Sketty Primary School is an English medium school located in Tycoch, a suburban district of Swansea. There is currently 474 pupils on the roll, making it one of the largest primary schools in Swansea.
 I am currently working in Year One. The co-hort consists of 60 children, 29 in my class, 16 boys and 13 girls. 
Prior to my training, two members of our teaching staff had attended the course. They introduced the importance of developing physical literacy in our school setting. They talked about movement concepts and shared some of the equipment available to us. 
However, it was not until my own SKIP training and subsequent reading that I grasped just how important my role is in supporting these young people to become movers for life, particularly in a society where children may not be developing the skills needed to lay the foundations for movement.
Goodway, Ozmun and Gallahue (2019) emphasised the importance of focusing on the development of children’s basic motor competence and that we should be providing as many opportunities to enhance these skills. Therefore, I have incorporated activities and resources into my daily provision where the children can work independently on skills previously taught as well as using camouflage activities throughout the day.
My reflective journal is based on the experiences I have had teaching my class once a week in the hall.
Between the ages of three and five years, children are starting to develop their fundamental movement skills (FMS). They can be broken down into three main categories:
Body management e.g stability, balance, climbing.
Locomotive skills e.g running, galloping, skipping, hopping, sliding, leaping.
Object control skills involving manipulating and projecting objects e.g throwing, catching, balancing, kicking, striking, rolling. 
(Haywood & Gretchell, 2005)
These skills form the foundation for future movement and physical activity. If children are not proficient in them then they have limited opportunities for engagement in physical activities later in their lives. (Clark & Metcalfe, 2002).
We see this beginning as early as primary age children. So it is vital that we enable our children to develop these skills- breaking through the ‘proficiency barrier’ and allowing them to progress to other games and sporting activities. (Whitehead, 2010).
Sensory integration also plays a huge part in a child’s development- it is how we learn to make sense of the world around us. Balance and movement comes from the vestibular system, helping us move our bodies without falling over and proprioception tells us where our body parts are in relation to each other and how much force we need for certain activities. Most activities require multiple senses working together and integration takes time. (SKIP, Cymru)
Before the training I thought, somewhat naively, that children would automatically develop these skills and senses and that, as a teacher, there were ‘more important areas’, including academic and social skills that I should be focusing on. However, I now see that it is all connected. I recognise the importance of supporting the development of sensory integration and FSM. 
So my SKIP journey began.
I completed a baseline of my children. I was encouraged by the results, the children performing better than I had anticipated. This class had been introduced to SKIP the previous year possibly explaining their results.
Goodway, Crowe and Ward (2003) support this in suggesting motivation, equipment and prior experience will impact a child’s motor development.
In Cycle One, my initial focus was on building the children’s movement vocabulary by using the movement concepts, derived from Davies’(2003) theoretical framework of movement. 
I did this through a range of fun warm up games. I came away from the first day’s training with a bank of ideas that were simple and needed minimal resources, and from the outset were popular with the children. Working first on developing their spatial awareness, both personal and general, we played a number of spot activities. In previous PE lessons, my children had often found it difficult to stay in their personal space but by adopting Newell’s Model of Constraints and introducing a spot for each child this problem immediately disappeared. (Haywood and  Getchall, 2005). 
The children stood on their spot and explored their immediate space- imagining they were in a bubble. I encouraged them to explore how big the bubble was by stretching out as far they could reach from their spot. After feedback from day two, I encouraged them to step off their spot to stretch even further. I was also able to incorporate positional language e.g in front, behind, above etc in these activities.
Another game, ‘Paint the Bubble’ was a huge success and was always accompanied with peals of laughter as we challenged each other to use different body parts. By ‘painting’ their bubble with different body parts they also incorporated a range of balancing skills on small and large body parts- a prerequisite in developing proficient FMS (Gallahue 2012).
To develop their awareness of general space we played other spot games including ‘Splat the Spot’. I knew by varying the way the children moved between the spots incorporating different speeds, levels, directions and by using different body parts they were developing other movement concepts too such as body awareness, relationships and dynamics. I also incorporated common locomotor skills into these warm ups such as running, hopping, skipping and leaping (Goodway, Ozmun and Gallahue, 2019). The importance of introducing these locomotor skills is highlighted by Stodden et al. (2008, p.291), who wrote, “To reach the “top of the mountain” of motor development and be physically skillful and active, children must first acquire competency in Fundamental Motor Skills (FMS)” .
The children were excited during these games but initially I felt I had to ‘control’ some of the behaviours I was seeing. Some of the boys, in particular, seemed to lack control in their movements- they wanted to ‘mess round’ and run, roll and spin around a lot. My instinct was to stop them. But now, I think what I was really witnessing were children who needed to do those actions and those games were giving them a helping hand in developing their sensory motor integration. (SKIP, Cymru). Having said that, I did place some task constraints on the games to help slow the pace down so that the session was a little calmer and more accessible for all pupils. 
