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	Targed/target
	Yr hyn yr wyf wedi'i wneud yn yr aseiniad hwn
What I have done in this assignment...


	[bookmark: cysill]Targed/Target 1
	Re-visit Harvard referencing conventions and ensure these are used consistently; 
	I have tried to follow the Harvard reference guide again, but I feel this is a weakness of mine that I have tried really hard to improve throughout my essays and have also had the support off student support too. But still feel I lack confidence. 

	Targed/Target 2
	Develop your vocabulary to allow you to present work with a more academic tone.
	I have tried to use an academic phrasebook that I purchased on Amazon and also academic writing sheets after my session with student support. 

	Targed/Target 3
	Engage with a wider range of literature to support and develop a critical stance.
 

	I have tried to use further reading,  google scholar and the university library to support me through this essay. I feel I have learnt more and have a lot more knowledge about the school SDP and why they have one and why it is important. 











How a school develops one aspect of its SDP: a report that critically reflects on the actions, impact, and evidence base.

Introduction
A school development plan (SDP) is a strategic plan for improvement, it should encompass the schools’ priorities. When an SDP is followed correctly, it will identify the measures needed to be taken to raise the standards with any resources dedicated to making these standards possible and an aim for the key outcomes and targets to be achieved (Education Authority, 2020). Therefore, it is essential for schools to uphold a critical stance when designing and evaluating aspects of their SDP. As such, this essay intends to critically evaluate an area of a specific school’s SDP. 
Firstly, relevant literature will be collated and synthesized in order to evaluate the school’s proposed implementation of the aspect, or priority and, ultimately how the school is going to record and track the process. Secondly, the process of creating an effective SDP will be discussed. Thirdly, this essay will explore the impact, if any, this has had on the learners and the evidence base used to support this assertion.
The primary school discussed in this essay is situated in an area with a high level of deprivation and poverty and is home to many different cultures. Located in a town in South Wales. The school has 333 pupils on the register and offers free school meals to 49.1% (My local school, 2022). Around 52% of the children registered at the school have additional learning needs, 30% of the pupils come from 31 different ethnic minority backgrounds and around 28% of the pupils speak using their first language at home. (Estyn, 2017). The priority that will be the focus of this assignment will be “To design and develop the new curriculum, to enhance learners’ authentic learning experiences” (School X, 2022). 

