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APPLICATION FOR FELLOW

In your application for recognition as a Fellow of the Higher Education Academy (HEA), you are required to demonstrate fully how your continuing professional development allows you to meet the requirements for Descriptor 2, Fellow status, as outlined in the Guidance Handbook, relating to the Dimensions of the UK Professional Standards Framework (UKPSF), that is, Areas of Activity, Core Knowledge and Professional Values.

You should aim to include examples of your use of/commitment to relevant elements of the Professional Values and Core Knowledge throughout your account. Make clear how you apply appropriate Core Knowledge and how you demonstrate your commitment to appropriate Professional Values set out in the Framework.




	
General Principles to consider in preparing you application.

· You will need to incorporate relevant subject and pedagogic research and/or scholarship in your approaches. How you evidence this will be dependent on the context in which you are working and the nature of the subject, discipline, or profession in which you teach. 

· Ensure you provide reasons for the choice of activities you describe and demonstrate that you reflect on your teaching practice and the students’ learning experience.

· Ensure that you explicitly incorporate how you have successfully engaged, where appropriate, in continuing professional development activity related to teaching, learning and assessment responsibilities. 

· The Assessment Panel recognises that there will be considerable variation in applications, reflecting differences in individuals’ experience, their job roles, and contexts. The quality of your reflection is far more important than quantity.

· This application is a personal account so you should focus throughout on your own professional practice and decision-making.

· By applying to become a Fellow you will have the opportunity to:
· Think deeply about and thereby enhance the quality and effectiveness of your work in teaching and supporting learning in HE.
· Gain national recognition for your role as a teacher and/or supporter of learning within the HE context
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SECTION TWO:                 CONTEXT STATEMENT 


	Context Statement 

Briefly introduce yourself and outline your role(s) and responsibilities in teaching and/or supporting learning in higher education (300 Words) 


	Write your evidence here.

My educational journey highlights flexibility, innovation, and continuous learning, in times of change, reinforces the importance of student development and my experience spans teaching levels, and module lead roles highlighting my leadership abilities. Delivering innovative theory for student engagement, technology use, practical application supporting theory, develops students outside the classroom preparing for industry.
I have good experience of one-to-one tutorials, seminars, small groups to larger theatre-based environments online and in classroom, ability to adapt my teaching style to benefit learners across cultures and ages and challenges of different environments.
My time at UWTSD, I have developed as an entrepreneurial education lecturer, experienced role changes, and adapted to new challenges, shifting to online teaching in the pandemic. I successfully undertook developing the International Hotel Management programme across levels. Effectively using passion and experience in hospitality, tourism qualifications, industry knowledge, leadership skills, culminating in challenge to online provision using technological advancements with rapid rise in online students during the pandemic. 
Development of placement assessments included feedback from hotel team, supportive evidence of work undertaken by students, I aligned assessment with the hotels training programme and supported industry feedback requirements for students as authentic tasks replicating real-world challenges and performance typically faced within working environments (Koh,2017).

Student Support liaison role developed communication, built relationships with colleagues and students when the pandemic stopped lecturing in classrooms. We developed online version of the programme using TEAMS technology and software programme for placement modules that offered online Hotel PMS system. This meant planning modules to be re developed, delivered for online provision to new and existing students, the other module lecturers, and me. 

In class teaching across levels proves my versatility, adaptability within educational contexts, my passion of vocational learning on field trips has guided my success in teaching, adding practical dimensions benefitting students.

	

	






SECTION THREE:	Your reflective account of your Continuing Professional Development

The boxes below should be used to present your critically reflective (not descriptive) account of how your Continuing Professional Development (CPD) has enabled you to meet the UK Professional Standards Framework Areas of Activity.

For each of the Areas of Activity you should demonstrate why you chose to undertake the approach, activity or technique and show how they relate to developing learner understanding. Whilst directly addressing the Areas of Activity, you should demonstrate how you meet all aspects of the Core Knowledge and all aspects of the Professional Values and map these as appropriate.

