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An Introduction to Illustration

	Course Title
	An introduction to Illustration

	Location
	Glyn Neath Library

	Time 
	Thursday, 10am-12pm

	Delivery
	In-person

	Duration
	10 weeks

	Qualification
	Non-accredited

	Entry requirements
	No prior knowledge needed



	Overview



This general interest course allows learners with an interest in art and design to explore a range of illustration techniques through a series of informal workshops. The course will be delivered in person at Glyn Neath Library from 10am-12pm every Thursday for the duration of 10 weeks.

The aim of this course is to introduce a variety of illustration mediums and techniques that may enhance a learner’s early creative practice or interest in the subject, serving as a taster towards a further illustration course of a higher level if desired. Learners will gain valuable subject specific and transferable skills on the course such as communication, problem solving and observational skills that will aid them in further studies, employability and within their day to day lives. This course is suitable for learners with little to no prior knowledge of illustration and those looking to gain further experience in the subject. This course focuses on providing a familiar and inclusive learning environment for adult learners of the area who may feel excluded from formal education for various reasons, with an emphasis on promoting self-confidence and socialisation through the process of learning.

	Rationale



Engagement with the arts is encouraged from a young age as it promotes self-expression, creative exploration as well as the development of key skills such as observation, problem solving and various motor skills which are essential for early development (Department of Education, 2025). However, as we age through adolescence and into adulthood, this practice progressively becomes less of a priority and is eventually overshadowed by busy careers and family lives. Although creative education can be often associated with childhood development, recent studies have suggested that the continuation or reintroduction of participating in art and design related activities may promote lifelong benefits and life satisfaction (Lee, Lin and Hung, 2021, p.7), therefore regular engagement in the subject may be beneficial throughout adulthood.

Participation in art and design has been shown to provide a variety of mental health benefits. According to Kaimal, Ray and Muniz (2016), engagement with the subject has been shown to lower stress in adult learners as it reduces the production of the primary stress hormone, cortisol. In their study, it was indicated that 45 minutes of  art making caused a significant drop in cortisol levels for around 75% of the participants, with learners stating that it helps relieve stress after work, while others referring to the activity as a source of relaxation, enjoyment and nostalgia of childhood (Kaimal, Ray and Muniz, 2016, p. 77). It may also provide learners with an opportunity to explore self-expression and provide some learners with a sense of escapism, helping to ‘find respite from the day-to-day' (Staufenberg, 2022). Furthermore, it may promote self-confidence in learners and facilitate conversation through creativity, helping to combat loneliness and build a sense of community amongst learners. Cutler, (2012, p. 9), stresses that social interaction is the most important aspect of an arts programme for many learners, especially those who are older. Consequently, this should be reflected in the course by allowing plenty of opportunities for learners to socialise with peers. 

Creative courses may also help to develop key transferable skills for employability such as teamwork, critical thinking, planning, communication and increase self-esteem. They may provide opportunities to refresh key skills or build confidence in learners who may have been unemployed for some time, or those looking to expand their skills for the workplace as suggested by Manning, Verenikina and Brown, (2010, p. 221). For example, it was found that 84% of learners who participated in cultural education improved at least one transferable skill from the course, with 94% of those who came from a disadvantaged background stating that through engaging with the course, it encouraged them to further develop their skills and learning (Spellman, 2013).  

As of 2025, art and design courses can be readily accessed online through pre-recorded videos or weekly lessons hosted on platforms such as Microsoft Teams and Zoom, which accommodate to many adult learners looking for a creative outlet around busy schedules. However, it can be argued that this delivery method lacks the benefits of in-person learning such as the ability to read body language and facial expressions in learners and provide immediate feedback, which is essential for gauging engagement cues, as well as building trust and rapport with learners (Reece and Walker, 2007, p. 291). Additionally, some adult learners may not feel comfortable using or may not have access to the technology required for such lessons due to a range of different reasons. Therefore, they are potentially left to feel excluded from these learning opportunities. Furthermore, courses organised by local adult learning centres, colleges and universities may lack the familiarity that adult learners may need. For example, some learners may not have attended further education and may find the learning environment in these settings to be uncomfortable or unfamiliar.

