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[bookmark: _Int_dzUncDDp][bookmark: _Int_AEbndYFy][bookmark: _Int_MWXEgzMZ]My programme is a sensory path to wellbeing. This is a 6 week programme designed to increase sensory awareness, stimulation and regulation. This programme is targeted for 7-11 year olds in an education provision. 
For the 1-hour sessions, different senses will be explored utilising the outdoors as a tool for stimulation. The sessions are designed to be flexible, allowing the facilitator to adapt to the needs of the cohort. For example, the session you will be participating in today could be extended to 20/30/45 minutes. 
[bookmark: _Int_uZXUafSf]My programme has been designed with inclusivity in mind to ensure that anyone who may have additional needs feels no prejudice or barriers to participation. This can extend to young people with physical disabilities depending on the education setting. For example a session within a setting like surfability in Caswell will have the facilities to take people who use wheelchairs onto the beach. 
This concept was influenced by the experiences we have had as a cohort alongside 'queering adventure: building communities outdoors to combat social and environmental injustice' (Wild, Trevino Gonzalez and Williams, 2025) 
My justification for this programme not only stems from the plethora of research into the benefits of spending time outdoors but encourages young people to ‘slow down’ take in what’s around them. Amanda Fittler investigated what ‘Slowing down might have to offer’ within outdoor education and encouraged others to consider the benefits of removing the western world view of ‘speed and convenience.’
It has been designed so that education facilitators can provide these sessions with a lesson plan in any safe outdoor environment for example; School field or here at Cynefin. 
Although the sessions have been tailored by theoretical framework and policy, the sessions do not require the facilitator to need any further qualifications. 
They should, however, be flexible and responsive to the diverse nature of working with this population in an outdoor setting. 
In addition to session plans, risk assessments, and ethical framework. Facilitators will be provided with some guidance on their own practice to reduce the risk of triggers for those who have experienced trauma. 
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My motivation for this proposal stems from my experiences working with young people with diverse needs and abilities. I have seen firsthand how traditional learning environments can limit opportunities for connection confidence and wellbeing. This programme aims to create an inclusive outdoor space where all participants can engage their senses, connect with nature, and experience the mental health benefits of being outdoors.
Key challenges involve the setting, facilitators, and participants. Outdoor environments need proficient staffing for safe supervision especially with higher needs participants. Sites must have reliable emergency access and incident procedures. Managing all these challenges requires appropriate staffing, risk assessments, behaviour management, and careful setting selection. 
Ethical considerations 
1. Environmental concerns 
a. Leave no trace principles
b. Inform participants on the potential harm we can cause by being in the setting and encouraging them to respect the environment 
2. Informed consent and autonomy 
a. Participants should receive a detailed briefing on each activity, potential sensory impacts, and relevant emergency procedures before starting. 
b. It is important to tell the participants they are not required to participate in anything that may trigger a negative response. 
3. Trauma informed approaches 
a. Sensory experiences can sometimes trigger emotional and physical responses, so following national institute of health and the UK government advice of trauma informed approaches influenced by Bowen 
4. Physical safety 
a. Risk assessments must include input from participants with disabilities to ensure activities are accessible and safe for everyone, providing options for varying physical abilities 
One could question the inclusivity of sensory exploration. There could be part of the population who have little to none of one or more senses. That being said, some have argued human beings have over 300 senses. Using this for inspiration, sensory impairments do not limit this pathway to wellbeing but offer us the opportunity to explore further. 
Creating this programme proposal has broadened my knowledge and understanding of the benefits of nature connectedness. Investigating theories and papers has introduced me to pedagogical approaches I previously hadn't encountered. 
For example, the Danish Forest School Approach
I would still like to expand my knowledge on global approaches to outdoor education. 
During the design process for this programme, it was interesting to discover my previous practice was mostly based on engagement and enjoyment. The transition to becoming an outdoor education facilitator will be interesting.  
This proposal is supported by several key Welsh policies. The Well-being of Future Generations Act emphasises creating a healthier, more equal Wales, directly aligning with an outdoor sensory wellbeing programme. The Curriculum and Assessment (Wales) Act 2021 promotes experiential learning and wellbeing, while the Additional Learning Needs Act ensures accessibility and inclusion for all learners. The Tertiary Education and Research Act and Wales’ Strategic Equality Plan reinforce commitments to equality and participation, and guidance from Natural Resources Wales supports safe, sustainable outdoor learning.
This sensory-based approach to outdoor learning indicates that facilitators should provide sessions that purposefully engage multiple senses to support wellbeing. For this population, the sessions should be adapted to suit individual sensory preferences to promote calmness. Facilitators may also need to develop sensory awareness and reflective skills to understand how outdoor experiences influence the participants' engagement and emotional regulation. 
Professional interest and exploration into the benefits of nature connectedness have recently increased in comparison to previous generations. For example, Richard Louv discussed his experiences in a podcast whilst writing his book ‘Last child in the woods’ and explained that there were significantly more papers/theories to cite now than in previous years. 60-1000 in 15 years. 
The NHS has also started to ‘prescribe’ outdoor activities within local communities. 
Nordic walking in London communities. 
Mental health walks Mind UK
This momentum needs to continue so that outdoor education continues to popularise and become accessible to all demographics in the community. 
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5-minute intro – make sure people have pieces of paper and pen each. Also, something to sit on or waterproof if the weather is wet. 
5-minute activity – Independent silent sound mapping
give optional loud moments to participants! 
5-minute discussion 
Optional sound map sharing between peers
What did you hear? 
How did the sessions make you feel 
How might these sounds change – time of day/season
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* lacknowledge the use of ChatGPT (nitps://chatgpt.comy) to support my research using the prompt(s);