Your application should show successful engagement in appropriate teaching practices related to the Areas of Activity, successful incorporation of subject and pedagogic research as part of an integrated approach to academic practice, and successful engagement in professional development in relation to teaching, learning, assessment, scholarship and as appropriate, related academic or professional practices. The form will expand as you enter your information.

Your application for Fellowship consists of a 3,000-word reflective account shared across all five Areas of Activity plus citations (overall maximum of 3,500 word)

Citations should be included in an overall list at the end of section 3 of the document.

	A1:  Designing and planning learning activities and/or programmes of study. 
(600 words)
Identify how you contribute to the design and planning of effective, valuable learning experiences.


	Engagement in a variety of learning activities, at a variety of levels e.g.
· Micro: individual/one-to-one or small groups
· Mesa: module sessions, course, or programme level
· Macro: policy, HEI, professional body level

	Evidence might include:
· Development and enhancement of session plans
· Identifying and planning different kinds of interaction with learners in various contexts
· Design or redesign curricula, modules, or programmes.
· Involvement in validation panels
· Use of individual’s learning materials by others (e.g. within/beyond own institution)
· Contribution to the creation of learning resource packs and computer-based or open learning materials or the development of virtual learning environments


	Write your evidence here.

I design and plan, learning activities across levels 4 to 6 on two programmes catering to diverse students in age and cultural background. I carefully consider learning outcomes and ensuring assignments facilitate constructive interaction and participation from students. As a Level Lead, I address issues such as absenteeism and extenuating circumstances while offering targeted support. This strengthens student relationships and fosters a collaborative environment between myself and my students (V1,V2, K3, K2, K6 ). 

Meeting with colleagues facilitates planning for guest speakers, field trips, assignment scheduling, and curriculum updates, providing students with current industry insights and relevant learning for their future careers . I agree with Kessler-Hopek (2019) that adaptive curriculum changes improve educational quality, promote teamwork, and enhance student engagement across subjects areas (V3,V4, K2, K3, K6). 

Many of my mature students struggle with technology and lack knowledge on accessing necessary resources. To address this, I plan icebreaker activities to assess their tech proficiency early on and tailor my teaching strategies accordingly. When planning online modules for mature students, I focus on practical discussion tasks and pre-arranged forums to clarify theory, offer new perspectives, and connect with their industry experiences. Active learning strategies, as Freeman et al. (2014) suggest, enhance student engagement and understanding, making teaching, learning, and assessment more inclusive and effective, while being continuously refined through student feedback. (V1, V2, V4, K2, K3,K4, K5). 
I agree with Garnage (2023) that experiential learning fosters innovation. Recently, I worked with the digital team using immersive technology, creating virtual scenarios that stimulate group discussions and help students explore authentic perspectives while observing their grasp of theory. With 30 years in hospitality, I’ve seen many young people enter the sector lacking practical knowledge. As a teacher, I use real-world examples and simulations to prepare students for industry, aligning with Koh's (2017) view that combining theory with practice is essential for career development (V1, V2, V3, V4, K1, K2, K3, K4).

In my first year of teaching, during informal discussions and in module questionnaires students mentioned that group activities in a classroom environment enjoyably and motivational. Since then, I design student-led workshops and use group discussions and Q&A sessions to enhance understanding of theory. This approach links assessments to practical tasks, integrating theory as recommended by Fink (2003). This approach effectively helps students apply theory in practice, builds relationships with my students, and offers flexibility in teaching, which Reeves (2023) notes benefits diverse learners (V1, V2, V3,  K1, K2, K3,)