 As well as this, learners from small villages and towns such as Glyn Neath and the surrounding area may find difficulty in accessing these courses due to long distance and transport issues, or courses running at inconvenient times. This can be especially pertinent for older learners, or those with low income as outlined by (Fancourt et al, 2023, p. 47). As further discussed by Fancourt et al, (2023, p. 47) when examining the accessibility of art and design courses, some learners may also feel fear, judgement or embarrassment in relation to their ability to learn new skills through creative classes, especially if they consider themselves as less creative. These conditions, along with an unfamiliar learning environment can be detrimental to a learners’ ability to engage and feel comfortable in class and therefore miss out on an opportunity of learning a creative course of interest.

 Lastly, many current art classes focus on technical skill as opposed to learning through the process of creative expression and play which has been shown to help learners better ‘acquire new ideas, principles, and skills’ (Dernova, 2015, p.57) for lifelong learning. To accommodate these learners, other programmes in the landscape may utalise pre-packaged craft kits. However, although this way of learning may be suited for some learners, it could be argued that this approach to adult learning in the arts may not stretch the ability of others, thus breaching commitment to learners and their learning (Welsh government, 2023) Lawton (2013, p. 313) expresses that this approach results in a ‘disconnect from the essence of their community and culture’ and that adult education programmes need to offer more personal and enriching experiences for those looking to participate in art subjects. In conclusion, there is a clear need for more inclusive and process focused creative courses for learners, especially those who cannot access formal education or similar courses online.

	Aims and Learning Outcomes



In response to the rationale of the programme and the needs of the learners, this course overall aims to provide a safe and inclusive learning environment for those interested in illustration and who may feel excluded from formal education settings, while promoting key subject specific and transferable skills throughout. The course will follow the process model of learning, as conceptualised by Stenhouse (1975) which heavily focuses on student-centered learning and inquiry through providing an open-ended flexible learning environment, enphasising on student self-exploration and the process of learning over outcome (Kilag et al., 2023, p. 78). As learners will join the course for a variety of reasons and different personal goals, this model allows them to develop their skills freely at their own pace, while encouraging students to take an active role in their learning. This also aligns with the experimental learning theory (Dewey, 1938) where learning is a ‘continuous process’ (Dewey, 1938 cited in Alruwaili and Templin, 2023 p. 458) According to Dewey (1938, cited in Roberts, p. 2-5), learning experiences within the classroom should be student-led, focusing on collaboration and social learning and should inform future practice, enabling the learner ‘to transfer knowledge to new situations’ (Roberts, 2003, p. 7-8) such as providing a foundation for a new creative practice, hobby or employment.

To facilitate this, Brundrett and Silcock, (2002 cited in Kelly, 2009, p. 247) suggest that the course aims should therefore be broad in principle, and open to personal interpretation and negotiation. Alruwaili and Templin (2023, p. 460) further explain that added pressures such as specific aims that are unattainable or not of interest to the learner in courses only hinder enthusiasm and motivation for learning, and as a result may make it difficult for the learner to develop interest in the subject. Therefore, this course aims to help learners develop confidence in creating art by providing them with a safe and inclusive environment to explore the subject freely without judgement or pressure of producing work to a certain standard. Secondly, it aims to help learners to develop the ability to plan and produce illustrations using a range of traditional mediums through a variety of demonstrations and workshops that may inform their personal development in the subject, providing a foundation for learners to practice illustration independently outside of the classroom.

	Course Aims
This course aims to help learners:

	
· Develop confidence in creating art

· Develop the ability to plan and produce illustrations using a range of traditional mediums

· Provide a foundation for practicing illustration independently




While not exhaustive, at the end of the course learners will be better able to demonstrate a range of different applications and techniques of illustration mediums at entry level and plan and produce illustrations independently. These outcomes will provide the learners with a foundation to enable them to develop their subject knowledge, skills and abilities further, whether in an additional course of higher level or through independent and continued practice.

	Learning Outcomes
Having completed the course, learners will be better able to:

	
· Demonstrate application of a range of traditional illustration mediums and techniques with confidence.

· Plan and produce illustrations independently.




	Professional Standards



To ensure best practice, this course will be adhering to the professional standards framework (Welsh Government, 2023). Firstly, this course will ‘demonstrate commitment to learners, their learning, safety and well-being' by providing a safe and inclusive learning environment that promotes self-expression, skill development and self-esteem through using a range of appropriate teaching methods to suit learners’ needs, promoting a positive attitude towards learning and making mistakes. This course aims to ‘build positive and collaborative relationships’ by allowing learners to express their thoughts, ideas and opinions freely without judgment as well as providing learners with plenty of opportunities to socialise and work collaboratively with peers in group work and discussions throughout the course. 

