Aims of the session/Nodau’r sesiwn

 Be clear about nature
and significance of
communication skills;

« Understand key terms
such as ‘dialogic
teaching’;

« |dentify characteristics
of effective classroom

dialogue and potential
barriers to this.

Bod yn glir am natur
ac arwyddocad sgiliau
cyfathrebu;

Deall termau
allweddol fel ‘addysgu
ymddiddanol’;

Nodi nodweddion
dialog ystafell
ddosbarth effeithiol a
rhwystrau posibl at
hyn.
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1. WHAT DO WE KNOW ABOUT INTERACTION
IN THE CLASSROOM?/

1. BETH YDYM NI'N El WYBOD AM
RYNGWEITHIO YN YR YSTAFELL
DDOSBARTH?
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https://play.kahoot.it/#/k/33309656-6d18-4993-88bb-289ddc07a057




In pairs, answer the following
Mewn parau, atebwch y canlynol (Gwir /Anwir)

«On average, teachers talk for 50% of * Ar gyfartaledd, mae athrawon yn
classroom time siarad am 50% o amser ystafell

*Teachers’ talk less as the year level dosbarth _ _ _
 Mae athrawon yn siarad llai wrth |

noreases lefel y flwydd dd
eTeachers’ talk less as the class size etely fiwyddyn gyn.y u | |
decreases  Mae athrawon yn siarad llai wrth |

faint y dosbarth leihau

« Ar gyfartaledd, rhoddir tua 20% o

amser y dosbarth i drafodaethau

grwp

Fel arfer, mae plant yn ateb

cwestiynau ei gilydd

« Ar gyfartaedd, mae athrawon yn
gofyn tua 100 cwestiwn y dydd

Rhoddir tua 5 eiliad i'r rhan fwyaf o
blant ateb cwestiwn athro.

 Rhoddir mwy o amser i blant llai abl
ateb nag i ddisgyblion mwy abl.

*On average, about 20% of class time is
devoted to group discussion

*Children mostly answer each other’s
guestions

*On average, teachers ask around 100 )
questions a day

*Most children are given about 5
seconds to answer a teacher’s question

*Less able children are given more time
to answer than more able pupils



Alexander,R. (2010:9)

‘Talk has always been one of the essential tools of
teaching, and the best teachers use it with
precision and flair. But talk is much more than an
aid to effective teaching. Children, we now know,
need to talk, and to experience a rich diet of
spoken language, in order to think and to learn.
Reading, writing and number may be the
acknowledged curriculum ‘basics’, but talk is
arguably the true foundation of learning.’
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Pollard, A (2008)

|dentifies three main
talk types:

Talk related to
learning;

Administrative talk;
Disciplinary talk.

Which do you think
most teachers engage
most in?

Nodi'r tri prif fath o
ymddiddan,;

Ymddiddan sy'n
gysylltiedig a dysqui;
Ymddiddan gweinyddol

Ymddiddan
disgyblaethol

Pa un ydych chi'n credt
mae’r rhan fwyaf o

athrawon yn el
ddefnyddio?



Sinclair and Couthald (1975)

Most classroom talk * Y rhan fwyaf o

organised in a series ymddiddan yn y

of three-part dosbarth wedr'i

exchanges: drefnu’'n gyfres o

Initiation by teacher gyfnewidiadau fair-
rhan

Response by child

Feedback comment ~ ° Y'athron eu cychwyn
* Ymateb y plentyn
IRF  Adborth

* IRF



Galton — the ORACLE study

“Teaching in today’s primary schools ...a matter of teachers talking
and children listening. Of this talk by far the largest amount
consists of teachers making statements... Open or speculative or
challenging questions ... are still comparatively rare. The demands
of .... the various National Curriculum subjects ... still appear to
place too heavy an imperative on teachers to cut down the
amount of pupil participation in order to ‘get through’ the
curriculum content’.

(Galton et al 1999b:33).




2. WHAT WORKS WELL?
2. BETH SY’'N GWEITHIO' N DDA?



Dialogic Teaching/ Addysgu
Ymddiddanol

Work of Alexander and
others

* Pupil and teacher
engagement.

* Construct meaning.
 Talk as the vehicle.

* Promotes cognitive
development.

* Citizenship, sense of
self.

Characteristics of
dialogue:

» Collective;

« Reciprocal;
* Supportive;
 Cumulative;
* Purposeful.



Dialogic teaching/
Addysgu ymddiddanol

Purpose

Explore thinking — eg children summarise and share thinking; express
ideas; listen to others.

Organisation

Everyone takes part

During Children pay attention to one another; take extended turns; ask and
dialogic answer questions; challenge and question.

teaching... Teacher supports and facilitates but does not necessarily speak a lot.
Talk tools What is your opinion? Could you say more? Have you considered?

Remember when...?

Ground rules

Children prepared to explain their thinking; ask questions; reason;
listen.

Outcomes

Shared understanding. Developing knowledge. Respect.

Notes

Some may need help to listen actively. Need to feel valued.




Sustained Shared Thinking/
Meddwl Parhaus ar y Cyd

* An episode in which two or more
individuals “work together” in an
intellectual way to solve a problem, clarify
a concept, evaluate activities, extend a
narrative etc. Both parties must contribute

to the thinking and it must develop and
extend.

