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How does Forest schools effect a child's learning?
Section 1
The sample type that has been chosen for this research project is known as purposive sampling this is a non-probability sampling technique, which is best used to help gather qualitative responses, with the expectation being the participants will hopefully provide a rich and even unique information, which is very valuable to this research project, Through the purposive sampling, the chosen participants for this research project are children aged between four and five years old and in reception class. They will also come from two different schools that provide outdoor learning in Southwest Wales area.  The sample sizes will be eight children per session this is to ensure that the sample is kept small to help with gaining a more in-depth understanding Etikan, Musa and Alkassim (2015). The reception class teaching staff will also be included in the sample this will go onto to help better understand their perceptions of what the effect of outdoor learning has on a young child's development within the school. The research will be carried out in the two different schools in their own outdoor learning area, this is to ensure that the young children are in their own learning environment and ensure that they are comfortable this is in order to be able to attain more reliable results (Boyd and Bee, 2013). Also in order to help attain more reliable results, the research project will take place over a period of five months, this then allows the researcher to be able to be present in the both schools and to be able to let the children familiarise themselves with that person so they then are able to feel more comfortable. This is so that when the chosen methods of research are carried out with the children, the teaching staff and the children will hopefully act how they would normally act in their everyday outdoor learning. 

Section 2
Forest School was first started in the UK back in1993 (Murphy, 2020). It was inspired by what is known as the ‘Friluftsliv’ philosophy and this then went on to develop the Forest School learning back in Wales and the UK (Turtle et al., 2015). What makes forest school unique compared to normal classroom learning is its emphasis on the learning outside having the freedom to explore the ever-changing environment and weather to take risks and “assess risk for themselves” (Lindon 1999, p11). Weaver (1998) believes “The children learn informally about nature through being out in the woods” (p14). Parents in Denmark say (cited by Weaver) “being outside seems more natural than the classroom” and “touches something deep” within their children (nfer.ac.uk). Gooding goes on to argue that all aspects of a schools curriculum can be taught outside, which helps with stimulating the imagination and even bringing subjects to life in a more real context. It would seem that a large difference between the forest school approach and traditional outdoor education, is the approaches to their starting points. Outdoor education often starts with an agenda, problem or issue when it comes to the children investigating. Whereas Forest school is led by what the child’s interests are, within a loser skills framework but with supportive intervention by qualified leaders how only step in when necessary. This view is expressed by Grenier. (1999) “..we follow what the children point out first and set challenges” (p12). (nfer.ac.uk). There are different reasons for being able to provide regular outdoor learning opportunities one of them is the physical one. By giving children increased opportunities to go out for fresh air and have outdoor exercise which in turn stimulates a child and helps increase a child's muscle and bone development and could help with obesity.  Health Survey for England (HSE) for 2013 figures show that when it comes to children aged between 2–15years old, 15% of girls and 16% of boys, were classified as obese, with 14 % of girls and boys were classified as being overweight. Whereas (Boodhna, 2013) stated that 29% of girls and 30% of boys were classified as either obese or overweight. Some of the earliest research results dating back from the beginning of this century went on to show clear benefits to a child's social skills and their confidence, (Murray and O’Brien, 2005). (Lysklett, 2017), believed that it also helps with concentration, communication, motivation and also language. This also reflects in the findings from different Northern European countries, where preschools which are nature based are quite common, although there is still a need for research evidence (Lysklett, 2017: 250). In Northern European countries their children do start school until they are at an older age than those in Wales and the UK, they emphasise on developing very good emotional and also strong foundations before they start having the pressure of their formal education. Regular Forest School sessions are a crucial part to learning (Lysklett, 2017).  (Knight, 2013), states that the nervous pathways in the brain start being established in the response to the activity they are doing – the repetition of the activity helps with the process and becomes a part of the child’s way of being. Having the children outside on a regular basis and allowing them to be free to grow and even stretch then makes the child have the want to be outside. It is a lot more beneficial to create these healthy ways, while the child’s brain is young and able to absorb and change. (Lindon, 2003), believes that risk taking in childhood is a principal element of the Forest School learning.  (Lindon, 2003) also warned of the dangers from over-protecting children in the early years setting and went on to suggest that all children should take age-appropriate risks for them to learn how to stay safe. 