It will also ‘value and promote diversity, equality of opportunity and inclusion’ by holding sessions in a local learning environment that is familiar to learners of the area and is easily accessible for those with limited mobility and with required wheelchair access and on-site disabled parking.  As this course has been created with equality of opportunity and inclusion in mind and enabling those who cannot travel or access other forms of art education, this approach will be continued within the classroom by ensuring all learners are treated equally and fairly, regardless of age, race, gender, culture or income etc. with a zero tolerance to discrimination. A further example of where this will be met is ensuring PowerPoint presentations are clear and easy to read and narrated to learners aloud. 

To ensure the planning and delivery of ‘effective learning, teaching and assessment’, as the tutor, I will ensure that I keep up to date with relevant practice and knowledge to help provide learners with the best knowledge and guidance in relation to the taught subject. The taught content will also include a range of teaching strategies and resources to accommodate different learning styles within the cohort of learners that will be continuously reviewed to adjust if needed, as well as providing regular feedback to learners through one-to-one tutorials throughout the sessions.

Finally, learners will be encouraged ‘to share responsibility for their own learning and assessment’ by providing learners with positive and constructive guidance on their development and encouragement to take an active role in their learning through student-led approaches such as involving them in learning from the start by providing full transparency in schedule, assessment strategies and aims/outcomes for the course. Learners will also be encouraged and supported in achieving their own personal set of goals throughout the duration of the course, involving them in reviewing their progress and scaffolding suitable targets to help them achieve them. Learners will also be able to suggest preferred assessment or learning strategies that they feel are better suited to their needs.

	Session Delivery and Structure



The course sessions will be held at Glyn Neath Library which is situated close to public transport links with suitable parking and disabled access. This location was chosen specifically for the suitability for the learners of the course as the building hosts regular community-based activities and group meetings for residents of the area, with access to amenities for the learners to feel more comfortable during the sessions. Along with this, libraries offer flexibility and inclusivity to learners, providing a learning space that is accessible to adult learners who may be excluded from formal learning environments (Teslim,2024, p. 4).

The sessions will run every Thursday from 10:00am- 12:00pm to allow learners to avoid busy times of the day and to accommodate any errands that they may have during these times.  As the demographic of the learners may consist of people who may be out of work or retired, scheduling one lesson a week can be beneficial to create a routine for the learners and allow time to explore and prepare outside of the scheduled teaching sessions. As this course is designed to be a general interest and taster programme for the subject with emphasis on experimental and social learning, the delivery style will need to be concise, while also including lessons that address key learning for the students with plenty of opportunities for social interaction. Furthermore, learners of the cohort may attend due to difficulty engaging with online art courses and so the sessions will be exclusively in-person. This will also make it easier for learners to ask for help or guidance and socialise with one another in class.

The scheme of work for the course will be formatted by the theme of medium, which will help inform the learning of the following session, and order of complexity/ difficulty to ensure learners are not overwhelmed by the workload and are able to use prior learning to help progression throughout the weeks. Along with the consideration of the knowledge level of the learners, the lessons that will be delivered throughout the course will also include easily accessible and affordable materials for learners to experiment with during independent studies between lessons, as this can be a barrier for some learners from the demographic of the cohort such as those with low income or older adults.

In the first sessions of the course, learners will be gently guided into the subject, encouraging them to have fun and focus on the process instead of the outcome. This will incorporate a collaborative drawing ice breaker to practice using art materials and foster the beginning of self-expression and an opportunity to interact with their peers. This will then progress into workshops that explore techniques such as collage, mark making and drawing where the outcome is purposefully irregular and imperfect. These activities are beginner friendly and are again strongly focused on the process of artmaking instead of the final outcome. The purpose of these activities is to develop learner confidence in art, as for many it will be a reintroduction to the subject after many years. Towards the end of the course, learners will be encouraged to develop a small body of work according to a theme chosen by the cohort that will be displayed as part of a collaborative exhibition which will form as the summative assessment for the course.