Collaborating and discussing with colleagues on curriculum development and sharing best practices during departmental meetings refines my teaching methods and keeps me updated on effective strategies used by others. Planning half a session for wider discussion, collaboration or ‘listen and challenge’ tasks boosts engagement and student confidence, maintaining high teaching standards which is a critical aspect of maintaining continuous improvement. However, this approach is less effective online without 'breakout' rooms, which are time-consuming ( A5, V3, K2, K6 ).
As a teacher I like to incorporate practical experiences into learning supported by Kolb’s Experiential Learning Theory (ELT). Transformative impact of integrating active engagement and reflection of real-world experiences into education offers a journey for learners that supports this. Field trips and industry collaborations blend theory with practice when visiting stadiums or attractions, where individuals explore and reflect on alternative perspectives, allowing students to explore and reflect on diverse perspectives. Mane (2023) highlights that learning goes beyond theory, which is evident when students effectively use both academic theory and real-life experiences in their assessments and live events (V3,V4, K1, K2,).

Drawing from my industry experience, I recently redesigned the Tourism and Events L4 modules having recognised the growing importance of the events industry within the broader tourism sector (Getz & Page, 2016). I realised the relevance to all learning finding the cross-cutting themes of the two modules , I integrated themes such as marketing strategies and sustainability, ensuring students understand the interconnectedness of these concepts and new industry growth. This approach keeps the curriculum relevant  and aligned with industry demands, preparing students effectively for future studies. The success of this approach was evident in the delivery of group presentations at level 4,  students confidently and cohesively demonstrated clear understanding of the theory and engaged in discussions around key benchmarking practices resulting in better marks in relation to previous cohorts (V3, V4, K1, K2, K5, K6). 
I regularly review session outcomes and incorporate feedback from field trips into my module planning. For example, after a local hospitality venue visit, I adjusted lessons based on student feedback to address gaps in understanding. I also request quick surveys or debriefs after each class to gather insights on improvements. This iterative process, along with discussions with the Programme Manager and colleagues, helps refine my teaching methods and integrate current industry materials (K5,)










	A2:  Teaching and/or supporting learning. 
(600 words)
Identify how you engage with learners, whether in groups or individually. These encounters may be in a wide range of environments such as classrooms, seminar rooms, lecture theatres, labs, learning support centres, offices, etc.

	Engagement in appropriate teaching and learning strategies including:
· Use of a range of teaching approaches and modes of delivery
· Use of relevant assessment approaches with a variety of groups
· Selection based on educational evidence and values
	Evidence might include:
· Lecturing, tutorial, or seminar work
· Studio, clinical, laboratory or work-based teaching
· Distance learning.
· Peer assessment of teaching and or teaching observations
· Student feedback/evaluations
· Reflective diary/blog
· Learning outcomes-related indicators (e.g. relevant session plans/module materials)
· Material from online training
· Learning activities supported through the VLE (Moodle)


	Write your evidence here.

According to Misseyanny et al., (2018)  ‘Active learning increases engagement, enhances student attitudes, provides skills for life, preparing students for the workplace’ by incorporating practical elements ais a strategy is effective for learning when based on different active learning methods such as collaborative learning and experiential learning. 
By supporting group discussions during field trips and integrating industry experts, I connect theoretical concepts with real-world examples. For example, a recent venue tour and Q&A with professionals allowed students to relate classroom theories to practical operations. Several students even secured volunteer positions, gaining valuable hands-on experience and networking opportunities that boosted their employability ( V2, V4,K2, K3).
Through industry experience and my MBA, I’ve learned the importance of strategic planning and clear objectives for each session. This approach fosters a supportive environment, leading to improved academic outcomes and relevant theoretical approaches using innovative methods shows in my good levels of student attendance and willingness to involve themselves in discussion, organically and confidently making a more engaging educational journey. Personalised feedback and module data help create an inclusive atmosphere that boosts student motivation and engagement (V2, K2, K3,K5 ).

