnosis. They may feel frustrated and upset about the outcome. Therefore, article 23 of the UNCRC gives children with disability the right for special care and support (UNICEF, no date). It is important parents get the support they need from social care and the local authority who have a duty to provide services for families to get the right information to support the whole family (National Autistic Society, 2018; Dauncey, 2016).   
Having a child diagnosed before they arrive at the setting can be very beneficial for the practitioners to implement strategies however this is not always the case. Ariane et al, (2014) reports 10% of children age between 0-3 with autism get diagnosed. Some children are not always diagnosed early in life with autism because they do not have the characteristic of ASD, others will start the diagnosis process whilst in the nursery therefore it is important the practitioners know what type of behaviours to look out for which can indicate a child with ASD. Not all practitioners may have the knowledge or understand why the child may behave in a certain way. According to a report conducted by NASUWT, (2018) practitioners have expressed they are not equipped with the right knowledge, skills and expertise to meet the needs of children with additional learning need (ALN). Stika et al, (2015) expresses children with hearing problems which is unresolved can also show characteristic like autism such as lack communication skills and show aggressive behaviour. According to Dean et al, (2016) states girls can mask the symptoms of autism than boys. This is because boys with autism tent to play alone whereas girls tend to mix with peers but when looking closely the way they interact it is visible the barriers they have. Therefore, NASUWT, (2018): Estyn (2018) express the importance of appropriate training made available for the staff at the setting to help and support the child’s needs. Training can give a better awareness and understanding of autism and the way it effects children in the setting. Strategies can be put in place to support the child in their development. It is important that all practitioners implement an effective policy for ensuring that children have opportunities and by ensuring equality with their learning difficulties. What the child experiences in the early years can have an impact on their future (Devrakonda,2012). 

Part B
There are many barriers which children with ASD may experience. One barrier to learning for children with ASD can be difficulty with communication which then can lead to social challenges (Koegel et al, 2014; Bradshaw et al, 2014). Effective communication skills can enable children to express themselves and convey their feelings with others (Cole, 2012; Moor, 2008). Roulston et al. (2018) states children with ASD are mostly self-absorbed in a world of their own which limits them to successfully communicate and interact with others. This can lead to having difficulty in developing language skills, understanding and expressing their emotions. Brianne et al, (2020) states children with ASD may lack in giving eye contact by doing this they can miss out on social cues. Children may use non-verbal communication such as gestures, crying or taking someone's hand to the object they want (National Autistic Society, 2018). In a study carried out by Kossyvaki, Jones and Guldberg, (2012) suggest changing the way adults interact with the child with ASD can promote spontaneous communication. Practitioners used Adult Interactive style Intervention (AISI) to implement strategies to promote children’s communication. Haya and Farah (2018) express making friends and interacting with other children can be a barrier for children with ASD however, Montessori philosophy emphasis on practitioners showing respect and co-operation for children with ALN to encourage other children to try to accept and make friends with the child (Danner and Fowler, 2015)
Lindsay, Hounsell and Cassiani, (2016) reported by using LEGO as an intervention for children with autism showed improvement in children’s social and communication skills. The intervention uses the child’s interest in play to support and motivate behavioural changes. National Autistic Society (2018) express how Nurture groups in setting have supported children with developing their language and communication skills. Practitioners provide a nurturing and supportive environment to support social and emotional needs which children with ASD need. However, to implement these interventions for the child to develop communication and social skills, practitioners may need additional training to gain more knowledge. Kossyvaki, Jones and Guldberg, (2012) states the importance of practitioners having the appropriate training in theoretical principle which then can be put into practice. In the article they mention how large amount of money is spent on staff training because most of the children have severe learning difficulties in the setting. However, this is not always the case in a mainstream setting. Depending on the lack of funding from the local authority the school may not be able to get the appropriate level of support for the child. If a child needs a 1.1 support schools tend to employ staff who are less qualified. Nutbrown et al, (2013) states those delivering early intervention should be qualified and understand the needs of the child and their development. Patel, Coad and Murray (2012) expressed improvements in staff education can provide practitioners their ability to effectively communicate with children and their family. 
Another barrier is the support children get from their parents. From Bronfenbrenner’s theory parents are the closest to the child in the ecological system (Lindon and Brodie, 2016). Therefore, parents can be an advocate for their child (Pona and Hounsell, 2012). However, Haya and Farah (2018) state parents can experience a mix emotion when thier child is diagnosed with autism it can be very difficult for the parents to come to terms with the diagnostic. Kandolkar, Kenchappanavar and Rajeshwari (2014) express some parents displayed burden of care and devalued their quality of life. Whereas, Patel, Coed and Murray, (2012) express some parents can feel relieved that their child has been diagnosed and some parents maybe in denial about their child’s condition. These issues can be a barrier for the child to get support if their parents feel this way. In a study conducted by Resch et al (2010) expresses how parents found it challenging accessing information, this can be stressful for parents not knowing where to go to get support financial, finding inclusive practice and getting family support. Haya and Farah (2018): Hayes and Watson (2013) highlights the stress the parents encounter however with providing parents with different coping strategies parents were able to cope more better to manage their children in their daily life.