« 1. canyou provide a summary of ths please Myriam V. Thoma et a. (2021) Clinical ccopsychology: The mental health impacts and undertying pathways of the climate and environmental crisis',Frontiers in
Payehibiy. 12: Avaiable ot RHps:/S0Lor2) SH i PENEICeY; L Ying pathways

* 2..canyou provide a summary of this: Van den Berg, A, Joye, Y. and Koole, S.L. (2016) Why viewing nature is more fascinating and restorative than viewing buildings:
Utban forestry & urban greening, 20, pp. 387-401. Available at: hiips:/doi.0rg/10.1016/1.u1u2 2016.10.01.

+ 3. canyou provide a summary of this? Ohly, H. et L. (2016) Attention restoration theory: A systematc review of the attention restoration potential of exposure to natural envronments',Journal of Toicoloy
e enal HeA. B Cont s, 130} b SOBSAS B ok e Mo 5 SH e AT I55ig o ™ e =

closer lookat perceived complexity’,

* 4.canyou summarise this articte for me? Phillp Weinstein, & lessica Stanhope. (2023). What are green prescriptions? a scoping review. Journal of Primary Health Care, 15(2), 155-161.
iip//dol orE/10.107 1/HC2300;

* 5.canyou provide a summary of this one too? Van den Berg, A.E., 2017. From green space to green prescriptions: challenges and opportunities for ressarch and practice. Frontiers in Psychology, 8, p.268.

+ 6 couldyou summarise this. Birch, 1., Rishbeth, C. and Payne, S, (2020) ‘Nature dossn'tjudge you - how urban nature supports young people’s mental health and wellbeing n a diverse UK cit’, Health &
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* 7.what can you tell me about this paper? Killing time in the outdoors Refereed Artcle Published: 01 October 2017 Volume 20, pages 24-31, (2017)
* 8.1amwriting an outdoor education programme proposal. | oy have 15 minutes to present this. Could you tell me what you think of this statement about the challenges?
* .1 have just been asked ‘what are the Implications for practice from your approach’ what does this mean

+ 10,1 need you to generate an imae for me. | am goin 0 ask young people to drauw and X inthe midleof  plain pece of paper. the X s ther location aroun heirLocation (eir ) willbe asking herm to
R B R L B G S0t ot 30 Sunde g b s, . Water B T s o1 SREies ey Braw ars Sappesed o
Gemonstrate the e of SoUnd they hear. COLA You PIaVIdS an Example IMage | an Share wih them?

1 confirm that Rave o presented any Al generated text as my own work. cofirm | have copies o my drats, notes, and other esources | s before, and afie theuse of Al ools which | may be asked (o
provide in evidence.
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