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Introduction
Quality Assurance is the process used by a setting to manage quality, in order to meet the needs of everyone who attends and works within the service. This paper will focus on the role and benefits of Quality Assurance and critique two tools that are used to measure the quality of a setting, environment and staff. The paper will focus on the issues and limitations involved in using systems of quality assurance and what changes can be implemented through the means of using tools and how they influence practice and further professional development. It will also focus on looking at two tools in depth which are the Quality for all mark and the Sustained Shared Thinking and Emotional Wellbeing Scale. These help practitioners to measure the quality their environments offer to children’s development and care, as well as in support of their staff’s continual professional development. As cited in research by Burger (2010), children have higher outcomes in their cognitive development when they receive high quality childhood experiences (Recchia et al., 2009).
Quality Assurance 
Within the Early Years sector, the word ‘quality’ is often used when describing what the environment has to offer to meet the needs of their users and staff. Standards are set by the Care Inspector Wales (2019) and Estyn (2019), who inspect services to ensure the National Minimum Standards are being met (Government, 2016). This can give settings the insight into the benefits their service offers and what they can implement to reach a higher outcome of inspection. The National Minimum Standards are a guideline to what is expected by any setting offering care to children. However, having the guidance to achieve higher than the minimum standards can offer settings a unique selling point through awards or schemes that can assure that the quality within the environment of the setting is consistent and at a high standard (Campbell-Barr and Leeson, 2016).  Recent research by Robinson (2017) has shown that allowing settings to evaluate their own quality can integrate practitioners into understanding why areas may need improving and how this can be done. As stated within the Childcare, Play and Early Years Workforce Plan (2017), enabling children from all backgrounds to have the best start in their education and holistic development can be reached through their interactions with highly qualified practitioners and a safe and stimulating environment (Bautista et al., 2016). Having an accredited high-quality environment can offer a service provider the confidence in knowing that when promoting their provision, it is one that offers high standards. This can be identified through being awarded and recognised above other services (CSSIW ,2017). It can empower staff and management to believe in their service and strive to make improvements that may be identified and, through the use of an action plan, the improvements can be reviewed to monitor the progress (CSSIW,2017). The use of quality measuring tools can help provide a system that can look at the whole environment by measuring to ensure the quality can be audited and improvements can be made to reach or maintain a high quality of service (Rao and Li, 2009). Settings’ policies, procedures and staff qualifications are also measured through inspection to ensure the level of qualifications and training is at a standard where children are looked after by trained individuals. This is supported by Zaslow, Martinez-Beck and Tout (2011).
A setting that encourages their staff to continue professional development can ensure that as a setting it provides a standard of staff that are trained and developing their knowledge (Siraj‐Blatchford et al., 2009). This can then impact on the standard of care children receive as research shows that a setting that has a high level of trained staff can provide better outcomes for children. Having quality assurance can help prevent inequalities by ensuring the practitioners understand how they are implementing procedures and policies that promote equality (Years, 2019). Although highlighting areas that may need improvement can be seen as a negative, it can support practitioners and settings to think about their environment and service and receive guidance on how to improve (Pianta and Hamre, 2009). Having quality assurance can help maintain the high standards that are needed and prevent any standards from falling below the National Minimum Standards (2016). If this were to happen, it could have detrimental effects on those who work at a setting and the children attending the provision (Scobie and Scott, 2017). Inspections with CIW (2019) are done every three years. This is done to ensure legal requirements are being followed and that any staff working within childcare hold the relevant training and qualifications. This can ensure that the standard of care and the children’s wellbeing are being met and the environment is up to compliance (Mashford-Scott, Church and Tayler, 2012).






Quality for All Mark
The Quality for All Mark is a scheme through Early Years Wales (2019) that offers assurance to sessional care settings.  Advertised to give the settings the confidence through gaining the QFA, it is a reflection on the provision in their consistency and in their approach when demonstrating quality. It links with CIW (2019) to ensure that settings have a reachable and manageable goal with standards that are known to them through inspections and an evidence-based approach to capturing how the provision is managed and what it offers. It enables settings to gain the recognition and an award to show the dedication that practitioners put into their day care environment (Childcare, Play and Early Years Workforce Plan, 2017).
The QFA prevents having to duplicate evidence that is needed to support inspections with CIW (2019) or Estyn (2019) as it looks at some of the same areas that an inspector would look for. It looks at the staff interactions with each other and children which could promote the opportunity for leaders to reflect how they manage their interactions with staff and also how staff interact with the children within their care (PACEY, 2016). However, it can also identify possible areas for further training for their staff to provide the knowledge in the importance of practitioners recognising their interactions with children and the importance in their role within a child’s development (Göl-Güven, 2017). Research shows that effective language modelling through adult interaction can increase language and literacy development by allowing children to benefit from practitioners who promoted positive communication (Zan and Donegan-Ritter, 2013). 
The QFA offers providers the information and guidance to what is needed to receive a high standard award and it provides the ability to buy resources that can help a setting have the paper work required to be compliant. Through self-assessment a provider can identify strong attributes their service and environment offer (CSSIW,2017). It can offer a real insight into what a service offers through obtaining evidence which is gathered by the opinion of the practitioners and is then followed up by an inspection to verify how it is implemented within daily management (Early Years Wales, 2019).