Literature Review
Authentic learning are learning opportunities that are based on a real-world context or linked to real-life problems and should have personal and cultural relevance (Stein, Issacs & Andrews, 2004). The document ‘Successful Futures’ by (Donaldson, 2015) suggests the new curriculum’s four core purposes and progression steps will help to reinforce why it is vital that our learners make learning meaningful and authentic. It is identified within this document that schools have already recognised that to create real-life experiences for these learners they need to have forged strong links within the local community. This document also identified how visits and visitors can support bringing abstract learning to life, or alternatively, technology is something that most learners have access to which can offer learners a chance to access resources, explore these resources and link these with real-life issues (Donaldson, 2015).
An authentic learning framework (Herrington, 2014) model comprises nine areas which the design of a learning environment should provide, Herrington, (2012) suggests that an authentic context should be supported by authentic tasks and activities, have access to expert performances and a range of perspectives, opportunities for collaboration with others. Additionally, there should be opportunities for reflection, articulation, and a good mentor to coach them and be able to scaffold when additional support is needed.  Finally, authentic assessment to identify the strengths and weaknesses in the model, Wiggins (1989, p. 703) describes ‘authentic assessment as “a true test” of the learners’ intellectual achievement and their ability to demonstrate a deeper understanding, higher order thinking and problem-solving to show how their authentic learning experiences have had an impact.  
Authentic learning experiences are vital in an educational setting, as they allow learners to explore and discuss the relationships and concepts that involve real-life contexts. Research conducted by Taylor and Parsons, (2011) expressed how learners have shown that they engage more in practical activities instead of just simply having read about them. This notion is supported by theorists, such as Dewey (1938) who believed in ‘learning by doing’ and learning through meaningful and interesting experiences incorporates individual, social, and environmental interactions. He wanted to replace the traditional methods of schooling and ensure that new schooling would link the ‘fundamental principle of connection with life experience’ (p. 78). As such, Dewey believed that for a learner’s experience to be considered an educative experience, it needed to guide the learner toward new experiences (Dewey, 1938, p. 28). However,  as a result, of Dewey’s theories around education impact and theory, Turner, (2014)  expresses how the development of educational strategies, for example, connections with home lives and allowing children to take ownership of their own learning. 
It is generally agreed that children’s experiences can be copied when having the appropriate resources and ensuring that the environment helps to enhance their experience. There are many different ways of quantifying the key features of authentic learning, whereby a school can work with parents, carers, and the local community to ensure the learner experiences real-life context. The Welsh Government (2020) discusses ‘learner involvement and how the selection of the curriculum content considers learners’ input and therefore provides increasing opportunities for the learners to lead their learning using real-life context and provide them with the opportunity to decide what, how and where they learn so their experiences help them to become ambitious, capable learners who will be ready to learn throughout their lives, Welsh Government (2017). Estyn (2018) visited a primary school whereby the investigated a case study ‘Learning through play in a real-life context’ and identified that the school had set up something known as the village, it was created to provide Year two learners with an exciting context for learning. The aim of this was to create authentic problem-solving opportunities, enhanced challenges, and an opportunity for the learners to develop skills in real-life situations. The village created had a positive impact on the children’s learning and enhanced their development of literacy and numeracy skills and their understanding of the ‘Village task’ greatly improved their real-life application of skills  However, the method used to assess the transferrable skills was not defined in the document. This, however, does not ignore the information gathered during the case study, but it does provide a degree of uncertainty and the need for more robust studies to support its findings.
Estyn (2014) conducted a case study in an education setting, during the case study they noted that learners who engage within an authentic environment have plenty of opportunity to develop literacy and numeracy skills, and social skills all known as transferable skills. UNICEF (2021) expresses how children and adolescents need to develop transferrable skills, these skills will give them an opportunity to become expert learners and citizens who are equipped to face all challenges. This is something that the four core purposes also sets out through the guidelines of the new curriculum, Welsh Government (2022). 
It is evident that school improvement planning helps schools to give learners great learning experiences and outcomes regardless of their background or circumstances and therefore will achieve high standards for all. The intended purpose of an SDP is that it sets out the actions needed to be taken to improve learners’ outcomes. Within the new Curriculum for Wales, a fundamental aspect will be that schools support all learners to progress and contribute to the factors relating to the four core purposes of the curriculum. For this framework to be successful schools need to ensure a clear distinction is made between evaluation and improvement activities, this shows that a school is guided by self-evaluation that is effective for all, and accountability for the development of the schools’ development plan as stated under ‘The education [School Development Plans] (Wales) Regulations 2014’.
Developing an action point
The Welsh Government (2014) says that the SDP is informed by the regular self-evaluation that the school will to monitor its own performance and contextual data. A SDP will contain the school’s priorities for improvement and will also promote the schools’ short- and long-term targets going forward. When an SDP has been created and the priorities have been identified, the senior management team and the governors of the school are then responsible for ensuring the development of the whole school. Together, they develop a strategic plan that ensures that the school is in a leading position and delivers a successful education to all pupils now and in the foreseeable future. The school’s vision is envisaged by all staff who work there, the lead to ensuring these priorities and actions are taken is by ensuring that all staff are correctly informed and included in the development process. Within School X, the senior management team ensure to include all staff are responsible for enabling targets to be met. The priorities identified within the SDP are adopted by all staff and their professional learning is constantly progressed and updated to support them in ensuring the school provides a successful education for learners. Much of the literature and previous studies seem to portray schools as collaborative organisations that encourage whole-school involvement (Leask & Terrell, 2014).
