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Critically evaluate elements of effective learning climates

An effective learning climate within a classroom is not given but made (Kamb, 2012). The teachers and other members of staff are responsible for providing an environment in which children not only feel but know they are being supported and encouraged to get the most out of themselves and their education. It relies on good attitudes and standards set by the teacher which will echo within the children’s attitudes and will be reciprocated by the students (Kamb, 2012). Although obvious that it must be done, effective learning climates are not always accomplished, and the strategies used to create said environment are not always as effective as they seem, which will be discussed further within the essay. 
The focus of the essay will be to critically evaluate six well known, effective learning strategies in which teachers use on a daily basis to promote a positive learning environment. These six strategies are the use of feedback, a growth mindset within the classroom, teacher-student relationships, the use of success criterias, reinforcement and application of classroom rules. I will be critically evaluating each strategy by referring to policies and theories based on the effectiveness of each and discussing both the negative and positives of the strategies. 

To ensure a positive, effective learning climate, effective teaching must be done in order to produce this environment. The traditional view of the role of a teacher is to be able to give out knowledge, enhancing on student’s past knowledge to build onto what they know in more depth (https://core-ed.org/research-and-innovation/ten-trends/2019/changing-role-of-teachers/#:~:text=A%20traditional%20view%20of%20the,deeper%20understanding%20of%20the%20subject). Although important, teachers have many more roles to play in ensuring children get the most out of their education and their environment, these being assessing and evaluating how the knowledge has been received and understood, managing behaviour and the classroom, and ensuring all students needs are met and are catered for (https://core-ed.org/research-and-innovation/ten-trends/2019/changing-role-of-teachers/#:~:text=A%20traditional%20view%20of%20the,deeper%20understanding%20of%20the%20subject). 
According to Donaldson (2015) https://gov.wales/sites/default/files/publications/2018-03/successful-futures.pdf a good teacher is someone who has “subject and methodological expertise; sound classroom craft skills; an understanding of the social and psychological factors that influence learning; and the ability to excite and inspire children to want to learn and to be able to learn independently”. These qualities all contribute to the classroom climate and ensure children are achieving the most out of their education, with a blend of teaching and learning approaches being used to achieve this.
So, what elements of teaching and learning approaches contributes to an effective classroom climate? 

Growth Mindset
According to Carol Dweck (mindsetworks, 2017), growth mindset, or an incremental mindset, is the belief that you can become smarter, and in teaching this mindset to children, creates more motivated and successful individuals as they adopt the way of thinking that they can always improve and do better. Within a classroom, this can be seen as children wanting to engage in lesson and challenging themselves with work. Also taking notice of feedback and improving on where they have struggled or misunderstood something. Neuroscientists have discovered that brains are malleable, and not fixed, meaning individuals do have the ability to change their intelligence with practices such as asking questions, doing challenging tasks and having overall good nutrition and sleep (https://www.mindsetworks.com/science/). Alfred Binet (Cherry, 2020) also believes that individuals intelligence can differ and change through experiences and ways of thinking, as he discovered during his developed, first initial IQ tests in the early 19th Century. The Psychologist stated that “Some recent philosophers seem to have given their moral approval to these deplorable verdicts that affirm that the intelligence of an individual is a fixed quantity....... We must protest and react against this brutal pessimism” (Binet, 1909. Cited in Cherry, 2020) https://www.verywellmind.com/alfred-binet-biography-2795503#:~:text=Alfred%20Binet%20was%20a%20French,kids%20that%20needed%20remedial%20studies. 
Children who have growth mindsets tend to do well in school because they want to improve, and children who are still in the mind frame of a fixed mindset tend to focus only on the negatives, and believe they must either prove that they are smart enough, or do not bother putting any effort in (https://www.mindsetkit.org/growth-mindset-parents/learn-about-growth-mindset/research-how-mindset-affects-learning#:~:text=Children%20who%20understand%20that%20the,part%20of%20the%20learning%20process). With this recent, and seemingly effective way of teaching children, many schools throughout Wales have adopted this strategy, and implemented it throughout their school ethos. 