As the expected cohort of learners on the course may not be familiar or expect long learning sessions, the lessons will run for a maximum of 2 hours to not overwhelm learners with information. Within these lessons, there will be a 10-minute break offered at the same time each session for optional tea or coffee, allowing learners more opportunities to socialise with one another and to relieve students who may feel overwhelmed. Lastly, the structure of the course has been written with the intended class size of between 8 to 10 learners. As Race, (2020, p. 199) suggests, working in small groups promotes key communication skills for the workplace and allows learners to learn from one another through conversation. Additionally, smaller groups of learners create a more informal and relaxed learning environment, as well as providing more time to set individual goals and support them in their development.

Timetable 

	Week
	Learning Outcomes
	Content
	Student activity
	Assessment strategies
	Resources

	1.
	Outline key details and schedule of the course.

Be better acquainted with social learning through collaborative illustration.
	Introduction to course. 

Collaborative drawing workshop 

Introduction to tutor's work.


	Collaborative group drawing workshop 

Group tutorial

Class discussion
	Observation

Group tutorial

Class discussion
	HDMI,
Laptop,
Paper, pens.

	2.
	Produce a small series of illustrations that incorporate collage.

Be better aqainted with creating illustrations using collage materials.

	Working with collage


	Collage workshop

Class
Discussion
	Observation

Class discussion

One-to-one tutorial

Group tutorial
	HDMI,
Laptop
Paper,
Collage materials,


	3.
	Give examples of how to produce illustration texture using different materials.

Produce an illustration that incorporates textures created from different materials.
	Working with a range of materials
	Introduction to a range of dry materials


Drawing from life (still life studies)

Discussion
	Observation

One to one tutorials

Class discussion

Group tutorial

	HDMI,
Laptop,
Paper,
range of drawing materials,
Scissors,
Glue


	4.
	Recall four different freehand drawing techniques.

Produce a small series of four experimental freehand drawings.

Be better acquainted with pen and ink.
	Freehand drawing 
Working with pen and ink


	Introduction to series of beginner line drawing techniques

Creating a self-portrait using techniques

Creating an observation drawing using techniques

Discussion

	

One-to one tutorial

Group tuotrial

Class discussion
	HDMI, Laptop,
Paper,
Pens,
Ink.

	5.
	Identify the primary, secondary and tertiary groups of the colour wheel.

Recreate a series of secondary colours using the colour wheel.

Produce an illustration using colours created from the colour wheel.

Be better acquainted with using watercolour.
	Colour theory, 
Working with watercolour
	Creating a colour wheel.

Experimenting with colours and techniques

Discussion
	Class discussion

One to one tutorials

Q&A
	Watercolour paper,
Paint brushes,
Colour wheel hand outs.

	6.
	Create a limited colour palette using complementary colours on the colour wheel.

Produce an illustration using a limited colour palette with gouache.

Be better acquainted with using gouache.

	Working with a limited
colour palette, 
Working with gouache
	Limited colour palette workshop


	One to one tutorials

Class discussion
One-to-one tutorial

Group tutorial
	HDMI,
Laptop,
Watercolour paper,
Paintbrushes,
Gouache,
Pencils
Colour wheel handouts

	7.
	Be better able to adapt to drawing from life.

Produce an illustration from life using a material of choice.

	Drawing from life 

	Observational drawing session outside in groups

Discussion
	Group break- outs

Group tutorial
Class discussion
	Field clip boards, Paper, variety of drawing/painting material and tools

	8.
	Plan a series of illustrations as a group for display.


	Planning and development of final body of work
	Independant study


	One to one tutorials

Group break- outs
	Paper, variety of drawing/painting material and tools

	9.
	Develop a series of illustrations as a group inspired by a theme of choice.
	Planning and development of final body of work

	Independant study 

Planning and preparing student exhibition in groups

Group discussion
	One to one tutorials

	Paper, variety of drawing/painting material and tools

	10.
	Produce a display of illustrative work inspired by a theme of choice.


	Exhibition 

Informal summative assessment of final work

	Open exhibition for learners to share and discuss their work with others

	Observation 

One to one tutorials

Class discussion
	Mount boards, display boards, frames.



	Assessment Strategies



As this course aims to develop key subject specific and transferable skills for those who may feel uncomfortable or uninterested in formally assessed education settings, learners on the course will be assessed through a variety of informal and non-intrusive formative assessment strategies that will focus on their personal development and progression from the beginning, and through to the end of the course. As this is a general interest course, the assessment will not follow a benchmarking framework to limit stress and prevent learners in the cohort from feeling uncomfortable and pressured to produce high quality visual artwork. 

