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According to Flanagan (2006), John Dewey is portrayed as one of the greatest educational influencers of the twentieth century. John Dewey was born on October 20th 1859, in Burlington, Vermont. He was one of four sons born to Archibald Sprague and Lucina Artemesia Rich, who were proprietors of the local store in Burlington (Internet Encyclopaedia of Philosophy, 2019). As a child, Dewey was raised under the influence of the Congregationalist Church, whilst attending local public schools, where he studied Latin and Greek. Dewey’s interest and lifelong commitment to education, was suggested to have originated from his hometown of Burlington, where he experienced a community life and upbringing. According to Flanagan (2006), the ethos of Burlington influenced Dewey’s philosophical thinking on education, which he viewed from two perspectives. The two perspectives are to form the basis of this essay.
Dewey negatively viewed education as conventional and formal, with desks and chairs aesthetically arranged, to reflect the era in which he endured his childhood education. According to Dewey, this type of education was static, as it reflected a rote method of teaching and memorisation. He viewed the role of the teacher as an authoritarian, who instructed the passive and receptive learner (Flanagan, 2006).
However, Dewey did perceive education from a positive perspective too. He believed that the social, political, cultural and economic experiences obtained through everyday community life, contributed to education. In Dewey’s opinion, the purpose of education was to prepare the child for the role of an adult, who actively engaged in community life. He viewed education, as a process and an institution of socialisation (Flanagan, 2006). 
At the age of nineteen, Dewey graduated from the University of Vermont and embarked upon a career in teaching. In 1884, he attended a graduate school to study philosophy, where he successfully gained his PhD (Stanford Encyclopaedia of Philosophy, 2019). He later transferred his employment to the University of Chicago as Head of the Department of Philosophy, Psychology and Pedagogy (Flanagan, 2006). In 1896, Dewey created his experimental ‘Laboratory School’, at the university (Pound, 2005). 
In 1904, Dewey transferred to Columbia University as a Professor of Philosophy, where he continued with his research on education, until his retirement in 1930. Following his retirement, he continued to express his educational views and ideas, until his death aged ninety three. Dewey was commended for his endless years of contribution to education, by being appointed as an Emeritus Professor, at Columbia (Flanagan, 2006). 
Dewey had an intense interest in evolutionary metaphors and themes, and was often described as a ‘naturalistic’ philosopher. His interests allowed him to research all aspects all philosophy including: epistemology, ontology, political and social philosophy, metaphysics, logic, philosophy of science, aesthetics and ethics (Noddings, 2012). However, he viewed the philosophy of education to be of prime importance. Compiling all his philosophical ideas, Dewey became known as an educational pragmatist (Bailey et al., 2013). 
Pragmatism is an area of educational philosophy that considers how life and growth are interspersed, within the field of education (Internet Encyclopaedia of Philosophy, 2019). Pragmatism originated in the latter half of the 1800s, and included elements of the scientific revolution. In conjunction with the Enlightenment era and the development of naturalistic humanism, a platform was provided for the development of a culture, which encouraged questioning. To support his pragmatic view points, Dewey believed that education should be evolved in a democratic society; teachers adapting their techniques to assist with their pupils’ needs (Beniwal, 2018). Dewey appreciated the challenges teachers faced practically, and in an attempt to standardise the curriculum and radicalise education, he shared his philosophical ideas, (Curren, 2006).
To evidence his pragmatic approach to education, Dewey established a Laboratory School in 1896 at the University of Chicago (Pound, 2005). The school was designed to assist in the progress of educational experimentation and research, whilst acknowledging the participation of students. Dewey allowed the learners to engage with their education, from a developmental approach; its purpose was not to test a pedagogic plan. (Flanagan, 2006). Dewey was a pragmatist, who validated his theories using practical engagement. The experiment utilised students at the school, which he actively observed (Bailey et al., 2013). He wanted the children to adopt an approach to their education, which was experimental (Flanagan, 2006). He referred to the school, as an experimental laboratory, which studied the active physiology of its students (Bailey et al., 2013).
The school remained active for seven years, validating and supporting Dewey’s theories (Knoll, 2016). According to Bailey et al. (2013), Dewey was hailed a philosophical genius for evidencing his research on the social and psychological development in children. However, several educational philosophers have since questioned this notion. Knoll (2016), criticised Dewey for not providing the teachers at the school with sufficient instructions, regarding his educational concepts. According to Knoll (2016), teachers were only provided with general suggestions and principles, for application within the classroom. In addition, Knoll (2016) suggests that children were not exposed to experiences which reflected the reality of life, and therefore questions the validity of how the children acquired their skills and knowledge, in the laboratory school experiment. 