I agree with Gutiérrez-Ujaque & Degen (2023) that using a transformative approach and pushing pedagogical boundaries, employing relevant theoretical approaches using these innovative methods results in better levels of student engagement, attendance, and willingness to participate in comparison to other modules based on discussions with my colleagues (V3, K1, K3).
I use online discussion forums to engage students interactively with peers and me, as Verenikina (2008) emphasizes the need for diverse strategies to support inclusive learning. I also schedule one-to-one sessions and collaborative activities for asynchronous learning, helping students with language barriers access content at their own pace. Technology, like Teams and Moodle, provides easy access to resources and feedback, benefiting those with work or family responsibilities. I agree with Pritchard (2013) that supporting this flexible approach, is evident in the high attendance levels and motivation among my students. ( V1,V2,V3, K1,K2, K3, K4).
To overcome the online challenges creating a cohesive team atmosphere I plan interactive engagement in every session . Checking in with students, incorporating language diversity morning greetings, and using fun elements like colour coding or icebreaker activities are engaging ways for  students to turn on cameras. Mature students  are encouraged to participate in using chat boxes or Slido, and by incorporating real-life industry task examples with them creates relatable, interactive, and a collaborative online learning environment (V1,V2, K1, K2, K4).
According to Leese (2010), ‘structured presentations and group activities develop listening, critical thinking skills, and confidence’. My modules are practical and resource-intensive, so I design PowerPoint presentations with clear bullet points, up-to-date statistics, and Harvard Referencing to highlight key points. I use pictures and graphics to support visual learning and incorporate debates and presentations to encourage group discussions, encourage further research and peer learning. This approach builds student confidence and fosters deeper understanding through constructive dialogue and relationship-building as a pedagogical approach ( V1, V3, K1, K2,).
According to Lea (2015), students take on the role of a teacher by co-teaching with staff, leading to a more in-depth understanding of the topic. According to Friere (2001) by catering to reading, writing, visual, auditory, or kinaesthetic preferences with planned activities across levels from diverse contexts, students are encouraged to make contributions by drawing on their previous experiences and real-life examples. I believe this supports organic learning and ensures foundational understanding for students in level 4,  who grow in confidence as they feel  their contributions are valued. ( V1, V2, K1,K2, K3)
 I continuously seek student feedback through regular discussions. This gives me opportunity to flexibly make changes to delivery of topics using case studies and industry examples to foster critical thinking skills and debate. Interactive sessions using videos, industry reports, and statistics support diverse learning styles and align with course objectives. (K1, K2, K3, K4,K5, V3).
I engage in reflective practice to enhance my teaching strategies. After each session, I assess what went well and identify areas for improvement by reviewing student feedback, engagement levels, and assessment performance. For instance, after a session on sustainable tourism, I noticed students struggled with sustainable development goals. I addressed this by incorporating more practical examples and case studies in subsequent sessions. This ongoing reflection ensures my teaching remains relevant and effective, fostering a dynamic learning environment ( V3, K1, K2, K5, K6).
I use Gibbs' Reflective Cycle (2001) to analyse and improve my teaching. This approach helps me plan and enrich course content, enhancing student engagement and fostering a growth mindset. For example, integrating new research findings into lectures keeps the content relevant and boosts my delivery confidence and clarity. ( V3, K1, K2, K3).







	A3:  Assessing and giving feedback to learners. 
(600 words)
Show how your assessment strategies and activities are appropriate to learning experiences; your approaches to marking and moderation and how these approaches ensure that assessment is reliable and robust; and your approaches to feedback and the extent to which students are involved in the feedback process. The assessment may be formative or summative, formal or informal. 

	Engagement with appropriate assessment strategies including:
· Use of assessments relevant to learning outcomes
· Appropriate assessments for the student profile
· Engagement in formal quality assurance processes relating to assessment.
· Selection and use of appropriate feedback mechanisms
	Evidence might include:
· Appropriately targeted assessment tasks
· Student evaluations
· Peer reviews
· Observation feedback
· Learning materials
· Moderation documents
· Innovative approaches to assessment and feedback
· Student responses to feedback


