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Assignment Title:
Supporting your discussion with theory, practice and evidence from literature, critically reflect on how you would support an individual learner whose progress is being affected by specific barriers to his/ her learning during one particular transition period (horizontal or vertical). The response should include:
1. A written reflection
2. A one-page profile of the pupil and a support plan that outlines the provision, the role of key stakeholders in the transition process and any evaluation strategies.
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[bookmark: _Toc1038979264]Part 1
To protect his right to privacy, for the purpose of this assignment the child will be known as Oscar, other information about his family and school has been altered to ensure that everyone involved can remain anonymous (UNICEF, 2009; BERA, 2018). Oscar is a 5-year-old boy in Reception, he has had a diagnosis of ASC (Autistic Spectrum Condition). This diagnosis has resulted in Oscar finding classroom routines and daily activities to be a struggle. Please see one page profile (part 2) for more information. Oscar is in his final term in his reception class and is due to move up into a year one class after the summer. This is a vertical transition. According to Symonds (2015) children's adjustment is crucial for their own well-being as well as the teachers' and students' mental and social health. Because of this, educators have focused more on transition in recent years, both as a professional and an ethical endeavour. In addition to this, research undertaken by Sterling-Turner and Jordan (2007) explains that individuals with autism may resist transitions through displaying a variety of problematic behaviours, including aggression and tantrums. Both researchers underpin the importance of a smooth transition, therefore a support plan has been created to aid support with Oscar’s vertical transition from reception to year one and support strategies to improve classroom horizontal transitions such as moving from one activity to another. The aim of the support plan is to target Oscar’s ability to communicate feelings, play with other children and provide him with overall support which as a result will progress his learning. According to Black and William (1998) classroom progression is a crucial part of a learner's academic development. With poor emotional skills, it could be harder to learn (GOV.UK, 2023). This research emphasises the importance of supporting Oscar with his emotional development for his learning to progress further. Oscar’s support will be holistic, therefore looking at the whole child which considers children's cognitive, social, spiritual, physical and emotional needs (Lambert, 2010). This approach is supported by Steiner as early literacy and numeracy instruction is not prioritised in Steiner settings because the theory is that children learn these skills more naturally when they are allowed to concentrate on enhancing their social, emotional, and physical development in a setting that values play-based learning (CareForKids, 2018).

The National Autistic Society (2023) has been the UK’s leading charity for autistic people since 1962. They describe autism as a lifelong developmental disability which affects how people communicate and interact with the world. Approximately 700,000 adults and children in the UK are affected by autism, accounting for more than one in every 100 individuals on the spectrum. According to National Autistic Society (2023) all autistic people will struggle with communication, social interaction and imagination. This refers to the ‘triad of impairments’ which is Wing and Gould’s theoretical model of autism. The term ‘triad of impairments’ refers to three core areas of difficulty that individuals with ASC often experience (Wing, 1981).  Like everyone else, autistic people have their own strengths and struggles. Unexpected changes, no matter how small, can also be very distressing to people on the autism spectrum. People on the autism spectrum frequently experience sensory overload, which makes stimuli like bright lights, noise, and scents extremely unpleasant and overpowering. A lot of these difficulties can make the world seem extremely frightening and difficult to comprehend, which frequently causes emotional "meltdowns" or "shutdowns." Early intervention is crucial for individuals with autism, as life can become extremely challenging without appropriate understanding or support. 

Research found by the National Autistic Society (2023) shows that autistic children are three times more likely to be excluded from school. This statistic demonstrates the importance of supporting children and adults with autism to ensure that their needs are met appropriately. The Equalities Act (2010) forbade discrimination against students in schools on the grounds of disability, however there was an exception for students who had the “tendency to physically abuse”. This meant that, if an autistic child lashes out during a meltdown, they could be removed from the school legally even if no reasonable accommodations had been made. Now, things have changed. In August 2018, the historic High Court verdict by Judge Rowley holding that it was illegal to exclude an autistic student due to behaviour related to his autism.  "Children with autism do not choose to behave aggressively," she said (Sellgren, 2018). 

[bookmark: _Int_EtLcZm7X]Inclusion plays a vital role in supporting autistic children in schools. The Individuals with Disabilities Education Act (2004) states that students with disabilities are entitled to free, appropriate public education. To the maximum extent appropriate, children with disabilities should be educated with children without disabilities (Beattie, Jordan and Algozzine, 2014). With this law in mind, my support plan for Oscar is inclusive and has been developed for him to have support strategies within the classroom. Article 28 of the UNCRC (United Nations Convention on the Rights of the Child) states that ‘you have the right to an education’ and as article 1 states ‘everyone under 18 has these rights’ (UNICEF, 2009). These rights solidify the importance of inclusive education for all. In 2001, Wales was the first country in the UK to create the role of the children’s commissioner. The current commissioner is Rocio Cifuentes. According to the children’s commissioner Wales (2023), her role is to promote and protect children’s rights in Wales. 