Whilst working at the Laboratory School, Dewey became known as a progressivist for his educational influences, opinions and writings (Stables, 2011). Progressivism was established during the mid 1890s and was formed following issues and concerns, that related to society and education. Firstly, it was to address concerns regarding the constraints and fairness offered by pedagogical theories, alongside the development of the curriculum in education. Secondly, it was to offer improvements in social issues, by providing extensive opportunities within a democratic environment (Cremin, 1959). Flanagan (2006), suggest that progressivism was related to political and social issues at the period in time (Flanagan, 2006).  
Dewey viewed progressivism as a process in education, in which children socially engaged with their learning experiences. He viewed the school building as an establishment, that was utilised by the community for social engagement (Williams, 2017). Dewey was critical regarding the traditional design of schools (Flanagan, 2006). From his own experiences as a child, he was opposed to the traditional design of the classroom, which represented the era in which he grew up. For Dewey, desks lined up in rows represented a period of time, which was educationally submissive. For him, the learner was portrayed as passive, and was therefore not aided or encouraged by their surrounding environment. Pupils learned by rote and were expected to obey the teacher’s instructions, with no opportunities for practical engagement. He perceived the aesthetics of the classroom setting, to be of vital importance to its learners (Williams, 2017).  
Utilising his Laboratory School to substantiate his thoughts, Dewey set about creating an environment which actively engaged children, with life experiences. He wanted a classroom which was representative of situations which were true to life, whilst reflecting upon a learning environment which was engaging to its pupils (Williams, 2017). Dewey utilised his Laboratory School environment as a base for such developments, to create a classroom which was void of traditional design. The children at his school assisted with his philosophical ideas, and set about creating a classroom environment, which provided opportunities for the pupils to create, experiment and enquire (Benival, 2018). Dewey specified a design, which allowed the leaner to freely move about and engage with their learning opportunities. In addition, he desired an environment where children could work in small groups, under the direction of the teacher (Flanagan, 2006).  
Dewey used the basis of his Laboratory School findings, to support many of his future writings on education (Bailey et al. 2013). During his career, he published extensive articles and books. A bibliography detailing his works, is comprised of over one hundred and fifty pages (Noddings, 2012). His first published piece of writing in 1896, was an essay entitled ‘My Pedagogic Creed’. It was considered by many, to be a frank account of schooling which portrayed a dual perspective of his thoughts on education and society (Stables, 2011). The essay was comprised of five articles (Dewey, 1896).
Article one discusses the first three educational philosophical principles, that formed the foundations of Dewey’s Laboratory School (Flanagan, 2006). In the article he discusses his two sided approach to education; psychological and sociological. Dewey believed that a child required both approaches in tandem, to develop into a strong adult and that neither could be present in isolation. He further discusses how education begins with the psychological development of the child. Dewey believed that the natural instincts and interests of the child, fuelled their desire to learn. However, to support the psychological process, he maintained that the child must immerse themselves in social situations to prepare them for their future (Dewey, 1896). According to Flanagan (2006), a child would require sufficient enough language skills, to be able to communicate and immerse themselves in social situations. Dewey believed that learning was central to the heart of the community, and a place which aided the development of morality in individuals. 
Article two, portrays Dewey’s thoughts on the school setting as a place of social gathering.  As discussed in article one, Dewey considered education as a collective process of socialisation (Dewey, 1896). He believed that education originated within the home environment, with school aiding its further development. The role of the teacher was in his opinion, a facilitator. Dewey did not support the notion, of the teacher portrayed as an instructor (Flanagan, 2006). Teachers were to facilitate in children’s education providing guidance and direction, in favour of the previous authoritarian role who commanded instructions (Williams, 2017). According to Curren (2006), Dewey later contradicted himself regarding this notion, as he suggested that in the best interests of the classroom environment, a teacher should be perceived as an authoritarian. This aspect of his theory was later supported by the work of Paulo Freire (Jones, 2012). 