According to Estyn (2017) a good example of effective practice of growth mindset comes from a Primary school near Swansea. The school has adapted to the growth mindset approach as they too have believe and agree that “intelligence can grow and develop over time” (https://www.estyn.gov.wales/effective-practice/encouraging-learners-achieve-more-they-expect-themselves). Children are encouraged to ‘have a go’ at everything that gets thrown at them, and teachers are focusing on opening children’s minds up about themselves and their abilities, through creating an ethos where there’s ‘challenge for all’. The main strategy they use is the 6B’s: Be Brave, Be Still, Ask a buddy, Backtrack, Bits and Bobs, and ask the boss. The students are fully aware and comfortable in using this strategy, and as a result, feel much more willing to participate in lessons, doing things they thought they could never do, and enjoy showing the class and teachers their capabilities, without feeling embarrassed about being wrong or doing a mistake (estyn). This demonstrates how effective growth mindset can be on children’s own capabilities, creating an environment that is educationally fulfilling whilst meeting every learners needs. 
With that being said, a debate has been arising over whether or not growth mindset really is as effective and impactful as Carol Dweck has been saying. Many psychologists have looked over and re-examined Carol Dwecks’ research and have conclude that it does not have a major role in motivating and changing children’s belief on failure, showing in some studies that it had no effect whatsoever on outcomes (https://www.scientificamerican.com/article/debate-arises-over-teaching-growth-mindsets-to-motivate-students/). The main criticism growth mindset received was that it was “overpromised and underdelivered”, with David Yeager, a psychologist of the University of Texas saying, “Any popular idea in education gets spread way ahead of how ready the science is” (Denworth, 2019). This tells us that the research for growth mindset was not thought about thoroughly and implemented properly, as it has shown zero to little improvement on children’s educational outcome, and not as it had been advertised. 
Carol Dweck (2020) herself also said that, “Growth mindset is even more complex than we imagined” after reading the criticism of her work. Within her initial research on growth mindset, Dweck did not realise the complexity, and can now understand why it may not have been as effective as first thought. Although the theory spoke about how it positively effects children, it was not aimed specifically towards schools and how to implement it within the classroom. With the audience believing that what was being shared with them was all set-in-stone and accurate, people and teachers took it into their own hands to implement growth mindset, without any actual evidence on how to do it in a classroom setting, causing it to be ineffective in some studies. However, Dweck is very aware of this and will be working alongside educators, who seems as “crucial”, on the next step of her research to try and make her findings clearer. The two main issues with the implementation of growth mindset within classrooms is that teachers cannot simply teach the children about it and expecting them to change, and it is not purely based on positive praise. For it to work it needs to be embedded within the practices of the school in order to create an effective learning climate https://www.tes.com/news/growth-mindset-where-did-it-go-wrong

Positive Reinforcement 
Reinforcement is a form of operant conditioning studied by behaviourist theorist B. F Skinner (1938). Although other forms of conditioning had been discussed prior to Skinners theory, for example John. B Watson’s (1913) classical conditioning, Skinner believed that his operant conditioning worked best for behavioural management as it focused on causes, actions and their consequences (https://www.simplypsychology.org/operant-conditioning.html). The main principle of operant conditioning is that positive reinforcement towards actions will cause that action to be repeated and negative reinforcement towards an action will cause it to diminish. However, it is important to note that negative reinforcement is not the same as punishment, it simply means taking something away from a child for example, to encourage better behaviour instead of punishing them (https://www.calmsage.com/positive-vs-negative-reinforcement/). 
Schools do use both reinforcements when maintaining behavioural management within classrooms however, Welsh Government (2012) encourages schools to use proactive measures to create good behaviour such as positive reinforcement and praise as this is the “bedrock to good behaviour” (https://gov.wales/sites/default/files/publications/2018-12/practical-approaches-to-behaviour-management-in-the-classroom-a-handbook-for-classroom-teachers-in-primary-schools.pdf page 36). The Welsh government on the other hand do realise that reactive strategies and methods can be necessary when needed as Baer (1961. Cited in https://digitalcommons.brockport.edu/cgi/viewcontent.cgi?article=1818&context=ehd_theses page 20, 22, 23) agrees with. Baer (1961) believes that eliminating positive reinforcement as a punishment is the most effective way to reduce behaviour, however he then mentions that negative techniques are not as effective as the use of positive reinforcers (Rumfola, 2017). According to Rumfola (2017), “a child’s performance is changed by their environment” meaning that a positive climate likely means that children will be more engaged and willing to learn. 