A new education law came into force in Wales in 2021 (Legislation.gov.uk, 2018). This law altered the processes for assessing, planning, and monitoring the requirements of children and young people with additional learning needs (ALN) who are between the ages of 0 and 25. These changes planned to be introduced gradually over the following 3 years. The purpose of this act is to replace the Special Educational Needs (SEN) framework with a reformed system based on ALN. The act makes provision universal, statutory Individual Development Plans (IDPs) for all children and young people with ALN (Welsh Parliament, 2018). Impact Wales (2019) explain the new education law will use a person-centred approach, which is done with the child when planning for ALN. With this law in mind the support plan for Oscar is person-centred ensuring that the child is the centre and in control of their own learning. 

The main purpose of Oscar’s support plan is to support him through the transition of reception to year one. Cambridge dictionary (2020) define transitions as ‘the process of changing, or a change from one form or condition to another’. Packer (2020) states that inadequate management of transition can have a lasting impact on a child's educational outcomes by influencing their emotional and social development. She explains how it is crucial to think about how this transition will affect each individual and to adjust strategies as needed to make sure children feel supported through this process. Packer (2020) also suggests that if transition is not managed accordingly that as a result children could perform worse academically and have trouble socially communicating with peers and teachers. This research highlights the importance of supporting a child through a transition. Symonds (2015) states that ALN children typically have many risk factors for poor transition outcomes. These include low achievement, low self-esteem, problem behaviour and social difficulties (Barnes-Holmes et al., 2013). These risk factors are linked to what Oscar is struggling with at school now (see one page profile) and shows how essential having a support plan in place for him to manage the transition is.  
Lam and Pollard (2006) argued that there are two types of transition taking place that need to be differentiated. They described them as horizontal transitions (from change of one context for another; and the vertical transitions (when the child becomes established in the new setting) (Packer, 2021). In Oscar’s support plan it targets both horizontal and vertical transitions by using strategies to help him through classroom transitions (horizontal) and moving to year 1 (vertical). Ackesjö (2013, p. 387) claims that "children enter the transitions process long before they actually physically enter or visit school.” Taking this research into consideration, Oscar’s support plan will commence 5 weeks before the end of term and resources will be sent home with him over the summer to ensure that transition preparation can be continued at home with parents over the summer. Parental participation can help children of all ages achieve better social and academic outcomes; this is supported by an array of international research (Desforges et al, 2003). Grant et al (2010) states that the schools that promote and facilitate parents' involvement in their children's education are now largely regarded as the most effective ones (Hornby, 2011). This research highlights the importance of parental involvement in Oscar’s progression in learning. 
[bookmark: _Int_yh7FPu5R]Green (2021) defines a learning barrier to be anything that prevents a learner from participating completely in the process of learning. ASC prevents Oscar from participating in learning in the same ways that children without ALN do. Coxton (2021) states that children with ASC often develop slower than children their age, and sometimes, do not learn common skills in the same way or order. Autism may have broader effects on a child's learning at home and at school since it might affect a child's mental and physical development. As a result, it is crucial that extra support in specific areas of development and learning be made available to and recognised for children with autism. Autism tends to appear differently in each individual. Nonetheless, the following typical developmental characteristics might significantly affect learning and progression. Children with autism may have an inability to pick up on other people's words and actions in the same manner as typically developing children. This results in lack of concentration and engagement in learning. Another way autism affects development is children have a lack of ability to communicate or trouble using words. According to research, approximately 40% of children with autism do not talk at all. This will have a big impact on learning progression and development as an autistic child may struggle to express what needs they have.  Children with autism often misunderstand people's perspectives and may not be able to maintain long-term focus, which impairs their ability to draw connections between their environment, other people, and circumstances (Coxon, 2021). 
When you consider the developmental challenges that were previously mentioned, they can all negatively impact a child with autism's ability to learn. This will then affect their progression in learning. Welsh government (2022) state that progression is a process not a product. Professor Robin Bannerjee (2022) states that what makes the new curriculum distinctive is the focus on the progression of learning itself, not just simply specifying a range of standards that a young person must reach to demonstrate that they’ve done a good job but paying attention to what the journey of learning looks like (Education Wales, 2019). This links to Vygotsky’s (1978) belief that learning was an active process rather than a natural or passive one (Marketing, 2020). This research highlights the importance of progression within the new curriculum. 