Although the QFA is obtainable by providers, it is a service that has to be bought. The total price of £367.00 includes the guidance and evaluation packs and the initial assessment. A further reaccreditation is £220, which is a yearly subscription (Early Years Wales, 2019). This payment model could be seen as a disadvantage; having to pay to be recognised as an awarded setting. The implications could be that as a setting that is recognised by an award through a paid scheme, it may be seen as a biased outcome when you are paying for an outcome that includes having a recognised award. Deprived areas and low funding do not necessarily mean the care received is of any lesser standard (Bellis et al., 2013). However, the ability to sustain funding to obtain an award to verify the quality could make settings unable to receive the recognition through the QFA. Although, good practice will be seen and obtained through regular inspections and this can be used to promote a service (Lewis, 2003). 
The importance of high standard childcare in deprived areas is that it can help children have a flying start in life, which can lead to better outcomes in later life (FamilyPoint Cymru, 2019). This is supported by the Education Secretary who has announced that to ensure children have the best outcomes, it is important to have the right development opportunities in place and this is now being done through offering free childcare in deprived areas (GOV, 2019). The QFA is recognised as being an award with which a setting has achieved a high-quality service through observation and self-assessment. Noted from the CIW (2019), the QFA is an award that is highly regarded through an inspection process. The two could possibly work together to recognise, evidence and award settings that are achieving the high-quality of care. This would show practitioners that their dedication is validated with an award. 
Sustained Shared Thinking and Emotional Wellbeing Scale 
The Sustained Shared Thinking and Emotional Wellbeing Scale is often used to link strategies to help develop sustained shared thinking within children (Purdon,2014). It is a tool that can be used to support in-house staff development, research and self-evaluation. It is an Environmental Rating Scale which is used to measure the quality of the environment, children sustained shared thinking and their emotional wellbeing. The SSTEW highlights the importance of not only the environment, but the wellbeing and role of the adult in supporting the holistic development of the child (Siraj, Kingston and Melhuish, 2015). The tool is divided into five sub categories which each have an obtainable rating from inadequate to excellent. It can allow sustained shared thinking to happen within a setting by following children’s leads and helping them to think together to problem solve and overcome obstacles (Neale and Pino-Pasternak, 2016). This is a two-way or more conversation where ideas are flowing and the practitioner can also learn from the child in the same way that the child will learn from them (Sylva et al., 2010).  The SSTEW is used to help practitioners to develop the understanding of the importance of their responses to children and how it can support children’s learning (Birthtosevenmatters.co.uk, 2019).
With settings using the SSTEW as a measuring tool to consider sustained shared thinking within their environment, it can help support the Foundation Phase (Welsh Government ,2015). It is shown that through repetition or recapping, children can learn through revisiting an activity more than once. Allowing adults as practitioners to consider not taking over a child’s learning but tuning in to explore further thinking can the support the needs of children who learn in different ways (Walsh and Hodge, 2016). This can also help to create learning opportunities that will support curiosity and will help tackle distraction by engaging children within their learning (Melhuish, Siraj and Kingston, 2010). 
The SSTEW can be used to obtain many outcomes for a setting and therefore can offer evidence for research or to evaluate the service a setting offers. The SSTEW offers the chance for children to extend their learning and ideas (Gibbons,2015). This has been researched to be extended through high-quality interactions and practices (Howard et al., 2014). It can allow practitioners to evaluate the areas of the environment that enable children to learn through play and can support their learning and development (Purdon, 2014). The importance of children’s wellbeing is a key factor of the SSTEW and this links with the foundation phase that children’s whole self needs to be nurtured through learning opportunities (Gelman, 2009). 
The use of SSTEW as a tool to develop professional development can help staff to develop opportunities to allow children to extend their learning and thinking. The SSTEW can be used to evaluate certain areas of the environment and how enhancements can be made to encourage children to test theories and investigate (Taylor et al., 2017). Dahlberg and Moss (2005) have cited within their research that guided participation from the adult can lead to children better understanding the concept to then be able to collaboratively be repeated through play with their peers through a sophisticated correlative play (Anning, Cullen and Fleer, 2010). Although the SSTEW can help support development, possible limitations could be not being able to identify development progress (Howard et al., 2014). The chosen person to carry out the SSTEW needs to be someone that has had experience with child development and how settings’ practices are implemented (Gelman, 2009). This will ensure that the information gathered and the desired outcomes are based on someone that understands how children learn and develop and what it takes to sustain a setting that follows policies and procedures. The SSTEW book is priced at £20.00 and is needed to carry out the assessment. Further training to promote the wellbeing and identify sustained shared thinking is available through many sources (Ndna.org.uk, 2019).

Conclusion
Through a setting being aware of what their environment offers children within their care and how it can be improved, practitioners can become more knowledgeable in how to develop an area to extend a child’s learning (Gibbons,2015). However, using the tools such as QFA can allow settings to become recognised as a setting that offers high-quality assurance. Children’s holistic development can be supported within settings that recognise that the adult plays a role in supporting the children’s wellbeing as well as learning and their interactions are vital to promote a positive and enriched learning environment (Siraj-Blatchford,I. et al,. ,2011). Through inspections and the opportunities to rate the quality of settings, practitioners can become more confident in the service they provide (CIW,2019)
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