Effective uses of positive reinforcement within the classroom are social reinforcers, activity reinforcers, tangible reinforcers and token reinforcers (https://positivepsychology.com/positive-reinforcement-classroom/). A tangible reinforcer for example, are things such as toys, stickers and awards that teachers will give out for good behaviour. In experience, many schools provide certificates to the children who have displayed good behaviour at the end of the week as a way of showing their gratitude to displaying good behaviour, and other schools have display boards that show off good work to the rest of the class, demonstrating that good work and behaviour gets acknowledged. In similarity to tangible reinforcers, token reinforcers are when token or points get awarded to well behaved children. Although the points might not be much, the child or the group with the most can exchange their points for a reward, such as a toy or a treat. This form of positive reinforcement is used a fair bit within classrooms, with one of the popular ones being ClassDojo. 
ClassDojo is a classroom management system online that allows teachers to record children’s behaviour daily and in real time, such as ‘hard work’ and ‘helping others’ and can then inform parents of the changes that get made throughout the day. According to Garcia, Hoang and Brown (2015) the award system works brilliantly towards positive behaviour as the children can see the points visually on the board and can also see this at home, so it encourages them to work towards points as “children are naturally fascinated with accumulating points” (https://files.eric.ed.gov/fulltext/ED561860.pdf pages 4 and 5).
Although positive reinforcement through rewarding or praise is a very common thing schools do to encourage and change behaviour within their pupils for a more effective climate, Alfie Kohn (1995) disagrees. Kohn believes that children need to be in an environment that is caring and kind to embrace and develop good behaviour strategies, not be “manipulated” by rewards, that once go, will show that it had no use whatsoever on the child’s behaviour. In accordance with Kohn, reinforcing punishment and rewarding positive behaviour are both as bad as each other as they control children to do activities they do not want to do, “treating kids like pets” (https://alfiekohn.org/teaching/pdf/Punished%20by%20Rewards.pdf page 2). Bribing children with treats, instead of making the subject more engaging, takes away their desire to want to learn, and does not teach them how to commit to good values. 
Daniel Willingham (2005, 2006) however believes that positive reinforcement in praise and rewards can be beneficial too children’s behaviour and esteem. Willingham explains that praise will only work if it is done at the right time and in the right context, to ensure the child gets a positive outcome of it. The praise must change the child’s self-concept for it to have an impact, for example, if a child is had/is struggling with a piece of work, then positive reinforcement will make the child see that they can do it and that the teacher acknowledges their effort and will likely try again. Positive praise needs to be sincere, and not controlling or unearned otherwise it will have no effect on the students, only making them go back to how they usually behave, thus creating a very back-and-forth learning climate (https://www.aft.org/ae/winter2005-2006/willingham). 

Formative Feedback
Formative feedback is the use of feedback in real-time and is a very effective and useful form of visible learning, in accordance with John Hattie (2008. Cited in Moffat, n.d). Hattie has been doing many years of rigorous research into what methods influence learning best, by conducting 50,000 and more studies on school children. When doing this, Hattie discovered that Feedback was one of the main influencers in good learning if done correctly. To achieve effective feedback, teachers must provide clear and meaningful feedback that relates to the student's prior knowledge, must be done as the learning is being taken place, and must explain how or why the child has met their criteria or how they have not, including strategies on how to improve (https://www.egfl.org.uk/sites/default/files/School_effectiveness/5a%20What%20is%20Visible%20Learning.pdf). 