The support plan for Oscar has been created to progress his learning ready for his transition into year one. His one-page profile (see part 2) demonstrates things that Oscar finds difficult or needs to develop and provides strategies on how is best to support him through that aspect of learning. Working closely with his one-page profile and identifying what support he needs to progress further in his learning, a five-week support plan has been created. 
The first reason for support within Oscar’s plan is to support him with his transition from reception to year 1. The first support strategy to help him with this transition is the use of visual timetable.  Rutherford (2020) states how many have recommended using visual timetables and other visual supports, like marking objects, people, and locations with words, symbols, and/or photographs, to improve communication and understanding, especially for children with ALN. Boxall (2020) and McCann (2020) agree that visual timetables can help lessen the tension and worry that come with remembering things and switching between tasks and using visual timetables means that a child does not have to rely on having verbal skills or opportunity to ask an adult. McCann (2020) also expresses another advantage of using visual timetables is preparing children for any unexpected change that is happening during the day. Oscar struggles to adapt to change if it is something he hasn’t been prepared for, therefore it is agreed that visual timetables is a good option for him to adapt to horizontal transitions during the school day. According to Aisami (2015) the use of visuals in teaching has been found to enhance learning, which justifies their use in the classroom. According to Knight et al. (2015), using visual schedules with children on the autism spectrum can be regarded as evidence-based practise. Like many other good practises, visual timetables can benefit every child, not just those with ALN. 
Despite these strengths to visual timetables, Watson (2015) states that getting started with creating visual timetables can be daunting and time consuming, she added that finding the resources that is best for your child can be a difficult task. A possible solution to this challenge could be to work with the child and create a timetable together that you both understand. To limit the time taken to create a visual timetable, use the time as a learning opportunity to build skills such as digital skills, getting the child to go around the school taking photos of what they want to include on the timetable and collect all the evidence together to create the final product. This will progress learning forward in multiple ways.  To further support him with his transition, visual aids such as now and next cards to be used to help him with his classroom transitions. In preparation for his move to year 1, more visual aids such as photos of the new classroom and staff will be available for Oscar to prepare him for the transition. To progress his learning further, a photo book will be sent home with him over the summer so that he can continue preparing himself for the transition over the summer.
The second reason for support within Oscar’s support plan is to progress his emotional development. Oscar struggles to identify feelings, and this results in physical and emotional distress. The first support strategy to help progress his emotional development is to allow Oscar 7 minutes first thing in the morning to regulate his emotions in an area of choice. Research shows that allowing a child 7 minutes to regulate themselves as they arrive at school, their overall emotional regulation will improve (Raising an Extraordinary Person, 2017). It is agreed that this will improve Oscar’s emotional development as he would be regulated and ready to learn. Emotional regulation can be achieved in two ways: through self-regulation and mutual regulation. This will be done with a trusted adult. Vygotsky's theory places importance on guiding children’s learning through their interaction with a more knowledgeable other (MKO) (Marketing, 2020). Vygotsky (1978) emphasises how crucial adult involvement is to a child's cognitive development. He highlights this with his zone of proximal development (ZPD) model, which parents, educators, carers, and tutors can use to organise and expedite a child's learning. However, Piaget's theory of cognitive development emphasises how important peers are for giving a child perspective and enhancing their social awareness and negotiating abilities (Abtahi, 2017). In further relation to this, according to Albert Bandura's social learning theory, people learn primarily by imitation and observation. Beyond the idea that direct experience with the environment is the source of learning, Bandura's theory extends. According to Bandura, learning can happen just by seeing how other people behave (University of California Berkeley, 2022). This research suggests that by using an MKO, they can model behaviour that Oscar can learn. Another strategy to help Oscar progress in his emotional development is to create a visual check in board for the class and have daily discussions about how the children feel or how something made them feel. By having continuous discussions regarding feelings and emotions, this information will be remembered faster. Lastiri (2022) solidifies these points by stating that repetition helps people retain it longer by strengthening neural connections in the brain. Another strategy to help progress Oscar’s emotional development would be to watch films associated with emotions, and using feelings flash cards, two more visual aids that will be useful to Oscar within and out of class. These strategies are also strategies that can be moved with him into his year one class to ensure that his progress carries on. 