Siraj-Blatchford et al., REPEY, DfES 2002



An example — the light up shoes/
Enghralifft — esgidiau sy’'n goleuo
T:  Wow! Look at your shoes. That is so cool!
They light up when you step down.
C1: Yes, they do this (jumps up and down)

T: How does it happen”? How does it light up?
C1: Because they are new.

What was said next?
Beth a ddywedwyd nesaf?




The S and S bit

T: Um. Mine are new and they don’ t light up.

C2: No, because they light up when you step down on
them (steps down)

T (steps down) That’s funny. Mine don’ t light up when |
step down.

C3: No, r)wo, no, you have to have these holes (points to the
holes).

T: (points to her shoe) But | have holes and mine still don’ t
light up, and Josh has holes, and his don’ t light up
either. | wonder why?

C4: | think you need batteries. Kids, you need batteries.

C1: Yeah, you need batteries to make them work (thinks).
But | didn’ t see batteries when | put them on.

C4: | think they are under the toes.

C2: | can’ t feel the batteries under my toes.

T: I wonder how we can find out about this?
Source/Ffynhonnell - EPPE



SST/Meddwl Parhaus ar y Cyd

Trust and confidence;
Use of language of
thinking;

Time;

Genuine ownership;
Open questions;
Flexible language;
Modelling by adults;

Learning extended
Siraj-Blatchford, I. (2009) 'Curriculum,
pedagogy and progression in
sustained, shared thinking', Early
Education Journal 57

Ymddired a hyder;

Defnydd o iaith
feddwil;

Amser;

Perchenogaeth
diffuant;

Cwestiynau agored,;
Modelu gan oedolion;
Dysgu wedi ymestyn

Siraj-Blatchford, 1. (2009) 'Curriculum,
pedagogy and progression in
sustained, shared thinking', Early
Education Journal 57



* Intentional pedagogy
» Relational pedagogy

* Eg Pianta



Reflection/ Adfyfyrio

Reflection-in-action and « Adfyfyrio ar waith ac

reflection-on-action — adfyfyrio ar y gwaith —
Schon (1987); Schon (1987);
Seeking to improve « Ceisio gwella arfer.
practice.  Mynnu.

Demanding.

ies?
Strategies” « Strategaethau?

Video stimulated . “Ymddiddan adfyfyrio a

reflective dialogue.’ - e
VSRD symbylir gan fideo



3. LISTENING IS IMPORTANT TOO
3. MAE GWRANDO’' N BWYSIG HEFYD



Listening/ Gwrando

“There was an old owl who lived in an oak
The more he heard the less he spoke
'he less he spoke, the more he heard
Oh why can’t we be like that wise old bird’




Active listening/ S, ﬁ@g
Gwrando gweithredol ~

 Still the mind * Llonyddu’r meddwl

* Focus attention * Hoelio sylw

 Listen well « Gwrando’'n dda

 Respondtowhatyou <« YmatebIrhyna
near glywch

‘A farmer has seventeen * ‘Mae gan ffarmwr un deg
sheep in his pen. All but saith o ddefnaid yn ei
nine escape. How many gorlan. Mae pob un
are left?’ namyn naw yn dianc.

Faint sydd ar 61?



4. WHAT ARE THE CHALLENGES?
4. BETH YW’ R HERIAU?



S _—
ucation

Meaningful Differences in the Everyday Experience of Young
American Children

Betty Hart and Todd R. Risley. Brookes Publishing, 1995 (4" printing, January 2003)

The Achievement Gap Starts Early
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Major findings:
¢ Children from all three groups of families started to speak around the same time and developed good structure and
use of language.
o Children in professional families heard more words per hout, resulting in larger cumulative vocabulaties.

¢ In professional families, children heard an average of 2,153 wotds pet hout, while children in working class families
heard an average of 1,251 wotds per hour and childten in welfare-tecipient families heard an average of 616 words pet
hout. Extrapolated out, this means that in a year childten in professional families heard an average of 11 million words,

while children in working class families heard an average of 6 million words and children in welfare families heard an
average of 3 million words. By age four, a child from a welfare-recipient family could have heard 32 million words
fewer than a classmate from a professional family.

o By age three, the observed cumulative vocabulaty for children in the professional families was about 1,100 words. For
children from working class families, the observed cumulative vocabulary was about 750 words and for children from

welfate-recipient families it was just above 500 words.
o Children in professional families heard a higher ratio of encouragements to discouragements than their woking class
and welfare-supported counterparts,

What are the implications of this?

http://www.childrenofthecode.ora/Tour/c3b/differences.htm




CONCLUSION
CASGLIAD



To summarise/ | grynhoi

e Talk in classrooms
has many purposes,
social and
educational.

* Teacher-puplil talk is
often ‘asymmetrical’

* To make use of talk
as a tool for learning
children need
opportunity

Mae gan ymddiddan yn
yr ystafell ddosbarth sawl
pwrpas, cymdeithasol ac
addysgol.

Yn aml, mae ymddiddan
athro-disgybl yn
‘anghymesurol’

| wneud defnydd o
ymddiddan fel offeryn ar
gyfer dysgu, mae angen
cyfleoedd ar blant.



Further Reading/Darllen Pellach

« Alexander, R (2010) 4th ed Toward Dialogic
Teaching UK: Dialogos

« Hayes, D (2006) Inspiring Primary Teaching
Exeter:Learning Matters

* Mercer,N., Hodgkinson,S. eds (2011) Exploring
Talk in School London: SAGE

« Pollard,A (2008) Reflective Teaching
London:Continuum.