Formative assessment
Formative assessment strategies that will be implemented throughout the course through class discussions and tutorials, one-to-one sessions, question and answer sessions and observations, easily allowing for instant feedback to learners. As suggested by Rossi (2023), learners will also be offered opportunities to request preferred formative and summative assessment strategies throughout the duration of the course, if the proposed strategies do not accommodate to their needs.

Individually focused feedback will also be provided regularly throughout the course through one-to-one tutorials to discuss learner progression, build motivation and encouragement, as well as to set targets for future development. During these sessions, feedback will be provided orally, along with a written copy of the key notes discussed with the learner. Providing a variety of assessment strategies and methods of feedback is especially important for the cohort of learners on the course as they will come from a wide range of educational and social backgrounds with different expectations or attitudes around this aspect. Furthermore, some learners may have hearing difficulties or impaired vision and so providing feedback through both oral and written formats, this ensures all learners are accommodated fairly.

Summative assessment
The summative assessment of this course will consist of the planning, preparation and displaying of a body of work produced by the learners throughout the course in the form of a group exhibition held at the library. This assessment strategy has been purposefully chosen to not only assess the learners’ development and physical outcomes of work of the course but to also provide an opportunity to celebrate their outcomes and achievements. This strategy will also further develop learners’ transferable skills such as communication, problem solving and group work as well as self-esteem while planning and discussing their work with peers. During the exhibition, the learners will also be provided with a certificate to certify their completion of their course. 

	Skills Development



Students on the course will gain core subject specific skills that will develop knowledge and understanding of the basics of illustration, such as colour theory, materials and application of technique, as well as further transferable skills that may enhance employability, as well as in day to-day life. Examples of these skills are; Application of number, communication, observation, working with others, self-initiative and critical thinking. These skills will be promoted through a variety of teaching strategies and activities to accommodate a range of learning styles and have been specifically chosen to accommodate the needs of the learners. 

For example, application of number will be promoted throughout the course during workshops and self-directed work through taking measurements of materials, as well as calculating balance of composition and dimensions of work. This will be further promoted during the preparation and development of the exhibition. Communication and working with others will be promoted through group work, group tutorials and class discussions, as well as individual one-to-ones. These strategies consist of high levels of learner participation that may help with the needs of some of the learners, helping to address issues discussed such as loneliness and foster a sense of community. During these activities, learners will discuss their ideas, thoughts and observations in their work, as well as working collaboratively in practical activities.

Observation skills will again be promoted throughout activities such as demonstrations, workshops, tutorials and self-directed study. These strategies allow learners to develop this skill through analysing, comparing and translating information such as colour, shape, texture etc. in example work as well as in their own work and the work of their peers. The course will also promote self-initiative and critical thinking through student-led work during workshops and independent study. These will also be promoted during one-to-one and tutorial sessions, helping learners set personal targets and achievable goals within their study, as well as reviewing and reflecting on their progress throughout the weeks.

	Recommended Reading



During the course, learners will be highly encouraged to continue their exploration outside of the classroom though a variety of reading materials to inform their development. Learners are recommended the following reading list to support them throughout their engagement with the course which are available to borrow from the library where the course will be held. This is to ensure that all learners are provided an equal opportunity to access additional resources regardless of income.

· Tilsbury, J. (2019) The Complete Guide to Improving Painting and Drawing. 
· Gayford, M. (2024) How Painting Happens (and Why it Matters). 
· Herniman, B. (2022) Sketching Outdoors, Discover the Joy of Painting Outside.
· Pepper, R. (2021) The Artist’s Manual: the definitive art sourcebook: media, materials, tools, and techniques.
· Friend, J. (2009) The Ultimate Drawing and Painting Technique Bible.
Word Count: 4130
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Lesson Plan 1

	Topic: Freehand Drawing Techniques
	Class: An Introduction to Illustration


	Date: 

	Length of lesson: 2hr 
	Number of students:
8-10

	Resources required:

Laptop
HDMI
Paper
Pens


	Aim of Lesson

To experiment with a range of beginner freehand drawing techniques


	Learning Outcomes – The Learners Should Be Able To:
Recall four different freehand drawing techniques
Produce a small series of four experimental freehand drawings


	Previous student knowledge required for the session:	

No prior knowledge required.



