Throughout a series of journal entries, the principles of self-assessment and self-evaluation will be reflected upon and evaluated in terms of higher education assessment strategies. The definitions of both self-evaluation and self-assessment will be outlined, as well as supporting how the relationship between each is vital in promoting the success of a learner within a higher educational institution.

Claxton (2018) defines self-evaluation to be focused upon the nature and process of which we build our ‘learning character’ whilst reflecting upon our own strengths and weaknesses.  Chembath (2016) agrees with this definition as he states that in order to collect and analyse the relevant information to accurately find where one is in their own learning that must encounter certain key evaluation strategies. Although there are many scenarios in which self-evaluation can occur, I will be discussing self-evaluation in the form of how it presents itself within higher education. Self-evaluation occurs when the learner is measuring up against a standard, which in this case is their assignment criteria. In order for the learner to identify and build upon what Claxton states as a ‘learning character’, they must be able to evaluate where they are in their learning and identify the gaps in order to make a plan for improvement. Evaluating is commonly confused with the term ‘assessment’, and there are distinguishable differences between either. Macbeath (2006) states that the process and purpose of both are simple to distinguish as assessment is of a formative purpose, as it is the process of collecting data in order to improve performance whilst evaluation is summative and is based upon a judgement of criteria set by an evaluator. 

Unlike self-evaluation, self-assessment refers to the student’s judgements based upon their own performance within their studies. Boud & Falchikov state that self-assessment is used to encompass two key elements, that of identifying the criteria that should be applied to the learners work or project and making judgements on whether their work meets the criteria. Boud (1995, cited Spiller, D. 2012) states that promoting self-assessment within higher education enables students to focus on the quality of their own learning as opposed to undertaking tasks in order to fulfil their course or please their lecturer. Self-assessment can also be considered as a conceptualised cycle of three components. Within an education setting the learners may begin to self-monitor their actions when assignments are introduced, and then self-assess how they are able to reach their personal learning targets. Schunk (2004, cited McMillan & Hearn, 2008) states that the cycle of self-assessment requires focused attention to one’s own thinking, then to consider what they are doing in relation to external standards. Basically, in order for accurate self-evaluation to occur as the third component of the cycle, there must be awareness and accuracy within one’s self-assessment. In order for students of an undergraduate level to successfully self-asses their work, they must reflect upon their strengths and weaknesses within each academic project. When engaging at a higher level of education, self-evaluation is focused upon in order for the learner to proceed throughout their studies in a successful manner. At my university establishment, the focus on self-evaluation feedback forms are attached to the assignment at hand – this allows for the learners to reflect upon their own work and consider what they may have improved upon whilst also discussing what they believe their strengths to be. I have personally found this incredibly useful as I am aware if I have engaged with the assignment, or perhaps the module, well or if I have lacked effort or failed to understand the key concepts being taught to me. 

Understanding Criteria

Arthur (1995, cited Bloxham 2007) understands that for students to develop important skills in life-long learning, that developing their understanding of what is required of accurate self-assessment Is fundamental. The skills that are required to evaluate one’s own learning experience are incredibly vital throughout not just education, but for life within one’s own workforce. Professor Margaret Hahn-Dupont (Northeaster University of Law, 2014) states that by teaching students the skills they need to assess and evaluate their own learning that they are promoting their ownership of work and enabling skills that master educational concepts. It changes the dynamic from students who wish to simply fulfil the requirements of their higher education course to become professionals within their field of work. When students engage in higher education, they are required to think analytically when carrying out assignments. Although critical thinking is considered one of the major attributes that graduates should obtain, the skill can be supported when students are able to develop their understanding of the criteria (or what is needed) of the assignment at hand. As self-assessment is measured by the judgement of the learners of what extent they have met the standards and criteria, being able to read the outlines of projects and grasp an understanding of what is required is a vital skill (Boud, 1986 cited McDonald & Boud, 2003). 
Throughout my university course, we have been able to access the marking criteria for our presentations via our online learning platform. We are able to use the criteria to gain an understanding of what is expected of us throughout our individual presentation, for example, we are able to assess if our visual aids are appropriate or if the content is suitable for what the assignment question is asking. I have personally found the access to the specific presentation criteria very useful, as I feel that overtime I have progressively improved in my interpersonal and communication skills through practice and experience of giving presentations, particularly this academic year. When considering self-assessment, I feel that I can lack organisation when it comes to arranging my work. When I am able to access the criteria, I am able to focus closely on the detail of what I am putting into my presentation. When reviewing the criteria that was offered by the module tutor, I was able to specifically self-assess as I built my presentation. Foster (1996) states that when the learner is producing an assignment with specific marking criteria that focuses on multiple skills, it becomes a powerful method for the learner to develop their abilities. In the case of the presentation, it allowed me to assess the depth of my knowledge on the topic and also challenge myself to improve upon my weaknesses which are my communication skills. During previous presentations I have not kept time or produced efficient communication skills and have therefor suffered in my final evaluation. As a part of my self-evaluation I identified the gaps in my knowledge and used feedback to improve upon the skills I lacked, as I found presentations to be rushed, formal and traumatic where as I feel that I am able to run presentations smoothly now. 