There are numerous factors that have contributed to a reduction in the engagement of children with the outdoors. Until the late 1980s children in the UK had a large amount of freedom to play outdoors, mostly unaccompanied by any adults (Gill, 2007). Unfortunately, this has greatly shifted over the last few decades due to less children playing outside (Dodd et al., 2021). (Monbiot, 2012) states that since the 1970s where children used to roam freely without any supervision has reduced by nearly 90%. Another factor for this decline with the outdoors is the perception of risk and the risk itself (Maynard, 2007b). Adults risk-consciousness has led to a huge fear of letting our children go and play outdoors and also be unaccompanied by anyone (Gill, 2010). This perception of different risks is a genuine concern for adults and is not to be disregarded by anyone, there are methods of balancing the risk with the reward (ibid). (Moss, 2012) believes there are a few elements of risk-taking which children need to help them understand safety. (Gill, 2007) states that risk-taking has developmental and health benefits, these can be things like developing resilience and can also have a positive impact on a child’s character and personality. Forest schools can offer a way of managing the risks to the children, while also going onto offering them an expansive, exciting environment for them to play in. A lot of the shifting dynamics has helped in the development of Forest Schools (Morgan, 2018). 

Section 3
Mukherji and Albon (2015) state it is very important when you are conducting any research that you have samples of it, so all the participants are then able to understand what it is that is being researched and how it is being done.  Mukherji and Albon (2015) also believes that small samples are a small group of people that are taken from the larger population for measurement, employing the techniques which then produce samples that is representative of the larger population. Which then means generalizations can be made from the findings from the research which has taken place. The sample type that has been chosen for this research project is known as purposive sampling this is a non-probability sampling technique, which is best used to help gather qualitative responses, with the expectation being the participants will hopefully provide a rich and even unique information, which is very valuable to this research project, this then allows  the researcher to attain a much better insight and possibly a more precise research results (Palinkas et al. 2015). Etikan, Musa and Alkassim (2015) write that purposive sampling is a lot more cost effective for the researcher and will save them time as they choose the participants that are best suited to the purpose of the study. Through the purposive sampling, the chosen participants for this research project are children aged between four and five years old and in reception class. They will also come from two different schools that provide outdoor learning in Southwest Wales area.  The sample sizes will be eight children per session this is to ensure that the sample is kept small to help with gaining a more in-depth understanding Etikan, Musa and Alkassim (2015). Cohen, Manion and Morrison (2018) believe that too large a sample could be overwhelming and could go on to emphasize statistical differences that are not completely relevant to the research. Cohen, Manion and Morrison (2018) also go on to state that if the sample size is too small that this could also hinder the results from going on to being extrapolated. The reception teaching staff will also be included in the sample this will go onto to help better understand their perceptions of what the effect of outdoor learning has on a young child's development within the school. The reasoning, which is behind choosing this sample of participants, is because at age of between four and five years old is that children this age can be naturally curious and also love to be outdoors and explore and they are constantly developing their skills each and every day (Keenan, Evans and Crowley, 2016). The reasoning behind choosing the participants from the two different schools is with the hope of being able to attain qualitative results from the broader area, which in turn makes the research fair, compared to when you only carry out research in one school. The research will be carried out in the two different schools in their own outdoor learning area, this is to ensure that the young children are in their own learning environment and ensure that they are comfortable this is in order to be able to attain more reliable results (Boyd and Bee, 2013). Also in order to help attain more reliable results, the research project will take place over a period of five months, this then allows the researcher to be able to be present in the both schools and to be able to let the children familiarise themselves with that person so they then are able to feel more comfortable. This is so that when the chosen methods of research are carried out with the children, the teaching staff and the children will hopefully act how they would normally act in their everyday outdoor learning. Dowling (2014) believes that a child feeling comfortable and safe, is vital to a child’s healthy development. Keenan, Evans and Crowley (2016) all believe and agree that in a supportive environment with the school