Woodcock and Tregaski, (2008) express parents are the ones noticing the smallest changes in the child’s development. However, when it came to professional input some parents felt they were unsupported by the negative attitude the professional conveyed. Equality and human rights commission (2019) states it is deemed unlawful when professionals discriminate and treat children less favourable because of their disability. Article 5 equality and non-discrimination in the CRPD states all people with disability have equal protection of discrimination (Gov.UK, 2020). Therefore, it is important to support families with information and guidance on how to implement different strategies to benefit the whole family. Brianne et al (2020) expresses careers of the child such as parents, practitioners and health care professional must be knowledgeable with issues relating autism and the child’s development. Being prepared and able to identify the issues relating to ASD can enable reducing or preventing co-occurring conditions and improve the well-being of the child (Pona and Hounsell, 2012).
Many agencies will be working with the child and their family. Parents understanding of their child’s diagnostic can be full of jargon and when going to different agencies the sharing of information difficult. It is the local government duty to provide services to the children and the families to promote their welfare (National Autistic Society 2018). In 2010 an Early support programme was introduced and funded by the Welsh Government which provided services for families and children with additional learning needs under the age of 5 years old. Different agencies come together to meet the needs of the families. This programme benefitted the families by having an individual development plan (IDP) where all the agencies wrote in the IDP to keep up to date communication. However, due to lack of funding the programme stopped in 2013 (Children in Wales 2014). This is unfortunate, due to funding many programmes which support families with children with additional needs have made it difficult for parents to get their right support for their children who are under school age. Wenjing et al (2020); Roulston et al, (2018) state these early interventions give families the support they need to implement strategies for their children and improve a child’s overall development. According to Hurt et al, (2019) express children with ASD who receive the appropriate education and support at key developmental stages are more likely to gain essential social skills and react better in society.  
 


Part C 
There are many strategies that are used to support children with autism who have communication disorder. One strategy is used quite broadly around settings is the picture exchange communication system (PECS). Chua and Poon (2018); Hill and Flores (2014) express, children with ASD can be supported with PECS which is a form of communication using pictures. It allows the child to express their needs and communicate with their peers, adults and family members. When using the PECS the child exchanges the picture card of the object to the person who then exchanges the card with the object after the request is made (Bourque et al 2016). Children with ASD find it difficult to sequence words in a sentence therefore, PECS can support solve the sentence construction problem (Dogoe, Banda and Lock, 2010).
The PECS picture can be added to the binder by the adults however Hill and Flores (2014) express the PECS may limit the child in expanding their vocabulary if they do not have the correct picture to use for communication this can be frustrating for both the child and the adult.  Ganz, Lund and Simpson, (2012) state PECS does not allow for an ASD child communicated independently. At a very young age the child can only use it in one place and generally with adults. However, Bourque et al (2016) state children using the PECS improved in peer-directed communication during snack time, which showed improvement in social engagement 
San and Abdullah (2013) conducted an interview with practitioners who indicated the effectiveness of using PECS which enhanced communication skills and reduced problematic behaviour. Odluyurt, Aldemir and Kapan, (2016) express after conducting a study on the implementation of PECS parents found it was very useful after being shown how to implement the strategies. This indicates, to implement the PECS effectively, training is needed for parents and practitioners and shown the levels the child needs to achieve before they go further using the PECS.  
San and Abdullah (2013) states parents found using PECS with their child was like playing a game. It gave the child a sense of achievement when they exchange the card for the requested item.  However, according to San and Abdullah (2013) states some parents expressed the challenges in implementing PECS with their child. First the child did not pay attention and picked random cards and secondly, the child was obsessed with a particular toy which made him stop trying out new things he then did not move on to the next part of the activity. However, Odluyurt, Aldemir and Kapan (2016) state children did manage and maintain the skill’s, but it took one to two weeks for children to use the PECS to communicate independently. This needs practitioners and parents to be very persistent with the strategy. Younger children will need more support to use the cards effectively than older children. Practitioners and parent’s perseverance with PECS can support children with developing their language, improvement in their behaviour and social skills (Hill and Flores, 2014: Ganz, Lund and Simpson, 2012).    
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