A limitation to these strategies could be a lack of resources. This could be lack of staff or lack of visual resources available. A limitation to needing visual resources is that they can be costly (O’Neill, 2016).  A possible solution to this challenge could be to fundraise. According to Booster (2021) there are many benefits to fundraising. These include that it enriches children’s education, helps children learn important life skills and strengthens school-community bonds. ESTYN (2018) effective practice case study also highlights the importance of children learning real life context as they state that students' reading and numeracy abilities have been developed in a creative way across the curriculum, and the application of these skills in the real world has significantly increased the depth of their understanding. ESTYN (2020) also stated that schools should build strong partnerships with families as it is an integral part of improving the wellbeing and achievement of all pupils. According to Hendricks (2023), collaborating with stakeholders can also help to support sustainability.
The final reason for support within Oscar’s support plan is that he struggles to communicate with other children, which often results in his frustration and hitting other children. The chosen support strategy for this was to implement a therapy dog. Social challenges and peer pressure can create an intimidating and stressful environment in the classroom. By lessening the impact of this, therapy dogs can help autistic children feel more comfortable and receptive to social interactions. According to research when interacting with therapy dogs instead of toys, children with autism are more social (Alliance of Therapy Dogs, 2018). It is agreed that this strategy will encourage Oscar to develop his social and emotional skills and allow him to communicate firstly with the dog, then implement these skills when communicating with children in the classroom. Emotional benefits include that within a classroom a therapy dog can improve attitudes and frequently elicit laughter. In addition, the therapy dog provides pupils with companionship and a supportive shoulder. Alliance of Therapy Dogs (2018) state that the kindness and the gentleness of therapy dogs help children with autism simply by being there. According to studies, connections with a therapy dog can lower the stress hormone cortisol and raise the hormone that improves mood, oxytocin (Petersson, Et al, 1996). By spending time bonding with the therapy dog, Oscar will develop his emotional and communication skills and build up over the weeks to begin communicating with children from the class and involve them in his sessions with the therapy dog. By slowly involving other children, the process of communicating with others shouldn’t be overwhelming for Oscar, with the help of the therapy dog. By encouraging positive relationships within the classroom, there are links to the ‘love and belonging’ aspect of Maslow’s hierarchy of needs, where he expressed the need for friendship (McLeod, 2023). This resonates with Bronfenbrenner's ecological systems theory (1979) where the learner is influenced not only by the environment but also by relationships. Despite the many strengths to this strategy, there are limitations to implementing a therapy dog within the classroom.
Grové et al., (2021) state that the most common challenge that is faced when implementing a therapy dog are the sanitisation concerns. There may be concerns that the dog is a carrier of diseases and infections that can be passed on to humans.   A solution to this challenge is to ensure that the dog is up to date with vaccinations and regularly attend the vet for health check-ups. Although this is an appropriate solution, this creates another challenge of cost. A solution to cost could be a fundraiser (as previously mentioned) or a ‘just giving’ page to help reach wider audiences. By creating a ‘just giving’ page this enables the funding to reach the wider community and beyond through the help of social media. Another solution to raise money could be to have a school concert dedicated to raising money. This also will strengthen the school-community links. By strengthening the school-community relationship this links to Bronfenbrenner's ecological theory, of the importance of bond between the microsystem the mesosystem and beyond (Guy-Evans, 2023).  The relationships between these microsystems can then impact a child’s behaviour and academic success, therefore encouraging positive relationships is essential to the development of a child (Cherry, 2023). 
To conclude, the support plan that has been created for Oscar proves to have strengths and limitations, but it is agreed that with the proper solutions in place, this plan could be put into place to help provide a smoother transition for him. Through writing this assignment I have learnt information regarding ASC that I didn't know before, reflecting on Wing (1981) ‘triad of impairments’ was research I had not come across before and has enabled me to learn more about where the research surrounding ASC started. I believe that through writing this assignment I have learnt information that I can take forward into my own professional practice as I was not aware of the number of ways that ASC can affect development and progression, this is something that I will consider when creating lessons involving children with ASC in my classroom. I do feel as though I have been made more aware of how to be more inclusive in my practice, I was not aware of how one decision to take children out of class to do an intervention, can make them feel so left out. With this research in mind, I created a support plan which made sure Oscar could receive the support he needed whilst still being in the classroom. Researching into specific strategies that help children with ASC with transition has made me feel more confident about approaching this kind of situation in the future. Despite this, I do however feel that I must put this research into practice in schools for me to make my own professional decision on whether these strategies would work daily within the school environment.
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[bookmark: _Toc592079211]Pupil Support Plan 