The Education Authority (2020) states that schools are the best people to know what areas need improvement, this is why now the educational setting has the opportunity to plan their own individual school development plan. Primary School X has expressed within the priority that the four core purposes are the drive in the curriculum design, the Areas of Learning and Experience (AOLE) leaders ensure that all planning includes progressive skill development. This is regularly looked at during the teacher meetings every Wednesday and is also discussed through the Senior Management meeting (SMT). School X self-evaluate their steps to developing a range of authentic experiences by ensuring that there is an opportunity identified in the teachers planning for the children to be able to access authentic learning experiences and have the ability to be able to link these to a real-life context. The evidence from the Welsh Government (2014) in regard to the self-evaluation of an SDP, explains the means by which schools are reflecting on their performance toward the improvements they identified. The process is annual but during the academic year, these targets are reviewed termly and are aimed to be met by September 2023. Such as, in the planning of monitoring activities, the SMT will also gather a certain number of books from the teachers of each year and spend time checking on the pupils’ progress and ensuring that progress is being identified in the learning. Alongside this, the school feels that the pupil’s voice is a very important part of ensuring that the targets set in the SDP are fulfilling the expectations of the learners and that they have ‘respect for the views of the child’, Article 12 (UNCRC, 1989). Within the SDP there is evidence that shows that the school works in collaboration with the Area of Learning lead at Partneriaeth. The aim of the Partneriaeth service (2022) is to help deliver a consistent school improvement service that focuses on the challenge ahead and supports strategies to help improve the teaching and learning in the school environment which in turn leads to improved pupil attainment and clear progress within the schools’ they work alongside. 
Reflection and evaluation
Throughout the twenty-first century, the role of the educational context within a community has developed dramatically. Slavkin (2004) discussed in his book how as the twenty-first century began there were many communities that would question the role of schools and the community expectations of parents, learners, and teachers. Many educators struggled to convince the community that schools have more structured teaching strategies and that students are academically better than they used to be. The new focus on community schools believes in building a strong partnership with families and helping to respond to the needs of their community while also collaborating with outside agencies. Therefore, preparing our children and young people to be well prepared for their future lives going forward with the aspirations of the new curriculum for Wales, which has a focus on allowing these learners to incorporate the four core purposes into their everyday life (Welsh Government, 2022).
School X has made many links with the local community and has organised transition days with the local secondary school for year 6 learners. They have also made visits to churches, beaches, and museums and get involved with activities that go on there. This has allowed the learners to experience real-life authentic context and is very similar to that of Estyn’s (2018) report on ‘ Learning through play in a real-life context’, reported on a school in Cardiff that had gone on a visit to Cardiff market after the learners showed an interest in seeing how the market is run, set up and how it benefits the local community. This came after experiencing a ‘village-like context in school which supported the chance to explore imaginatively the roles they would experience in the adult world. Creating this village allowed the children to experience real-life scenarios through the rich tasks that were developed in a supported and experiential environment. 
School X benefits from having many great areas in their school that they use to create authentic and real-life experiences. For example, they have an Eco Garden whereby children who are a part of the Eco-team go out as part of a group and purchase plants using real money and then come back and plant these in the garden areas of the school for all to enjoy, each experience creates real-life context and an authentic learning experience whereby the learners have an opportunity to underpin the four core purposes. In addition to this School X have an area called the quiet space where classes can access and have the opportunity to create more real-life experiences. Subsequently, they have recently used this space to investigate pulse rates and linked this back to AOLEs and the four purposes. It would maybe be beneficial for School X to visit other schools and see how they promote authentic learning experiences and real-life context within their new Welsh curriculum, which is something that they have not highlighted within their SDP, this would allow collaboration with fellow colleagues and the chance to progress professional learning for the AOLE leads. 
Conclusion
The evidence presented in this assignment has shown that if a primary school has a solid foundation within their SDP of targets and priorities and there is a clear vision of working as a whole school team when aiming to improve areas that have been highlighted in their SDP. The literature studied within this assignment has shown me how important it is for collaboration between colleagues, other schools, and the local community so that we are able to offer our learners the best possible chances to link their learning to authentic experiences. But also, to ensure the four core purposes and the twelve areas of learning are met and understood by the learner. Primary School X I feel have broken up the targets and priorities well and has identified how they will meet the areas highlighted, giving a breakdown of the roles of each person/group involved in the SDP and listing how they will be self-evaluating and assessing the achievements in meeting the targets highlighted. ‘The education [School Development Plans] (Wales) Regulations 2014’  will become statutory in September 2024 after careful consideration from the required authorities who will have implemented and tested the approaches to school improvement and accountability (Welsh Government, 2022).
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