staff the child is comfortable with, it will then encourage the child to engage in what they are doing, and they are more likely to explore their surroundings. When it comes to research and data you should also use the triangulation method, the triangulation method facilitates the validation of your data, through cross verification from more than two sources. It also tests the consistency of your findings which are obtained through different instruments and helps increase the chance to control, or at least help to assess some of the multiple causes or threats influencing the results. Triangulation is not just about the validation but it’s about deepening and widening your understanding. It is used to help produce innovation in conceptual framing. It can also lead to multi-perspective meta-interpretations. Triangulation is an attempt to explain fully or map out, the richness and complexity of our human behaviour by studying it from more than one point of view? - Cohen and Manion

Section 4 
To safeguard the university, the researcher, and the participant you should always follow your universities policy and procedures these set out the guidelines to safeguard everyone. The policy should define the responsibilities that you should follow at individual and institutional level. It will guide the work of all those involved in the research data collection, curation, the storage and maintenance of it. The policy sets out how the University’s staff and postgraduate research students will process any and all personal data that is collected from all the data subjects during the research project, or data that is provided to everyone who are conducting the research by data subjects or other sources. It ensures that the research data that’s produced by its postgraduate research students and any staff, will be looked after and stored to the highest standards throughout the whole research data lifecycle which is in line with all the relevant legislation at that present time. The University appreciate the significance and importance of the legislation in this area, the Freedom of Information Act 2000, UK GDPR as amended from time to time, and the Data Protection Act 2018. (UWTSD 2023). The University will also make sure that any research data the University generates, through and throughout any  projects will be stored securely and will be available to staff and postgraduate student researchers throughout their research, also in addition to this it will be available for the long-term of the research,also for teaching and if needed for the wider exploitation for public good, this can be through the government, by individuals, other organisations and businesses as the project develops and then after the research results have been published. This ensures that, when and if required by anyone, there would be accurate and retrievable research data available to verify and if needed defend the process and outcomes of the research. (UWTSD 2023). Again this policy and any other documents that is referred to in it,  lays out the essence on which the university facilitate compliance with data-related policy statements, research funders’ or codes of practice and wherever applicable, conditions and grant terms. Research should not go ahead and proceed until the participants have indicated their consent and it has been recorded and saved. This can be done by asking the participants to sign a consent form, but in some research cases, it could be more appropriate and also more ethical to use other approaches to gain and record their consent (UK Research an Innovation 2023). Other ways could be explicit consent which is when your participants give their consent by answering specific questions about their willingness to take part, another and the most common is the Active consent, this is where the participant indicates their willingness to take part in the research by reading a specific statement and agreeing to it (Hubspot 2023). When it comes to gaining consent from an intended participant in your research you should make sure the information your providing for participants should be given in an accessible and comprehensive format, this would be typically in written form for them. You should make sure that they are given time to consider the choices you are giving them and also time for them to discuss their decision with others if they deem appropriate. When thinking about consent from the participant you should remember that consent, is not just simply given through the formal signing of the consent document at the beginning of the research. Instead, it should, be open to revision of the workings and the possibility of withdrawal at any time throughout the research lifecycle of the project (UK Research an Innovation 2023). The participant should be made are of informed consent for them to take into account the long-term use of their research data, including the potential for the data to have potential linkage to another research and the preservation of data collected when obtaining consent. The participants also need, as far as possible, to be made aware and give specific consent if data collected are to be archived and even shared. Some cases of research it may not be appropriate to archive data, but if this is the case it should be discussed at the earliest opportunity with an appropriate economic and social research council (ESRC) data service provider. When