During this module at university, students were able to read and critique a piece of work that was very similar to this current assignment. Being able to critique the assignment proved useful as it provided the student with the experience to evaluate the assignment based on what their own interpretations of the assignment outline were, before discussing the accuracy of their findings with the tutor. This method of evaluation is considered useful as it can be argued that it allows the learner to gain a further understanding of what is being asked of them and can use the negative aspects of the sampled assignment to improve upon their own learning as they create their own framework (Kremer-Hayon, 1993). 

Collaborative Formal Presentations
Emden & Becker (2016) state that presenting work in a collaborative formal presentation is advantageous to students in a higher education setting as it promotes skills that are applicable to a work force. These skills are that of sharing responsibility, engaging with intrapersonal skills as well as improving relationships with peers. 
 The work of Boud, Cohen and Sampson (2014) supports the work of Emden & Becker as they state that peer learning is mutually beneficial and is becoming an ‘increasingly important part of many courses’ (p.3). They also express that students learn a great deal ‘by explaining their ideas to others’ (p.3) and therefor by moving toward interdependent learning they are simultaneously improving upon both their own, and their peers learning experience. 
Personally, I have found collaborative assessments such as presentations to both be incredibly educational but also very tasking, as it relies very heavily on communication with my peers. JISC (2014) state that assessment within group work is acquired amongst most higher education courses but can become problematic in terms of trying to identify student contribution and differentiate between each student. This is an understandable concern as the only validity of self-assessment within a group presentation would be that of peer assessment. This perhaps can contribute to each student’s overall self-evaluation of how they should be graded but it also shows a vulnerability of whether the group peer assessments would be accurate, if students lack the adequate skills to accurately evaluate themselves or their peers. Pollak (2009) states that assessed group work can present difficulties within higher education for students who excel best when working independently and at their own pace. Chivers and Shoolbred (2007) also support the work of Pollak, arguing that the dynamics of a group can divert energy away from the assignment at hand and also hinder more capable group members and therefor produce an unfair evaluation. 
Although I do consider assessed group work to have benefitted me throughout my course. Ronis (2007, cited Cano & Ion, 2016) highlights the important benefits of assessment through group work within higher education as students are described to demonstrate multiple abilities and varied learning styles. As presentations do enable students to exhibit a multitude of skills, I feel that I have engaged in critical skills such as communication and time management. Furthermore, when discussing the benefits of group work self-evaluation can be promoted as students are able to take tackle the same task by using different approaches (Cano & Ion, 2016). It also allows individual students to evaluate their own input and the input of their peers when evaluating the final project. When issues are overcome, and presentations are produced successfully it can offer student’s an enriching experience. 