	Reason for 
support
	Nature of support
	Who will be involved?
	Review date
	Evaluation/
Comments
	Links to Curriculum for Wales (2022). 

	Transitioning from 
Reception to Year 1
Oscar struggles with change, therefore transitioning from his reception class to his new year 1 class will be challenging for him and is something that is worrying him, and his parents have also raised their concerns.

	- Use visual timetable and now and next cards to help with daily classroom transitions.
1)Take photos of new class and print them out.
2)Print photos of new teacher, TA's.
3)Meet the new teacher for the morning with the support of the old class TA's.
4)Oscar and TAs to spend time to create a photo book of pictures of new class/teacher /TAs. 
5)Parent – teacher meet and greet. 
6)Take photo book home over the summer to visualise and get used to aspects that will change when returning to school.

	1)Class teacher to discuss transition daily.
2)TAs to take photos of new class etc.
3)Parents to have meeting with new class teacher.
4)New class teacher to meet Oscar.

	Meeting to be held with current class teacher and parents to discuss transition and how the process of preparing Oscar has been. 
Meetings will take place in the first and 5th/final week to discuss how the class teacher/TAs are preparing Oscar to transition year groups and then a final meeting to discuss further action and success. 


	Regular monitoring of Oscar and how he is feeling will be completed twice a day through an emotional check in system in class. Discussions will be had often about the transition and a corner will be set up in class with pictures of the new class teacher, class and TA's so that there is a space in his current class for Oscar to go to for familiarisation and on his own terms. It is anticipated that Oscar will not engage fully with the activities until they become part of his daily routine. Now and next cards and visual timetable will be altered for him to be able to settle into his daily routines.
	Area of learning and experience =
Expressive arts

Four purposes =
Enterprising creative contributors (create ideas and projects).

What matters = Creating combines skills and knowledge, drawing on the senses, inspiration and imagination.


Progression step 1 = I am beginning to design my own creative work.


	Struggles to identify feelings.
Oscar struggles to identify feelings, and this results in physical and emotional distress. 
	1)Provide a TA to support Oscar in sensory room or room of choice for the first 7 minutes of the school day to enhance regulation. 
2)Create an emotional check in for children to use daily. Place their name on the happy, sad, angry or scared box etc. 
3)Watch a film associated with emotions – etc ‘Inside Out’. Create feelings check in for Oscar based on this film for him to keep in his own draw.
4)Create feelings flash cards and have them handy for Oscar to visualise and question him on how he is feeling and how it makes his body feel.   
	1)Class teacher and TAs to set up emotional check in display.
2)TAs to create feelings flash cards.
3)Parents to use the flash cards at home. 
	Meeting to be held with Oscar’s parents and class TA a week before half term to discuss current progress and how to progress the learning further. 
	Regular monitoring of Oscar and how he is feeling will take place via class check in and one to one with TA using the feelings flash cards. Progression will be monitored by keeping notes on how Oscar describes his feelings. TAs will progress learning through challenging feelings etc; Does your body feel warm or wobbly? Did that make you feel happy or sad? These questions will be introduced across the 5-week plan appropriately.  
	Area of learning and experience = Languages, literacy and communication. 

Four purposes = Healthy confident individuals (building emotional well-being).

[bookmark: _Int_F5H09aul]What matters = Expressing ourselves through language is key to communication.

Progression step 1 =
I can share ideas and feelings and express what I like and dislike.

	Struggles to communicate with other children. 
Oscar struggles to communicate with other children which often results in his frustration and hitting other children. 
	Therapy dog
1)Introduce Oscar to the therapy dog.
2)Play with the dog in sensory areas/area of choice.
3)Go for walks around the school/yard with the dog and begin talking about feelings/worries.
4)Have discussion about transitioning with the dog present to create a safe space where Oscar is likely to talk freely and tell the dog how he is feeling rather than tell teachers/TA.
5)Introduce dog to other classmates in small group and interact with the dog all together. 
	1)Therapy dog and dog handler.
2)TAs to set up sessions with the dog and support dog handler with activities.
3)Class teacher to oversee activities. 
	Meeting to be held with parents after week 1, 3 and 5 to assess the effectiveness of having a therapy dog and discuss whether these sessions will carry on into his following academic year. 
	Discussion between Oscar and class teacher to assess what affect the therapy dog is having on Oscar.
Class teacher to monitor progress of language involving feelings. Therapy dog to be used for Oscar to get used to interacting with another being – slowly involving other children with the activity for a gradual increase in socialisation. Therapy dog to be used as an emotional support for Oscar. 
	Area of learning and experience = Languages, literacy and communication. 

Four purposes = Healthy confident individuals (form positive relationships).

[bookmark: _Int_Su3Za9lN]What matters = Expressing ourselves through language is key to communication.

Progression step 1 =
I can share ideas and feelings and express what I like and dislike.
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