gaining consent, as researchers you should make it clear the limits you have to confidentiality, especially when it comes to working with potentially vulnerable individuals and/or groups, for example children, families' individuals involved in illegal activities and vulnerable populations. When it comes to the disclosure of participant’s personal information (UK Research an Innovation 2023). If the interview comes to reveal that a participant or another person taking part in the research project is identified to be in significant danger, the researcher is obliged to act in response to the disclosure to protect the participant or third parties whomever it involves. As researchers you should have established procedures, necessary systems, and appropriate contacts in place which you are able to activate to help and support you and the participant in the event of a disclosure. If as the researcher you feel it is necessary to breach the confidentiality of the participant, you should, wherever possible, infirm them and keep them informed of what action is being taken by yourself, unless if you were to do so would increase risk to those concerned (UK Research an Innovation 2023). When it comes to projects or research which is collecting data on criminal behaviour, it may be necessary to have to explain to the participants that confidentiality will only be preserved as far as the law permits. Any other disclosures of confidential information that are revealed to avert serious harm should be fully justified and as researchers you have to be able to defend your actions fully. When making disclosures you should only make them to parties which are empowered to act on the information (UK Research an Innovation 2023). To establish validity of research, you should always adhere to the ethical guidelines and keep doing this while conducting and reporting the research. When it comes to ethics in your research topic selection. You should make sure that the topic of a good study must be engaging to the participant, have accuracy, be realistic, new so nobody has done one like it before, ethical, and contemporary. There can be and are ethical implications of a research topic and these should be considered first. When it comes to conducting research, always consider that there could be a possibility of harming others. Always think about any moral issues that may arise (McLeod et al., 2016). When you're looking at the ethics in research methodology the research method should not be completed without any consideration of any ethical issues. When conducting research, you should always be truthful when reporting data, make sure you hold up the privacy and confidentiality of all participants and results are handover truthfully as this is essential to the research method. Ethical standards should always be adhered to at every stage of the research process. This then means it is more likely that the research's results will be fair and accurate as long as all the methods used to conduct the research are ethically conducted (Knottnerus & Tugwell, 2018). The results of any research you carry out should be equal to your discovery. If your results do not support your hypothesis, and/or if the results are slightly altered by the someone, then the study will not be affective. (Sroka& Lőrinczy, 2015). There is also Unethical research when this is carried out it almost always leaves the participants and the researchers vulnerable and exposed in negative ways. When unethical behaviour is displayed by a researcher it can go onto compromise the trustworthiness and validity of data that is collected during the research. Especially if participants feel that at any point their mental well-being or physical wellbeing is being threatened in any way (Orb, Eisenhauer, & Wynaden, 2001; Escobedo, Guerrero, Lujan, Ramirez, & Serrano, 2007). In order to avoid any unwanted research dilemmas such as this, it is important to ensure that careful planning and ethical standards are adhered to (Bouma,& Ling 2004). Good research has at its main core a commitment to ensuring that any and all strategies for collecting the data are responsible and that at all times throughout the research attends to a professional code of conduct which ensures the safety of all the participants that are involve. Joanna Koulouriotis (2011) draws attention to the complexities that can and do arise when you are conducting research with non-native speakers of English and also Cultural boundaries, there can be translation issues, even perceptions of power and authority, these are all ‘ethical considerations that are inherent in and raised by English as a second language (ESL) research’ (p 1) Koulouriotis goes on to further this  point that a great proportion of research in ESL ‘is conducted by either researchers and / or teacher-researchers in some countries where ethical concerns are not be addressed formally or by encompassing the human rights legislation’ (p 1). If you are going to research in settings where you find there could be participants that are non-native speakers of English, this can then go on to involve additional ethical reflections for the researchers. Non-native speakers of English are usually categorised as speaking English as, English as an additional language (EAL), English as a foreign language (EFL) or English as a second language (ESL). 
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