	Formative and summative assessments are crucial for teaching, with feedback provided formally or informally based on context. I assess online students' skills and knowledge using informal feedback through Teams breakout rooms. This lets me address improvement areas and cultural language dynamics through one-to-one and small group discussions in breakout rooms. Informal feedback reduces anxiety, enhances understanding, and fosters a collaborative learning environment (Hattie & Clarke, 2019). Providing informal feedback helps reduce anxiety, among mature students, allows me to gather feedback of understanding and encourages a collaborative learning environment (V1, V2, K2, K3,K4).
Liaising with students fosters strong relationships and aids in marking. Banta et al. (2015) emphasise that accountability and clarity strengthen lifelong learning skills. For example, I use pre-designed rubric criteria to highlight specific areas for improvement, such as clarity in written assignments or depth of analysis in presentations. This approach promotes self-assessment and reflection, as evidenced by students improving their final grades by focusing on detailed feedback and implementing targeted changes (V2,V3, K4,).
Informal feedback from group assessments highlighted the need to consider diverse cultural backgrounds and learning styles. For instance, differing opinions between male and female students led me to split the group, revealing the importance of managing cultural and age-related dynamics. I now prioritize these factors in planning future group assessments (Bender & Adams, 2021) (V1, V2, K2, K5).
Tullis & Goldstone (2020) highlight that active engagement fosters group discussions and reflective learning. I use draft deadlines for informal feedback and encourage peer review to provide constructive feedback, which motivates students. Regular informal feedback helps me gauge understanding and adapt teaching methods. I align with Hirsch's (2017) 'feedforward' concept by using Q&A and practical tasks to evaluate teaching effectiveness. This approach is supported by improved student grades and positive external examiner comments (V3, K1,K2,K3,K5.).  
Most of my modules include both written and oral assessments aligned with learning outcomes. Written assessments, like essays or reports, cover theory and research, while presentations focus on practical applications supported by field trips or case studies. Presentations promote team collaboration, peer learning, and a dynamic learning experience. My MBA studies have emphasized the importance of cognitive, motivational, and behavioural team processes (Kozlowski & Ilgen, 2006). (V3, V4, K1, K2, K6).
I agree with Bingham & Hall-Kenyon (2011) that assessments should match the study level and student profile, incorporating practical components for a balanced learning experience. Providing practical, relatable feedback has aligned students' academic work with industry standards and enhanced career opportunities. For example, Level 5 students shared their summer work experiences with Level 4 cohorts, integrating these insights into a second-year module and benefiting their final assessments (V2,V3,K1, K3, K6).






	A4:  Developing effective learning environments and approaches to student support and guidance. 
(600 words)
This Area of Activity is about how you make effective use of both the formal and informal learning environment to facilitate learning. Show how your contribution to the design and development of learning environments has impacted positively on student learning and the practices you undertake to support learners including for example, tutor systems, advising, guidance and involvement in widening participation and inclusive initiatives and activities.

	Engagement with:
· Different media and technologies, both physical and virtual
· Different kinds of learners e.g. international, culturally diverse, special educational needs, disabled learners, home-based, full-time, part-time, etc.
· Different modes of learning e.g. distance-based, blended, work/practice-based, etc. 
· Personal and academic tutoring
· One-to-one advice
· Counselling

	Evidence might include:
· Reflective logs/diaries
· Peer review
· Formal and informal/unsolicited feedback from students and colleagues
· Observations of teaching/learning activities
· Evidence from electronic forms such as blogs and discussi forums