Peer Marking – Evaluating Feedback

Peer assessment is considered to be an incredibly effective in formative feedback, as it enables students to review the performance of fellow peers. This can be done through understanding criteria and assessing to what degree does the assignment reach the criteria, similarly to that of self-evaluation. Brown, Jr (1999) states that this can be done in an interpeer assessment, where students are able to evaluate their fellow peers performance or work whom they have worked with. Although I have not engaged with the latter, I have experienced ‘interpeer assessment’ methods in the form of presenting information about a chosen educationalist. This form of assessment was not only beneficial to my own assessment but also contributed to my skills in evaluating the work of others. One of the most generic graduate attributes is that of critical thinking, where the learner may show reasonable thinking that is focused on deciding what to do. This can be present in the case of developing arguments, reflecting, evaluating or assessing (Hager & Holland, 2007). When engaging with interpeer assessment, it raised my own standards of my finished piece of work as I reviewed my peers assignments. Despite having chosen a different educationalist to most, the information that each of us included in the presentation differed and allowed me to value the presentations that were able to become more in-depth, as well as suggest improvements to the presentations that could have been improved if the learner had been offered feedback by peers sooner.
Boud, Cohen and Sampson (2014) state that by bestowing students with the responsibility to give assessment with their peers promotes significant evaluation skills that boost academic confidence and enable students to become more willing in offering each other informal feedback. Peer assessment also instils a great sense of accountability and motivation in students (Bloxham, 2007). I feel that this is particularly evident when reflecting upon my own critical thinking of peer assessment, as I was able to focus on reasonable thinking and therefor forming a fair response to the work I was engaging with.
Falchkov (2005, cited Bloxham, 2007) states that students claim that by marking the work of their peers that it made them become more critical of their own work whilst also improving peer relationships. Black et al (2003) supports this by stating that peer feedback is more effective as students are more willing to accept criticism from their peers, and that the language peers use to critique their work will be simpler in terms of their understanding. During my second year when we engaged with our poster presentations I felt there were overwhelming benefits to having my peers assess my work as opposed to my lecturer. As opposed to focusing on what mark I received, I felt that I was mainly invested by what my peers thought of my work, good or bad. Agreeing with Falchkov, I found that I became more critical of my work after receiving their feedback, I also feel that when I reviewed my peers work that I too was gaining confidence in an area of evaluation that I had not had much experience in previously.  

Written Assessments
White (2009) states that written assessments are incredibly beneficial in displaying the extent of the learner’s knowledge whilst also assessing to what standard the learner may be skilled in academic writing and referencing. To evoke professionalism within higher education, it is critical that learners are able to write at an advanced level as it not only improves upon communication skills when conducting formal presentations but also furthers their analytical development. Although, according to Brown, Bull and Pendlebury (2013) written assignments can allow assessment to suffer from weaknesses as the assignment may not highlight the student’s skills or methods. This can also burden the learner with an unfair assessment if they are not using explicit criteria or marking schemes (p.8). Self-assessment where written assignments may be concerned are personally tasking at time, although we are given a detailed criterion of how to succeed in what the assignment is, I personally find that as I have not got access to marking criteria that I can at times miss the question being asked. Recently I have attained a low mark in a written assignment as I failed to layout my work successfully and therefor created a limited space for where I could answer the question sufficiently. As I evaluated my own work and by reading the feedback left by the evaluator I was able to understand where I had not provided a sufficient amount of work eligible for a high mark. In order for myself to accurately self-evaluate my work, it was critical in this instance that I received detailed feedback off the evaluator. 

Conclusion
To conclude both self-assessment and self-evaluation are fundamental to learners who reach an undergraduate level, as the academic bar rises so does the role in development of self. As we approach a platform of academic education that we may leave permanently, it is essential to carry skills in relation to self-improvement and assessment throughout our lives. The university course that I have been a part of has offered me many opportunities to improve upon my communication, interpersonal, analytical and critical thinking skills and showcase them all in very different ways – allowing me, as a learner to present a multitude of skills. Although throughout my reflection I also have negatively assessed my own learning, I feel that if I was able to access an earlier education that would enable me to present skills that are apart of methods such as presentations and peer feedback that I may have succeeded further within this establishment. Altogether I feel that I understand my academic strengths and weaknesses, and also take into account full responsibility of my work whether I achieve higher or lower marks. I am confident that I can further my achievements in future and feel that the many educational experiences I have encountered have shaped my ability to identify my ‘learning character’ and as I enter my profession of teaching I shall also equip my students with the skills they need to identify theirs.
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