Formative feedback, unlike summative, is much more important to the learning and development of children as it is done there and then. Formative feedback allows students to improve and see where they are going wrong, useful to take note for future reference, gives students confidence as they know what to do better to achieve a better outcome, helps students become self-regulated learners by having them take their learning into their own hands as the feedback is not just based on their outcome but how they did well and what they can do better, as Hattie (2008) mentioned prior. It is also beneficial for the teachers as well as they can adapt and change lessons if needed if many students are struggling within the same area of learning (https://www.studiosity.com/blog/effective-learning-methods-the-importance-of-formative-feedback#:~:text=Formative%20feedback%20gives%20students%20that,is%20ultimately%20what%20students%20want). 
An example of good practice, according to Estyn (2017) is by a Primary school in Barry, who have adapted a new plan to getting their students to work on their feedback. The school is aware that effective feedback can improve on children’s outcomes, therefore staff have been trained in enhancing their knowledge on clearing learning objectives, involving pupils, success criteria, effective questioning and peer/self-assessing. By knowing how to deliver these in combination, feedback will become richer and more learner specific. 
The first step in improvement was to evaluate how the teachers marked the children's books and seeing how the staff collectively could make this a more effective and inclusive approach.  The staff team came up with the plan to include a “visual indicator” that was highlighted in two sets of colours, one to show good work and the other to highlight what needs to improve. This in itself was not a good enough feedback method to entice the children to take notice of the teachers comments, so the teachers opted for using a key question at the end of students work so that they can think and focus on it for next time. Children also have time before every lesson and every Friday to sit alongside pupils to discuss results and progress, giving the children a chance to understand what to do, whilst relating back to their success criteria. Overall, this new approach gave children the opportunity to take control of their learning in a useful way and created “confident, secure independent learners” (https://www.estyn.gov.wales/effective-practice/effective-feedback-support-independent-learners). 
Although feedback plays a major role within classrooms in creating a positive learning environment, some believe it is not as effective as made out. Cohen (1985. Cited in Shute, 2007) states that feedback is “one of the more instructionally powerful and least understood features in instructional design”, meaning that although it is impactful, it may not be being used and implemented in the most effective way. (https://www.ets.org/Media/Research/pdf/RR-07-11.pdf page 1, 22, 21, 23). Kluger and DeNisi (1996. Cited in Shute, 2007) also conducted a meta-analysis of different variables that effect feedback, those being the use of praise, oral feedback and feedback that could damage self-esteem. Kluger and DeNisi developed the theory that feedback is only effective if specified on the task details, and once it becomes about task motivation or personal feedback it is less effective, as their variables mentioned previously indicate. When examining Kluger and DeNisi (1996) findings, Shute (2007) found that the least effective forms of feedback was oral feedback and praise of work and feedback as mentioned before, along with no-goal oriented feedback and discouraging feedback that could have negative effects on the children’s self-image. Shute (2007) describes the use of feedback as a “doubled-edged sword” as the timing and context of the situation needs to be read carefully in order to know what method of formative feedback to use effectively, reinforcing what Cohen (1985) said previously about the learning strategy being misunderstood (Shute, 2007). 

Success Criteria 
The use of success criteria within a classroom is a good way for not only teachers but children to see what and how they are learning. The success criteria is a broken-down version of the learning objective that the children will be aware of at the beginning of the lesson. For the use of success criteria to be effective, it is important that children have a say in what is to be included. Not only does this make them feel included within the classroom, but the meaning of the success criteria will be more impactful and help them see what is needed for good work, producing better outcomes (https://www.shirleyclarke-education.org/what-is-formative-assessment/). Australian Educationalist Royce Sadler (1998, cited in https://www.assessmentforlearning.edu.au/professional_learning/modules/success_criteria_and_rubrics/success_research_background.html) states that “We need to let students into the secret, allowing them to become insiders of the assessment process. We need to make provision for them to become members of the guild of people who can make consistently sound judgments and know why those judgments are justifiable”. Therefore it is vital that children know and understand what they are learning and how to achieve this to better their work and produce improved outcomes. 