	I integrate theory with personal development to enhance student learning and confidence, aligning with Wren & Wren (2009). Field trips and industry interactions enrich this process by connecting theory to real-life experiences (Davies et al., 2013). For online students, I share real-life examples and foster collaboration through virtual group activities, discussion forums, and interactive webinars. Using case studies from my professional experience helps bridge the gap between theory and practice. ( V2, V3, K1, K2, K3, K5). 
I integrate theoretical and practical learning in a diverse learning environment with formal presentations and lectures, complemented by informal discussions and practical experiences in field trips, events, or online breakout rooms. Encouraging informal feedback with discussion and incorporating this into assessments helps build relationships and understand students' needs. I use innovative technology to engage students which strengthens their confidence , which is shown in their active participation in events, conferences, student councils, and industry debates. (V2,V4, K2,K3, K4).
Online international students with diverse cultural backgrounds and English as a second language often need more time due to language barriers, disabilities, and work commitments. To support them, I provide accessible materials on Moodle and Teams, including recorded lessons, and offer smaller breakout room discussions or one-to-one guidance. This approach promotes inclusivity, allowing students to learn at their own pace. Using breakout rooms helps weaker students feel less overwhelmed, fosters collaboration, and supports reflective interaction, addressing cultural barriers (Edmundson, 2007) (V1, V2, K1,K2,K3,K4).
According to Leese (2010), structured activities and clear instructions help students integrate into campus life. Using immersive rooms fosters collective learning, discussion, and task engagement, leading to deeper cognitive understanding (Pressley & McCormick, 1995). Informal group discussions with video case studies and practical activities create a sensory learning environment. I support Q&A sessions at the end of each class to encourage peer engagement and feedback, enhancing topical understanding and critical thinking skills and confidence in formal assessments across all levels. Evidence of this development is shown in the selection of students for international placements by employers. Following a conference that my students hosted I encouraged links to industry work placements and support for career planning provided by industry expertise. Students received help with CVs, interview techniques, and financial support that is embedded in the modules taught sessions. (V2, V3, V4, K1, K2,  K3).
As Meierdirk & Fleischer (2022) suggest, fostering an inclusive and supportive learning environment is crucial for student engagement and equality. By respecting diverse backgrounds, I create a classroom atmosphere that encourages all students to succeed. This approach, supported by evidence-based methods, effectively improves my teaching and learning outcomes. (V1,V2, K2,). 





	A5:  Engaging in continuing professional development, research and the evaluation of teaching and learning related professional development. 
(600 words)
Show how your continuing professional development in your discipline and pedagogy, incorporation of research and scholarly activity, and evaluation of your professional practices supports and enhances learning. You should demonstrate explicitly connections between your research and/or scholarly activity and your professional practice, as well as how you evaluate the effectiveness of that practice.

	Engagement in:
· Self-reflective practice
· Proactive planning
· Participation in a range of activities to extend professional learning.
· Successful involvement in/completion of relevant teaching-related qualification(s) 
· Presenting or participating in conferences on teaching and learning (often discipline specific)
· Attending workshops or training events
· Engaging in per observation or peer review of teaching
· Regular departmental meetings where the discussion is about learning and teaching issues.
· ‘corridor’ discussions about teaching
· Bidding for, and involvement in, projects or research on teaching and learning
· Implementing new approaches
· Subject and other network activities
· Reading
· Visits to other institutions/organisations
	Evidence might include:
· Portfolios related to academic/professional development.
· Reflective logs
· CPD records 
· Exemplars of proactive changes in teaching/supporting learning based on own learning and research/scholarly activity.
· Evidence of changes in practice following engagement with initial and/or continuing professional development, including events, conferences, training, learning, seminars, workshops, etc.
· Conference papers/presentations/etc.
· Bid and project documentation