Article three is comprised of Dewey’s thoughts regarding subject matters in the curriculum. The traditional system was embedded with fixed subjects, which in Dewey’s opinion was of no benefit to the child; he viewed education as a living process (Flanagan, 2006). Classrooms and schools were in Dewey’s opinion, places where children should engage in situations which were true to life. Alternatively , Dewey favoured an education which freely allowed its pupils to engage with their learning activities (Williams, 2017).
In article four, Dewey encompasses his views from the previous three articles and relates them to his ideas, regarding the development of the curriculum. Dewey’s perception of the curriculum, saw children participating in their own learning activities which were topic led. This enabled the learner to engage with their own interests, making the subject interesting (Stables, 2011). He wanted to create a classroom which would be perceived as a small community, centred around the learning of the child, whilst promoting his educational beliefs and social theories (Williams, 2017). Dewey wanted teachers to facilitate in children’s education providing guidance and direction, in favour of the previous authoritarian role who commanded instructions. The child would actively be encouraged to learn, whilst encountering and developing problem solving techniques. Dewey’s ultimate goal, was to create an independent learner (Flanagan, 2006).  
Article five expressed Dewey’s views on social reform and society. He maintained that society in itself, was responsible for the reform of education (Cairns, 2000). His curricula biases portrayed education, via a combination of the teaching of art and sciences (Fosnot, 1996)). The teacher in his opinion had to fulfil the responsibilities of their role, whilst maintaining moral and social order (Dewey, 1896).
According to Williams (2017), Dewey’s pedagogical approach to education encompassed the emotional, intellectual, physical, social and spiritual growth of the child. However, this approach is later questioned by Williams (2017), who suggests that Dewey’s philosophical ideas are contentious to modern day education, which solely focuses on academic achievement. As a result, Williams (2017) suggest that there is insufficient evidence of Dewey’s philosophical theories present in classrooms of today. However, with the introduction of the Foundation Phase in Wales in recent years, others would disagree with this notion. 
The Foundation Phase in Wales was introduced in September 2010 (Welsh Government, 2015) and  supports many of Dewey’s philosophical theories. It promotes the development of an educational system which is centred around the child, whilst supporting sociocultural theories (Welsh Government, 2012). The Foundation Phase is comprised of a statutory curriculum, which is aimed at children aged three to seven years. It actively encourages children to be more imaginative and creative, whilst enduring an enjoyable learning experience. The curriculum was developed to be holistic, allowing children to build upon their previous knowledge and experiences of learning. The role of the teacher is viewed as a facilitator, in oppose to an instructor; this also supports Dewey’s philosophical ideas (Welsh Assembly Government, 2008)
Following Dewey’s extensive research into education via the Laboratory School, he published an
indicative piece of writing in 1899, entitled ‘The School and Society’ (Curren, 2006). According to Noddings (2012), the article continued to express Dewey’s views on a child-centred education, via a democratic society. Early evidence regarding this concept, suggests that Dewey in part agreed with the philosophical ideas of Jean-Jacques Rousseau (Austin et al., 2001). However, Rousseau’s work has been criticised by several philosophers of education, who since regard him as a misogynist, who solely represented the education of the upper male class society (Noddings, 2012).
Further to this, the Plowden Report (1967) acknowledged that the preferred method for acquiring knowledge, was to immerse the learner in experiences which utilised both mental and physical activities. Dewey referred to this concept, as a leaner-centred approach to education (Aubrey and Riley, 2016). However, following publication of the report, Lady Plowden was heavily critiqued for advocating a child-centred approach to primary education (Pring, 2005). Aubrey and Riley (2016) supported this notion, by suggesting the stakes for success are much lower in primary education, when compared to secondary. In addition, Aubrey and Riley (2016) further suggest that Dewey’s theory is highly dependent upon the political stance of the country, who views and influences affect educational policies. Dewey continued to work in this field of education and is proclaimed to have initiated the early developments of Social Constructivism (Stables, 2011).
Many philosophers have since been linked to this field of education and are said to have been influenced by Dewey. According to Aubrey and Riley (2016), Dewey’s philosophical thinking was influenced by Hegel and Marx. Hegel was suggested to have had the greater influence on Dewey, as he believed in the concept of progressive education, connecting creative and active experiences to learning. This concept was in later years, further supported by John Piaget and Lev Vygotsky. Piaget recognised that knowledge could be created, via a child’s interaction with their experiences (Austin et al., 2001). Piaget believed this concept, aided the child’s mental, biological and physical development (Noddings, 2012). Vygotsky continued to build upon Piaget’s work, by connecting the importance of language and culture in the development of children (Austin et al., 2001). 