Overall, the children, were great at varying their pathways and could tell me how they could safely move backwards by looking over their shoulder- obviously acting on prior knowledge from their time in Reception. 
They responded well when I commented on a particular way of travelling and this then encouraged others to follow suit. Davies (2003) shared these observations within their research, explaining that when one child initiates an activity, others will join as they work in the shared space.
In Cycle One, I also introduced object control skills through catching activities. There are 5 stages in becoming proficient at catching which depend on a number of factors such as hand eye co-ordination, perceptual awareness and fine manipulation of the fingers (Gallahue, Ozmun and Goodway 2012). 
My baseline assessment had shown that only a handful of children were struggling to track the ball or demonstrated a delayed reaction, with a few hugging. The vast majority seemed to be at stage 3, scooping the ball to the chest either with or without moving. A few seemed to demonstrate a stage 4 catch with their hands. However, this was with me throwing and I soon realised that when the children were throwing to each other the throw was as important as the catch- something I needed to address.
I set up two gardens with support from one other member of staff. In one garden, each child was given a spot and a scarf. I encouraged them to move, switch and swirl the scarf around their bodies from side to side, through their legs, around their tummies and backs. Then they threw their scarf and caught it in their hands whilst staying on the spot. They progressed, to moving from spot to spot catching the scarf at each spot. This was in a relatively small space and there were a few collisions. However, the TA encouraged them to be aware of the spaces around them and to move slowly to avoid bumping into others. 
In the second garden, which I supervised, I put the children into pairs of roughly the same ability.  I introduced cues for the catchers- hands ready, eyes on the ball and support for the thrower by demonstrating a rainbow throw and aiming for the ‘X’ zone. These cues were quickly embedded and the children use them regularly when practising. The rainbow throw and ‘X’ zone cue definitely helped the throwers improve their accuracy. Being able to identify the catching stages made it easier for me to support each individual child. Those that were struggling to track sat on the floor, opposite their partner and began by rolling the ball to each other. Those who could track stood apart from their partner with a slightly deflated beach ball. There were approximately 15 children in each garden and I did find it a challenge keeping an eye on 8 pairs.
Over the weeks and with advice from the university staff I realised I didn’t necessarily need to watch every child each session. I also began encouraging the children to become independent in varying their own task constraints such as making it harder or easier for themselves by changing the size, colour, shape and texture of the ball and moving closer or further apart where necessary. As Newell’s model shows us, changing individual, environmental and tasks constraints is what shapes the movement that arises from their interactions (Haywood and Getchell, 2019). Over the weeks, they became competent in this, which was very encouraging.
In Cycle 2, I created 3 gardens. I initially continued working on catching in one garden, and introduced an obstacle course in the second and an over arm throwing activity in the third.
I was, by now, aware of the way a simple obstacle course was an amazing way of developing all categories of FMS-body management, locomotive and object control, depending on the equipment used. I wanted it to be fun and challenging but was aware of making it accessible to all. When demonstrating I gave alternative ways of using the equipment such as moving between stepping stones instead of going on them. I didn’t want these constraints to be seen as a negative thing but instead a way to influence and shape movement. (Haywood & Gretchell, 2019)
Very soon, I witnessed the children altering their own task constraints independently, making things more or less challenging for themselves. Stodden et al. (2008) argues that a child’s engagement in an activity is influenced by their perception of competence within the activity. 
Making their own changes pupils were engaged and becoming more competent as they moved around, over, under and through the apparatus.
In my third garden, I introduced the overarm throw element of object control. I introduced the game ‘feed the animals’ creating targets for the children on the wall with a hoop and animal picture. The children were in pairs with a total of 10 children in the group. I didn’t demonstrate a proficient throw but instead explained I wanted them to throw their pompoms at the target. I observed their throws for a few minutes. I discovered that most pupils were at the early stages of this FMS. Very few were at the initial stage of chopping but a few threw with feet stationary. Most children were showing the emerging stages with an ipsilateral step (SKIP, Cymru). I modelled a proficient over arm throw, demonstrating a contralateral step, wind up, and follow through. To support them in this I also put stickers on the throwing hand and opposite foot. I gave them a line on the floor to step over with the stickered foot as they threw. For most children this helped and I observed them taking notice of which leg they were using. Initially, the children had to wait too long to throw so I increased the number of targets to try to limit this. 10 children is quite a lot to observe at once, but again acting on advice, I observed a few children at a time and am becoming more competent and confident in identifying the stages. As the weeks have progressed, I have altered the task constraints for individuals such as increasing the distance and removing the stickers and line. Children are now, as with the catching, controlling their own constraints and we are working on spinal rotation and following through across the body, which has been easier to do outside where there is more space.
Margaret Whitehead describes the term physical literacy as the motivation, confidence, physical competence, understanding and knowledge that individuals develop in order to maintain physical activity at an appropriate level throughout their life. (Whitehead 2010). 
This journey begins in early childhood and this training has enabled me to become better equipped at supporting my pupils on their own physical journey, hopefully laying the foundations for them to become active right through their lives.
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