	I view continuous professional development (CPD) as important for effective teaching. I pursue formal qualifications and practical workshops on relevant topics, seeing this as key to my professional growth. A module on entrepreneurial education during my teaching qualification highlighted its importance for modern students and inspired ongoing self-reflection and method adaptation. By regularly evaluating and updating my teaching practices, I ensure they remain current and enhance student engagement and learning outcomes (V3,K5). I regularly attend internal training sessions to keep up to date with university regulations as well as find out about good practice in learning and teaching (V3, K6). 
Currently, I am pursuing an MBA with a focus on sustainability, which aligns with my teaching on this subject. Sharing insights from my research with students ensures that they benefit from the most recent theoretical and practical knowledge, thus integrating contemporary issues into their learning experience (V2, V3, K1, K2, K3).
As a lecturer for festivals and events, I promote MICE (Meetings, Incentives, Conferences, and Exhibitions) events through my role with ‘Meet in Wales.’ Part of my professional development is to keep up to date with industry changes  I go to conferences, attend online events and ensure that I network with industry experts at every opportunity. This  has been beneficial not only to me in terms of CPD but also to my students as I invite guest lecturers and arranging student attendance at industry events is beneficial for my students learning . I have arranged for students to attend industry events and conferences, offering them opportunities to network and connect with professionals.  This provides students with real-world perspectives and practical insights, enhancing their learning environment and career prospects. This  engagement enriches their learning environment, and significantly boosts their career prospects through practical insights (V2,V4,K1, K3).
My participation in the Aurora programme greatly enhanced my leadership skills and provided valuable peer feedback. This experience refined my teaching approach, underscoring the importance of self-reflection and adapting learning environments for effectiveness. Vaughn (2014) notes that flexible, adaptive teachers are more effective and visionary in their practice and instil confidence (V4,K2).
According to Ricci (2013), ‘mindset can be interpreted as opinion or a way of thinking’, so I model a growth mindset showing willingness to adapt and learn alongside students and peers. This means I am embracing feedback and adapting my teaching to improve areas like delivery pace and cultural diversity. By leveraging insights from training , peer feedback and industry experience, I have made adjustments learning new skills to better support students with learning disabilities and cultural diversity. This includes using differentiated instructional strategies such as the use of varied types of resources, providing accessible materials, and fostering an inclusive environment where all students feel valued (V1, V2, K5). 
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SECTION THREE:	Referees

Your application must be accompanied by two supporting statements from persons who are able to comment on your teaching and learning practices and achievements. 

The function of your Referees is to provide an informed peer review of your eligibility for Fellow, using their knowledge of your work and the context in which you teach and/or support learning. Referees are expected to authenticate your application by commenting directly on the content of your application and to make additional, relevant comments, as they wish.

Referees should be experienced staff and be able to comment knowledgeably, and from first-hand experience, on your current role and any other relevant activities recently undertaken. At least one of your Referees should either be a Fellow, Senior Fellow, or Principal Fellow of the Higher Education Academy (HEA), or an appropriate experienced member of staff working for a UK Higher Education Institution (HEI). All Referees need to be familiar with the UKPSF.

Referees should be provided with a copy of the Guidance Notes for Referees – please speak to your mentor regarding this document.

	First Referee:


	Name
	Jacqui Jones

	Job Title
	University of Wales Trinity Saint David

	Fellowship Status
	Senior Lecturer & Program Manager

	Institute/Centre/Unit
	

	Email address
	Jacqui.jones@uwtsd.ac.uk

	In what capacity can this individual comment on your professional practice?
This is the Programme Manager for the programme I am currently a lecturer.






	Second Referee:


	Name
	Dr Jayne A Griffith-Parry

	Job Title
	Academic Director – Hospitality & Tourism

	Fellowship Status
	Senior Fellow HEA

	Institute/Centre/Unit
	

	Email address
	j.griffith-parry@uwtsd.ac.uk

	In what capacity can this individual comment on your professional practice?

Line Manager






SECTION FOUR: Declaration

Please sign and date in the box below to confirm that the application you are submitting is your own work.

	Signature 
	

	Date 
	17/04/24



GDPR on data sharing with ADVANCE HE 
Following the implementation of GDPR you should be aware that following successful recognition at UWTSD, personal data including your name and email address will be supplied to Advance HE. This is to trigger your fellowship registration and certificate being recorded on their MyAdvanceHE database. 
https://www.heacademy.ac.uk/my-academy-manage-your-higher-education-academy-experience  
Advance HE will make use of this data while providing their Accreditation Services to UWTSD, and potentially in any reviews they might carry out of our accredited provision. 
By submitting your coursework and appendices you are confirming you agree to this data sharing.
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