Buy implementing well drawn-out success criterias, students will then know exactly what is to be expected of them and aim for their goals, whilst simultaneously learning how to assess their own work (https://www.teachingchannel.com/blog/spark-motivation-in-your-students-with-success-criteria#:~:text=Success%20criteria%20helps%20students%20know,to%20assess%20their%20own%20learning). This is a form of assessment as learning, as children are assessing their work as they are doing it and can then make changes as they go along by examining their criteria. In a foundation phase class, success criteria may look like a to-do list which the children can then follow and mark off once completed, this usually includes the statement ‘I can’, which allows children to assess whether they could indeed do what was meant. Within Key Stage 2, a ‘rubrics chart’ may be used which is a more detailed plan on what the children should be focusing on and aiming for to successfully do their work, and this also is done collectively as a class, so everyone knows what to expect. Success criteria is an effective learning strategy because according to Fisher et al (2018, cited in Freibrun, 2019) it “makes learning visible to the teacher and the student” (https://www.teachingchannel.com/blog/spark-motivation-in-your-students-with-success-criteria#:~:text=Success%20criteria%20helps%20students%20know,to%20assess%20their%20own%20learning), which John Hattie (2012) agrees with.
John Hattie, as we know, is a firm believer in visible learning, and believes that success criterias, along with learning intentions, are very important to children succeeding. However, Hattie does emphasise that success criterias and learning intentions do not work without each other, and a success criteria chart should not be a list of things to do, but a list of things to learn, which many teachers fail at. In order for children to succeed in their work, Hattie explains that teachers must show children “up-front” on what their success should look like, by showing examples of previous good work. Children enjoy having control over their own learning, and not being told by the teacher what to do and not knowing if they are doing it well until the very end, so an exemplar is a very effective way to guide children, along with their success criteria (John Hattie Learning Intentions and Success Criteria, 2015). By acknowledging and including all these approaches to teaching, the learning environment becomes very enjoyable and satisfactory to children as they know not only what they are doing, but how to achieve this well. 
In all, the use of success criteria is very effective, and many believe that it is a good strategy in improving children’s motivation to achieving their best within the classroom. However, Chan (2010) has discovered that there could be some disadvantages to students self-assessing their success. Firstly, children, especially young, could be very subjective towards their own work, meaning that they could be crediting themselves better than they are and being very insincere about meeting their criteria. Secondly, it can be time consuming, with planning pre lesson and then having the children do their criterias either during or after the lesson, possibly cutting into their actual lesson time, and thirdly, if students do not understand their criteria for success they will not be producing accurate results and not learning anything new (Chan, 2010). With that being said, a success criteria does get formed with the input of the students, as mentioned previously, meaning that every child should have a clear understanding of what to do. John Hattie (2015) has mentioned that teachers do need to work on their timeframes when introducing and implementing success criterias because a good example means planning and explanation, leading to not every task being completed by the end of lesson. Hattie explains that by only taking what has been done by the end of lessons, teachers are not “valuing efficiency” of what their children are learning. 


Classroom rules 
Creating rules for a classroom is something that every school does, whether that be individually or as a school collectively. According to Washington University in St Louis (n.d), establishing rules within a class will help promote an inclusive and respectful environment for all children. 
https://www.theedadvocate.org/understanding-three-key-classroom-management-theories/ 
https://teachingcenter.wustl.edu/resources/inclusive-teaching-learning/establishing-ground-rules/ 
https://education.co.za/the-importance-of-classroom-rules 
gov.wales/sites/default/files/publications/2018-12/practical-approaches-to-behaviour-management-in-the-classroom-a-handbook-for-classroom-teachers-in-primary-schools.pdf  
https://www.smartclassroommanagement.com/2014/08/02/why-you-shouldnt-let-your-students-decide-the-class-rules/ 
https://www.wgu.edu/heyteach/article/8-classroom-management-mistakes-teachers-make-beginning-year1808.html 

Conclusion
There are several ways a teacher can create and establish an effective classroom climate, with the elements mentioned above being the main phew. Each element contributes a very important role into children’s learning environment, and whilst doing the research, it is obvious that they all are intertwined for example, an effective use of success criteria will lead to more detailed and specific feedback given by teachers, and by adopting to a growth mindset, children will want to work harder, therefore feedback will be acknowledged, and children’s outcomes will progress. Each method contributes to the confidence of the children, meaning the learning environment becomes an easy and 
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