	Anticipated difficulties (if applicable):

Late/ absent students
Learners with hearing difficulty


	Professional Standards (where are these being met within the session)

I aim to ‘promote engagement in learning and equity of opportunity for all to reach their potential’ by ensuring the teaching material is accessible to all learners, e.g. Using PowerPoint for visual learners with a clear, large font and reading the material aloud to accommodate those who may struggle to see or read the board and treating all learners fairly.

I aim to ‘build positive and collaborative relationships’ by including group-based learning activities to promote conversation between peers and involving learners in demonstrations in the lesson.

I aim to ‘enable learners to share responsibility for their own learning and assessment’ by encouraging learners throughout the lesson through positive feedback and supporting learners develop their skills independently through individual work and during one-to-one tutorials.







Lesson Detail:

	
Stage 
	
Focus
	
Strategy 
	
Time 


	Introduction










Development 































Plenary/conclusion





	Recap of previous sessions



Introduction to freehand drawing techniques- Real life examples


Demonstration of one line drawing


Group drawing – One-line portraits



Break



Demonstration of freehand drawing techniques


Individual work, Object drawing workshop using techniques



One-to-one tutorials


Group tutorial 



Recap lesson aims/outcomes with class
	Q&A




Powerpoint/projector





Demonstration, class discussion



Workshop




/



Demonstration




Workshop, individual work






One-to-one tutorials during individual work


Group tutorial, class discussion



Class discussion, Q&A
	10:00am




10:05am





10:15am



10:20am




10:45am



10:55am




11:00am









11:45am



11:55am





Assessment Strategies: when and how are they included within the lesson?

During the lesson, I aim to assess my learners throughout the lesson through observation and one-to-one tutorials, as well as implementing group work activities and a group tutorial/ Q&A to monitor learner engagement and understanding and provide learner feedback.
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Lesson Plan

	Topic: Collaborative drawing workshop
	Class: An Introduction to Illustration


	Date: 

	Length of lesson: 2hr 
	Number of students:
8-10

	Resources required:

Long drawing paper
Pens
Coloured markers
Laptop
Hdmi


	Aim of Lesson

To introduce learners to the learning environment through social learning and collaborative illustration


	Learning Outcomes – The Learners Should Be Able To:
Outline key details and schedule of the course
Be better acquainted with social learning through collaborative illustration

	Previous student knowledge required for the session:	

No prior knowledge required.



	Anticipated difficulties (if applicable):

Late/ absent students
Learners with hearing difficulty


	Professional Standards (where are these being met within the session)


I aim to ‘build positive and collaborative relationships’ by implementing an icebreaker at the start of the session for students to learn about their peers, as well as being introduced to the tutor and their background. I also plan to achieve this by implementing a group collaborative workshop in the session's development and group tutorial for learners to share and discuss their learning.

I aim to ‘value and promote diversity, equality of opportunity and inclusion’ by ensuring learners are provided a safe and inclusive learning environment through promoting a positive and non-discriminatory classroom culture.

I aim to ‘demonstrate commitment to learners, their learning, safety and well-being' by providing a positive and motivating attitude towards learning and creative expression. I also aim to achieve this by ensuring learners are comfortable and happy in their learning environment by checking in on them during the session, and making adjustments to the delivery/material to accommodate their needs.






Lesson Detail:

	
Stage 
	
Focus
	
Strategy 
	
Time 


	Introduction







Development 


























Plenary/conclusion





	Introduction to course,
Tutor, and course schedule.

Introduction to tutor’s background/work


Icebreaker










Break



Group drawing workshop




Group tutorial





Recap of session aims/outcomes


	PowerPoint, Handouts of Timetable







Break out groups, class discussion

Learners to work in pairs and take it in turns to introduce one another. Name, where they are from and one fact about them.

Group then introduces one another to class in turns.


/



Large scale collaborative drawing workshop 










Class discussion/ Q&A
	10:00am







10:25am






10:35am



10:40am



10:50am





11:30





11:40







Assessment Strategies: when and how are they included within the lesson?

During the lesson, I aim to assess my learners at the beginning of session through class discussion around learner views/attitudes and past experiences with illustration. Learners will also be assessed through group work and collaborative activity. Learners will be reassessed at the end of the session during a group tutorial and Q&A.
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