According to Roschelle (2007), there is evidently similarities between all three theorists and yet each theorist differs slightly in their emphasis: Piaget focuses on the psychological related aspects of his theory; Dewey focuses on how experiences aid a child’s learning, whilst Vygotsky focuses on the role of socialisation and experiences in learning. However, Dewey differed from the others by promoting the use of reflective practice. This concept was later developed further by David Kolb (Aubrey and Riley, 2016).
Kolb developed the theory of experiential learning, where learners engage with their environment and reflect upon their experiences (Miettinen, 2000). The theory is comprised of two elements: problem based learning and enquiry based learning . According to Aubrey and Riley (2016), Kolb did not directly interpret Dewey’s theoretical concepts regarding experiences. Instead, he opted to reflect upon the learner’s experiential learning, where as Dewey’s philosophical beliefs represented experimental activity and thoughts.
Links between Paulo Freire and John Dewey have also been made by many educationalists, regarding their philosophical ideas on the role of the teacher. Freire, like Dewey viewed the role of the teacher as a facilitator. However, Freire also portrayed the teacher role as one who actively encouraged learners, to engage in opinion based, topical conversations of debate. Freire also requested that the teacher remain impartial throughout the debate, to not influence the learners’ opinions (Shih, 2018). This approach was slightly different to Dewey’s portrayal of the teacher. Aspects of both Dewey’s and Freire’s theories can be seen today in modern education, with the use of information technology within the classroom environment. The use of blogs has been suggested to aid a learner’s acquisition of knowledge and discussion, by physically and mentally engaging them in social media (Bailey et al., 2013).
Maria Montessori also adopted elements of Dewey’s work, by supporting the notion that children learn via their experiences and activities (Austin et al., 2001). She replicated Dewey’s philosophical thoughts, regarding the aesthetics of the classroom by dismissing the traditional design, associated with formality and rote learning. Montessori believed that a curriculum should be representative to the childrens’ personal interests and talents, whilst addressing their social and physical needs (Williams, 2017). According to Noddings (2012), the work of Montessori has since been discredited by many modern educational philosophers. However, this statement could be argued as being contentious, as aspects her work are clearly visible in many of the educational strategies employed by governments of today.
According to the Welsh Government (2008), the strategies employed by the Foundation Phase in Wales supports the views of many educational psychologists and theorists, including the work of: Maria Montessori, Jean Piaget and Lev Vygotsky. To support this notion further, the Welsh Government carried out additional research, which identified links with other educational philosophers, of which include: Jean-Jacques Rousseau and John Dewey (Welsh Government, 2012). Therefore it can be concluded, that collectively the work of several educational theorists was utilised, to form the basis of the Foundation Phase and its teaching and learning pedagogies (Welsh Government, 2008). The Foundation Phase is referred to, as a progressive form of education in Wales (Welsh Government, 2015).
In line with Dewey’s philosophical theories and beliefs, an educational support programme entitled ‘Philosophy for Children’ (P4C) was developed for use within schools. The programme advocates the moral and social development within the school environment. Within the programme, the school is portrayed as an institution. This approach supports Dewey’s theory on progressivism (Williams, 2017). P4C incites children to think independently and take responsibility for their own behaviour, learning and decision making. Throughout each session, invaluable social skills such as good listening, turn taking and respect for others is advocated (Philosophy4Children, 2019). However, the programme has attracted criticism, for only addressing the needs of primary school children (Hand and Winstanley, 2008). 
To conclude, John Dewey’s lifelong commitment to teaching and learning, has undoubtedly earned him the reputation as an exceptional educational philosophist. Dewey opposed traditionalism, and was a critic of rote learning within a formal classroom environment, where the teacher was perceived as an authoritarian. Alternatively, he viewed the teacher as a facilitator who guided their learners within the confinements of a curriculum, which was developed to be child-centred. Dewey favoured this approach, as he perceived the learner as an active participant who was interested in their own learning, avoiding the rigidity of subject boundaries. This allows the learner to engage in their experiences, whilst developing their acquisition of knowledge. Many aspects of Dewey’s philosophical beliefs, are evident within the modern day curriculum in Wales through the Foundation Phase and Philosophy for Children programme. It could be suggested that Dewey, was an advocate of a curriculum, which supported both the academic and vocational needs of the learner. 
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